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Abstract: 
Education system in Afghanistan has been designed in a way that doesn’t suit the Kuchi life 

style. This is one of the reasons, as found by the study too that Kuchi children to a large 

extent are deprived of education. Another words, as mentioned, education in this country has 

mainly been confined to geographically fixed schools and schooling period. The latter makes 

education for Kuchi children more challenging than the former, because if a child wants to 

pass from one grade to another must spend a fixed period in a fixed location and school, 

however, Kuchi families are moving and cannot stay in one place for the required longer 

period while in addition, they are living normally in remote areas which make access to 

facilities including education harder for the Kuchi children. 

 The overall aim of this study is to explore challenges and opportunities as well 

alternative models and ways at national and international level that maybe applicable to 

provide education for Kuchi children in Afghanistan. To achieve the aim and objectives, 

number of focus group discussions and interviews were made with different groups at 

different levels.  

 This study found, contrary to people prejudice, that Kuchi are very much excited to 

see their children including their daughters in schools and educated. But the issue of how 

education can be reached to their children has not been widely consulted and discussed with 

the Kuchi people. Though efforts have been made and  education to a limited extent have 

been provided but the approaches seem to have been ‘top down’ and Kuchi as the real 

beneficiary passively been targeted to receive the services rather than  actively ‘involved’ in 

the process. The governmental structures e.g. the concerned departments established at the 

central and provincial level were found to be less efficient and effective so that to fulfill the 

requirements of the Kuchi children for education. 

 All in all, more efforts and wider consultations through a bottom up approach need to 

be made in Afghanistan in order to provide education for Kuchi children in an adequate way. 

According to the findings of this study, Kuchi are very much keen to be consulted and their 

voice to be heard, because majority of them, if the educational situation suits them, want 

education while keeping their pastoral life. They have come up with some suggestions too for 

solving their children education issues. Though Kuchi people were insisting more on mobile 

schools and school with dormitories but there are other models that are used in other 

countries e.g. in Nigeria which are distance learning through mobile phone, radio-based 

learning etc. which are applicable in Afghanistan too.   

 Finally, in order to find out further causes and factors that why Kuchi children are 

deprived of education, more studies and researches need to be made all over the country.                     
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INTRODUCTION 
This study is about nomads’ children education in Afghanistan, a country where nomads have 

been scattered over most parts of the territory, mainly in the rural areas. Kuchi communities 

are composed of several tribes and ethnic groups whereas Pashtoon are the majority (Rao & 

Casimir, 2003). Kuchi are those who move within the country mainly on seasonal bases from 

cold to hot climate areas and vice versa during winter and in summer. The main purpose of 

the Kuchi mobility is herding and grazing; however, some of the Kuchi have lost their 

livestock due to several reasons e.g. drought, civil war and in some instances to seek manual 

labour to support their families. In addition, nomads in Afghanistan have cross-border 

movement too mainly to and from the neighboring countries e.g. Pakistan (Dyer, 2009). Who 

is Kuchi? Weijer (2007) has provided a definition:  

 
‘Kuchi’ is a term that is generally used to describe the transhumant or nomadic 

pastoralist of Afghanistan. In fact it is a term that may cause confusion, since it refer 

to a mode of living (migratory), a production system (livestock dependent) and a 

culture identity (p.9). 

 

Furthermore, according to Sharma (2011): 

 
The word “nomad” is identical with “pastoralism”, and drive from a Greek term 

meaning “to pasture”. “Pastoralism”, in turn derives from the Latin term pasture 

and refers to raising livestock (p.9) 

   

South Asia has the world’s highest nomadic population (Rao & Casimir, 2003). 

Afghanistan is one of the South Asian Countries where according to the Ministry of Rural 

Rehabilitation and Development (MRRD, 2008); the highest poverty of 54 percent is among 

nomads. Some of the Kuchi may have other sources to sponsor their life but the vast majority 

of them keep herds and other livestock which makes a main source of income for them 

(Mansory, 2009). Nomadic population India has at least 60 million, about 6% (around 2 

million) of the total population in Afghanistan is nomadic pastoralist, and in Pakistan no 

exact figure is available but the number is thought to be one million (Sharma, 2011).  

 Furthermore, during the civil war and continuous drought in the last three decades in 

Afghanistan, Kuchi life largely affected, their herding and grazing and their moving pattern 

changed. Their movement became limited and their livestock were either looted or sharply 

decreased due to the ongoing drought. Some of them have preferred to be settled because 

they, in many cases, confront with disputes over land and grazing areas imposed by the 

sedentary groups which in some cases lead to conflicts among the two groups (Dyer, 2009). 

However, most of the nomads continue with their challenging life of pastoralism and try to 

keep herds and cattle.     

 Coming to a brief educational situation of Kuchi in Afghanistan, some schools have 

been established for Kuchi across the country. The statistics show 98 primary, 9 middle, 3 

High Schools (Layssa), 38 Community Based Schools (CBSs), 5 Madrassa
1
, and 22 Mobile 

schools established for Kuchi all over the country (General Directorate for Basic Education, 

MoE, 2012).  

                                                 
1
 Madrassa usually refers to an organized religious institution with classrooms and teachers for different levels 

where in depth Islamic education is being taught to students. 
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Problem Area 

Nomads’ population has not been accurately enumerated in Afghanistan but according to 

Ministry of Rural Rehabilitation and Development (MRRD, 2008), 18.5 million out of about 

25 million populations in Afghanistan are vastly living in the rural areas of which 1.5 million 

are Kuchis. In addition, the assessment shows the literacy rate among the nomadic population 

is extremely low for both girls and boys respectively to around 10 to 20 percent. Looking at 

this vast majority of the population living in rural areas as well as their life style hinders their 

access to education due to yet inflexible modes of education delivery. Thus, to find a solution 

for Kuchi’s increased access to flexible modes of education delivery that matches their 

lifestyle seems more challenging than it is thought.  

 There are several other factors that prevent nomads’ children from education and/or 

make education to nomadic children more challenging which are e.g. poverty (direct cost), 

child-labor (opportunity cost), but the core factor among the other is the Kuchi life style itself 

versus the national education system which is mainly designed to suit the sedentary 

communities more than Kuchi/mobile communities Mansory (2009). Kuchi move seasonally 

from one place to another for grazing and herding, so they cannot stay for the whole 

schooling period (9 months) in one place. The cited schooling period is one of the 

requirements by the formal schooling system that children, if want to be upgraded and 

continue education, they have to stay and complete 9 months in school. The low literacy rate 

in this community makes the issue more challenging when it comes to the teacher 

deployment especially female and the problem has already been realized by the education 

authorities in Afghanistan. According to a statement made by the Education Minister, “the 

Afghan Education System is not yet inclusive of all children but a very promising beginning 

has been made” Ministry of Education (2008). 

 Moreover, reaching education to Kuchi in Afghanistan is a challenge and according to 

Dyer (2012), Education for All (EFA) goals will not be achieved unless nomads’ children in 

all countries have access to education.      

 

Aim and Objectives of the study: 

Aim: 
The aim of this study is to explore different opportunities of and challenges with education of 

nomads’ education in Afghanistan.  

Objectives: 
To achieve the aim, the objectives are: 

- To investigate use of the current ways and models of teaching and learning for 

nomads in Afghanistan.  

- To compare and discuss National (country experiences) in Nomadic Education with 

that of International experiences.  

Research Questions: 
1. What are the challenges the nomads education is facing in Afghanistan? 

