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Abstract 

The aim of this paper was to look at a group of Swedish upper secondary school students’ 

extramural English activities in comparison to their final grades and their grades on the 

National Test in English level 5. The aim was also to see what role motivation could 

potentially play. The method was of a mixed nature with both questionnaires and interviews. 

The results show tendencies, in accordance with previous research, that there is a correlation 

between the students’ grades and their extramural English activities. The results also show 

that attitudes towards English are in correlation with both extramural English and the 

students’ grades.  

Keywords: upper secondary school, extramural English, English outside the classroom, 

attitudes towards English 

Sammanfattning på svenska 

Syftet med denna studie var att undersöka en grupp svenska gymnasieelevers kontakt med 

engelska utanför skolan i relation till deras slutbetyg och deras betyg från nationella proven 

från engelska nivå 5. Syftet var också att undersöka elevernas attityder till och motivation för 

det engelska språket. Både en kvantitativ metod i form av ett frågeformulär och en kvalitativ 

metod i form av intervjuer användes. Resultaten visar, i linje med tidigare forskning, att det 

finns ett samband mellan studenternas betyg och kontakt med engelska utanför skolan. 

Resultaten visar också att attityder till det engelska språket har ett samband både med 

studenternas kontakt med engelska utanför skolan och deras betyg.  

 

Nyckelord: gymnasiet, skolämnet engelska, engelska utanför skolan, attityder mot det 

engelska språket 
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1. Introduction and aims 

Students in Sweden tend to have high motivation and a keen interest in learning English. 

English is a subject in school that is valued highly by students, as well as by teachers and 

parents (Oscarson & Apelgren 2005:86). Traditionally, English has been seen as a foreign 

language in Sweden, though some argue that English has become more of a second language 

(Olsson 2012:4). The difference between the two is that a foreign language is not spoken in 

the society in which it is taught, but a second language is (Hyltenstam 2004:52). For 

example, a French person learning Swedish in Sweden is learning a second language, but a 

French person learning Swedish in France is learning a foreign language. 

 

One reason for this shift in the labelling of English in Sweden could be that Swedish 

adolescents come into contact with English almost every day. For example, dubbing is not as 

prevalent in Sweden as it is in some other European countries and on the radio there are as 

many songs in English being played as there are Swedish ones (Hyltenstam 2004:51-52). The 

Internet is also a place where English is always available and having a computer at home 

makes English even more available (Olsson 2012:3-5). Most Swedish adolescents have access 

to a computer. In fact, a recent study shows that 74% of Swedish adolescents have their own 

computer and 62% of them go on the Internet every day (The Swedish Media Council 

2010:10).  

 

Non-Swedes who come to Sweden or meet a Swedish person tend to make the claim that 

Swedish people have a good knowledge of English, and even though that claim might be a bit 

exaggerated, Swedish people in general tend to have good levels of English proficiency 

(Hyltenstam 2004:53). Hyltenstam (2004) claims that this cannot only be the effect of good 

teaching in school. Hyltenstam does not back up his claim with research but it is an 

interesting claim.  

 

The link between English outside of school and high proficiency in English among students in 

Sweden is complex but it does exist. The term extramural English, used by Sundqvist in her 

2009 study, is a good term for speaking about English outside of a teaching environment (for 

a detailed description, see section 2). High levels of proficiency and high frequencies of 

extramural English activities seem to co-occur. Looking at previous studies, one can see that 

there is a correlation between extramural English activities and high levels of proficiency 

(Sylvén 2004, Sundqvist 2009, Olsson 2012). Factors affecting this field of research have 

changed rapidly during the 21st century. An example of this is that, as mentioned above, in 

2010 as many as 74% of Swedish adolescents  had their own computer, whereas that number 



2 

 

was merely 40% in 2005 (The Swedish Media Council 2010). In other words, computer 

access among young people in Sweden has grown rapidly in the last few years. The advent of 

mobile phones with Internet connection is another important factor that has made English 

even more accessible for students. That is why new studies within this field are important.  

1.1 Research questions 

The main aim of this paper is to study students’ extramural English activities in relation to 

the three different grades the students received on the National Test (receptive skills, writing, 

oral), and the final grade in the English level 5 course in upper secondary school. Another 

aim is to see if there is a possible correlation between certain motivation factors (e.g.  

attitudes towards English), the students’ grades and the students’ extramural English 

activities.  

To achieve the aims of this study a number of research questions were posed:   

 What grades did the students obtain on the three different parts on the National Test 

in English level 5?  

  What kinds of extramural English do the students come in contact with? 

 Is there a correlation between on the one hand the students’ extramural English 

activities, and on the other hand their final grades and the grades that the students 

received on the National Test in English level 5? 

 What attitudes do the students have towards English, and is there are a correlation 

between the students’ attitudes towards English, their EE activities and their final 

grades or their grades from the National Exam? 

2. Background 

In the background section, some previous empirical studies will be presented in section 2.1. 

Some second language learning theories connected to extramural English will be reviewed in 

section 2.2. Section 2.3 discusses motivation and its relation to the study.  

In this paper, the term extramural English (abbreviated EE) is used to refer to situations and 

activities outside of school where students use English. Sundqvist (2009) defines the term 

extramural English as “linguistic activities in English that learners do or are involved in 

outside the classroom in their spare time” (Sundqvist 2009:190). The reason for using this 

term is because it covers the field of English outside of school, both input and output 

(Sundqvist 2009), which applies to this investigation also; both of these aspects are relevant 

for the present investigation. 
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2.1 Previous research 

In a comparative study that was performed in 2004, Assessment of Pupils’ Skills in English in 

Eight European Countries (The Swedish National Agency for Education 2004), the results 

showed that the Swedish students in the study, together with the Norwegian students, 

achieved the highest levels of proficiency among the participating countries. What is 

interesting is that these students also reported the most frequent contact with English 

outside of school (The Swedish National Agency for Education 2004: 53-55). In 2004, Sylvén 

carried out a study on Content and Language Integrated Learning, CLIL. Even though that 

was not the focus in her thesis, she also looked at students’ EE and what impact it might have 

on students’ vocabulary size and she made some interesting findings. The study showed that 

students who received input elsewhere – in other words, EE – , regardless  of whether they 

were CLIL students or not, achieved higher scores on the tests in the study (Sylvén 

2004:224). Sylvén (2004:226) explains how there is a quantity/quality relationship; quality 

is more important, meaning that it is not just the amount of input that is important. 

 

The study of EE is still relatively new and there is still much research to be done. This is 

something that previous researchers point out (Sundqvist 2009:2, Olsson 2012: 7). However, 

more researchers are becoming interested in EE and its effect on second language learning. 

Interesting to note is that most of the studies have shown that there is a correlation between 

high levels of proficiency and frequent contact with EE (Sylvén 2004, Sundqvist 2009, 

Olsson 2012). However, the relationship between the two is not easy to explain. Oscarson and 

Apelgren (2005) could see tendencies of a correlation between high levels of proficiency and 

high levels of EE activities. The students who did not get a final grade at the end of school 

and did not pass the proficiency test in the study had little contact with EE. The students who 

did not pass the proficiency test but still received a final grade had the same amount of EE 

activities as the students who passed the proficiency test and received a final grade (Oscarson 

and Apelgren 2005:92). In other words, a sufficient amount of EE seems to make it possible 

to at least get a final grade, even if it is not enough to pass the proficiency test. Even though 

the focus was not on EE and even though they did not map out in detail the students’ EE 

activities, it is still an interesting result.  

 

One study on ninth graders’ EE activities in relation to oral proficiency and the students’ 

vocabulary size done by Sundqvist (2009) shows that there is a connection between high 

levels of EE activities, the students’ oral proficiency and their vocabulary size. The amount of 

time that the students in Sundqvist’s (2009) study spent on EE correlated with their oral 

proficiency and with their vocabulary size, respectively. However, the connection is not as 
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clear when it comes to oral proficiency. The correlation between EE and vocabulary size is 

much clearer than that between EE and oral proficiency (Sundqvist 2009).  

