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Abstract

This is a qualitative case study of how two teachers instill a new culture into immigrant 
children. I have used interview as one of my qualitative research methods and to make it a 
more informed assessment and to see the problem from more than one angle I have also used 
field study as a method. The purpose of this essay was to find out how two teachers work 
with immigrant children. I wanted to see how they work, how they integrate culture in their 
teaching and specific exercises they use to instill a new culture into the children. I also 
wanted to see what the literature says about integrating immigrant children into a new culture 
and if these particular teachers do as they are “supposed to”, or if they have found their own 
ways of teaching. I used a semi standardized interview to find out subjective specific ideas 
from the teacher’s point of view and tried to strike a balance from the objective side with a 
field study to actually get a glimpse of how the teachers work.  
    The two teachers in my study are working in slightly different ways when they teach 
culture. They use a lot of the same ideas but their focuses vary a bit. The Canadian teacher’s 
focus lies on teaching the children a little bit of everything, as in a lot of different cultures, 
although she includes the Canadian culture in her work too. The Swedish teacher focuses 
more on the Swedish culture and tries to instill the children in that one first of all. She 
teaches the children about other cultures too, but mainly the Swedish one.
    Process of this qualitative case study has enlightened my understanding of cultural 
education because of its depth and clarity.
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1. Introduction

1. 1. Background

People have different reasons of coming to a new country. You create different ways of 
living, depending on if you choose to leave your country or if you have to. Most people 
who come to Sweden and Canada want to get a job and improve the overall standard of 
living for their family and themselves through upward social mobility. There are also 
immigrants that come for political reasons. Many of the people who come to Sweden and 
Canada might not know if they are going back to their own country or not. The 
adjustment takes time. It can be hard to come to a new culture, which might differ a lot 
from what the immigrants are used to. They probably have to learn a new language, 
different values etc. If the community tries to speed up the adjustment process it could 
have very negative results. The bigger the differences are between the old and the new 
country, the longer it will take to adjust to the new environment.
    If a child comes to a new country he or she has to adapt to the new culture and the 
school is playing a big role in that transition. In this essay I want to see how two teachers 
teach culture to immigrant children in their schools. I am going to use interview as one of 
the qualitative methods to find out what the teachers do to teach culture. I am going to 
talk to a first grade teacher in Toronto, Canada and a preschool teacher in Karlstad, 
Sweden. Both teachers work in areas where a lot of immigrants live and go to school.
    I want to see how the two teachers work with immigrant children forming the biggest 
part of the class. How they work, how they integrate culture in their teaching and specific 
exercises they use to instill a new culture into the children. I want to see what the 
literature says about integrating immigrant children into a new culture and if these 
particular teachers do as they are “supposed to”, or if they have found their own ways of 
teaching.
    I will start this essay by talking about the purpose and defining the research problem. 
After that comes the literature review in order to see what other studies in the area say 
about this subject. In the methodology section I will describe the methods I am going to 
use and after that I will present the findings. The essay will end with a discussion and a 
conclusion. The interview questions will be found as an appendix.

1. 2 Purpose and Goal

The main goal and purpose of this essay is to find out if and how two teachers instill culture 
into immigrant children. That is why I decided to do interviews and field studies with two 
teachers who work in immigrant areas. My sub purpose is to see if the teachers I have studied 
work according to the guidelines provided to them through the most advanced literature on 
the topic. It is also advantageous to acquire any new insights into teaching culture which may 
have been overlooked in the mainstream literature through subjective interaction. 
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1. 3 Defining the Problem

My initial question is: How do two teachers instill a new culture into immigrant children?
My sub question is: What exercises do these two teachers use to teach culture? I want to 
see if there are suggestions in the literature about how you are “supposed” to work and 
compare that to how the two teachers in my study work. 
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2. Literature Review

2. 1 What is Culture?

Hofstede (1997) defines culture as the collective programming of the mind, which 
distinguishes the people of one category of people from another. This definition describes 
a process which everyone has been subjected to immediately after birth. How you make
certain decisions, depends on what country or culture you live in. One example is that a 
Japanese child sleeps in the parents’ bedroom the first couple of years, while children 
from Britain and America usually are put in a separate room. Here you can see the 
differences in building a child’s independence and problem solving abilities.
    In most western languages culture means civilization or refinement of the mind (like 
education, literature and art). Hofstede (1997) writes that this is culture in the narrow 
sense. Culture as a mental software, which Hofstede describes as “the sources of one’s 
mental programs lie within the social environments in which one grew up and collected 
one’s life experiences” (p. 4), corresponds to a much broader use of the word. Culture as 
a mental software is always a collective phenomenon because it is shared with people 
who live in the same social environment. Hofstede also says that culture is not inherited, 
it is learned. That means it does not derive from one’s genes but from the social 
environment.
    In the book “Crosscultural understanding” the researchers did a survey among 
Canadian teachers to find out what the most common definitions of culture are. Their 
findings can be divided into three categories: Ideas (which include beliefs, institutions 
and values), behaviours (which include language, gestures, customs and foods) and 
products (which include literature, folklore, art, music and artefacts). The teachers also 
mentioned world view and a way of life. The researchers’ second question was “What 
teaching activities reflect culture teaching/learning in your classes? The teachers 
mentioned that the study of celebrations, holidays, foods and customs is really important, 
especially among younger children. The categories that were mentioned earlier reflect 
notions of culture as observable and non observable phenomenon. The idea category falls 
into the non observable one, which is something that is internal but can be explicitly 
described. Behaviours and products fall into the observable phenomena (Robinson 1985).
    

2. 1. 1 Cultural Perspectives

There are a few different perspectives you can define culture from. One of them is the 
behaviourist perspective where culture consists of discrete behaviours, such as traditions, 
customs or habits. Within that perspective culture is something that is shared and can be 
observed. Another perspective is the functionalist one which is an attempt to make sense 
of social behaviours. Here too culture is viewed as a social phenomenon but what are 
shared are reasons and rules for behaving. Both these approaches make cultural 
description and awareness of why people act the way they do. When cultural behaviours 
are identified and associated with functions you have to be careful that you do not 
stereotype. Behaviours and functions change over time, between individuals and from 
situation to situation (Robinson 1985).
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    According to Grant and Ladson-Billings (1997) culture is the underlying phenomenon 
guiding humanity. A more precise definition needs to be found when it comes to culture 
within schools and learning. That has to include factors associated with culturally 
appropriate social situations, culturally valued knowledge and culturally mediated 
cognition. The culturally appropriate social situations for learning include giving 
attention to social relationships and social interactions with individuals in specific 
situations, under specific conditions and for specific purposes. This is related to culturally 
valued knowledge and culturally mediated cognition. What represents culturally valued 
knowledge is the quality and quantity of attention awarded a phenomenon. It is an aspect 
of culturally mediated cognition, which can be defined as the mutuality of the 
relationship between cognitive development and the cultural context in which it is rooted
(Grant & Ladson-Billings 1997). 
    As long as you are surrounded by our own culture it is invisible. You have your values 
and behaviours and these cultural components are partly automatic and unconscious.
When you meet people from other cultures you can feel out of place and uncomfortable. 
These feelings are human and people from all cultures have them. When immigrants
come to a new country it takes both time and effort to make themselves feel at home in 
the new culture. The road to integration goes via feelings of loneliness, loss of identity, 
inferiority and alienation (Nauclér & Welin & Ögren 1988).
    The ideal approach to cross cultural understanding is the anthropological method 
ethnography. Ethnography is “a method of describing a culture or situation within a 
culture from the “emic” or native’s point of view, i.e. from the point of view of the 
cultural actor” (Robinson 1985 p. 73).