2. What are the proper ways and models of educational delivery that suits nomad life 

style?   
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3. What are the issues regarding Teachers and Teachers-Training in nomad education 
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LITERATURE REVIEW 

Education from the right perspective  

Education is a right of everyone, almost all the national and international document and plans 

when discuss, specially about equity in education, the term normally used is education for all 

which nomads of course comes in. e.g. Education For All (EFA) Goal # 2 mentioned about 

provision of free and compulsory primary education for all. In addition, MoE in the vision in 

the Afghanistan National Education Strategic states: Our vision is to facilitate the 

development of vibrant human capital by providing equal access to quality education for all 

and enable our people to participate and contribute productively to the development, 

economic growth and stability of our country. The main and first objective of the Education 

Law, 2008, has emphasized on equal rights of education for all citizens in the country. 

Moreover, the Afghan constitution has made education up to grade 9 compulsory on every 

child in this country. The Afghanistan National Development Strategy (ANDS, 2008 - 2013) 

has emphasized in its vision that the strategic vision for this sector is that regardless of 

gender, ethnic, socio-economic status or religious affiliation, all Afghans will have equal 

access to quality education. In an International Conference organized on Education in 2008, 

the Education Minister had stated:  

 

Despite all odds the government of Afghanistan has committed itself to providing 

quality access to education for its citizens. We must remember that when children 

with different abilities and from different backgrounds learn together in our schools, 

they will also learn to live and work together in our communities for the common 

good of our nation (p.2) 

  

The above statement is confirmed by Sharma (2011, p. 20) that “[e]ducation is presented both 

as right (with inclusion in the Universal Declaration of Human Rights in 1948) and a way 

towards economic and social empowerment”.  

 However, considering the Kuchi life style in Afghanistan and several other countries, 

the first question of how education as a right will reach to this marginalized group who 

always move and the formal education system does not fit their life style comes to our minds. 

This is the question which has little, if not at all, been discussed and answered. Moreover, 

another question of how education can be compulsory while the whole system is designed in 

a way which doesn’t fit and cannot accommodate such groups e.g. Kuchi, who are mobile 

and can hardly fit the existed geographically-fixed schooling, (Mansory, 2009). These are the 

reasons which hamper inclusiveness in education and come down the enrollment rate of 

children of such marginalized communities in formal schools. The issue of the low 

enrollment of the marginalized and mobile community has been globally confirmed, Global 

Monitoring Report (GMR) -2010 accepts progress towards Education for All (EFA) goals, 

however, has stated that the marginalized groups have still been left far behind.     

Education for Nomads (Kuchi) 

A general overview  
Providing Education to nomads has globally been a challenge particularly in South Asian 

countries which Afghanistan is part of it. However, despite all the efforts made in Nigeria as 

Dyer (2009) has mentioned, several studies and reports have shown that the achievements are 

far behind the target. Education for All Global Monitoring Report (EFA-GMR)-2010 also 

reports low achievement; the Situational Report of the MoE (2009) has mentioned the 

enrolment of Kuchi both boys and girls to 6.6% and 1.8 % respectively which is low 
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compared to the national enrolment rate and far lowest in the world. In other words, if we 

compare the said enrolment to their estimated 1.5 million Kuchi population out of which 

around 48% are children bellow age 15, then it is far low. Why is the situation as such, there 

might be several reasons, but one of the reasons could be   because the governments and 

policy makers in Afghanistan see nomads’ education through a narrow lens of traditional 

and formal geographically- confined schooling rather than through a wider lens of 

education. Moreover, considering education as a right, the Universal Declaration of Human 

Rights never mentioned schooling, but rather states: “while elementary education shall be 

compulsory”…“parents have the prior rights to choose the kind of education that shall be 

given to their children” (UN-DHR, 1948: Art. 26, cited in Kratli & Dyer, 2009). However, 

“[n]arrowing of the broader notion of ‘education’ to mean ‘schooling’…” (ibid, p. 8) has 

been of the global development goal that by 2015, children everywhere, boys and girls 

similar, will be able to complete a full course of primary schooling. However, according to 

Kartl & Dyer (2009, p.8), “[e]ducation refers to ‘an act or process of acquiring knowledge’, 

whereas schooling is more normally defined as ‘the process of teaching or being taught in a 

school”.       

Furthermore, as Dyer & Kratli (2009) have discussed, the government and the 

ministries of education, like other institutions, seek programmes to reach education to largest 

number with a low cost while an education programme to reach mobile pastoralists may have 

high cost but smaller group that would be targeted.  The same seems to be the situation in 

Afghanistan, e.g. in response to a question during the International Kuchi Conference in 

Kabul in 2012 that “what are the alternative solutions to provide education to Nomads’ 

children”, the MoE reply was: “MoE has adopted many models to provide education for 

nomads but few are successful, this is because nomadic communities are not that organized 

as expected”, so the quoted remarks by the MoE somehow confirm what Dyer & Krali have 

found (SCA International Conference Report, 2012, p. 7). In addition, “human rights 

commentators make the valuable points that a right-based approach to education requires not 

only a legal framework: there is also a moral dimension of legal responsibility” (e.g. Theis et 

al. (2004), cited in Dyer, 2010, p.303). 

Models and experiences 

Globally  
In Nigeria, as in Afghanistan, establishment of fixed nomadic schools versus the nomads’ 

mobile life style has failed to produce result. Education to Nigerian nomads with distance 

education (through mobile phone), can be viewed as in important positive step towards 

effective implementation of the provision of Nigeria’s National Policy on Education (NPE) 

on equal access and opportunities for all its citizens regardless of where they live (Dyer & 

Kratli , 2009). In Afghanistan, as in Nigeria, the main objective in the Afghanistan Education 

Law states about equal access to all citizens, however the fixed formal schooling is an issue 

and has largely failed to reach education to nomads because of their life style (Mansory 

2007). However, a policy of nomad education has very recently been drafted by the 

government of Afghanistan where various other flexible alternative ways and models have 

been suggested in order to facilitate education and make it accessible to nomads. Mobile 

school is the only option recently in practice by some very few non-governmental 

organizations as well as government in very few areas in Afghanistan (SCA, 2012). Other 

methods like mobile phone or Radio-base education etc. that are practiced in Nigeria or 

Kenya which could be useful in Afghanistan, have not yet been tested and/or even thought. 

The Draft Education Policy for Nomads’ Education by the MoE has suggested some models 

such as: a) One-Teacher Mobile School for primary level (grades 1-3), b) Breaking down of 

the schooling period (currently 9 months) into several smaller period, c) Subject wise Schools 
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for the upper-primary level (grade 4-6) and d) Establishment of schools along the moving 

pattern/way of nomads (MoE, 2013). 

 To provide education to nomads, different models and ways have been experienced in 

several countries though some of them may have not been applicable in Afghan context. In 

Nigeria, distance learning through mobile (phone) as a challenging approach has been 

experienced (Aderinoye et al. 2007). Furthermore, other models are: moving school (mobile 

boat school) for Bede Community (a nomadic community of water gypsies) in Bangladesh, 

moving with learners – using mobile community volunteers for Gujrat of the North India, 

Community Boarding School run by the community while recognized by the state for 

Rabaries of Kutch in India, and finally the Community School in Nomadic Areas in Tibet for 

Tentan Community living in high mountainous herding areas (Kratl & Dyer, 2009).    