 

Olsson’s (2012) study focused on writing. She compared students’ EE activities with two 

written texts (an article and a letter) and the students’ grades on the written part of the 

National Test. Her results showed that there was a correlation between the students’ grades 

and frequent EE activities. There were a few students who had low frequencies of EE and still 

received a VG (pass with distinction). However, none of the ones who reported low 

frequencies of EE received the highest grade MVG (pass with great distinction); most of them 

received the lower grade G (pass). Olsson also draws the conclusion in her study that EE has 

the largest impact on the language used in informal contexts, which in her study was a letter 

(Olsson 2012:128).  

 

It is not just EE in general that has a correlation with students’ proficiency; research has also 

shown that it is important what kind of EE the students engage in. In Sundqvist’s (2009) 

study, playing computer games was an important activity for both oral proficiency and for 

vocabulary size. Olsson (2012) found that reading was also an important EE activity for 

vocabulary size (and written proficiency) along with writing and watching TV or movies. 

Sundqvist’s (2009) research showed that the EE activities that required that the students 

should be active or productive in some way were more important than EE activities where the 

students were passive (Sundqvist 2009:203).  

 

The studies mentioned above have also shown a gender difference. In Olsson’s (2012) study 

the boys reported more frequent EE activities than the girls, although there were also large 

individual differences among the boys themselves. Also, boys tended to play more video 

games, whereas girls read more (Olsson 2012). Sylvén’s (2004) study showed the same 

results; the boys tended to come into contact with more EE than girls and they were also 

ahead in proficiency in relation to their female peers (Sylvén 2004:226-227). These findings 

are consistent with a survey performed in 2010, which showed that boys in general are 

heavier media users than girls (The Swedish Media Council 2010).  

 

Previous studies, then, show a correlation between extensive EE and good English 

proficiency. Studies performed on students’ EE activities have also shown that other factors 

besides EE seem to be important. Olsson sums up her results by saying that “[t]he results of 

the present study show that a combination of factors is probable and that Extramural English 

is one factor that may indeed enhance writing proficiency” (Olsson 2012:130-131). Examples 

of other factors are motivation and social factors, such as gender and socio-economic 
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background (Olsson 2012, Sundqvist 2009, Sylvén 2004). Such variables will not be 

discussed in the present study, see 3.4. Motivation has been shown to be very important as a 

variable in the relationship between extensive EE and good English proficiency. A more 

detailed discussion of motivation can be found in section 2.3.  

 

There is not yet much of a theoretical framework specifically designed for EE research. As has 

been pointed out, this field of research is relatively new, even though researchers in applied 

linguistics have recognized the importance of input from other places than educational 

institutions (Sundqvist 2009:33).   

2.2 Second language learning 

There are many beliefs and theories about second language learning. Some theories point to 

the learner’s inner capacity for learning a second language. Others claim that the most 

important factor is the environment and opportunities to speak to people who can meet the 

learner’s need for modified language. There are also theories that focus on learners’ 

motivation in a broader, more social context (Lightbown and Spada 2006:29-34). Lightbown 

and Spada (2006) conclude that there are many factors that affect language learning.  Among 

these different factors are “personal characteristics and experience of the learner, the social 

and cultural environment both inside and outside of the classroom” (Lightbown and Spada 

2006:194). The schools and teachers cannot control all these factors (Lightbown and Spada 

2006:194).   

 

There are also theories that distinguish learning from acquisition. Krashen and Terrell 

(1983) explain it like this: Learning is a conscious choice, knowing about rules, explicit 

knowledge. Acquisition, on the other hand, is implicit learning, unconscious knowledge 

(Krashen and Terrell 1983:26). These ideas about learning and acquisition are also connected 

to the research of EE. Language can be acquired subconsciously, and that means that 

language can also be learned in a non-teaching environment.  

 

Influenced by Chomsky, Krashen created a five-hypothesis model. Three of the hypotheses in 

the model are relevant to this study; the acquisition/learning hypothesis is one of them. The 

other two hypotheses are the input hypothesis and the affective filter hypothesis (Lightbown 

and Spada 2006:37). The input hypothesis tries to answer the question how we acquire a 

second language. The main idea in the input hypothesis is that in order to acquire a language, 

the learner needs to be exposed to input that is just above that learner’s current level or 

current knowledge of the target language (Krashen and Terrell 1983). Krashen and Terrell 

(1983:32-33) explain it as i +1, where i stands for language that is on the learner’s current 
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level, so i +1  is language that is on the next level, just above the learner’s current level. 

Krashen’s theories have been criticized; for example, it is difficult to empirically test 

Krashen’s ideas. However, Krashen’s model has been a good basis for studies and research 

(Lightbown and Spada 2006:38). Lightbown and Spada (2006) refer to Long (1983), who 

supports Krashen’s notion that “comprehensible input is necessary for language acquisition” 

(Long (1983), quoted in Lightbown and Spada 2006:43). The affective filter hypothesis is 

about motivation and will be discussed in section 2.3.  

 

Scholars who have researched EE have focused on Krashen for several reasons; according to 

Krashen’s theories, learners have to be exposed to comprehensible input in order for 

acquisition to occur. If exposed to EE that is too far from the learners’ current level, 

acquisition or learning will not take place (Sundqvist 2009:13-14, Olsson 2012:12). Hence, 

not just any kind of EE would promote learning.  

2.3 Motivation 

Motivation is a complex phenomenon, but there is sufficient evidence that motivation is 

related to a learner’s willingness to keep on learning (Lightbown and Spada 2006:63). The 

reason for using motivation in this study is mainly to see if there is a correlation between 

motivation and the students’ grades, but also in order to see if motivation correlates with the 

students’ EE activities. Motivation is an abstract concept. It is problematic to research 

motivation because there are many components and factors that motivation consists of. 

Therefore, it is important to narrow one’s research and decide which aspects of motivation 

one wants to focus on (Dörnyei 2001:188). In this study, the focus is on EE, and certain 

aspects of motivation that are connected to this study will now follow.  

 

According to Dörnyei (2001:8), motivation is why, how long and how hard people are 

interested in learning. Motivation has been shown to be important, both when it comes to 

frequent EE activities and when it comes to the students’ grades. It is perhaps not surprising 

that a positive attitude towards English and a high self-esteem seem to correlate with EE and 

English proficiency, making these factors important for this study. A useful concept in this 

context is self-efficacy. Self-efficacy is best explained as the student’s capacity to estimate 

their level of English proficiency. Schunk, Pintrich and Meece claim that self-efficacy is 

related to motivation and “learners who are motivated and believe in themselves in general 

achieve high values on measures of self-efficacy” (as cited in Sundqvist, 2009:19). 

 

The affective filter, which is one of Krashen’s five hypotheses, is in many ways about 

motivation and self-efficacy.  Learners with certain types of motivation and good self-esteem 
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tend to perform better in their second language acquisition (Krashen and Terrell 1983:38). 

When a learner lacks these qualities, the affective filter works as a wall that hinders the 

learner to acquire the target language (Lightbown and Spada 2006:37).  For a learner of a 

second language who has a low affective filter, the filter will “encourage them to try to get 

more input, to interact with speakers of the target language with confidence, and also to be 

more receptive to the input they get” (Krashen and Terrell 1983:38). This would mean that a 

learner that has a low affective filter benefits more from EE than a student who has a high 

affective filter.  

 

According to Dörnyei (2001:48), there are three main factors that truly motivated students 

possess. These factors are: motivational intensity, desire to learn the language and a positive 

attitude towards the target language. Referring to Gardner (1983), Dörnyei (2001) writes 

about two kinds of motivation concerning the goal of learning a second language. Those two 

are integrative orientation and instrumental orientation. Integrative orientation is “a 

positive disposition toward the L2 group and the desire to interact with and even become 

similar to valued members of the community” (Dörnyei 2001:48). Instrumental orientation, 

on the other hand, is “the potential pragmatic gains of L2 proficiency, such as getting a better 

job or a higher salary” (Dörnyei 2001:48). Research has shown that in general, motivation is 

connected to a positive attitude towards the L2 language and its community (Dörnyei 

2001:50). Integrative motivation seems to be the strongest factor in “the level of effort the 

students intended to invest in the learning process” (Dörnyei 2001:51), suggesting that if 

students have a positive attitude towards English, they will invest more in their learning. 