2. 2 Multicultural Education

Multicultural education is an educational process and a philosophical concept. It is a 
concept built on the philosophical ideals of equality, equity, freedom, justice and human 
dignity. Multicultural education is also a process that takes place in schools. It helps
students to develop self-concepts and conceptions of others. Multicultural education does 
this by providing knowledge about culture, history and contributions of the diverse 
groups that have shaped society. It is a total process. It can not be reduced. All the 
components of its definition must be in place for it to be genuine and practicable. Like a 
living thing multicultural education is constantly changing. While it retains its 
fundamental identity its appearance changes as it matures and is affected by external 
forces (Grant & Ladson-Billings 1997).
    In Ontario, Canada’s most populated province, the guidelines for policy development 
and implementation (1993) describe multicultural education as an approach to education 
that recognizes the experiences and contributions of diverse cultural groups. Multicultural 
education in this sense also includes administrative procedures and policies, learning 
activities and curriculum.
    Multicultural education starts with multicultural parenting – the education of young 
children for life in a multicultural society. You have to consider the possibility of 
preparing the child in their own culture and at the same time implanting openness to, and 
acceptance of other cultures. The multicultural education starts with the family and is 
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extended through preschool experiences based on universal laws of child development, 
accepting and understanding diversity. A multicultural preschool program is supposed to 
move children to an appreciation of the human bonds of understanding and caring so you 
can build a vision of a multicultural society in which these bonds can be reality (Mc Leod 
1984). 
    The foundation for learning about other human beings is learning to accept and 
appreciate oneself. That is also the basis for the development of multicultural concepts in 
young children. Multicultural practice in early childhood education must continuously 
adjust to fit the dynamics of a changing society (Mc Leod 1984).
    The concept of culture as a creative, historical system of symbols and meaning has the 
potential to fill in some theoretical gaps. The dynamic notion theoretically dwells on the 
interdependence between the derivation of meaning within the student and cultural 
experience. If you apply this to the teaching of culture in schools where they have 
foreign, bilingual and second language programs, it means that cultural understanding is 
an ongoing, dynamic process where students continually combine cultural inputs with 
their own past and present experience in order to create meaning. Then the cultural 
understanding involves a synthesis between the student as an individual, the student’s
home culture and the target cultural input (Robinson 1985).
    

2. 2. 1 Crosscultural Understanding

By combining different concepts of culture and learning approaches to develop cross-
cultural understanding in second, bilingual and foreign language instruction are likely to 
be more effective. Ultimately, to understand someone from another culture depends on 
the development of new or synthesized meanings for each learner (Robinson 1985).
    One purpose of the Canadian nation depends upon the unique multicultural 
composition of the citizens and the way you can effectively live together. Teachers need 
to focus on the younger children, those under the age of six, who are at a crucial stage of 
developing values, attitudes and learning potentials. By providing universal educational-
care-rearing opportunities of quality in settings that are already structured, such as day-
care and nursery schools, you can improve the lives of young children. According to Mc 
Leod a child’s preschool experience should provide him and his family with knowledge 
and support of other cultures and at the same time support the child’s cultural 
background. Besides that, it should also assist the child to learn how to live in the new 
culture, to learn the behaviours that are essential to this society (Mc Leod 1984).

2. 2. 2 Acculturation

When you talk about cultural change and adaptation that occurs when groups with 
different cultural norms come into contact you refer to acculturation. Acculturation 
progresses with each generation. A cultural group might adapt to the traditions and 
beliefs of another cultural group without losing its own cultural integrity. Acculturation is 
also referred to cultural assimilation. It is determined in part by individuals, who decide 
how much they want to dress, speak and behave like members of the dominant group.
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The rate of acculturation of an ethnic group can be different depending on, for example,
what the degree of isolation from the immigrant or native culture is and by societal 
prejudice and discrimination, which may heighten or lessen the desire of individuals to 
acculturate (Grant & Ladson-Billings 1997).

2. 3 Language and Communication

It is written in Ontario’s guidelines for policy development and implementation (1993) 
that access to education depends on language competence and language is seen as a tool 
for learning. Hofstede (1997) writes that language is the vehicle of teaching. The chances 
for successful cultural adaptation are better if the teacher is to teach in the students’ 
language, than if the student has to learn in the teacher’s language. The teacher has the 
power over the learning situation. The teaching language affects the learning process. A 
child acquires their language through social activities and being around other people. The 
adults have big responsibility (Socialstyrelsen 1980).
    Language is a natural part of our lives and it is not until the communication is 
disturbed that we notice how dependent we are on our language. In the last paragraph I
wrote that language is a tool for learning. If we need language in different situations, we 
learn. The best language training is to do activities where you need the language.
Language is an important part of our identity. Our native tongue is connected to our first 
feelings and to our senses. These first experiences are important foundations for our 
identity (Nauclér et. al. 1988).
    

2. 3. 1 Home-language Instruction

In Sweden immigrant children have the right to learn their native tongue and get familiar 
with their cultural background while at the same time also get to know the Swedish 
culture and language. In preschools in Sweden immigrant children are entitled to have 
home-language instruction (Lpfö 1998). They are encouraged to learn both their own 
language and Swedish. A lot of the times you can notice that immigrant children in 
preschools are aggressive, very quiet or lonely. You would think it is because they can 
not express themselves in Swedish (or English) but usually the problems occur because 
they do not have enough knowledge in their native tongue. Therefore it is important for 
the children to learn both their own language and the new one. To learn a new language 
you need to know your own language first. The knowledge of a language is really 
important for the development of a child. Insufficient knowledge of a language can result 
in slower learning over all. The schools in Sweden want to help children learn two 
languages, which is an advantage, both for themselves and the society. The understanding 
of more than one language means that the immigrant child could be part of more than one 
culture (Socialstyrelsen 1980). 
    The best conditions for learning a language among immigrant children are in groups 
where the children are from the same country. There they have friends who they can talk 
to and understand. If you put children from several different language groups in one
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group, they might be confused and mix up the languages. Groups that include immigrant 
children should be smaller than the average group (Socialstyrelsen 1980).
    A difference in language does not impose a difference in cultural values, although 
language and culture are not that closely linked that sharing a language means sharing a 
culture. If you do not know the language in the culture you are coming to, or living in, 
you miss a lot of the subtleties of the culture and you are to remain a relative outsider. 
One of the subtleties is humour which is considered culture specific (Hofstede 1997).
    Hofstede (1997) writes that beyond differences in language, both teachers and students 
in intercultural encounters run into differences in cognitive abilities. Some intercultural 
problems can arise because teachers bring irrelevant materials to the school. Some other 
intercultural problems can be based on institutional differences in the societies where the 
teachers and students have come from. For example there can be differences which 
generate different expectations of the educational process.
    Teachers are supposed to create a good learning environment, and in order to do that 
they need to be aware of the cultural differences in communication styles. It is also 
important that the students are aware of those differences. Being aware of them will make 
the students (and teachers) more effective in the communication with people from other 
cultures (Grant & Ladson-Billings 1997). It is of great importance that all teachers know 
how important the home-language instruction is to an immigrant child. To be able to 
acquire a new language you have to know your own language first. It is also important 
for the child’s personality development and self esteem (Socialstyrelsen 1980). 
    

2. 3. 2 Co-operation Between School and Parents

The basic condition for a meaningful time for an immigrant child in school or preschool 
is a close co-operation between a native speaker, a bilingual person and the child’s 
parents. The staff, the home-language instructor and the parents have to work together to 
plan the educational activities. The home-language instructors are supposed to be part of 
the work team. They are also there to inform the parents of the rules and regulations of 
the school. The home-language instructors are the link between the parents, the children 
and the staff (Socialstyrelsen 1980). The communication between parents and teachers is 
very important. The teacher has to inform, educate and consult with the parents about the 
behavioural changes that are taking place to attain a cultural balance for the child in the 
new setting (Mc Leod 1984).
    Immigrant children have a harder time acquiring for example a story than a native 
child. To be able to understand instructions and the bottom line of a story, an immigrant 
child needs to hear the full story in a quiet and calm environment. Distractions can be an 
obstacle for learning. The teachers have to be aware of this and try to make the child 
comfortable in the environment. When a child does not know the language it is very 
important with body contact and closeness as a way of communication (Socialstyrelsen
1980). Immigrant parents should teach the home language to the infant before the official 
language. If the official language is spoken at home too, the child may simultaneously 
learn the two languages without linguistic disadvantage (Mc Leod 1984).
    When it comes to language learning there are two different ways to learn; natural and 
controlled learning. Natural learning is when you learn a language through interaction 
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with native speakers in a natural communication environment, without teachers and 
formal education. You build your competence unconsciously. When you are taught a 
language in school you learn rules and the teachers decide what you should know
(Nauclér et. al. 1988). 

2. 4 Values and Influences

When children come to a new country it is important for them to meet both children from 
the new culture and children from their own. This teaches them to have respect for 
different cultures and see both differences and similarities. To many families the 
preschool becomes the first contact with the new society. That is why the preschools and 
schools are very important to immigrant children (Socialstyrelsen 1980). 
    If parents are accepting of their children, themselves and other people, they will have a 
positive influence on their children. The attitudes play a big role in this. The ability to 
relate to others begins in the home with the development of attitudes. If the parents have 
negative attitudes it can affect the child in a negative way (Mc Leod 1984). 
    The basic skill for surviving in a multicultural world is to understand your own cultural 
values. The values are mainly acquired during the first ten years of a child’s life. They are 
mostly absorbed by imitation and observation of adults. The way parents live their own 
culture provides the child with its cultural identity. The way parents behave towards 
people from other cultures determines how open the child’s mind will be towards cross-
cultural understanding. It can be an asset to grow up in a bicultural environment. To 
make it an asset the parents have to be able to cope with the bicultural situation 
themselves. Definite assets are; having foreign friends, travelling, hearing different 
languages etc. Learning at least one other language is a unique ingredient of education for 
multicultural understanding. Becoming really bi- or multilingual is one of the advantages 
of children belonging to a minority or a small nation. It is more difficult for the children 
belonging to a big nation (Hofstede 1997).
    