 Furthermore, using different models identified above rather than being strict to the 

fixed and geographically defined schooling, doesn’t necessarily mean that only mobile 

groups like Kuchi in Afghanistan can use such models, but others, e.g. parents in some 

countries also use such alternative model for their children education due to several other 

reasons. According to Dyer (2009), in the USA and all over Europe and Australia, home 

schooling is also an option where it is known as an appropriate way within the compulsory 

education system. E.g., in the USA, parents of about one million pupils had selected home 

school education for their children in 1998 for several other reasons rather than only the 

moving one as explicitly refer to nomads and other mobile communities in Afghanistan. The 

reasons for choosing home schooling in the USA were different and that were religious, 

pedagogical, desire to protect the child from what are perceived as an unsuitable social 

environment at school, the belief etc. The institutional recognition of home schooling in this 

example and it integration in the national education system makes the concept of schooling 

clearer than in the past. This gives us an idea that we do not have to get all children to school-

building in order to get education, or in other words, education is not merely schooling (ibid).               

        

Locally (in Afghanistan)           
The only models experienced in Afghanistan are the mobile schools and school with 

dormitory in very few areas in the country e.g. in the eastern provinces. The model of School-

with dormitory is implemented only by government alone while the other model is 

implemented by other NGOs e.g. Swedish Committee for Afghanistan in few areas (SCA, 

2012).        

 In conclusion, though education has a very broader goal of fulfillment of all 

individuals to have access to education, nevertheless, it has a very narrow view of the content 

and structure too. “With regards to nomads’ education, at least, this attitude should be 

revised” (Kratli, 2001, p. 6). Furthermore, in order to reach education to nomads, it should be 

supportive and complementary to their local environment and tradition, and also work-

related, e.g. education about safe milking of their cows and goats, how to used their livestock 

products properly… etc.  in a non-formal way (Ismail, 2002). 

Challenges 
Not only Kuchi,  there are other minorities and marginalized groups in Afghanistan who have 

also been deprived of education and other rights for which one of the reasons, as it is for 

Kuchis, is their life style and poverty. E.g. according to a study done by UNICEF (2001) in 

Afghanistan in the northern province of Balkh and Kabul, there is another small while very 

much deprived community called Jogi and Bangriwal (Chori Frosh) - A community of about 

20,000 to 30,000 individuals in Afghanistan whom more than 84% of their children based on 

the study are out of school, and one of the reasons found by the study is their nomadic style 

of life. They do not have school that fit their life and even, according to the study, they do not 
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have national identity cards and the government is somehow hesitant to accept them as 

Afghans. 

 The factor that makes provision of education to nomads’ children more challenging 

seems to be common with several countries, and that is their mobile-life-style and also 

poverty which cause their children to be involved in manual-works or to herd in order to earn 

money and find food for their families. The mentioned reasons are largely possible in Afghan 

context (Mansory, 2009). The same has been the situation with nomads in Arab countries e.g. 

with the Bedouin-tribes for whom their nomadic and semi-nomadic lifestyle has been a 

challenge on the way of providing education to this community (Abu-Saad, 2005). To shortly 

introduce Bedu, it is an Arab population of 4-5 million living in one of the desert area of 

Middle East and keeps camels, sheep, or goats. Jabbur & Jibrail (1995) has defined Bedu as: 

 
They traditionally believe they are the descendants of Shem, son of Noah, whose ancestor 

was Adam, the first man.  Bedu are considered the "most indigenous" of modern Middle 

Eastern peoples, meaning they lived there before anyone else. The first appearance of 

nomadic peoples in the Arabian Desert can be traced back as far as  the third millennium 

BC. Bedu territory covers the Arabian deserts of the Middle  East, including parts of the 

modern states of Israel, Jordan, Lebanon, Syria, Saudi Arabia, Iraq, Kuwait, Yemen, Oman, 

Qatar, the United Arab Emirates, Bahrain, and Egypt (p.1) 

 

 In addition, although some Bedu parents would like to provide some formal education for 

their children in schools, but that make difficult for the children to learn some important 

traditional and desert skills like for boys, hunting, camel tracking, rope weaving, camel 

riding, camel milking etc. while for the Bedu girls, weaving, camel tracking, cooking, 

cleaning, setting up and taking down camps etc. Reading and writing are not so important for 

traditional Bedu and however reading Holy Quran is very important for man and women in 

Bedu family (ibid). 

 A study that has been done in 2010 in Nigeria emphasizes on nomads’ role in the 

economy of the country. Nomads possess over 93% of the country’s estimated 15.3 million 

cattle, 21 million sheep and 26 million goats. In addition, special stress has been made on 

provision of education for nomads, e.g. the vision that National Commission for Nomadic 

Education (NCNE) in Nigeria has put for itself is: Integrating the nomads into the national 

life by providing them with relevant and functional basic education and improving their 

survival skills, levels of income and productivity as well as equipping them to compete 

favorably in the nation’s socio-economic and political affairs (Mohammad & Ardo, 2010). 

 The same as in Nigeria, Kuchi in Afghanistan also have their contribution in the 

country economy, though there is no exact statistic available but in the past the export of their 

livestock and livestock production was 34.6 % of the total export of the country (Mohammad 

& Ardo, 2010).  However, in contrast, some other are against the said idea and considering 

the nomadic style of life very “backward’ for the enterprises of national –building and 

‘economic’ development” (Lenhart & Casimir, 2001, p.8). The main argument for the claim 

that nomads are not able to contribute in states’ economy is, nomads have mobile life which 

cause “unfettered physical movement across the landscape in the course of the practical 

business of mobile economy…” (ibid, p.8), so nomads will not be able to have an active role 

in the development and economy of a modern state. 
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METHODS 
The method I have used in this study is mainly qualitative, because the emphasize in this 

research on words rather than on quantification (Bryman, 2012). In addition, I have used 

mixed method (both quantitative and qualitative) in order to make my research more accurate 

(Martyn, 2010). The method I have used in this research was Focus Group Discussions 

(FGDs) and also one-to-one interview where I have used open-ended questions (ibid). 

However as mentioned above, I have done quantitative research also (mixed) as Bryman 

(2012) , and collected some data to analyze the enrolment rate of nomads in the Community 

Based Schools (CBSs) supported by an International Non-Governmental Organization 

(Swedish Committee for Afghanistan) in some parts of the country in order to further explore 

the challenges in regards to nomad education 

 A common strategy of sampling for the FGDs was used - At first it was made area-

based and then based on participants that who should be interviewed (Bryman 2012). I 

selected the East and North and also the capital of the country for the FGDs with nomads’ 

community and other actors. Interviews with the education authorities and actors in the 

provinces as well as central departments were made. I met the Independent Kuchi 

Departments at the central (Kabul) as well as in the provincial level in Nangarhar Province in 

the East and Kunduz and Baghlan provinces in the North. In additions, I collected the data 

about the enrolment rate of nomads’ students from the Community Based Schools supported 

by the organization ‘Swedish Committee for Afghanistan’ in three different regions of South, 

East and North.  

 In addition, I selected this method, because I studied that the FGD is mainly used in 

qualitative research (Bryman, 2012). Furthermore, as the original idea of the FGD and the 

interview is to interview those people who are experienced in a certain topic which a 

researcher is interested to study, so I used this method because my topic was as such for 

which the selected categories of people and departments e.g. nomads community and relevant 

departments and actors were well experienced (ibid).  

 Finally, there were some local reasons also that convinced me to go for this method 

and they were: a) Kuchi are largely illiterate and unable to fill in the questionnaire b) they are 

scattered over the country while most of them are living in the insecure areas where neither 

me nor any one else can easily perform such activity like data collection, research etc.  