3. Methods 

To answer the research questions, a combination of a quantitative method (a questionnaire) 

and a qualitative method (interviews) was chosen. The purpose of the questionnaire was to 

map out the students’ EE activities, along with some other variables such as motivation, and 

the students’ attitudes towards English. The interviews were intended to work as a 

complement to the questionnaire, with more focus on the students’ attitudes towards EE 

activities and English in general. In the present study, I used a convenience sample of upper 

secondary school students. Before distributing the questionnaires and carrying out the 

interviews, the head of the students’ school was contacted and consent for performing the 

study in the school was obtained.  

 

The main aim of this paper was to investigate the students’ grades in relation to their EE 

activities. To accomplish this, the grades from the three parts of the National Test and their 

final grade in English level 5 were collected for comparison. The English level 5 course is the 
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first course in upper secondary school and the course normally lasts a year. The students’ 

grades were collected from their teacher after they had filled in the questionnaire and chosen 

to participate. The students had the option to be anonymous; their teacher would then fill in 

their grades directly on the questionnaire and then cut their name out. A survey of the 

students’ results from the questionnaire can be found in Appendix 2.  In Appendix 3 there are 

tables with each student’s grades.  

3.1 Questionnaire 

The questionnaire that was distributed to the students was in English. There are two reasons 

for choosing to do the questionnaire in English; the first reason was simply the fact that these 

were upper secondary school students, which means that they have passed English level 4 in 

lower secondary school and should be able to answer a questionnaire in English. Second, 

there is no risk in missing key points in translation since this study is in English. 25 upper 

secondary school students filled out the questionnaire. They attended either an Economics 

program1 or a Child recreation program.2 

 

I chose to do a pilot study for the questionnaire in order to test how good or bad the 

questionnaire was before the real study. After the pilot study some changes were made 

according to the students’ feedback. A few clarifications were added. Other than a few 

misunderstandings, the students in the pilot study understood the questions. They filled out 

the questionnaire in 15 minutes, which seemed to be reasonable. The last two questions, 

where the students were supposed to account for several things, were extended in order to 

give more room for the students’ answers. A copy of the final questionnaire can be found in 

Appendix 1. The questionnaire was divided into different parts, namely, (i) the English 

language, which contained statements about English that the students were asked to respond 

to in order to get a picture of their attitudes towards English; (ii) Staying abroad; (iii) Music; 

(iv) Watching TV and movies; (v) Reading; (vi) Playing computer games; (vii) Writing; (vii) 

Other. The questions were mixed yes/no questions, scalar questions and self-estimate 

questions. The last question, (vii) Other, in the questionnaire was there to make sure that the 

results from the questionnaire were reliable. The results from the questionnaire could be 

questioned if, for example, a student had reported low frequencies of EE throughout the 

questionnaire but on the last question reported to have been in frequent contact with EE in 

the past few days. The same applied to the opposite. Surveys of the results from the 

questionnaire can be found in Appendix 2 and in Appendix 3.  

 

                                                        
1  Swedish translation:  Samhällsekonomiska programmet.   
2  Swedish translation: Barn- och fritidsprogrammet.  
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3.1.1 Categorization of the answers 

In order to be able to quantify the data from the questionnaire and to be able to compare it to 

the students’ grades, the answers from the questionnaire were divided into five categories: (1) 

exposure to English, (2) productive EE, (3) strategies, (4) self-efficacy and (5) attitudes 

towards English. The amount of exposure to English, the amount of productive EE and 

strategies are all related to the students’ EE activities. Self-efficacy is about the students’ 

estimate of their own level of English proficiency. When analyzing self-efficacy, the students’ 

answers were put in relation to their final grades.  

 

The part concerning strategies is based on the students’ approach to different language 

difficulties. When analyzing the students’ strategies, several answers from the questionnaire 

were taken in to consideration, for example, the students’ answers to how and to what extent 

they try to find out the meaning of a word they do not know while reading or listening to 

music. The analysis of the students’ answers regarding strategies was also based on what 

attitudes the students have towards subtitles (question 2 in section (iv) Watching TV and 

movies and question 2 in section (vi) Playing computer games).  

 

3.1.2 Categorization of the students 

When it comes to exposure to English, students were assigned to one of three groups, a high 

exposure, a medium exposure or a low exposure group. The exposure-to-English groups were 

based on the questions that started with How often and the questions about their reading 

and writing habits. A total of eight questions were looked at. Students who predominantly 

ticked off “daily” on most of these questions were placed in the high exposure group. 

Students who predominantly ticked “once or twice a week” were placed in the medium 

exposure group. The rest were placed in the low exposure group. A student could have 

reported not to be in daily contact on two questions and still be placed in the high exposure 

group if the other EE activities occurred “daily”. Question 2 in section (viii), Other, in the 

questionnaire was also taken into consideration when dividing the students into a high 

exposure group, a medium exposure group and a low exposure group. That question focused 

on the EE activities that the students had been subject to in the past few days (for a detailed 

description, see Appendix 1). 

 

The productive EE part is about the amount of productive EE that the students engaged in. It 

was based on whether or not the students for example answered that they wrote in English or 

played online computer games in their spare time.  The students were assigned to one of 

three groups, a high production, a medium production or a low production group. Students 
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who tended to play computer games on a daily basis, or wrote in English on a daily basis, 

were assigned to the high production group. Students who rarely played computer games, or 

never wrote in English in their spare time, were placed in the low production group. The rest 

were placed in the medium production group. 

 

The students were not assigned to groups when analyzing strategies. The students’ answers 

were analyzed and will be presented as a whole. The same goes for self-efficacy. Self-efficacy 

is based on where the students placed themselves on a scale of 1-10 in the questionnaire. The 

students were supposed to estimate their level of English by circling one number from 1-10, 1 

being beginner, 5 being reasonably fluent and 10 being a native speaker. The students’ 

answers regarding self-efficacy are further discussed in 4.2.1.  

 

The last part is about the students' attitudes towards English. It is hard to classify someone’s 

attitudes towards English. However, based on their answers on questions (6a) to (6g), the 

students were assigned to one of three groups, a positive attitude group, a neutral attitude 

group or a negative attitude group. The division was based on the first section of the 

questionnaire, the statements in question number 6, for example question (6a) in the 

questionnaire, I think English is an interesting subject.  Students who predominantly ticked 

options that favored English were assigned to the positive attitude group. Students who 

predominantly ticked no opinion/neutral were placed in the neutral attitude group and 

students who predominantly ticked options that were negative towards English were placed 

in the negative attitude group.  

3.2 Interviews 

The interview questions were formulated after the questionnaires were collected from the 

students. The students who answered the questionnaire could choose to make a check mark 

next to their name if they were willing to participate in interviews. All but four out of twenty-

five made a check mark, making it easy to create a good sample of ten students for the 

interviews.  Five students from the high exposure group and five students from the medium 

exposure group were chosen for the interviews. The reason for not interviewing any of the 

students from the low exposure group was because none of those students (two) checked that 

they wanted to participate in the interviews.  

 

The interviews were performed in groups of two students at a time. The reason for doing so 

was to create a relaxed and more conversation-like interview. The interviews were about 15-

25 minutes per dyad and the interviews were recorded with a tape recorder. The reason for 

choosing to record the interviews was to avoid missing something important while trying to 
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take notes. The interviews were performed in Swedish. The reason for choosing to do the 

interviews in Swedish was so that the students could speak freely without anxiety.  

 

The interviews were divided into two parts. The first part focused on EE activities and the 

second part focused on motivation. The questions in the first part were based on the results 

of the questionnaire and the goal was to get a more detailed description of the students’ EE 

activities. The second part was only loosely based on the questionnaire, as it focused more on 

attitudes towards English. The questions that were put together for the interviews can be 

found in Appendix 4.  

3.3 Ethical considerations 

All of the students were over 15 years of age; therefore there was no need for parental 

consent. The students were informed before the questionnaire was handed out that 

participation was voluntary. They were also informed that they would be guaranteed 

confidentiality in the report, and that I was the only one who was going to view the results. 

Students could also choose to be anonymous to me; if they chose to be anonymous, their 

teacher would fill in their grades and then cut their name out. Four pupils chose to do so. The 

students who participated in the interviews did a voluntary choice to participate by putting a 

check mark next to their name in the questionnaire. Then the selected students were asked 

again if they wanted to participate. They were also asked before the interviews if they 

consented to me recording the interviews. None of the students opposed to being taped.  