2. 4. 1 Religion and Traditions

An article in a Swedish newspaper talked about a conflict in a school considering 
swimming classes. A girl from Somalia was torn between the parents’ demands for her to 
stay home when it was time for swimming class, and the school’s demand for her to be at 
the pool. Her culture’s rules did not allow her to get undressed and be in a bathing suit in 
front of others, while in Sweden it is normal. This problem should be looked at and taken 
care of by the parents and teachers, working together (Rhedin 2005).
    The daily routines at a school or preschool give structure and create a positive 
environment. It makes the children feel safe. The teachers can purposely celebrate and 
talk about different cultures and their traditions, but it is mostly in the daily routines that 
the children notice the differences in cultural patterns. For an immigrant child the lunch 
procedures in a Swedish school can be of great importance. The children are supposed to 
eat by themselves, take their own food and try everything etc. Some rules might be 
obvious for Swedish people, but completely new for an immigrant child. Therefore it is 
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of great importance for the teachers to talk to the parents what norms and rules they have 
and live by. Another example is going outside. The Swedish preschool has a tradition of 
going outside every day. Not many other cultures have that rule. In Sweden it is not 
dependent on the weather if they are going outside or not. It is just up to the parents to 
bring suitable clothes for their children. This can seem strange to people from other 
cultures (Nauclér et. al. 1988).

2. 5 School and Learning

Most intercultural encounters in schools are one of two types; between local and 
immigrant students or between local and foreign teachers. One source of problems is 
different value patterns in the cultures which the teacher and the student have come from. 
There are a lot of things that can affect the relationships between teachers, students and 
parents. Most of the consequences for the school situation are related to power distance, 
uncertainty avoidance, individualism and masculinity (Hofstede 1997).

“The Report of the Canadian Commission for the International Year of the Child 
recommends that life skills, cultural and recreational programs be developed so that 
children and young people can explore new ways of discovering their diverse heritages, of 
learning their own value systems and expressing their thoughts” (Mc Leod 1984 p. 150-
151).

    The teacher has to recognize the ethnicity and social nature of the child and integrate 
their teaching with the life and character of the ethnic group. The classroom becomes 
intercultural because of the teachers strivings for adaptation and his or hers attitudes. The 
teacher must be very responsive to the children’s and families expectations for this to 
happen. Teachers of young children must base their understanding on two principles. 
They are: 

- “Teachers should understand that universal laws of child development and growth exist 
and recognize that the healthy development of a child can be attained in a variety of 
ways referred to as child-rearing practices.”

- “Teachers of young children must be knowledgeable about and have pride in their own
cultural heritage in order to be a positive model as well as display receptiveness to the 
assimilative processes which simultaneously develop strong cultural identity” (Mc Leod 
1984 p. 153).

    Language teachers are concerned when the best time for a child is to acquire a new 
language, because of its relevance in curriculum planning. A question which would have 
the same relevance is the question about the optimal age to acquire cultural learning. 
Some psychologists say that a child’s intelligence and personality are not formed until the 
age of seven, while others say that it is formed during the first months of the child’s life. 
Selective perpetual patterns and basic levels of representation might be transmitted 
during childhood, while other aspects of culture (such as identification and group 
affiliation) are optimally acquired during the teenage years. It has been observed that 
children acquire native-like accents in foreign language more frequently before puberty 
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than after. A biological explanation is that postulated language acquisition device related 
to certain areas of the brain becomes fixed at puberty. The teenage years are a critical 
period for consolidation of cultural identity. Perceptual patterns are probably easier 
acquired during childhood and group affiliation during the teenage years but both 
perceptual patterns and affiliations can be modified throughout the whole life. The more 
modes that are stimulated, the more efficient the acquisition is (Robinson 1985). 
    Culture refers to all that humans learn, and things that are learned are ways of knowing 
and communicating, social organization, religious beliefs and family structures. 
Communication is multidimensional, including both oral and written language, but also 
nonverbal elements, which are equally important. Physical appearance also contributes to 
communication (Grant & Ladson-Billings 1997).

2. 5. 1 The Bilingual Classroom

Literature on bilingual education recognizes the importance of providing culturally 
familiar content as the basis for developing skills, for example literacy skills. This 
principle is usually applied to topics for stories in reading classes or to direct cultural 
information within social studies. In textbooks for foreign language the content 
familiarity for the learner is usually reflected in the selection of topics used for the 
acquisition of basic language skills during the first few years of instruction. It is less 
applied in more advanced courses. The best way to adapt to a new culture is to build a 
bridge between the old and the new. To do so one should provide culturally familiar 
content as a point of departure for introducing culturally unfamiliar content at all levels of 
instruction. The learner will be less effective if they jump right into the foreign context 
and content (Robinson 1985).
    Students in a bilingual or foreign language classroom may not perceive or interpret 
material as intended. Their previous experience relates to a cultural context which might 
differ from the one that is represented in instruction. The students may not perceive the 
target stimuli as intended by the instructor or textbooks. The teacher’s job is to draw the 
learner’s attention to the aspects or interpretations which are the goals of instruction. It 
could for example be body language, psychological themes or just a sound within a word 
(Robinson 1985).

2. 5. 2 Assimilation

Teachers have to respect the children’s rights to be unique and different as well as to 
preserve their individuality even when the children become members of a group. As the 
teachers work with children who have parents with different life patterns and different 
cultural backgrounds they need to have an understanding of the diverse cultural heritage 
(Mc Leod 1984). 
    All children have the need to have a teacher to themselves once in a while. In free play 
the children can be taken over by their friends who know the language better than they 
do. It is a relief for a child to sometimes get all of the attention (Nauclér et. al. 1988).
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    Grant and Ladson-Billings (1997) write that assimilation is the process by which a 
person or group is absorbed into the social structures and cultural life of another person, 
group or society. Historically, schools were supposed to serve an assimilation purpose. 
Students of all racial and ethnic backgrounds were taught the language, values and norms 
of the dominant group in order to maintain the common culture and keep the nation 
unified. Nowadays assimilation is considered an important and integral component of any 
analysis of race and ethnic relations. 

2. 6 Curriculum

Curriculum is a systematic plan for education. It could be an individual lesson plan or a 
district wide plan for educating students in all grades and subjects. The basic components 
of a curriculum are objectives, goals, learning activities, content, evaluation strategies 
and related materials and resources (Grant & Ladson-Billings 1997). Curriculum 
encompasses all learning experiences a child will have in school. These include such 
aspects of school life as interactions among students, teachers and the society, the school 
environment and attitudes and values conveyed by the school. Curriculum development is 
made on the basis of what a student requires to function effectively in a racially and 
culturally diverse society (Guidelines for policy development and implementation 1993).
    The first thing to achieve in teacher education is to help the teachers realize that it is 
very important to understand their own heritage, culture and values and to accept and 
understand the existing cultural differences. The teachers who understand this will 
exemplify it in their contact with children. They will be teaching multiculturalism every 
moment of the day (Mc Leod 1984).
    Multicultural education demands a school staff that is multiracial, multiculturally 
literate, and is preferably fluent in more than one language. It also demands a teaching 
staff that reflects gender and race diversity across subject areas. The curriculum should 
confront current social issues involving race, socio-economic status, gender, sexuality 
and disability. It accomplishes this by providing instruction in a social-cultural context 
that students understand and are familiar with. The teachers should teach critical thinking 
skills as well as democratic decision making, social action and empowerment skills 
(Grant & Ladson-Billings 1997).
    One approach to teaching and learning that makes students stronger is culturally 
relevant pedagogy. This is helping the students to be empowered emotionally, socially,
intellectually and politically by using cultural referents to impact knowledge, skills and 
attitudes. You can say that the cultural referents are aspects of the curriculum. 
Multicultural education must deal with issues of pedagogy. How you teach students is 
equally important to as what you teach them. Culturally relevant pedagogy tries to help 
teachers focus on the learning experience. Teachers who are regarded as culturally 
relevant educators should show broad pedagogical understandings in three areas: 
conceptions of knowledge, conceptions of themselves and others and conceptions of 
social relations.
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In their conceptions of knowledge they:
- understand that knowledge is not static – it is shared and reconstructed
- understand that knowledge must be viewed critically
- recognize the need to be passionate about knowledge and learning
- scaffold or build bridges to make learning easier
- believe that assessment must be multifaceted, incorporating multiple forms of 

excellence.