 

Focus Group Discussion (FGDs): 
In the first FGD, I interviewed 15 people included parents, teachers and elders of the nomad 

community living in Nangarhar (in the East). I called them to the main city of Jalalabad on 

26
th

 Feb. 2013. Mr. Mohammad Akram, the Project Manager and Abdullah Nasrat, both were 

SCA staffs were assisting me in the whole process. The meeting took about two hours and the 

discussion was guided by the themes and interview-guide already prepared. The whole 

discussion was recorded and then transcribed afterward, because I might use the transcription 

as “small extract that can be used as ‘quotes’ to illustrate particular points when writing up 

the finding” (Martyn, 2010, p. 275) 

 NGOs and Government representatives was called on 25
th

 Feb. where around 25 

people from different NGOs and Government people e.g. Planning Director of the MoE, 

General Basic Education Director/MoE, representative from the In-depended Kuchi 

Directorate, and donors were invited. The meeting was named ‘Round Table Discussion 

Meeting’ Co-facilitated by SCA and Child Afghan Fund (CAF) aiming at collecting ideas 

and knowledge, experiences, problems and challenges about Kuchi education, so that Child 

Fund Afghanistan (CFA) is able to start support to Kuchi education in Afghanistan in the 

light of all information and experiences. The meeting was quite relevant to my topic, so I 
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used it for my own purpose and got lots of good and relevant information and responses to 

my research questions.     

 Another FGD was in the northern province of Kunduz in Imam Sahib District with 

nomads where I had called 9 persons including parents, teachers, students and elders. It was 

on 18
th

 March where the same as above, my two colleagues in Kunduz Province helped me in 

organizing the meeting. The whole discussion, same as in the first FGD, was recorded after 

getting the permission from the participants and the instrument used for recording was my 

laptop and tape recorder was used as a backup and as a precautionary measure (Bell, 2010). 

In addition, I was able to make one another small FGD with 8 more persons/herders (3 

children) in the same district while coming back through the grazing area (Dashti Aabdan) 

where the herders were herding.  

  Finally, the same procedure as it was followed in the Eastern Province (Nangarhar) 

was followed but with a slight difference in location and also the category/group of the 

participants was followed in the north. In the east I had called the participants to the city to a 

one place due to the reason that I could not go to the nomads living areas due to the security 

issues while here, in Kudzu, I went to the nomads living area and collected the participant in 

one place, children were also participating.  

 In summary, in order to find answers to my research questions, I prepared a thematic 

interview guides followed by open-ended questions in the Focus Groups Discussion with the 

nomads’ people. More than 50 Kuchi people were interviewed, the interview included 

parents, elders, Imam (the religious man leading prayer in Masjid), children and Maliks 

(heads of Kuchi at the village level). Three different focus groups from three provinces were 

made.  The groups were almost all male (due to the strict culture norms) except one group in 

which a female teacher was participating; she was from the village (sedentary community) 

hired in Kuchi Community Based School in Kunduz Province. The mentioned themes that I 

had prepared were aiming at getting opinions and ideas from the grassroots level (Kuchis) 

about education – the challenges and problems, the different ways and models that fits Kuchi 

life, what will happen to the education of girls’ when they reach to higher grades , how would 

the issue of teachers specially female would be solved etc. 

Individual Interviews                     
I made interviews with open ended questions as stated by Bryman (2012). The interview was 

made with: 1) General Basic Education director of the MoE  2) the Senior Advisor , the 

Education Manager in the Independent Kuchi Directorate 3) the Head of the Kuchi 

Department in Nangarhar Province, 4) the  Head of the Kuchi Departments in Kunduz, and 5) 

Head of the Kuchi Department in Baghlan province.  

 One of my colleagues was also accompanying me in the meeting with the Kuchi 

Department in Nangarhar, while in the other interviews also other people accompanied and 

assisted me.  

 The common strategy I was using for holding these interviews was my introduction to 

the participants and explaining the purpose of the meeting and then getting permission for 

recording the interview session as Bell (2010) has mentioned. The instruments for recording 

the discussions were laptop computer as well a small tape recorder. I was transcribing the 

whole recording later on.   

Quantitative data about enrolment rate: 
I collected data from three areas where Swedish Committee for Afghanistan, as a large actor 

in Afghanistan in the nomad education runs the mobile Community Based Schools (CBSs). I 

analyzed the enrolment rate and also dropout rate in these specific areas. I developed forms 

and distributed it to the areas where the schools were established. The field staffs employed 

by the Swedish Committee for Afghanistan (SCA) in coordination with the Kuchi 
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Departments as well as Provincial Education Department (PED) helped me in collecting the 

data. 

 

Limitation of the study  
Due to time limitation and also the limited scope, only around 50 persons from the Kuchi 

community mainly of Pashtoon in limited geographical areas (4 provinces) were interviewed 

in the FGDs, if more people of different ethnicity in a wider geographical area are 

interviewed, a different and more accurate and critical result would be achieved. Therefore, 

the result of the study cannot be generalized to other geographic areas and for other Kuchi 

ethnic groups in Afghanistan.  

 Another limitation of the study is, only enrolment rate in the nomadic school 

supported by an NGO was studied, while there are other schools supported by other NGOs 

and government, so in order to take a wider picture of the issue, one can take the enrolment 

rate in the NGO supported CBSs and also the government ones (mobile schools). Also, there 

are no other studies done on this issue (Kuchi Education) in Afghanistan to compare the 

result of this study.           

Since I visited some areas where SCA had provided CBSs for the nomads, so if I was 

not the employee of SCA, I may have gotten different result. If other researcher go and study 

the same topic in the same geographical areas in different occasion, s/he may get different 

results. Also, the result of this study cannot be generalized too, because only Kuchi who were 

ethnically belong to Pashtoon in only three provinces were interviewed, while there are other 

Kuchi communities who are ethnically different from Pashtoon e.g. Hazara Kuchi who might 

have been living under different circumstances in different geographical areas. 
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FINDINGS 

Challenges – Meeting with community 
In response to the question that whether Kuchi want education for their children including 

their  daughters, the answer I got was 100 percent in a collective way yes, almost all the 

groups were trying to make me hear that they want education for their children, when they 

were asked why do they want education for their children, they were again very much close 

to each other in their opinions and said “we want education for our children because they will 

become morally good people, they will learn their religion (Islam)” some other said “they 

will become engineers, doctors, teachers”, an elder of Kuchi in Kunduz who was a father of 9 

children, was relatively clear about the importance of education for his children and told us a 

story along with a complaint:  

 
About 15 years ago my brothers encouraged and convinced me to come from 

Pakistan to Afghanistan and buy a herd for me and they made me a herder. They 

stayed there in Pakistan and their children continued their education, now when their 

children speak English my children just hopelessly look to them. My sons several 

times tried to go to Iran for manual- work but they returned from the border each 

time. I will never forgive my brothers for this big sin and the bad act they did to me. I 

pray all the time that God will punish them on the Doomsday for this big sin my 

brothers did.  

       

The elder further added that he is now an old man and white-beard but doesn’t know his 

prayer correctly but his children who are studying in the mobile CBE classes supported by 

SCA are talking about Islam, prophet messengers, holy Quran…etc., why we, as Muslims 

will not want education for our children. The other group participants showed their 

agreement in gesturing toward the statement. 

 However, when the question of education was further narrowed down to education for 

their girls specially when they are at teenage, most of the respondents were hesitant to say 

immediately ‘yes’ but rather everyone was trying to provide a conditional answer to the 

question. One of the elders of the Kuchi Community in Nangarhar, said: “we want education 

for our daughters, but when they reach to age of 10 then different arrangements will be 

required”, not only Kuchi of this area, but also Kuchi in the north were also of similar 

opinion. However, he further added that girls will go to the others’ houses (meant husbands); 

they need to learn cooking, sewing, washing, and cleaning before they get to adolescent age. 