3.4 Delimitations 

Many of the previous studies have focused on social factors. That was not the case for this 

study. The reasons for this were several; first of all, social factors are complicated, and 

previous research has seen EE as an individual variable, making it available for all social 

groups (Sundqvist 2009:203). Second, the scope of this paper limited the number of factors 

that could be taken into account, and looking into students’ social background demands a 

very careful ethical approach.  This study did not focus on gender either. The main idea was 

to do that at first, but the sample of students turned out not to be beneficial for that kind of 

study. 

4. Analysis and results 

The main aim of the study was to investigate the students’ EE activities in relation to their 

grades. The aim was also to see if there is a potential correlation between the students’ 

grades, the students’ EE activities, and the students’ attitudes towards English. The results of 

the study together with an analysis will now follow. The main results will be discussed 
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according to the research questions; first, the student’s grades and their EE activities (section 

4.1); second, the students’ attitudes towards English in relation to their grades (section 4.2).   

4.1 The students’ grades and their EE activities 

The students’ grades were collected from their teacher. They will be accounted for in 4.1.1. 

Section 4.1.2 presents the students’ reports on their EE activities, based on the 

questionnaires, and summaries of the interviews will also be presented. In connection with 

EE reading, students’ strategies when encountering language difficulties will be briefly 

discussed. In section 4.1.3 there is a comparison between the students’ exposure to EE and 

their amount of productive EE in relation to their final grades and their grades on the 

National Test.  

4.1.1 Final grades 

As mentioned above, in section 3, the 25 students who participated in this study attended 

either an Economics program or a Child recreation program. All of the students in the study 

had at least passed the English level 5 course and passed the National Test; none of the 

students in this study received an F as a final grade or an F on any of the parts in the National 

Test. Figure 1 shows the students’ final grades from English level 5. 

 

Figure 1. Survey of the students’ final grades English level 5 (N=25). 

Figure 1 shows that more than half of the students (15) received either a C or a D as their final 

grade. Four students obtained the two higher grades (A and B) and six of the students 

received an E. A survey of the students’ grades from the National Test together with their 

final grades can be found in Appendix 2. Each student’s individual grades are listed in 

Appendix 3. The grades from the National Test will be discussed further in 4.1.4.  
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4.1.2 The students’ EE activities 

The results of the students’ EE habits were collected from the questionnaire and from the 

interviews. During the interviews the students gave a more detailed description of their EE 

habits. The results from the questionnaire concerning the students’ EE habits will now 

follow, along with comments from the interviews.  

4.1.2.1 Music, TV and movies 

The most common EE activity among the students was listening to music, which is not 

surprising; 88% of the students (22 students) listen to music every day.  All students watch 

TV or movies in English at least a few times a week. Figure 2 gives an overview of the 

students’ TV-watching habits. Most of the students prefer to watch with Swedish subtitles. 

However, in the interviews the students did not see it as a problem when there were no 

Swedish subtitles available. Almost all of the students reported that they had watched an 

English-language movie or TV program with or without subtitles in the past few days.  

 

Figure 2. Survey of the students’ TV habits (N=25). 

 

Just watching TV would not necessarily improve a student’s English, as mentioned in section 

2.2, since it is not just a question of the quantity of EE, but also the quality. During the 

interviews, the students were asked in more detail about what movies and TV programs they 

watched. Two of the students said that they would rather watch a movie or TV show without 

Swedish subtitles, making a conscious choice. As mentioned above, the other students did not 

think it made any difference if no Swedish subtitles were available. Most of the students in 

the interviews had two or more series that they followed every week. They always watched the 

most recent episodes and therefore always watched them in English without subtitles. The 

shows they followed were all in English.  Also, actually all but one of the pairs compared The 

Big Bang Theory to other shows. They said that The Big Bang Theory could sometimes be 
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harder to follow than for example How I Met Your Mother. The reason, one student 

explained is that “they are using a nicer type of English with lots of scientific terms.”3  

Another student added, “they have a higher, more intellectual language so it's pretty cool to 

try and listen, to understand.”4 However, the students said that many of the shows, not just 

The Big Bang Theory but even How I Met Your mother, are always harder at first but 

eventually they become used to the language and can understand it without too much 

difficulty. This is an interesting result and could be an indication that the students are aware 

of and analyze the English they hear in the programs, and this seems especially to be the case 

when the students watch a show without Swedish subtitles.  

4.1.2.2 Writing, reading and strategies 

Section (vii) in the questionnaire asked about the students’ writing habits (for a detailed 

presentation, see Appendix 2). A little over half of the students (15) claimed to write in 

English daily or every now and then. Most of them write on chat forums/Facebook or in 

computer games. However, posting on Facebook in English does not necessarily mean that 

the students write long, complex sentences. When the students write on Facebook it seems to 

be more in the notion of code switching. In the interviews some of the students said that they 

read more in English on Facebook than they write. Looking at what the questions in the 

questionnaire asked about reading, reading small chunks of English, for example on 

Facebook, was not given as an option to check.  

 

According to the students’ answers in section (v) in the questionnaire (presented in detail in  

Appendix 2), the reading habits of these students vary. Almost half (11) of the 25 students 

claimed they never read anything in English in their spare time or at the most once a month.  

The most common readings are lyrics and articles (what was meant by ’articles’ was not 

specified in the students’ answers).  

 

The students also seem to look up words they do not understand, at least every now and then.  

The strategies they use differ, but most of the students use dictionaries or look up words 

online. Some students try to look at the lyrics of the song to try and understand words, which 

could be the explanation for reading lyrics being one of the most common reading habits.  

                                                        
3 Translation from Swedish, original statement: ”Dom har typ en finare engelska, med massa vetenskapliga 

termer”. 
4 Translation from Swedish, original statement: ”Dom har ett högre intellektuellt språk så det är ganska fränt och 

försöka lyssna på och förstå”. 
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4.1.2.3 Computer games, mobile phones and travel 

Section (vi) in the questionnaire dealt with computer games (see Appendix 2 for exact 

figures). Playing computer games is something that more than half of the students (16) do 

daily or a few times a week. English seems to be the language that is most commonly used. 

An interesting part of the study is the question on students’ mobile phone habits, which 

previous researchers have not looked at. More than half of the students (17) who play mobile 

phone games play only in English or mostly in English. However, according to the students in 

the interviews, most of the mobile phone games do not require a high level of English in 

order to be able to play.  The interviews also gave more detailed information about computer 

games. For example, all the students in the interviews except one played some kind of game 

on the computer or some kind of TV game. An example was WOW (World of Warcraft), 

where interaction both in writing and in speaking occurs. There were also TV games such as 

Zelda, where students have to follow instructions in English in order to play; meaning that 

the students have to understand a certain level of English in order to play. In the interviews 

one student said the same thing about video games, such as Zelda, that many students said 

about watching TV programs without subtitles; i.e., that it is hard to understand at first, but it 

becomes easier with time.  

 

The answers to section (ii) in the questionnaire about traveling abroad were hard to analyze. 

The answers to the question about how often students had gone abroad seemed random and 

not connected to their grades. The only time where it seemed to matter was when someone 

had actually lived in another country, which was the case with one student with all B’s as 

grades. The reason for the results being hard to analyze in this case is probably due to the fact 

that the intention and the reason for having that question in the questionnaire were not 

thought through enough. There should have been more follow up and clearer questions 

concerning that area. 

 

4.1.3 The students’ EE exposure and their final grades 

The students who did the questionnaire were divided into different groups depending on the 

amount of exposure they claimed they were subject to, as explained in 3.1.2 The students 

were divided into three groups, a low exposure, a medium exposure and a high exposure 

group. All but two students had medium (14 students) or high (9 students) exposure to EE, 

meaning that overall, this was a group who comes into contact with EE on a regular basis, 

which is consistent with the Media Council’s (2010) conclusion that Swedish adolescents’ 

media habits are frequent. This is also consistent with previous research. Figure 3 shows a 

comparison between the students’ final grades and their exposure to EE. The relation 
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between exposure and the students’ grades seems to be clearest in the low exposure group 

and the high exposure group.  