In their conceptions of themselves and others they:
- believe that every student is capable of academic success
- see their pedagogy as unpredictable and always in the process of becoming
- see themselves as members of the community
- see teaching as a way to give back to the community
- believe in the Freirean notion of “teaching as mining” or pulling knowledge out, not 

putting it in. 
-
In their conceptions of social relations they:
- maintain good student – teacher relationships
- demonstrate a connection with all students
- develop a community of learners among students
- encourage students to learn collaboratively and be responsible for each other.
(Grant & Ladson-Billings 1997)

2. 6. 1 The Ontario curriculum grades 1-8, 1997

The Ontario curriculum grades 1-8, 1997 has two elements; achievement levels and 
expectations. Teachers will decide which instructional methods will best encourage and 
help the learning described in the expectations. The expectations identified for each grade
describe the skills that students are supposed to develop and demonstrate on tests, class
work and other activities on which their achievement is assessed. The goal for all 
students is high achievement, and to meet the specified expectations, parents, teachers 
and students have to work together. The required skills set high standards and identify 
what parents and the public can expect students to learn in the schools in Ontario. 
    Children who do not have English as their native language need to be given time to 
develop their skills in English before their achievement can be assessed by the same 
criteria as the other students. The teachers need to work out ways in which they can 
adjust their programs to provide the appropriate combination of challenge and support for 
these students. There is a strong emphasis in the Ontario curriculum on helping students 
develop visual and oral communications skills they need to express themselves, to 
understand and interact with others and to use the media to communicate their own ideas
(Ontario curriculum grades 1-8, 1997).
    In the guidelines for policy development and implementation (1993) they say their 
intent is to ensure that all students achieve their potential and acquire accurate knowledge 
and information, as well as confidence in their racial and cultural identities. All students 
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should have knowledge about living and working effectively in an increasingly diverse 
world and appreciate diversity and reject discriminatory behaviour and attitudes. 
    There has been, and still is a substantial increase in Ontario’s cultural and racial 
diversity. Ontario’s school system has been and continues to be mainly European in 
perspective. Ontario school boards are responding to the cultural and racial diversity of 
their students and try to develop policies in this area to help them eliminate inequities. 
Ethnocultural equity and antiracism policies go beyond a focus on multiculturalism and 
race relations. Many school policies have focused on creating learning environments that 
respect all cultures. Representatives from different communities and cultures should be 
involved in the process of policy development, monitoring and implementation
(Guidelines for policy development and implementation 1993). 

2. 6. 2 The Swedish curriculum for preschools (Lpfö 98)

The Swedish preschool curriculum (1998) includes the goals and the guiding principles 
for preschools. There are norms and values, development and learning, children’s 
influence, preschool and the home and the cooperation between preschools and schools. 
Every person who works in a preschool should pay attention to people’s values and 
respect the joint environment. The teachers are supposed to make a good foundation for 
the children and talk about freedom and integrity, equality, peoples’ worth etc. 
    There are more and more people from different cultures coming to Sweden. That 
means more diversity in the preschools. Now teachers also have to teach the children 
about different cultures and teach them to respect and learn about people from other 
cultures. The preschool should take into consideration that children are living in different 
environments and try to give them support and comfort. The preschool is a social and 
cultural meeting place which can help and strengthen the children’s knowledge about a 
life in an internationalized society (Lpfö 1998).
    Language and learning go together, and so does language and identity development. 
The preschool should give children with a different language the opportunity to get 
home-language instruction so they can develop two languages. It is important to have a
close cooperation between the preschool and the home. The parents should be able to 
influence the activities in the preschool and know what is going on (Lpfö 1998). 
    When an immigrant child is going to start preschool the family is invited to the school 
for a meeting with the teachers (and an interpreter if needed). The teachers should inform 
about the right to home-language instruction, the school routines and schedule and show 
them around. Each child has their own introduction plan. It is important to pay attention 
to the immigrant child’s background and situation and to adjust the instruction to the 
child. It is very important to inform the parents about the teacher’s professional secrecy. 
The teachers should also help the parents find libraries, activities, Swedish children 
shows etc. (Karlstad Kommun 2003).
    The education should be suited for the child’s needs and he or she should be given the 
tools needed for expression. The education is individual. The instruction and instructor 
should have respect for the child’s cultural identity, language and country. The home-
language instructor is very important. He or she is the bridge between the preschool and 
the parents and a lot of help for the child. All teachers must have a keen ear to the new 
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child’s needs. The body language is very important. With a wordless communication the 
teacher can say a lot. She can show warmth, safety and support (Karlstad Kommun 
2003).
    

2. 7 Recommended Exercises With a Cultural Emphasis

There are lots of exercises teachers can use to help immigrant children become more 
familiar with their new country, culture and language. Mc Leod (1984) has a lot of good 
examples. A good start is to learn the classmates’ names. That helps identify the 
individuals and makes the children feel like they are someone. Sometimes it can be easier 
to sing a song that includes the names or to make nameplates for each child, so they can 
actually see the name. After knowing the names it is important to know what we look like 
and that everyone looks different. The children could start by painting a picture of 
themselves, by looking at their face in a mirror. By doing that they will learn that the face 
consists of different parts, they will observe details and develop visual memory and 
tactile awareness. After the exercise the teacher should talk about the face and its 
different parts, but also the differences (and similarities) between people and why we 
look different (Mc Leod 1984). 
    One thing that usually differs between countries and cultures is the food. At the 
beginning of each school year the teacher should organize a “food fair”, where the 
children bring a dish that is typical for their home country. Before you start planning a 
food fair it is important to talk to the parents, to see if they can help and to find out if the 
child has any allergies, dietary taboos etc. During the food fair the children will taste a lot 
of different foods. They will become aware that tastes and food are culturally influences 
and appreciate that other children may have different tastes and different favourite foods. 
It is also going to help the children develop a willingness to try new tastes. During this 
exercise you can also get the children to smell the food and explain to them that different 
countries uses different spices and ingredients to cook (Mc Leod 1984).
    In some countries there is no snow. For children who come to Sweden or Canada it can 
be exciting and strange to see snow for the first time. There are a lot of things you can do 
and talk about with snow. For example what it is, see different kinds of snow, such as ice, 
by freezing it and water by melting it and how to dress for a cold day outside (Mc Leod 
1984).
    Another important thing is the family. Everyone has a family, but the set up can be 
different. The children should be aware that families vary in size and composition and 
have awareness of the importance of the family as a basic social unit. They could tell the 
other students who live at their house and their relations to them. The children will be 
aware that some children belong to a compact family group and some family members 
can live in another place. This is a good opportunity to start talking about different 
languages too. It is of great importance for children to know that families use different 
languages, even if they happen to live in the same country, or even the same house. It 
would also be good to invite family members to tell a story about their country or to sing 
a traditional song etc. Some children haven’t been in their new country for a long time 
and may not have their whole family with them. Therefore it is of great value to discuss 
and identify the emotions one might have when moving to a new place, to know that 
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families, or parts of families might move and to help children develop the skill of 
empathy. It is good to discuss with the class, ways to help newcomers and teach the 
newcomer the classroom routine, like songs and games (Mc Leod 1984).
    All cultures have different traditions. As a teacher you have the perfect opportunity to 
teach children about them. There are lots of help to get from libraries, local governments, 
other schools and different organizations. A good start is to have the children tell you 
about the traditions they have in their home countries and when it is time to celebrate, the 
children and maybe their families will help organize something. Within the traditions 
there are folktales. All cultures have their own version of a myth. Even though the stories 
are not specifically written for children, they are a good source of history and knowledge. 
The folktale is rich in imagery, rhythm and personal meaning. The stories are tools of 
thought and expression that help children create language and understand it on their own. 
Tales interest children in people, customs, beliefs, places and the myths and legends. 
Nothing about a culture is as unique as the story heritage. Folktales are the best way to 
show how much other cultures have to contribute to our own (Mc Leod 1984). 
    Another written source that is invaluable for the immigrant children is the picture 
book. The words and pictures work together to synthesize a new creation that appeals to 
(especially) the visually oriented children. Well chosen picture books embody the 
qualities of story and image that draw the child’s own experience to the page. If a group 
of children take part in a shared reading or listening activity and if the children explore, 
exchange and clarify meanings and ideas, a learning situation develops that allows for 
maximum experiencing. The children make sense of both the individual responses to the 
book, but also each other’s worlds. A child needs to communicate with those around him 
or her and needs to describe the universe. Teachers and parents have a responsibility to 
encourage personal knowing in the children by developing strategies for evoking 
personal response to experiences. Picture books are good for this. They open up for 
discussion and deepen understanding. The text catches the imagination and the pictures 
draw the eye (Mc Leod 1984). 
    What parents can do for their infants is to nourish their ethno cultural identity by 
surrounding it with music, conversation, games and decorations from the home culture. 
Parents must make special efforts to acquire representations of the home culture, because 
the child will be exposed to the standard culture a lot which can have the effect of making 
the child undervalue the home culture (Mc Leod 1984). In some countries they do not 
read stories to the children. It is important to do that to show the children their heritage 
and culture. From songs, stories etc. you can see a lot of the countries culture. It is 
especially important if and when you come to a new culture (Socialstyrelsen 1980). 
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3. Methodology