“We want education for our daughters at least to know the basic and fundamental Islamic 

rules and instructions” said a Mullah among the members of the FG in Nangarhar. Another 

member added that, “Islam never put ban on girls’ education but this is our culture and 

tradition that makes us halfhearted to send our teenage daughters to schools”. “When we get 

education and become educated, we will understand the issue, we will be changed”, added 

another person.    

 When we came to the discussion about schools with dormitories that have been 

established by government in some provinces for Kuchi children, most of them were very 

much positive toward the idea. In response to a question if they will allow their daughters and 

leave them behind to stay in hostels when they move from one area to another area, then 

hesitancy occupied the floor for a short while and no one was ready to say ‘yes’. A father of a 

girl student in grade 3 of a Community Base School in Kunduz said “I have no opinion”. 

However, when the question was further explained through the discussion and was raised in 
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another way that if all the staffs including teachers are female in the dormitories then what 

would be your reaction, they got positive towards the idea and said yes, in that case girls can 

use the dormitories. The responses were the same in all groups in all regions. One of the FG 

member said “dormitory, when it is according to our culture and religion, is more needed for 

girls than boys, because boys can walk for long distance while girls cannot…”. “I will 

continue school and can stay in dormitory and will never become homesick if my family 

move and leave me behind in hostel” said 11 year old Kuchi boy in grade 3 of a mobile 

school. However, a participant of the group in Nangarhar said “dormitories may only work 

for those Kuchi who are all or partly settled, but for those who move it is only the mobile 

schools that work”.  

 I met a group of herders in a grazing area in Kunduz where they were herding, they 

said “we have been settled since about 80 years and we have houses and lands and schools in 

Imam Sahib District while we keep herd and animal”. In response to the question whether 

they want education for their daughters, they said yes and added that their daughters are 

already in schools in higher grades (above 8) but they are separate from boys and the school 

are constructed for them (Kuchi) by government since many years. “Some of our children 

who are coming with us to the desert/grazing area to help us in herding and bring water etc. 

they will be left out from schools” said of the member in the FGD. There were three school-

age children with them in the desert (Dashti Aabdan) who according to their parents were left 

out from school.             

 Opinions about the challenges and problems which cause Kuchi children being left 

out from education were contrary, some were saying poverty is the main reason that keeps 

Kuchi deprived of education, and others were talking about their life styles while 

complaining from the limited attention from the government to their children’s education. 

When they were asked about moving pattern and the duration in one location, they said their 

minimum stay in one location is 3 months while maximum is 5 months, while the moving 

patterns are changed due to natural disasters, seasonal effect e.g. drought. The third category 

were partly  blaming themselves and said that in the past (30-35 years back) we had not been 

interested for education, but now when we have realized the importance of education, there is 

no possibilities and schools for our children to study.  

 Living in scattered way over large areas was another challenge found during the 

discussion especially when they move from one location to another. One of the elders, a 

member of the FG presented a clear example of the challenge: 

 
If we have mobile schools, we, for example, may need 5 teachers when we are in one 

location, but when we move to another location, the need may raise to 10, because 

we are normally fragmented into smaller villages when moving from one location to 

another since the main purpose of our moving is to find good and enough grazing 

areas, we are happy when our cattle and herds are happy.  

 

Other problem that makes education difficult to reach to Kuchi children was found to be lack 

of attention from the government to Kuchi community. The participants in the two focus 

groups in the east and north (except the third group who were partly settled since long) were 

complaining that government does nothing for them. An elder of the Kuchi community in 

Nangarhar explained the problem in his own words: 

 
We expect the government to come to us and ask us about our problems, needs and 

issues, in the same way as they go and ask sedentary people. They don’t like us to 

meet; we are not using different kinds of shampoo and perfume, so we smell un-

fresh, they don’t like to come and meet us. They need us only in the voting time and 

then disappear when they get positions in the government 
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The same statements were heard in a meeting with the Kuchi Departments somehow in 

different terms which will come later in this paper. Also, a Kuchi person from the north, 

presented the problem mentioned by Kuchi in the east in another way and said “…please do 

for us whatever you want to do, don’t expect us that we will come behind you and remind 

our problems, we are so busy in our own harsh life, we cannot find you in the cities and well-

furnished offices!”  

  Coming to the teacher issues, although participants in the group discussion were 

agreed that finding teachers in nomads’ community is a challenge, but they were very much 

optimistic and were coming up with different solutions. Kuchi in the east were claiming that 

they have enough young generation graduated of grade 10 in Pakistan who are jobless and 

looking for jobs and want to become teachers if someone pay them reasonable salary. Kuchi 

from the north have the same opinion and were sure that people from the sedentary 

community will be hired if they are paid; a female teacher from the sedentary village hired 

for nomads’ school by SCA was given as an example by the group members in the 

discussion. The female teacher who was quite young and was teacher in Kuchi mobile school 

and at the same time student in a girls’ school (grade 10), said: 

 
I proud that I am helping Kuchi children to learn something, from me; it is a good 

solution and model to hire a teacher from the settlers’ area for Kuchi schools, though 

it might not be possible and applicable in many areas 

  

Kuchi people in Dehsabz District of Kabul who had CBE classes supported by an NGO were 

also strongly on the opinion that if government or the NGOs do something for their 

children’s education, teacher wouldn’t be a big issue. They were also giving a life example 

from their current situation, they had a teacher from Nangarhar province in the east, he was 

staying in the Masjed (Mosque) with the Mullah and he according the group members was 

going each Thursday to his home to meet his family and return back on Saturday for his duty. 

I cross checked the statements made by the community later with the concerned NGO 

(Aachiana) in another FGD which was organized in Kabul city with NGOs, MoE, and other 

actors; they confirmed whatever was said by the community people to me.  

 Finally, in response to a question in all groups that whether they want to be settled 

and then get education or do they want to be Kuchi and keep the same life they have and get 

education, the responses were of two kind, 1) we never want to be settled and 2) we want but 

partially, meaning that we will keep herding while our families and children should be settled 

in one place where they can easily get education. A person from the tribe in Kunduz which 

had been settled long time ago while still has continued with herding said: If we get land to 

cultivate, we will leave our Kuchi life and herding as in my opinion agriculture has better 

income than herding and keeping live stocks. While in response to another question, whether 

they enjoy Kuchi life or not, he added “he cannot stay in city even for a short while, he enjoy 

very much the life in open areas and desert, I will prefer this fresh weather to live in”.  
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Table 2. 1:  Summary views from the Focus Groups (FGs)  

 

 

 

Questions/Issues 

Responses from the participants in the FGDs 

 

FG -1  

 

FG-2  

 

FG-3  

 

FG-4  

Do you want 

education for your 

children including 

girls 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Do you want your 

girls to continue 

study while at 

teenage? 

 

Yes if the 

teacher is  

female 

 

Yes if the 

situation in the 

schools fit our 

culture and 

religion 

 

Yes, we want 

 

Yes, our 

daughters are  

already in 

grade 9/10 but 

they are 

separate from 

boys 

Will dormitories 

work for girls? 

We don’t know 

but we see the 

mobile schools 

that government 

is providing for 

some Kuchi is a 

better solution  

Yes, but we think 

it will work only 

for those who 

have been settled 

not for those who 

move 

Yes, it is a 

better model if 

all the 

arrangements fit 

our religion and 

culture issues 

Yes, it works, 

but we already 

have school 

besides our 

home in our   

settled/home 

location  

 

What are the 

challenges you 

have had that 

make education 

harder to reach to 

your children? 