 

 

Figure 3. A comparison between the students’ final grades and their EE exposure (N=25). 

 

Figure 3 demonstrates that students in the high exposure group all have grades A-C except 

one student. The two students who had little contact with EE, the low exposure group, also 

had lower grades and they both received a D as their final grade. The medium exposure group 

of 14 students has mixed grades from C to E. None of the students in the medium exposure 

group received an A or B as their final grade and only two in this group received a B in one of 

the parts of the National Test (for a more detailed description see  Appendix 3).  

 

4.1.4 The students’ productive EE and their final grades 

The students were also divided into groups depending on the amount of productive EE that 

the students had answered that they engaged in. Examples of productive EE is playing online 

computer games or writing in English (see section 3.1.2). The two students with low exposure 

to EE were also placed in the low production group. More than half of the students in the 

medium exposure group were placed in the medium production group (one of them was 

placed in the high production group and three in the low production group). This was 

particularly the case for students in the medium exposure group with many C’s in the 

National Test and C as their final grade. Figure 4 shows the students’ final grades in 

comparison to the amount of productive EE. 
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Figure 4. The production groups in relation to the students’ final grades (N=25). 

 

Looking at the amount of productive EE, there seems to be some relation to the students’ 

grades, in this case their final grades. Students in the low production group are on the left 

side of the grade scale, meaning they received the lower grades E-D. Students in the high 

production group are all on the right side of the grade scale, meaning they received the 

grades A-C. The medium group is scattered, making it harder to draw general conclusion 

about that group.  

 

4.1.5 The students’ EE exposure and their grades on the National Test 

When comparing the students’ grades from the National Test and their exposure to EE, one 

can see some tendencies pointing in the same direction as the correlation between their final 

grades and their exposure to EE. The low exposure group consists of just two students, and 

they both received only E’s and D’s on the National Test. Looking at the high exposure group 

alone, it is hard to see any clear tendencies. However, if the grades on the National Test of the 

high exposure group are compared with the grades on the National Test of the medium 

exposure group, there are some differences. Figure 5 shows a survey of the high exposure 

group’s grades and Figure 6 shows the medium exposure group’s grades.  

 

The group of nine students from the high exposure group received A’s, B’s and C’s as their 

final grades, except for one student who got the final grade E; that student received only D’s 

and E’s on the National Test. The student who had an E as his final grade is the one who is 

standing out in the high exposure group, because besides him, none of students in this group 

had an E on the National Test. Seven out of the nine students in this group obtained at least 
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one A or B in one of the three parts on the National Test. Six of the nine students in the high 

exposure group were also placed in the high production group.  

 

The high exposure group's grades on the 

National Test

0
1

2
3
4

5
6

7
8

F E D C B A

Grades

N
u

m
b

e
r 

o
f 

st
u

d
e

n
ts

Oral

Receptive skil ls

Writing

 

Figure 5. Survey of the high exposure group’s grades on the National Test (N=9).  
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Figure 6. Survey of the medium exposure group’s grades on the National Test (N=14). 

 

The high exposure group’s grades are more to the right side of the grade scale (the higher 

grades) than the medium exposure group’s grades. There is not a striking difference, but the 

difference between the two groups can definitely be observed. The difference is that the 

students in the high exposure group tend to have higher grades more often than the students 

in the medium exposure group.  
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4.1.6 The students’ productive EE and their grades on the National Test 

As previous research indicates, EE activities where the students have to be active seem to be 

an important factor in the relation between EE and the students’ grades. In Figures 7, 8, and 

9 there are sums of the students’ grades from the National Test divided into three groups 

according to the students’ amount of productive EE.   

 

 

Figure 7. Survey of the low production group and their grades on the National Test (N=6). 

 

 

Figure 8. Survey of the medium production group and their grades on the National Test (N=12). 
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Figure 9. Survey of the medium production group and their grades on the National Test (N=7). 

 

The amount of productive EE that the students engage in and the students’ grades on the 

National Test seem to co-occur. From Figure 7 to Figure 9, the students’ grades seem to be 

moving from the left to the right side, suggesting that the higher amount of productive EE, 

the better grades on the National Test. However, just like with exposure to EE in comparison 

to their grades on the National Test, the differences are not striking but they can definitely be 

observed.   

4.2 Self-efficacy, attitudes and motivation 

The results concerning research question 4 will now follow. Research question 4 was, “what 

attitudes do the students have towards English and is there a correlation between the 

students’ attitudes towards English, their EE activities and their grades?” (see 1.2). First there 

will be a presentation and discussion of the students’ self-efficacy in section 4.2.1. Then the 

results concerning the students’ attitudes towards English will be presented and discussed in 

section 4.2.2. 

4.2.1 Self-efficacy 

In the questionnaire, the students were asked to estimate their level of English by putting 

themselves on a scale 1-10, 1 being beginner, 5 being reasonably fluent and 10 being a native 

speaker. Most of the students put themselves relatively high on the self-efficacy scale, 

regardless of their grades. A majority of the students (22 out of 25 students), placed 

themselves on a 5 or higher. There were many students with the grades E and D who placed 

themselves close to being a native speaker. The tendency, therefore, seems to be that the 

students in the study have high confidence in their English skills regardless of their level of 

English. One exception is a student who obtained an A as final grade and almost all A’s on the 



21 

 

National Test, but who placed himself on a 4, meaning not even being reasonably fluent. The 

other two students who placed themselves low on the scale had lower grades both on the 

National Test and as their final grade. The grades of these two students were mostly E’s with 

one D or at the most two D’s.  The students’ placements on the self-efficacy scale is in line 

with whether or not they thought English was a difficult subject; eleven of the students 

thought that English was not a hard subject and ten of them were neutral (see question 8 in 

the questionnaire: “I think English is a difficult subject in school”.) Four students thought 

that English was a hard subject. Figure 10 shows a survey of where the students placed 

themselves on the efficacy scale.  

 

 

Figure 10. Survey of the students’ placement on the self-efficacy scale (N=25). 

 

Looking at the results, it is hard to draw any conclusion on self-efficacy, since 5-6 were 

classified as reasonably fluent, most of the students placed themselves high on the self-

efficacy scale. It could be due to how the question in the questionnaire was designed; the 

students might have only looked at the numbers and not at the text below. Perhaps it could 

be so simple as that some of the students do not know what a native speaker is. It could also 

be connected to how they perceived English in school. One thing that was discussed during 

the interviews was English as a school subject. The students who were interviewed expressed 

a neutral or indifferent feeling towards English in school. A few of the students in the 

interviews even said it was boring. This could potentially explain why the students placed 

themselves high on the self-efficacy scale. They thought of how well they could manage 

outside of school with their level of English and not how they did in school. 
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4.2.2 The students’ attitudes towards English 

As discussed in section 3.1.2 the students were divided in to three groups depending on their 

answers to the statements about English in the questionnaire. Students who predominantly 

ticked off more positive options towards English were placed in the positive attitude group, 

the students who had mixed answers were put in the neutral attitude group and students who 

predominantly ticked off more negative answers were put in the negative attitude group. In 

general, the students seem to more often have a positive attitude towards English. Only a 

small sample (4 students) was put in the negative attitude group. Eight students were put in 

the positive attitude group and thirteen in the neutral attitude group. As explained in section 

3.1.2 students who predominantly ticked off many neutral or no opinion in the questionnaire 

were placed in the neutral attitude group, which does not necessarily mean they are very 

positive towards English. However, the students in the neutral attitude group gave positive 

answers more often than negative answers to questions 3-9 in questionnaire. The students’ 

answers in the interviews showed a more positive attitude towards English. As mentioned in 

4.2.1, English in school was brought up during the interviews. Since many of the questions in 

the questionnaire were about English in school, it could also have effected certain students in 

the neutral attitude group to tick off a great many neutral/no opinion option in the 

questionnaire, yet in the interviews they gave the impression that they had more of a positive 

attitude towards English rather than a neutral attitude. They had a more neutral attitude 

towards English in school. 

 

One common answer in the interviews concerning attitudes towards English was that you 

need English for communication. The students shared the common belief that in our world 

today one needs English.  Examples of what the students said are, “with English one can go 

far” or, “you are expected to know English”. Communication was a recurring theme in the 

interviews. 