3. 1 Selection

Sweden and Canada are both considered having a good integration policy (OECD 2006). 
I wanted to see if this “good integration policy” is only on paper or if there actually is a 
good integration policy which translates into the relations between teachers and students 
in their formative years. I wanted to find some exercises and examples of the teachers 
working to instill culture into immigrant children.
    This study is not a comparative study. It is a case study. I wanted to see how two
teachers work and teach culture in their schools. I interviewed one first grade teacher 
from Toronto, Ontario, Canada and one preschool teacher from Karlstad, Sweden. Both 
teachers are working in areas where there are lots of immigrants therefore they are both 
relevant to my topic. 
    
    
3. 2 Methods

The world is three dimensional so in order to see the problem from more than one angle, 
and see more of the reality; I used two methods to create a more informed assessment. 
The first method was interview and the second was field study. The interview and the 
field study were the primary research methods and using literature on the topic was the
secondary method.

3. 2. 1 Interview

I used a semi standardized interview as one of my qualitative methods. Although, you can 
also say that I used an unstandardized interview during my field study. A semi
standardized interview is partly structured, you have prepared questions but you can 
change the order of them and add or delete as you wish. You have a schedule to look at 
but you do not necessarily have to follow it. It is there to help and keep you on track. If 
you compare the semistandardized interview to the unstandardized one, the 
unstandardized one is pretty much made up as you go. Like I mentioned earlier a good 
time for using the unstandardized interview is during a field study. You can have 
prepared questions, but no set order for them and no structure (Berg 2004).
    One advantage with the interview is its adaptability. A skilful interviewer can follow 
up ideas and investigate motives and feelings, which for example the questionnaire can 
never do. The way in which a response is made, tone of voice, facial expression, 
hesitation etc. can provide information that a written response would hide. Unlike the 
questionnaire a response in an interview can be developed and clarified (Bell 2005). 
    The interview was perfect for my problem/research based on the grounds I just 
explained; the interview gets more feelings from the respondents that provide different
information than for example a questionnaire. I was able to ask follow up questions when 
there was something I did not understand and it helped me get to the core of the situation. 
Taylor & Bogdan (1998) say that interviewing provides a useful means of access when 
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researchers want to understand the perceptions of participants or learning how 
participants come to attach certain meanings to phenomenon or events. 
    I decided to do my interviews with two teachers, one first grade teacher in Toronto, 
Canada and one preschool teacher in Karlstad, Sweden. I did the interviews and field 
studies at the same places for practical reasons and also so the field studies could be used 
in combination with the interviews. So my reasons for doing them in the same places are 
due to an increased thoroughness and practicality.

3. 2. 2 Field Study

When you are considering doing a field study you have to start by thinking about the 
privacy and the rights of the people involved (Berg 2004). I wanted to take pictures and 
maybe videos during the field studies to capture the teachers’ and children’s work, but 
you are not allowed to, unless you get all the parents signatures. My field study was not 
going to last that long so I was satisfied with just taking notes. Taking notes is probably 
the most important part of the field study. You can write while you are observing or 
directly after (Berg 2004). I took notes mostly during my field studies, but I added some 
things after every day. There are a lot of different ways to take notes. Berg (2004) 
mentions some, like detailed descriptions, cryptic jotting, subjective reflections and 
analytic notes. I would like to say that I stayed objective, but that is hard to say or even 
decide if I was. I could have been a bit subjective without thinking about it.
    Another thing that is important is the attitude of the researcher. If you have a bad 
attitude towards whom and what you are planned to study it can destroy your chances of 
learning anything about the subjects. You should always try to keep a neutral position
(Berg 2004). My field studies lasted one week in each school and I tried to become
“invisible” so the teachers and children would not act differently. When you are invisible 
you can see what is happening without influencing or being observed by the subjects. 
    From the teachers’ answers and my observations I got a pretty clear understanding of
how these two teachers teach culture in two different places of the world and I also saw
some differences and similarities in the way they teach. Both the teachers work in areas 
where a lot of immigrants live and go to school. 

3. 3 Reliability

What you are interested in has to correspond with the data collection instruments. The 
reliability is about authenticity and accuracy of the data collection instruments (Kvale 1997).
It is about how well the instruments resist effects depending on chance. When you cannot get 
a measurement on the reliability you have to make sure that the data is trustable in other 
ways. I have used interviews and field studies in this research and in this case the reliability
is related to the interviewer’s (my) ability. The interviewer makes judgments when he or she 
registers answers to questions or observations, therefore a lot of judgmental errors can occur. 
This means that the interviewer has to be trained. 
    During the observations there are ways of controlling the reliability, by for example using 
two observers. During the interviews you can also have another person present, that register 
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the interview answers at the same time. Instead of using another person you can use a device, 
such as a tape recorder or a video camera. Then you can always go back and check to see if 
you understood everything right. When you talk about interviews, the reliability is also 
dependent on the interviewer’s effect on the respondent (Patel & Davidson 2003). 
    To make my interviews reliable I used an mp-3player to record the conversations. That 
meant I could go back and check if I forgot something or if something was unclear. When it 
came to the observations I took notes. I was not allowed to record anything, but I can go back 
to see what my notes say. 

3. 4 Validity

When you talk about validity you talk about questions that have to do with knowledge and 
truth. Validity is the truth and accuracy of a statement (Kvale 1997). You have to be sure to
investigate what you are supposed to investigate. To make sure that a research is valid you 
can compare the answers from for example an interview with the outcome of an observation 
or something that is supposed to measure the same thing (Patel & Davidson 2003). I see my 
observations as a way to validate my interviews.
    When I consider the internal validity I look at my interview questions and see that at least
one of them cover my initial question: “How do two teachers instill a new culture into 
immigrant children?” The main question that covers my initial one is: “How do you teach 
culture? Examples?” A few of the questions were “warming-up” questions. I did get a lot of 
answers that correspond to my initial question.
    Validity and reliability are related to each other, which means you can not focus on one of 
them and leave out the other one. Complete reliability is a requirement for complete validity
(Patel & Davidson 2003).

3. 5 Ethics

Some ethical aspects are secrecy, anonymity and application for permits. There are, 
according to HSFR, four demands that have to be met when it comes to ethical principles. 
They are: the agreement demand, the information demand, the confidentiality demand and 
the utilization demand, which means that information about people is to be used solely as 
research material. Another important rule of ethics is to always refer to where you have taken 
the information from and to have a reliable source (Brodin & Alin-Åkerman 2000).
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4. Findings

4. 1 Interview Responses

4. 1. 1 Language Instruction

In the Swedish preschool teacher’s class there are children from a lot of different 
countries, such as Russia, Bosnia, Iran, Iraq, Tunisia and Sweden. 

“The children who don’t speak Swedish as their first language get home-language 
instruction, which is a big asset to keep their cultural heritage alive.” – Swedish preschool 
teacher

The teachers and the home-language instructors work together to avoid 
misunderstandings and to help the children. It is important for the teachers to listen to the 
parents and take their advice and hear their requirements or desires. The home-language 
instructors come once a week for each language group. The time they spend with the 
children depends on group size and if there is something special happening that particular 
week.
    In the Canadian first grade class there are children from India, Pakistan, Somalia, 
Jamaica, Afghanistan, Brazil, Sri Lanka, Kuwait, Nigeria, and Indonesia. Any children 
who want to can sign up for free Heritage Language classes once a week after school. 
There they can learn to read and write their heritage languages (e.g. Urdu, Hindi, Punjabi, 
Arabic, etc.). 