 

No answer 

 

Our problem is 

our life style but 

it is the 

decision/division 

of God, we are 

happy with that 

but this is the  

government 

responsibility to 

provide  facilities 

that fits our life  

 

 

It is our moving 

life style that 

our children are 

moving with us 

in order to help 

us, but there is 

no school. 

Government do 

nothing for us  

 

Most of our 

children are in 

school, except 

those few who 

are coming 

with us to help 

us, because 

here in the 

desert there is 

no school  

 

Under what 

circumstance do 

you want schools – 

either to be settled 

or being Kuchi? 

 

We want to be 

settled here, 

because we have 

lost our cattle  

 

We want to 

remain Kuchi but 

of course when 

our children get 

education , our 

minds will be 

change and we 

will become 

settlers  

 

We will never 

leave our Kuchi 

life but we will 

never say that 

we do not need 

education 

 

If we have 

land, we will 

leave this 

herding. We 

think land has 

better in-come 

than keeping 

livestock  
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Challenges – From the meeting with NGOs and MoE  
The overall finding from meeting with NGOs and MoE people was the challenges and 

problems that currently exist on the way to reach education to Kuchi community and almost 

all the participants agreed upon the challenges. Also, a discussion was made about different 

ways and solutions for the problems. The main challenges reported by the participants were: 

a) lack of policy b) lack of good coordination among the different actors involved in Kuchi 

Education c) curriculum rigidity – no adaptation to Kuchi needs and life style d) lack of exact 

data and information about Kuchi population, their mobility pattern, their needs and 

demands, how many are settlers and how many are still pastoral etc. e) unavailability of 

teachers specially female f) lack of research done on Kuchi Education g) drop out of teachers 

as well as students h) low advocacy for Kuchi education 

 Furthermore, some solutions and options were proposed for the presented challenges 

and problems by the participants. Although some of the members in the group were talking 

about other marginalized groups which according to them are about 12 groups in Afghanistan 

e.g. Jogi and Bangriwal, people with disabilities, however, MoE representative (the Planning 

Director) was clear in his suggestion and stated: 

  
I think we are still working scattered; let’s get together and work on Kuchi education. 

To me, neither education is hard to reach Kuchi nor Kuchi are hard to reach 

education, but a proper ‘vehicle’ is needed to carry the education on to Kuchi. Kuchi 

children are living in Afghanistan and we can reach them and the Education is there, 

if it works for other children then why wouldn’t work for Kuchi children. 

 

A suggestion in the group from the representative from the MoE while agreed by the 

participants was that a workshop with Kuchi parents and children should be invited where 

real needs, demands, and other practical problems e.g. moving pattern, time of staying per 

location, proper timing for their children for schooling etc. should be discussed. It was said 

that a workshop was held few years back with Kuchi but majority of the participants in that 

conference were those Kuchi who were settled rather than being pastorals. They were not 

well aware of the real problems, needs and demands of Kuchi children at the ground. 

Challenges – From one-to-one interview with relevant departments 
The firs confusion found by this study was the definition of Kuchi. In response to the 

question that who Kuchi is and how do you define Kuchi, the answers were contradictory and 

in some cases same. Majority defined Kuchi as “the one who has no land and home and move 

seasonally from one place to another while carrying their tents and animals with them while 

most of them are Pashtoon”. “Kuchi is the one who is manual-worker (غریبکار)”. “Kuchi do 

not belong to one specific tribe, they composed of several tribes”. Other said that “Kuchi is a 

specific tribe and Kuchi is Kuchi doesn’t matter if they have been settled since years and 

living in main cities, no one except Pashtoon can be a Kuchi, movement is not the only 

condition for being Kuchi” It was also found that there is no agreed and unified definition of 

Kuchi yet. The interviewees said “we tried to define Kuchi during Loya Jirag (the traditional 

great meeting) few years ago but we could not reach to a final definition, also tried to define 

it in the National Afghanistan Constitution, but we failed again”.  

 Un-clarity and confusion about Kuchi population was another finding of this research; 

none of the interviewed departments head was able to present a sure and exact population 

data. Majority of them were giving the enumeration made in the 1960s which is 3.5 million 

which is far less than the existed population (1.5 million). In addition, responsibilities of the 

Kuchi departments established at the provinces to serve Kuchi was also un clear. E.g. Kuchi 

departments at provinces presented their responsibilities mainly social issues to deal with e.g. 
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conflicts resolution of Kuchi with settlers mainly on grazing areas which government and 

anyone else is not able to solve such issues properly, certification of the Kuchi to getting 

Tazkira (National Identity Card)  etc. In addition, the departments said that they do not have 

any developmental budget from the central government to do something independently for 

Kuchi about their education, however they said, whatever we do for Kuchi are very much 

depended to other technical departments e.g. Provincial Education Directorate (PED) when it 

comes to educational issues and to the Provincial Health Directorate when it comes to health 

issues etc.  

  Another challenge said by the General Directorate for Basic Education (GDBE) was 

unavailability of land if they want to construct schools for Kuchi. However, they said they 

have construction plan for 63 out of 68 schools in 2012; the main problem according to him 

was lack of fund and donors. In response to a question that how these fixed schools will 

works for Kuchi as they are moving, they said we will not change the curriculum but rather 

reduce the academic period e.g. from 9 months to 7 months while increase the academic 

period, Kuchi children will study e.g. 5 hours in school instead of 3 hours in order to 

complete the curriculum (textbooks), so with such adjustment the fixed school will work for 

Kuchi.     

 Some of the interviewee  said “the reasons that Kuchi children cannot get education is 

their poverty; they are poor, so they have to follow their Kuchi life, their children are always 

behind their herds even it if it is Eid or other celebration and happy days”. However, two out 

of the three interviewed Kuchi Department Heads (KDHs) were strongly on the opinion that 

Kuchi love their pastoral life and they want to continue their Kuchi life but they of course 

will need at least the basic needs and facilities e.g. education, health and specially grazing 

areas for their animals. However, the third KDH said, Kuchi are tired of the conflicts with 

settlers, and their grazing areas are occupied one after the other. Kuchi who since 100s year 

were going to Hazarajat (a huge mountainous grazing area)  to grays cane not go now, they 

are returned, so their pastoral life is confined, what can they do now rather than to settle.  

  The Kuchi Departments at the visited provinces and also the GDBE were agreed that 

education and schools beyond grade 7 for Kuchi specially girls, as the number of subjects 

will be increased and more teachers would be required would be a challenge, because finding 

teachers specially female is a big issue, but if budget is available and donors, UN and other 

organizations pay attention to the Kuchi education, then the issue of teachers can be tackled, 

they can be hired from the sedentary areas for Kuchi children. KDH in Baghlan was however 

still considering unavailability of teachers as a big challenge and said, Kuchi do not have 

educated people while teachers from the sedentary areas will not be ready to go with Kuchi. 

“We do not have any developmental budget for Kuchi communities for their education, 

though PED is cooperative and want to provide schools for Kuchi but the budget they owned 

seems to be allocated only for settlers”, said a KDH.          

 In response to the question that what would be the proper way to be used in order to 

deliver education to Kuchi children, two models were mainly presented: the school with 

dormitory and the mobile schools. In response to a question that whether the dormitories can 

work for girls, the response was ‘yes’, but no one was able to give any example from the 
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Schools with dormitories in Afghanistan where girls are accommodated. They were agreed 

that the current dormitories are not girls’ friendly. However, they were strongly believed that 

the dormitories can be a better and workable model for all and especially for girls who pass 

grade 6/7 if the arrangements in the dormitories are made in a way that suits girls. For 

example, female staffs (services and admiration) can be hired. For those Kuchi children who 

are moving, the mobile school up to grade 6 was said to be a very good model. One of the 

department suggested Masjid (Mosque School) where Mullah can teach students up to grade 

3-4 is an easy-available way to reach education to the Kuchi children.   