 

 English was shown to be even more important, when the students who took part in the 

interviews were asked about their dream destinations. All students but two, when they were 

asked where they would go if they could travel anywhere in the world, answered with an 

English-speaking country. The USA was the most common answer and the other two 

common answers were Australia and England. Of course, the students’ answers could be 

colored by the notion that they knew this was a study about English. However, in two 

different interview pairs, the students did not answer with an English-speaking country. The 

answers of those students were Japan, and some tropical island.  
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The students also seemed to prefer using English to other foreign languages. Two students 

gave examples of when they are in German classes in school they sometimes use English. 

When they do not know a word in German, they think “perhaps English works”. The same 

students said that even in Swedish classes they sometimes wish that they could use a word in 

English because they cannot find a good translation in Swedish, and they think the English 

word sounds better. This could probably be explained by code-switching theories, but that is 

beyond the scope of this study.  

 

4.2.3 The students’ attitudes towards English and the students’ final grades 

When it comes to the students’ attitudes towards English in relation to their final grades, the 

results seem to point in the same direction as the students’ final grades and EE. There seems 

to be a correlation between the students’ final grades and their attitudes towards English. 

Figure 11 shows the students’ final grades put in relation to their attitudes towards English.  
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Figure 11. Survey of the students’ attitudes towards English in relation to their final grades (N=25). 

 

The students in the positive attitude group are mostly (all but two), to the right of the grade 

scale, grades A to C. The students in the negative attitude group are all on the left side of the 

scale, grades D to E. It is important to point out that there are small differences within the 

groups. However, this result could indicate that the students who have a more positive 

attitude towards English more often have higher grades than students who have a more 

negative attitude.  
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4.2.4 The students’ attitudes towards English and EE exposure 

The students’ EE activities and their attitudes towards English correlated very well. As a 

matter of fact, this correlation was stronger than the amount of exposure to EE and the 

students’ grades. The students who had a more negative attitude towards English also had 

low exposure to EE. Students in the neutral attitude group were all but three of them in the 

medium exposure group. The same tendency was found for the students who were placed in 

the high exposure group. All but two in the high exposure group had a positive attitude 

towards English (see appendix 3). The attitude towards English and the amount of exposure 

to English also seem to have a clearer correlation than the correlation between students’ 

attitudes and their grades.  

5. Conclusion and summary of results 

This is a small sample of 25 students, making it hard draw any general conclusions, but the 

results seem to point in the same direction as previous research. In order to quantify the data 

from the questionnaire the questions were divided into five smaller parts: exposure to EE, 

productive EE, strategies, self-efficacy and attitudes towards English. When analyzing 

exposure to EE, productive EE and attitudes towards English, the students were assigned to 

different groups. The groups were then put in relation to each other and to the students’ 

grades. The most important areas, in relation to the research questions, were amount of 

exposure, amount of productive EE and the students’ attitudes towards English. 

5.1. Summary of the students’ EE activities in relation to their final 

grades and their results from the National Test 

When analyzing the students’ exposure to EE, the students were assigned to one of three 

groups, a high exposure, a medium exposure or a low exposure group. The low exposure 

group and the high exposure group showed the clearest connection between the students' EE 

activities and their grades. In the medium exposure group the students have mixed grades, 

making it harder to draw any general conclusions. Some of the previous research also shows 

that the connection between EE habits and grades is not always clear. An example is Olsson’s 

study (2009:124-125), where students who had low exposure to EE still received a pass with 

distinction as a final grade. Another example is Oscarson and Apelgren’s (2005:92) 

ambiguous result that showed how students who had not received a final grade and students 

who had received a pass as a final grade had the same amount of EE activities, see section 2.1. 

However, the difference between those two studies and this study is that in this study it is 

rather the case of a few students with low grades who still had fairly high exposure to EE and 

not the other way around. The students’ grades on the National Test and their EE activities 
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also correlate to the same extent as their final grades and their EE activities. The results show 

tendencies that the students in the high exposure group, to some extent, perform better in 

general on the National Test than the students in the low exposure group and medium 

exposure group.  

 

Students in the high exposure group seem to, in general, have higher grades than students in 

the low exposure group. However, the results also indicate that it is not just exposure to 

English that is important. This is could be connected to Krashen’s theory on comprehensible 

input. It does not matter if the student is exposed to EE; if the EE that the student is exposed 

to is too far from that student’s current level of English the student will not benefit from the 

exposure.  

 

Another example of other factors besides the amount of EE is the student in the high 

exposure group who had obtained low grades; he was in the low production group. The 

results also show that the amounts of productive EE that the students were involved in are to 

some extent in correlation with the students’ grades. As with exposure to EE, the students 

were assigned to one of three groups, a high production group, a medium production group 

and a low production group. The four students in the low production group had a D or an E 

as a final grade, in the medium production group all but one student had, a C, a D or an E as a 

final grade. In the high production group all students had an A, a B or a C as a final grade. 

These results suggest that a student with a larger amount of productive EE activities tends to 

have higher grades than a student with a smaller amount of productive EE.  

 

5.2 A summary of the students’ attitudes towards English in relation to 

their grades 

Judging the students’ motivation is not an easy task. However, when analyzing the students’ 

answers from the interviews about their motivation, and their goals for learning English, 

there seems to be a mix of integrative and instrumental orientation. The students recognized 

the importance of learning English in order to get anywhere in life; however, since most of 

their dream destinations were English-speaking countries, there were also tendencies of a 

more integrative orientation.  

 

Considering the answers that the students gave in the interviews and the answers from the 

questionnaire it was found that the students in this study more often have a positive attitude 

towards English than a negative, and they enjoy moments when they can test their English 

skills. If referring to Krashen’s affective filter, these students have very low filters and are 
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open to learning more English.  The four students who had a more negative attitude towards 

English had one of the two lowest grades on the grade scale, E’s or D’s.  

5.3 Conclusion 

In conclusion, even though this is a small study, the results show tendencies in the same 

direction as previous studies. To quote the title of Sundqvist’s (2009) study, “Extramural 

English matters”. English is important to the students in this study and some of the different 

types of EE activities they engage in outside of school seem to be in correlation with their 

levels of English proficiency. The students in this study who have daily contact with certain 

types of EE and a positive attitude towards English, in general, seem to have higher grades 

than students who have low exposure and are not that interested in English. The results of 

the study show tendencies that there is a potential correlation between students’ proficiency, 

their EE habits and their attitudes towards English; all these variables seem to co-occur. This 

study has not and cannot answer the question of whether the co-occurrence of these different 

variables is in the nature of a cause-effect relationship or if it is a question of a more complex 

relation between the different variables. Perhaps it is something that future research will tell 

or perhaps it is a question that cannot be answered.  

6. Discussion and suggestions for future research 

There are many parts of the results that could have been analyzed more deeply. The number 

of tables in Appendix 3 is an example of that. Moreover, the results have shown how many 

aspects there are of EE.  EE is a fascinating, complex and interesting factor in second 

language learning, especially in a country like Sweden where English is part of our daily life 

without having the status of an official language.  

 

What could be interesting to look further into are the correlation between Swedish 

adolescents’ attitudes towards English, their EE habits and their level of English proficiency. 

Another aspect that could be interesting to study is how teachers can use students’ EE habits 

as a way of learning and as a way of motivating the students, especially when looking at the 

students’ answers from the interviews about English in school. The students expressed that 

they felt they were never offered to show or use the English they meet outside of school in 

school.  

 

Productive EE activities have shown to be important when it comes to the correlation 

between EE and students’ proficiency, both in this study and in previous studies. However, it 

could be interesting to look more at the students’ TV watching habits. TV watching is one of 

the passive EE activities, but the answers the students gave in the interviews show the 
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students’ awareness of the English they hear on TV. One can try to look deeper into the 

different kinds of TV watching the students engage in. One interesting result from the 

interview was the one about the students' views on The Big Bang Theory. Looking at 

Krashen’s equation i+1, it would be interesting to see if the students improve, for example, 

their vocabulary by watching a show like that. The interviewed students’ comments on The 

Big Bang Theory are interesting. The notion that they are aware of the English they come 

into contact with is noteworthy. It is something that could be interesting to explore more, 

especially since it could be an important factor in the research of EE. 
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Appendix 1 

Questionnaire 

 

Dear student of English, 

Thank you for taking the time to fill out this questionnaire which is part of my C-level essay. 