“Although most of the children speak their heritage languages at home all the time, many 
of them cannot read or write in it. So this is a program provided to help them keep their 
heritage languages.” – Canadian first grade teacher

Then there is E.S.L. instruction (English as a Second Language instruction, for children 
with very little spoken English). This Canadian school has the second largest E.S.L. 
population of any school in the entire Toronto District School Board, but for some reason 
they only have three E.S.L. teachers (for a school of over 1000 students from Junior 
Kindergarten to Grade 5). Next year they will have five E.S.L. teachers. These teachers 
withdraw students for 30-45 min. intensive English instruction every day, but obviously 
they cannot service everyone.  
    Traditionally, the Grade 1 classes have not received E.S.L. support at this school since 
it has been argued that all the children are learning to read and write at the same time. 
There are people who feel very strongly on both sides of this argument, but the teacher I 
interviewed is ambivalent. Since the E.S.L. teachers, at best, can only withdraw a few 
students from each class, having E.S.L. support in Grade 1 would be of very little help to 
this teacher. She only has two students (out of twenty-two) who speak English at home, 
so even the students who were born in Canada are considered “E.S.L.”. It would be very 
difficult to decide which two or three students are “neediest” in terms of special E.S.L. 
instruction. Therefore, E.S.L. instruction rests largely on the classroom teacher. This 
specific teacher runs a program which relies heavily on oral language, drama, hands-on 
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activities, etc. so that all children can learn and participate to the best of their ability, 
regardless of their level of English proficiency.
    In Sweden can children from another country get Swedish as a second language 
instruction, but not until they start school. In preschool it is up to the preschool teachers 
to teach the children Swedish.

4. 1. 2 Parents

Even if children come from different cultures they have the same needs for solidarity, 
care and food. They show the same feelings, like happiness, shame and pain, but their 
expressions can vary from culture to culture. Therefore it is important for the teachers to 
work together with both the home-language instructors and the parents. The Swedish 
preschool teacher says:

“We have a close co-operation between the teachers at our preschool and the home-
language instructors. We also try to include the parents as much as we can.”

    The Canadian first grade teacher tries to include and talk to the parents as much as she 
can. She says:

“There is a meeting in the beginning of every year with parents (“Meet the Teacher 
Night”) and I am very direct about the way that I teach. I tell the parents that we will be 
discussing and celebrating ALL cultural celebrations.”

The teacher emphasizes that she will be teaching the students the religious “story” of 
each celebration, but that it is presented merely as a story that some people believe, and 
that the emphasis will always be on the cultural, rather than religious, aspects of each 
celebration. The teacher always tell the parents that they have the option of excluding 
their child from such celebrations, but she also point out that their child will miss out on 
the language learning and fun that are integral parts of each celebration. With this 
approach, the teacher never had any complaints from parents.

4. 1. 3 Teaching Culture

The teachers at the Swedish preschool try to make the Swedish culture visible for the 
children and in the education program. To answer my initial question (How do two 
teachers instill a new culture into immigrant children?) the children are part of 
celebrations of Swedish traditions which include songs, dancing and dressing up in
traditional Swedish clothes. The teachers give the children opportunities to get to know 
their environment and the functions that are significant for the daily life. The children are 
also acquainted with the local culture life at for example the library.

“Every now and then we take the children to the library, theatre or church, to get them 
acquainted with the local culture where they live.” –Swedish preschool teacher
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    Because language and culture go together the teachers give the children opportunities 
to constant language training and development through concrete objects, pictures, songs, 
games, books and words. They take every opportunity to give the children language 
stimulation. 
   

“The children are enjoying Swedish games, songs, customs and traditions and it reflects in 
their own play. They are curious, interested and ask about cultural differences and 
similarities. The children also want to dress up and celebrate Swedish traditions and they 
like to show their parents and siblings what they know and learned.” – Swedish preschool 
teacher

    The teacher I interviewed also participates in bringing out the child’s home culture. 
She is talking to the parents and the home-language instructor to find out more about the 
different cultures and how she can help the children. At the preschool they are for 
example celebrating the Kurdish New Year, Newrooz, with singing and dancing, and the 
children are wearing traditional costumes. On one of the walls in the classroom they have 
a calendar which has traditions from different cultures described. When it is time to 
celebrate one of them the teachers prepare the feast with the help of the home-language 
instructors and parents. The preschool teacher also wants to add that:

“Sweden has high demands on people’s ability to live with and understand the values of
cultural diversity. The preschool is a social and cultural meeting place that can make this 
ability stronger and prepare the children for a life in a more and more internationalized 
society. Consciousness of one’s own cultural heritage and participation in other people’s 
cultures will contribute to the children’s development and understandings of other 
people’s values and conditions.”

    
    The Canadian teacher describes what she considers to be the key cultural values of 
Canada:
    

“The key cultural values are:

Acceptance and even celebration of diversity. Except for the First Nations people, Canada 
is a country of immigrants and their traditions have formed what has been referred to as 
the “cultural mosaic” of Canada – as opposed to the “melting pot” approach in the U.S.A. 
New Canadians are encouraged to maintain their heritage of origin, whereas new 
Americans are encouraged to become “Americans” first and foremost.

Importance of Fairness, Conciliation and Civility. Rightly or wrongly, Canadians have a 
reputation for being peacemakers. They value peaceful resolution of conflict.

Universality of Services. Canadians generally believe that health care, education, etc. 
should be available to all, regardless of income.

Bilingualism. Canada was founded on the union of French and English cultures and 
celebrates the roots in both these cultures.” – Canadian first grade teacher

    In the Canadian class they actively celebrate the diversity within the class and within 
the school community. They celebrate the differences in heritages, but they always 
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emphasize the similarities that cut across these heritages. This teacher also promotes 
respect for the Canadian flag and anthem and pride in living in a country which promotes 
the values listed above. 
    The Canadian first grade teacher teaches culture:
    

- “Whenever possible, I reinforce the core values I mentioned earlier, through stories, 
discussions, role play etc.

- Every week we do the attendance (morning & afternoon) in a different language 
(everything from English and French to Urdu and Somali, but also including languages as 
diverse as Maltese and Chamorro) i.e. I say hello in the language of the week to each child 
individually and they respond by saying hello to me in that language.” – Canadian first
grade teacher

The teacher tells me that the first grade students are very proud of being able to say 
“Hello” in a lot of different languages and often use these languages with particular 
teachers in the school who speak the various languages. The teacher also teaches the 
children basic words or phrases in French whenever possible (for example when taking 
turns having drinks at the fountain she has taught them to count to five in French for each 
person’s turn). 

- “I insist on all students standing “tall and proud” during the singing of the “O Canada” 
every morning and I also insist that children or parents, who may still be in the hall, stop 
and stand at attention during the anthem.” – Canadian first grade teacher

4. 1. 4 Holiday Celebrations

The children enjoy the special days when they celebrate different cultural holidays and 
they stand tall and proud and sing “O Canada” at the top of their lungs (even before they 
know what the words mean). In this class they celebrate and learn about all cultural 
celebrations (e.g. Diwali, Eid, Hanukkah, Kwanzaa, Asian New Year, Persian New Year, 
Black History Month, Christmas, Easter etc.). They read stories, do art activities, etc. 
about these different cultural and religious celebrations. The Canadian teacher says:

   
- “With most celebrations I emphasize that there are some people who celebrate for 
religious reasons and others that celebrate for cultural reasons (e.g. the Christmas story of 
Jesus’ birth vs. the Christmas traditions of Santa and the Christmas tree). I tell them the 
“story” of each of the religious holidays, but emphasize that in Canada, India, Islamic 
countries, etc. some people believe in the religious “story” of each holiday and some just 
celebrate because it is an important part of their culture.

- We also do Venn Diagrams looking at the similarities and differences between different 
cultural celebrations. I emphasize that almost all these celebrations involve cleaning of 
homes, wearing of special clothes, gathering of families, sharing of food etc.” – Canadian 
first grade teacher

    The Canadian school has zero tolerance throughout the school for any form of racism. 
The school-wide “Behaviour Expectations” reinforce “showing respect” and “solving 
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problems peacefully”. They also have a very active “Equity Committee” which promotes 
respect for cultural diversity throughout the school. For students and parents new to the 
school they have a “Reception Program”, where they can learn about very practical things 
about Canada (e.g. how to dress in the winter, how to access community resources, etc.) 
They also have a “Settlement Worker” two days a week, who works with parents 
experiencing any difficulties fitting in with Canadian culture.