Current Opportunities for Kuchi children  

Gender perspective and enrolment rate  
I collected the data from the Kuchi Community Based Education (CBE) classes which were 

supported by SCA in 4 provinces in the east, north and southern parts of the country.  The 

data include: a) the total number of students, boys and girls in the current Community Based 

Schools (CBSs) b) the enrolment rate in a specific Kuchi areas and c) the passing rate/final 

exam result in a specific areas. 

 

Gender perspective 
 

Table 2.2: Students and teachers (Male, Female) and teachers in the CBE classes 

 
 

Teachers 

 

 

 Students in all grades (1 - 4) 

Register

ed 

students 

( # ) 

Participa

ted in 

final 

exam 

2012 (%) 

Perman

ent 

absents 

2012 

(%) 
#of  

Teachers 

 

% of 

Teachers 

 Present Students by 

end 2012 

  

Percentage of 

Boys and      

Girls 

Ma

le  

Fema

le 

Ma

le 

Fema

le 

Boys Girls Boys Girls 

181 3 98 2 2,672 2,829 48.5% 51.4% 5,644 93% 7% 

Total# =184 Total % = 

100 

 

Total# = 5,501 

 

Total% = 100 

 

- 

 

- 

 

- 

 

The table above shows present students where percentage of girls is higher than of boys and 

the percentage of female teachers is however much fewer than of male. Also, number of 

permanent absent or Mahroom as shown in the table is low   

  

Enrolment Rate  
 

Table 2.3: Enrolment Rate in Kochi CBE supported by SCA in 4 locations 

 

 

Children/Students 

Age 7-9 Age 10-12 Age 13-18 

Boys Girls Boys Girls Boys Girls 

# of total children in the location   2,891   2,864   2,548   2,509   2,652   2,589  

# of students enrolled   2,325   2,360   457   387   231  0 

% of students enrolled       80      82      

 

         18 

 

14  9 

 

0 
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Chart 2.1: Enrolment vs number of children in Kuchi Locations  

 

 
 

  

The table shows enrolment rate and also children living in the Kuchi living areas in four 

different provinces in three different regions (North, East, and South) in number and also in 

per cent. In order to make the data more visible, the data have been shown the chart too. It 

has been clearly seen that the enrolment rate is appositely proportioned to the age of children 

especially of girls, it means by increasing the age the enrolment rate decrease. In addition, as 

the data is only of grades 1-4, so the table show that some students are a bit higher in age or 

over-school-age (13 -18 years) and number of girls is zero in this range of age. They are not 

admitted in any other schools too since schools, if exist in the area, are fixed while they are 

moving, so they cannot study in that schools.    
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DISCUSSION 

The nomadic models of education  
 

Although different models to deliver education to nomads’ children e.g. education through 

mobile phone, radio, distance learning etc. have been experienced in other countries where 

nomads reside, but in Afghanistan, as found by the study, building on the already in-practice 

and applying models seem to be more applicable context-friendly as well as time and cost-

efficient rather than to opt for and test new models.  

 The majority of the interviewed Kuchi people were of the opinion that expanding the 

existing Kuchi-friendly educational facilities e.g. mobile schools and schools with 

dormitories can bring a tangible result in Kuchi life in the educational field in Afghanistan. It 

means, Kuchi have realized that the mobile schools which has been experiencing since about 

four years in Afghanistan suits their life style very well while supporting the idea of schools 

with dormitories seemed to be based on the mentality of something is better than nothing, 

and it is hard to say that this model will be a workable model in Afghanistan at least in the 

coming dictate. I addition, the interviews with MoE staff revealed that the idea of 

establishing fixed schools for Kuchi at this stage seems to be challenging due to the fact that 

it can be costly as well as can exclude the nomad population from socialization. So, as 

mentioned above, mobile school will be the most friendly model for Kuchi children 

education and also distance learning through mobile phone or radio based study can be other 

model that can be used.  

  From the statement made by the representative of the MoE, as the researcher found, 

“MoE will not change the curriculum” or in other words “when the curriculum for settlers 

work why shouldn’t it work for Kuchi”, one can presume that still education is seen through a 

narrow lens of schooling and contents as Dyer (2009) and Kartli (2001) have mentioned. This 

notion that education is not only schooling or curriculum and contents, a question is raised 

that is education only about studying 17 subjects (textbooks) in one grade as is common and 

also compulsory by curriculum\ in some higher grades in Afghan school? Will a child be 

non-educated if s/he study e.g. 6 subjects in school, home or where ever s/he can learn better 

instead of 17 subjects inside school buildings?      

 As it was found during interviews, Kuchi are poor but it can be said that poverty will 

not make them deprived from education. The findings also say that very low attention now 

and during the past four decades has been given to the Kuchi Education. Another point that 

has been found by the study during an interview is, neither the government had distributed 

National Identity Card (Tazkira) nor Kuchi were ready to get it 40 years back, because one 

had to perform two years job in the National Army as a soldier if one was to get the National 

Identity Card, which Kuchi were exempted from, though the finding cannot said to be 100% 

corrected all over the country but it was true in some cases. So, such an action itself can 

cause marginalization and deprivation of a group from a number of services, facilities and 

benefits particularly education. Furthermore, at that time in Afghanistan, issuing Tazkira to 

the citizens was one of the bases and means by which the Afghan population was estimated.  

 Going back to the core part of the problem area of this study, Afghan government has 

already realized that a change and adjustment need to be made in the policies and the 

educational system so that it fit nomads’ life in Afghanistan. Developing the draft policy for 

Kuchi education by the MoE (2013) where several flexible options and models have been 

suggested can be considered as a good sign of the efforts and development. Also, the findings 

prove that the current education system doesn’t work for Kuchi and as Dyer (2009) and also 

Mansory (2009) has mentioned it is hard to deliver education to Kuchi through this system. 

Nevertheless, the statement made by MoE representative during the Round Table Meeting 
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that “neither education nor the Kuchi are hard to reach education but rather a proper vehicle 

is needed to deliver the education to Kuchi children” is questionable, because the study 

reveals that both education system and Kuchi life style are part of the puzzle.  

           All in all, it shouldn’t be forgotten that the cultural, traditional and also miss 

perceptions among the Kuchi community have largely been negatively affecting education 

for their children especially for their girls. For example, the perception of a man in the FGD 

that girls after being married move to their spouses’ families can well reflect the miss 

perceptions, traditional and cultural limitation of the nomad communities as it is common in 

most of the non-Kuchi communities in Afghanistan too. The girls’ are believed to be in dire 

need for acquiring the skills of cooking, cleaning, and sewing instead of schooling and 

education prior to go to their husbands houses. The problems seem not to be only in 

Afghanistan; it is an issue experienced in many countries where nomad communities exist 

e.g. Bedu in the Middle East for whom as mentioned by Jabbur & Jibrail (1995), traditional 

and desert skills were so important than formal schooling and reading and writing while 

reading of the Holy Quran was so important for both male and female of every Bedu family. 