All answers are treated anonymously in the essay and remember this is not a Test of your 

English, but an investigation on English usage in Sweden 
 

Gender:  Male    Female  

 

i. The English Language 

 

 What is your native language? Please tick the appropriate box 

 Swedish  

 Other, please specify________________________ 

 

 Where would you place yourself on a scale 1-10 when it comes to your levels of 

English proficiency (språkfärdighet)?   

 

1                2                3                 4                5                6                7                8                 9                10 

Beginner                        Reasonably  fluent                        Native speaker 

 

 If you compare these four skills, which one would you consider is your strongest 

skill when it comes to English? Please rank the skills from 1 to 4, 1=your strongest 

skill, and 4 is your weakest skill Write the numbers in the blanks before each skill 

 

___ Speaking 
___ Writing 
___ Reading 
___ Listening 

 

 Is there someone, for example a friend or a relative, that you speak English with 
on a regular basis? 
 
Yes  No 
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 If yes, who? (Mom, cousin, best friend, etc.) 

_____________________________________________________________
___________ 
 
 

 Here are some statements about English. Please circle the option that you feel 

applies best to you. 

 
a) I think English is an interesting subject.  

 
Strongly disagree  Disagree  No opinion/neutral  Agree  Strongly agree 

 
 

b) I believe it is important to have good knowledge of English, regardless of what career you 
have in mind. 
 

Strongly disagree  Disagree   No opinion/neutral  Agree  Strongly agree 
 
 

c) I only work with English to pass the tests in school. 
 

Strongly disagree  Disagree    No opinion/neutral  Agree  Strongly agree 
 

d) There is not enough English in school. 
 

Strongly disagree  Disagree  No opinion/neutral  Agree  Strongly agree 
 

e) There is too much English taught at school. 

Strongly disagree  Disagree  No opinion/neutral  Agree  Strongly agree 
 

f) I think English is as difficult subject in school. 
 

Strongly disagree  Disagree   No opinion/neutral  Agree  Strongly agree 
 
 

g) I enjoy English classes at school.  
 

Strongly disagree  Disagree  No opinion/neutral  Agree  Strongly agree 
 

 

ii. Staying abroad (utomlands) 

1. Have you ever been abroad?  

Yes No 

2. If yes, which countries? 

________________________________________________________

________________________________________________________

_______________________________________________________ 
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3. Were any of these visits longer than 2 weeks? If no skip questions 4 and 5. 

Yes  No 

 

4. If yes, in which country/countries did you visit for longer than 2 weeks? 

 

____________________________________________________________________________ 

 

5. If yes, what was the reason for the visit? You can circle more than one option.  

 

a) I lived there 

b) Vacation 

c) Studying (språkresa, etc..) 

d) Other, please specify,_____________________ 

 

 

iii. Music: 

 

1. How often would you say you listen to music with English lyrics?  Circle one 

option.  

a) Daily 

b) A few times a week 

c) Once or twice a week 

d) Once or a few times a month 

e) Never or almost never 

 

2. How common is that you sing along? Circle one option. 

Almost all the time    It happens        Never 

 

3. If you don’t understand the lyrics of a song do you try to find out the meaning?  

 Almost all the time     It happens         Never 

 

4. If yes, please give a brief description of how this is done (for example, if you look 

it up online, if you use a dictionary, if you ask someone). 

 

______________________________________________________________________________________________________

___________________________________________ 
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iv. Watching TV and movies 

 How often do you watch an English speaking movie? Circle one option. 

a) Daily 

b) A few times a week 

c) Once or twice a week 

d) Once or a few times a monthe) Never or almost never 

 

 When you watch an English movie do you prefer to watch it with English 

subtitles?  

a) Yes, I prefer watch with English subtitles 

b) No, I prefer to watch with Swedish subtitles 

c) No, I prefer watch without subtitles 

d)It does not matter (spelar ingen roll) 

 

 How often do you watch English-speaking TV programs? 

a) Daily 

b) A few times a week 

c) Once or twice a week 

d) Once or a few times a monthe) Never or almost never 

 

v. Reading 

 

1. Do you ever read English-language texts outside of school (not counting 

homework)? Circle one option. 

 

Daily   It happens       Never or almost never 

 

2. Please tick all that applies for you: 

I read… Daily A few times a 
week 

A few times a 
month 

Never or almost 
never. 

Books in English      

Articles in English      

Blogs in English      

Comic books in 
English 

     

Lyrics (notes, for 
example music sheets) 
in English 
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3. If you don’t understand a word you read do you try to find out the meaning?  

Almost all the time    Never   It happens 

 

4. If yes, please give a brief description of how this is done (for example, if you look 

it up online, if you use a dictionary, if you ask someone). 

 

______________________________________________________________________________________________________

___________________________________________ 

 

vi. Playing computer games 

 

1. How often do you play computer games?  

a) Daily 

b) A few times a week 

c) Once or twice a week 

d) Once or a few times a month 

e) Never or almost never 

2. When you play computer games, which language do mostly play in?  

a) Both in Swedish and English but mostly English 

b)  Both in Swedish and English but mostly Swedish 

c) Always English 

d) Another Language, please specify_________________________ 

e) I do not play computer games 

3. How often do you play games on your mobile phone?  

a) Daily 

b) A few times a week 

c) Once or twice a week 

d) Once or a few times a month 

e) Never or almost never 

4. When you play games on your mobile, which language do mostly play in?  

a) Both in Swedish and English but mostly English 

b) Both in Swedish and English but mostly Swedish 

c) Always English 

d) Another  language, please specify_________________________ 

e)I do not play mobile games 
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vii. Writing in English 

 

a) Do you ever write in English outside of school (not counting homework)? Circle 

one option. 

Daily   It happens       Never or almost never 

 

b) Please give brief accounts of the times when you write in English. For example, “ I 

write letters/emails in English” and/or “I write English in chat forums when I play 

computer games”. 

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

__________________________ 

 

viii. Other 

 Are there any other situations where you come in contact with English that  have 

not been mentioned? (For example, maybe you Skype with friends in English, or 

there is a person in your football team who prefers to speak English.) 

Yes,_________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________ 

 Think about the past two days. Please give brief accounts of the times when you 

heard, read, spoke or wrote English? (For example; “I watched two English TV 

shows yesterday”, or “I played an online computer game and spoke English”) 

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

_________________________________________________________________________________________ 

 

 

Thank you very much for taking the time to complete this questionnaire!    

/ Maria. 
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Appendix 2 

Survey of the responses from the questionnaire 

The students’ final grades and the grades from the National Test 

 BETYG E D C B A 

Oral 5 10 5 3 2 
Receptive skills 8 6 4 5 2 
Writing 6 13 4 2 0 
FINAL GRADE 6 7 8 2 2 

 

i . THE ENGLISH LANGUAGE 

1. What is your native language? 

  
Total 

Swedish 22 

Other 3 
TOTAL 25 

 

2. Where would you place yourself on a scale 1-10 when it comes to your level of 

English Proficiency? 

  
Total 

1-3 2 
4-6 12 
7-10 11 
TOTAL 25 

 
6a) I think English is an interesting subject.  

 

  
Total 

Strongly disagree 0 
Disagree 4 
No opinion/neutral 6 
Agree 11 
Strongly agree 4 
TOTAL 25 

 

6b) I believe it is important to have good knowledge of English, regardless of what 

career you have in mind. 

  
Total 

Strongly disagree 0 
Disagree 1 
No opinion/neutral 2 
Agree 13 
Strongly agree 9 
TOTAL 25 
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6c) I only work with English to pass the tests in school. 

 

  
Total 

Strongly disagree 4 
Disagree 10 
No opinion/neutral 9 
Agree 2 
Strongly agree 0 
TOTAL 25 

 

6d) There is not enough English in school. 

  
Total 

Strongly disagree 0 
Disagree 10 
No opinion/neutral 11 
Agree 4 
Strongly agree 0 
TOTAL 25 

 

6e) There is too much English taught at school. 

  
Total 

Strongly disagree 3 
Disagree 10 
No opinion/neutral 10 
Agree 2 
Strongly agree 0 
TOTAL 25 

 

6f) I think English is a difficult subject in school. 