The teacher explains: “The children seem to embrace the diversity within the school. For 
example the “Indian Dance Club” is one of the most popular extracurricular clubs within 
the school (both among Indian and non-Indian students)” 

   Children and their parents at both schools are always welcome to bring objects or 
pictures in to share with the class about their cultures. The Canadian school also has an 
annual Multicultural Caravan where staff and parents present displays about their cultures 
and the children learn at each display. They have school-wide community celebrations 
and displays about Diwali, Holi, Black History Month, etc. and the teacher I interviewed 
always use these opportunities to inform the children about the different cultures.

4. 2 Field Studies

My field studies lasted for a week each. One took place in a Swedish preschool. The 
other one took place in a Canadian first grade class. Both these schools have a lot of 
immigrant children from several different countries. 
    From what I could find in my field studies I have taken the different cultures apart and 
put them in different categories. Not the cultures of the children but the different cultures 
they see in the everyday life at these two schools.

4. 2. 1 Food

The Swedish preschool starts off by serving a typical Swedish breakfast in the morning. 
The breakfast contains of milk and hot chocolate, cereal, oatmeal, sandwiches and eggs. 
This I would categorize as food culture. Many of the children are not used to this kind of 
food and are told and encouraged to try everything. At the Canadian school the children 
eat before they come to school so no breakfast is served. 
    At the Swedish preschool they serve lunch around 12.00 every day. Everyone has their 
own seat at the lunch table. (The same seat every day.) During lunch the teachers try to 
talk (quietly) to the children about what they have done during the day so far. The 
children put their own food on their plates. They are encouraged to try all the food, but 
the teachers do not make them. One of the teachers says:

“The food we serve is mostly Swedish food. Whenever we have hamburgers or food from 
a different culture outside of Europe the children see it as a treat.”

This food category varies from culture to culture. Every culture has its own traditional 
food. At this preschool they serve a lot of typical Swedish food to teach the children more 
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about the Swedish culture. Whenever they serve something that a child cannot eat, for 
religious reasons or due to allergies of some kind, they always have another alternative 
for the child in question. The teachers also try to encourage and teach the children table 
manners. The children take away their own plate after lunch and go wash their hands and 
go to the reading room where they will listen to stories. 
    When it is time for lunch at the Canadian school the children have to bring their own 
food. All the children in first grade have lunch at the same time and eat together. Since 
they are not served food like in Sweden they do not have a special dining hall, instead 
they eat in the gym most of the time. There are no specific seats but every class has their 
own tables to sit at. There are a lot of different types of food to be seen. Most cultures 
“traditional foods” are represented, even the Canadian culture, which is mostly seen in 
form of peanut butter/jam sandwiches.

4. 2. 2 Values

The Swedish preschool teacher I interviewed described some of the rules of the 
preschool. She said:
    

  “We have a few rules at this preschool and they are:
- No running.
- No yelling.
- Take consideration of the other children and their games.
- Train the children’s concentration, by not changing activities too often.”

This type of culture I would categorize as values. The children have to know and live by 
the rules at the preschool. The children need to know that it is important to obey the rules 
and regulations they have at the preschool. At home it is the parent’s values and rules 
they should listen to and live by.
    The category including values is presented from the beginning of the day in the 
Canadian first grade class. In that class school starts before classes begin, by letting the 
children sing Canada’s national anthem “O Canada”. They all have to stand up and like 
the teacher explains it:”stand tall and proud” while they are singing. The children seem to 
like the singing. They are all very excited and are singing really loud. When the singing is 
over the classes can start.
    When it comes to being outside I would put that in the category of values.
The Swedish preschool teacher I interviewed said:
    

“The school’s goal is to be outside for at least 45 minutes a day.” 

This is something that is not a rule at many preschools in other countries. The children 
should go outside in snow and rain as long as they have the right clothes. The parents 
need to bring the right clothes for the weather that day. Many countries the children are 
from do not have snow for example, so there can be a lot of adjustment for both parents 
and children to make when they are coming to Sweden or Canada.
    The Canadian first grade children have recess twice a day, plus lunch break. The 
values are pretty much the same as in the Swedish preschool. The children are 
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encouraged to go outside if the weather permits and the parents need to know what 
clothes to buy and send along with the children. In the school yard the children have a lot 
of different outdoor equipment at their disposal to play with. 

4. 2. 3 Language

Every morning the Swedish preschool group have an assembly where they are sitting in a 
circle on the floor. All children have their own spot, with a picture of themselves on it. A
teacher told me why:

“They have the same spots every day, to get a feeling of safety.”

They always start by singing a Swedish name song, to pay attention to every child in the 
group. After a few songs they talk about what day it is and what the plans are for the day. 
They have a picture schedule where they put up pictures of all the activities. To pay even 
more attention to every child, the children are divided into two groups where the singing 
and talking continues. In the smaller groups they focus a lot on language. They sing 
songs, tell stories, play games and talk a lot about how to treat other people. A preschool 
teacher says:

“The songs we sing and the books we read are mostly Swedish, but we try to get books 
from the children’s home countries too. If a child brings a book he or she can read it to the 
other children, or just tell the story.”

This type of culture could be included in the language category. It could also be included 
in the values category. It is Swedish values and the teachers teach the children to 
appreciate and see every member of the group. The songs they sing and the books they 
are reading are cultural, mostly Swedish culture but also the children’s home cultures.
    The first thing the Canadian teacher does every morning is to take attendance. She 
does in a different language every week. All children have to say “hello” in the language 
of the week. Even when they do things during the day they use different languages. When 
the children for example need to wait in line they are encouraged to count in French, to 
see how long it takes. Even when they did not have to, I could hear some of them saying 
a word or two in a different language. This category would obviously be language. The 
children in this class are always encouraged to speak different languages, even though the 
main language of instruction is English.
    After lunch in the Swedish preschool it is time for stories. One of the teachers told me 
about “story time”:

“One of the teachers read some stories, mostly Swedish, to the children to stimulate their 
interest of books and make a foundation for their language development and their reading 
and writing skills.”

This is a very important cultural category. Language is obviously what the children need 
to learn when they come to a new country. It is important for them to hear 
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Swedish/English and to understand stories. They should also have home language 
instruction to get the most out of learning both their own and a new language.   
    All the books in the Canadian classroom are influenced by different cultures. The first 
grade teacher does not want the “standard” books with English names. She says:

“I am very careful that the books in the classroom, the faces on bulletin board displays, 
and the names used in assignments etc. reflect the cultural diversity of the children in the 
class. For example a math question would not refer to “Bobby” and “Susan”.  It might 
say: “If Manvi has two apples and Abdirahman has three apples, how many apples do they 
have altogether?”

    No matter what subject the Canadian teacher teaches, culture is always included. She 
seems to always find a way to talk about Canadian culture, or discuss the children’s home 
cultures. She explains:

“In my class we actively celebrate the diversity within the class and within the school 
community. We emphasize the similarities that cut across these heritages but we also 
celebrate the differences in heritages.”

    

4. 2. 4 Traditions

At the Swedish preschool they sometimes have something added to the daily schedule. 
For example, on Wednesdays they have access to the gymnasium. 

“There, music is playing and creates motivation for the children to dance and jump 
around. It is the same music every time to make the children feel safe and develop a 
concept of routine.” – Preschool teacher

The children crawl, jump, run, roll etc. but they also have to listen, take instructions and 
be considerate of each other. This is another part of culture. The dances can be specific 
Swedish dances or the children can show traditional dances from their home country etc. 
The children get a chance to express themselves with dance and movements which could 
be more comfortable for children who has little knowledge of the new language. The 
music is also important for getting to know a new culture.
    Fridays at the Swedish preschool are the “cosy days” where the children get a treat like 
ice-cream, popcorn or cookies etc. This category is again about food traditions, but also 
that certain days can be seen different than others depending on what you have planned.
    The week I was at the preschool they had an Easter celebration. The days before Easter 
they were singing Easter songs and talked a lot about Easter traditions. The celebrations 
were focused on Swedish traditions and songs. They also painted eggs and pictures with 
Easter bunnies and witches. They had an Easter parade for the whole preschool where the 
children dressed up as witches, chickens, bunnies etc. The children were also singing the 
songs that they had practiced earlier in the week. Some of the teachers at the school made 
a play about Easter celebrations so the children could learn even more about how the 
celebrations of Easter are done in Sweden. For lunch they served food at a big table with 
nice Easter decorations. It was a smorgasbord with a lot of different traditional Swedish 
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food. This would be the category of traditions. The children learned about Easter 
traditions in Sweden and all the songs and decorations that go with it plus the traditional 
food that was being served.
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5. Discussion