Challenges for nomad education in Afghanistan 
 

The existed knowledge says that the term Kuchi might cause confusion since it involve mode 

of living, ethnic etc. issues (Weijer, 2007). The findings of the study show that even the 

governmental bodies who are claiming that they are in particular involved in Kuchi affairs 

e.g. education, have not yet concluded a unified definition of Kuchi. In addition, as the 

findings show, the Independent Kuchi Directorate defines Kuchi as: Kuchi is a unique tribe 

and no one except Pashtoon can be Kuchi while insisting that moving (Kuching) is not a 

necessary characteristic of Kuchi, in addition, they added that doesn’t matter if a Kuchi is 

settled since years. However, the other Kuchi departments in the provinces believed that 

Kuchi is the one who is poor, moving, herding, hardworking etc. Furthermore, the findings 

reveal the fact that there is no consensus regarding Kuchi population statistics in Afghanistan. 

The statistics presented by various departments contradicted each other. So, considering all 

the contradictions and confusions, one can accept that, as found by the study too at the grass 

root level, that Kuchi have been left out, marginalized, and forgotten in the field of education 

and also other basic services and needs, because a community which has neither been defined 

nor enumerated exactly, and also not identified that who they are, how and where they live, 

then how can a proper education can be provided. 

 The findings of the study prove that Kuchi are not as conservative as many people 

think; their attitude towards education especially regarding girls sound encouraging and does 

not fall short of the sedentary parents. The enrolment rate in the Kuchi CBE classes 

supported by Swedish Committee for Afghanistan (SCA) where more than 50 per cent are 

girls proves the change. In addition, as the study found, there was a Kuchi community in the 

North who are partially settled since about 6 decades while still remain herders and continue 

with their pastoral life in a pure nomadic life style, their daughters were studying in higher 

grades (above grade 9). This example can be another proof for Kuchi being positive towards 

girls’ education.  

 Mohammad & Rao (2010) said that Kuchi population contributed to the Afghan state 

economy in the past which is true and confirmed by this study. Almost all the findings show 

that they play active role in the state economy and they have to be supported with their 

pastoral life and provided with all basic life facilities especially education for their children. 

As have been found by the study, Kuchi are vastly facing conflicts with settlers on land issues 

e.g. pastoral and grazing areas while on the other hand they love their Kuchi life and want 

education for their children adapted to their pastoral life style.      
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 However, as it has been found by the study, allowing girls, particularly teenage, to 

stay in the dormitories while their families are a way, seems early and unrealistic even in the 

non-nomadic rural communities keeping the cultural and also the volatile political and 

security situation in mind in this country, so form this one can judge that Kuchi are more 

normative rather than to be authentic in their responses. Nevertheless, all the enthusiasm and 

hopes expressed by the nomads give a message and that is: they want their children including 

their daughters to be educated. The interest towards education in the nomads’ communities 

found by the study can also is an indication for the change in the Kuchi attitudes and minds, 

the same as in the mind of non-nomadic rural sedentary people towards education particularly 

of girls’ education.  

 In the interview with different Kuchi departments in the provinces, low coordination 

with and cooperation by the provincial education authorities was found to be the case 

negatively affecting the Kuchi education. Though the Kuchi departments are, by its name, 

independent but in reality their works relating to education seems to be dependent on 

education directorates as well as limited in resources and authorities. Somehow inferior-

feelings were expressed by the entire department and the staffs in the Kuchi Departments. 

Such findings raise a question that whether a department at central level such as Independent 

Kuchi Directorate outside the line-authority of the technically capable and expert line 

ministries is a good idea? In addition, such Departments/Directorate can be seen as an extra 

layer between Kuchi communities and the technical and responsive 

departments/ministries/sources to be approached for their needs and demands. Maybe one of 

the possible solutions will be to have Kuchi departments under the different ministries. 

 

CONCLUSION 
 

Kuchi children are considerably deprived of education in Afghanistan, only few schools 

provided (mobile and fixed secondary schools) in the whole country. The finding of the study 

shows minimal works done in the education field compare to the Kuchi population in 

Afghanistan. According to the MoE totally there are around 70 different schools for Kuchi 

children in the country and there are 20,000 pupils (4,500 girls) are attending these schools. 

However, provision of 180 Mobile Community Based Classes in 5 out of 34 provinces by an 

NGO (Swedish Committee for Afghanistan) for around 6,000 students that are admitted ( 

girls >50% ), shows that needs and demand are high and more efforts need to be made in 

order to fulfill the needs and demand. In addition, it is worth mentioning that only an NGO ( 

e.g. SCA) that has provided education for Kuchis children within the last four years, reaches 

to 25% of the total current service that have been provided by the government. It might be 

due to the limited resources and capacity of the government, but the main reason is the 

rigidity in educational system (conventional schooling) as mentioned by Mansory (2009) that 

not only Kuchi but also other migrant children e.g. working children that they move from one 

area to another, other families that they are houseless while moving seasonally in order to 

spend their life in appropriate areas in terms of weather etc. are deprived of education. The 

concept of the non-conventional schooling e.g. mobile Community Based Schools was first 

started by NGOs which has been experienced to be working for all categories of children 

mentioned above. The discussion (25% provision by an NGO) does also confirm the findings 

of the study that the Kuchis are marginalized. From this, one can draw a conclusion that the 

Kuchis are forgotten, and they are right in their complaint on lack of education since they are 
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about 1.5 million of which around 50% are school age children while only very few 

thousands are in schools yet. 

 As the findings show, the scattered work by the partners and actors in the field of 

Kuchi Education and also in coordination among Kuchi-specific departments with other 

technical related departments e.g. Provincial Education Directorate (PED), lack of exact 

enumeration of the population, no specific budget allocation for the Kuchi Education, lack of 

situational assessment of the Kuchi communities are altogether the challenges which may 

have caused the deprivation of and dissatisfaction by the Kuchi communities in Afghanistan 

in the education field and it will in addition take more time to make the situation  boosted. 

  The change in attitude and positiveness towards education especially of girls’ is 

encouraging and optimistic although reluctances is still there regarding the teenage girls’ 

education, however it is to be kept in mind that there a lot to do prior to reach to a stage at 

which teenage girls of the Kuchi community go to school without any hesitancy and 

frustration. It needs time to create a situation in which girls can get education while feeling 

safe and confident in relation to their religious and cultural issues. In addition, the Kuchi life 

style i.e. change in their moving patterns due to natural disasters, political and the volatile 

security situation, and also conflicts that they face with settlers on pastoral areas are other 

major challenges that can disturb and make the educational provision harder to reach to the 

nomadic community. 

 If I had enough time and a wider scope for the study and had this study in a proper 

season in which school were opened, I would have visited some schools that have been 

established for Kuchi e.g. schools with dormitories, and the fixed schools established by the 

government in some areas in order to see how the schools are working.  

 There are more aspects in regards to Kuchi Education in Afghanistan which are 

important to be discussed, but due to the limited scope of this study that aspects could not be 

covered. In order to get a wider picture and deeper understanding of the issue, more 

researches are recommended that will cover as many areas as possible and also include 

different ethnic groups in the Kuchi community widely over the country. Other communities 

who have somehow the same Kuchi life style are Hazara, Torkman, Jogi & Chorifrosh  etc. 

However, taking the strict tradition and norms ruling the nomads’ communities and also the 

male dominated Kuchi societies in mind, if a couple-researchers (male and female) could 

perform a study, they will get better result than only male researcher do. Through female 

researcher the female in the Kuchi communities could also be reached and their voice and 

problems would be heard and their ideas and opinions would be received and 

compared/contrasted with that of men’s. 

 Finally, based on the findings of the study, it can be said that the Independent Kuchi 

Directorate/Departments at the central and provincial level can be more efficient and 

effective to provide better educational and other services to the Kuchi Communities in 

Afghanistan through technical and financial supports.               
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