 

  
Total 

Strongly disagree 2 
Disagree 9 
 No opinion/neutral 10 
Agree 2 
Strongly agree 2 
TOTAL 25 

 

6g) I enjoy English classes at school. 

  
Total 

Strongly disagree 1 
Disagree 2 
No opinion/neutral 11 
Agree 11 
Strongly agree 0 
TOTAL 25 
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ii. Traveling 

1. Have you ever been abroad?  

Yes 23 
No 2 
Total: 25 
 

2. Were any of these visits longer than 2 weeks?  

Yes 16 
No 9 
Total: 25 
 

iii. MUSIC 

1. How often would you say you listen to music with English lyrics? 

  
Total 

Daily 22 
A Few times a week 1 
Once or twice a week 1 
Once or a few times a 
month 

1 

Never or almost never 0 
TOTAL 25 

 

2. How common is that you sing along?  

  
Total 

Almost all the time 13 
It happens 10 
Never or almost never 2 
TOTAL 25 

 

3. If you don’t understand the lyrics of a song do you try to find out the 

meaning? 

  
Total 

Almost all the time 2 
It happens 19 
Never or almost never 4 
TOTAL 25 
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iv. WATCHING MOVIES/TV programs 

1. How often do you watch an English-speaking movie? 

  
Total 

Daily 5 
A Few times a week 11 
Once or twice a week 4 
Once or a few times a 
month 

5 

Never or almost never 0 
TOTAL 25 

 

2. When you watch an English movie do you prefer to watch it with English 

subtitles?  

  
Total 

Yes, I prefer watch with English 
subtitles 

2 

No, I prefer to watch with 
Swedish subtitles 

16 

No, I prefer watch without 
subtitles 

1 

It does not matter (spelar ingen 
roll) 

6 

TOTAL 25 

 

3. How often do you watch English-speaking TV programs? 

  
Total 

Daily 9 
A Few times a week 9 
Once or twice a week 3 
Once or a few times a 
month 

4 

Never or almost never 0 
TOTAL 25 

 

vi. GAMES 

1. How often do you play computer games?  

  
Total 

Daily 7 

A Few times a week 9 
Once or twice a week 3 
Once or a few times a month 2 

Never or almost never 4 
TOTAL 25 
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2. When you play computer games, which language do mostly play in?  

  
Total 

Both in Swedish and English but mostly English 15 
Both in Swedish and English but mostly Swedish 2 
Always English 3 
Another  language 1 
I do not play computer games 4 
TOTAL 25 

 

3. How often do you play games on your mobile phone?  

  
Total 

Daily 9 
A Few times a week 7 
Once or twice a week 3 
Once or a few times a 
month 

2 

Never or almost never 4 
TOTAL 25 

 

4. When you play games on your mobile, which language do mostly play in? 

  
Total 

Both in Swedish and English but mostly English 9 
 Both in Swedish and English but mostly Swedish 6 
Always English 8 
Another  language 0 
I do not play mobile games 2 
TOTAL 25 

 

v. READING 

1. Do you ever read English language texts outside of school (not counting 

homework)? 

  
Total 

Daily 4 
It happens 11 
Never or almost never 10 
TOTAL 25 
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2. Reading table 

I read… Daily A few times a 
week 

A few times a 
month 

Never or almost 
never. 

Books in English 1 1 6 17  

Articles in English 5 3 4 13  

Blogs in English 2 3 4 16  

Comic books in 
English 

0 3 1 21  

Lyrics (notes, for 
example music sheets) 
in English 

5 7 7 6  

 

3. If you don’t understand a word you read do you try to find out the meaning? 

  
Total 

Almost all the time 9 
It happens 2 
Never or almost never 14 
TOTAL 25 

 

vii. WRITING 

a) Do you ever write in English outside of school (not counting homework)? 

  
Total 

Daily 4 
It happens 11 
Never or almost never 10 
TOTAL 25 
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Appendix 3 

Students’ grades and EE groups 

 

HIGH EXPOSURE GROUP 

Students  National Test 

Oral 

National Test 

Receptive skill 

National Test 

Written part 

Final grade 

Student 1 D B D C 
Student 2 B D D C 
Student 3 A A C A 
Student 4 B C D C 
Student 5 B B B B 
Student 6 D E E E 
Student 7 B B B B 
Student 8 A A C A 
Student 9 D C E C 

 

HIGH EXPOSURE GROUP 

             PRODUCTION STRATEGIES ATTITUDES 

TOWARDS 

ENGLISH 

Student 1 HIGH HIGH HIGH 
Student 2 HIGH MEDIUM MEDIUM 
Student 3 HIGH HIGH HIGH 
Student 4 HIGH HIGH HIGH 
Student 5 HIGH HIGH HIGH 
Student 6 LOW LOW HIGH 
Student 7 HIGH HIGH HIGH 

Student 8 MEDIUM MEDIUM HIGH 
Student 9 MEDIUM LOW MEDIUM 

 

MEDIUM EXPOSURE GROUP 

Students  National Test  

Oral 

National Test  

Receptive skill 

National Test  

Written part 

Final grade 

Student 10 D C D D 
Student 11 C B C C 
Student 12 D D C D 
Student 13 D C D C 
Student 14 C D D C 
Student 15 E E D E 
Student 16 E E E E 
Student 17 D D E E 
Student 18 E E E E 
Student 19 C D D D 
Student 20 D E D D 
Student 21 D D D D 
Student 22 E E E E 
Student 23 C B D C 
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MEDIUM EXPOSURE GROUP 

  PRODUCTION STRATEGIES ATTITUDES 

TOWARDS 

ENGLISH 

Student 10 MEDIUM MEDIUM MEDIUM 
Student 11 MEDIUM LOW MEDIUM 

Student 12 MEDIUM LOW MEDIUM 
Student 13 MEDIUM LOW MEDIUM 
Student 14 MEDIUM MEDIUM MEDIUM 
Student 15 MEDIUM MEDIUM HIGH 
Student 16 LOW LOW MEDIUM 
Student 17 MEDIUM MEDIUM MEDIUM 
Student 18 LOW LOW LOW 
Student 19 MEDIUM MEDIUM MEDIUM 
Student 20 LOW LOW MEDIUM 

Student 21 MEDIUM LOW LOW 
Student 22 MEDIUM HIGH MEDIUM 
Student 23 HIGH MEDIUM MEDIUM 

 

LOW EXPOSURE GROUP 

Students  National Test  

Oral 

National  Test  

Receptive skill 

National Test 

Written part 

Final grade 

Student 24 D E D D 
Student 25 E E D D 

 

LOW EXPOSURE GROUP 

  PRODUCTION STRATEGIES ATTITUDES TOWARDS 

ENGLISH 

Student 24 LOW MEDIUM LOW 

Student 25 LOW LOW LOW 
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Appendix 4 

Questions for the interviews 

 

Section1: Extramural English 
 
(General warm-up questions) Further to the questionnaire, these questions are designed to get the 
interviewees to start talking about their EE.  
 

Did you come in to contact with English yesterday? 
 
What kind of contact what that? TV, the Internet, games?  
 
Do you ever watch sports on TV with English commentary?   
 
Do you ever play online computer games?   
What kind of games do you play?  
Do you speak (or write in) English when you play these games?  
 
Do you follow any TV shows that are in English? 
 
If someone comes up to you and speaks English, how do you react? Do you feel e.g. bothered, excited, 
positive, negative, and/or nervous? 
 
Let’s say you want to watch a certain movie, but you can only find it without subtitles or with English 
subtitles – how do you react? Do you think it’s quite good? Does it not make any difference to you? Or 
do you think it’s a bit of a hassle?  
Would you still watch it, or would you pick another movie? Do you wait until you can find one with 
Swedish subtitles?  
 
Section 2: Motivation 
Do you like English as a subject in school? Why? 
Do you think English is an important subject in school? Why?  
What would you say motivate you to learn English?  
 
Have you ever been to an English speaking country? 
Where would you like to travel if you could travel anywhere?  
 
What’s your favorite movie? 
What TV shows do you like?  
 
What are your plans after upper secondary school?  
Do you think that English is a subject you will have use for after upper secondary school?  