5. 1 Discussion of Methods

The types of results I found were due to the nature of my methods. What I discovered 
was made available only due to the methods used which means my findings are directly 
related, influenced and shaped by these methods. Before ever coming to conclusions on 
research findings a good researcher must recognize the strengths and weaknesses of the 
methods used. As I noted in my method section interview and field studies were two 
useful methods for my study. The interview was good because of its adaptability. I could 
follow up questions and ideas that the teachers had which I would not have been able to 
do if I instead had used, for example, a questionnaire. I was also able to clarify when 
there was something I did not understand. If I would have chosen to include more 
teachers in my study and not to have done a case study, the questionnaire would probably 
have been a better method to use. I would have been able to reach and get responses from 
more teachers and see a bigger picture, but I would not be able to clarify anything unclear 
in their answers.
    Considering the field studies, they were useful for my study to “get into” the classes 
and to see how the two teachers actually worked. The field studies also played the role of
supporting the answers I got from the interviews. I tried to become invisible to not 
change the behaviour of the teachers and children in the classes. When you are invisible 
you can see what is happening without influencing or being observed by the subjects. I 
tried to not influence the teachers or the children. Although the children and teachers felt 
my presence this does not necessarily lead to invalidating the observations. I do not see 
any possible way that the awareness of my presence in the classrooms would have altered 
or influenced the behaviours and actions of the observed. One negative thing about the 
field studies is that it would have taken too long to get all the parents signatures to be able 
to take videos or pictures. My field studies were not going to last that long so I was 
satisfied with just taking notes. I would also like to say that I stayed objective and did not
look at the situation with eyes influenced by personal experience or opinions but that is 
hard to say or even decide if I was. This subjective/objective dilemma is one of the big 
challenges continually facing social sciences. Therefore I might have unfortunately, 
unknowingly been a bit subjective without even thinking about it.
    I did the interviews and field studies at the same places for practical reasons and also 
so the field studies could be used in combination with the interviews. So my reasons for 
doing them in the same places are due to an increased thoroughness and practicality.
    Concerning the evaluation of these teachers as reliable respondents, I would like to 
note that the two case studies have limitations due to the simple fact that it is only two 
teachers out of thousands. The inherent limitation of case studies is its lack of opportunity 
for generalizations. There is always the chance with case studies that the specific case 
could be a deviant from the general population.  
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5. 2 Summary of Results

The Canadian and the Swedish teacher in my study have immigrant children from a lot of 
different countries in their classes. Both teachers are meeting with the children’s parents 
and are trying to get them involved in their children’s education. They are also trying to 
do everything they can to teach the children about cultures. The Canadian teacher is 
teaching her students about most cultures while the Swedish teacher is focusing on the 
newly acquired culture. They are both talking about the newly acquired one even if it is 
more visible in the Swedish preschool class. The children in these two classes are taught 
culture in many different ways. They have exercises that include culture; they sing songs, 
read books and a lot of other things. The two teachers seem to be very imaginative and 
come up with good exercises for their students.
    The main difference between the two teachers is that the Canadian one focuses a lot on 
culture in general. She tries to get the children interested and educated in most cultures 
while the Swedish teacher has her main focus on the Swedish culture, the newly acquired 
one. The Swedish teacher tries to get the children to know the Swedish culture first of all, 
while the Canadian teacher wants the children to see all of their differences and 
similarities.

5. 3 Definitions of Culture

If I start by looking at the definitions of culture I found in the books and compare them 
with the definitions the teachers I interviewed had, they are directed in the same way. 
They all say that culture is the arts (drama, music, dance, painting, etc.), shared values,
traditions and customs. How you act, live, dress, what you eat, the languages you speak, 
the religions you follow, your world view and a way of life. There is one definition of 
culture that says it is the underlying phenomenon guiding humanity, which is what all the 
other definitions lead up to. Almost everything you do has to do with culture. Culture is 
visible and is influencing us all the time. Therefore you can say that culture is guiding 
humanity. More and more people are moving between different countries and you hear 
different languages being spoken, both in real life and on TV. Everyone is affected by 
culture somehow, even if you do not notice it.

5. 4 Multicultural Education

In one of the books it says that multicultural education is an educational process and a 
process that takes place in schools. It helps students to develop self-concepts and 
conceptions of others (Grant & Ladson-Billings 1997). Multicultural education does this 
by providing knowledge about culture, history and contributions of the diverse groups 
that have shaped society. I described some exercises with cultural emphasis you can do in 
schools to teach the children about these things. There are lots of things to do. The 
teachers I interviewed had some answers and thoughts about multicultural education as 
well and they all lead up to the same things, which I just described. Pretty much 
everything they do in their schools and classes is influenced by culture. The Canadian 



34

teacher for example does not want “traditional” English books. She wants books that 
reflect the diversity of her class.
    Most of the books I have read say that parenting is very important, and the teachers I 
interviewed agree. The Canadian teacher has a parent-teacher meeting at the beginning of 
every year, where she explains how she teaches and what they are going to do during the 
school year. The Swedish teacher talks to the parents and tries to find out as much as 
possible about their home culture. Both teachers try to involve the parents in the 
schoolwork as much as they can. It seems to me that the Canadian teacher tells the 
parents how she will teach, while the Swedish teacher asks the parents about their culture, 
to make that a foundation for her teaching.
    You have to teach the child both the culture you live in and their home culture. The 
main focus for the Swedish school in my study is the new culture, the one the children 
will live in. The Canadian teacher also teaches the children about their new culture, but 
she also includes a lot of different cultures in her teaching. It is very important, especially 
for teachers of younger children to help the children adapt to their new culture. Young 
children are starting to develop values, attitudes and learning potentials and the teachers 
are there to improve their lives and give them and their families support. Robinson (1985) 
says that the best way to adapt to a new culture is to build a bridge between the old and 
the new. The learner will be less effective if they jump right into the foreign context and 
content. 

5. 5 Language and Communication

Language is a tool for learning and everyone needs it. It is better if the teachers would 
teach in the children’s language than if the children have to learn the teacher’s language 
Hofstede (1997). That is hard to do when a child comes to a new country, but the two
schools I have been to try to meet the demands. In Sweden immigrant children have the 
right to learn their native tongue and get familiar with their cultural background. I asked
the two teachers if they have home-language instruction at their schools and they both do. 
In the Swedish preschool they have a home-language instructor coming every day and in 
the Canadian school the children can sign up for heritage language classes once a week 
after school. The teachers in both countries also teach the children the countries language 
(Swedish and English). These teachers accept a big amount of responsibility for the 
children’s learning process. Children learn through social activities and from being 
around people. Nauclér et. al. (1988) say that all children have the need to have a teacher 
to themselves once in a while. In free play the children can be taken over by their friends 
who know the language better than they do. It is a relief for a child to sometimes get all 
of the attention.
    It is important that the children have a good understanding of their original language. If 
they do not know how to express themselves in any language, problems with aggression 
could arise out of frustration. To learn a new language you have to have enough 
knowledge in your own.
    Teachers need to be aware of cultural differences in communication styles and how 
important home-language instruction is. It should also be a close co-operation between 
teachers, home-language instructors and parents. It will help the children become more 
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effective in the communication with people from other cultures. The teachers I 
interviewed both have a close co-operation with home-language instructors and parents. 
They both want to include the parents as much as possible in the school work.
    When a child does not know the language, body contact and closeness are very 
important (Socialstyrelsen 1980). The Swedish preschool teacher hugs and uses body 
language a lot. When they for example have story time they all cuddle up in a couch and 
sit really tight. The teacher is trying to make the children feel the support and give them 
the comfort they need. This is obviously harder to achieve and do in a bigger class, such 
as in the Canadian one.

5. 6 Values and Influences

The two teachers I interviewed both think it is really important to teach the children 
values from both the children’s new country and their home country. They both talk to 
the children about their home cultures and teach them about their new ones. Although, it
seems like the Canadian teacher is more involved with other cultures than the Swedish 
teacher. The Swedish one focuses more on the new culture. The children in their schools 
are very enthusiastic about learning and showing off what they know. The teachers give 
the children lots of opportunities to learn and get the help they need. They also teach 
them to accept everyone and they talk about our differences and similarities.
    Hofstede (1997) says that the basic skill for surviving in a multicultural world is to 
understand your own cultural values. It can be an asset to grow up in a bicultural 
environment. To make it an asset the parents have to be able to cope with the bicultural 
situation. Definite assets are; having foreign friends, travelling, hearing different 
languages etc. Learning at least one other language is a unique ingredient of education for 
multicultural understanding.
    A lot of the cultural differences have to do with religion. Sweden for example is not a 
very religious country so it can be hard for some people to adapt. Immigrant families 
need to get understanding and respect from the society. The Canadian teacher emphasizes 
in her teaching that there are some people who celebrate for religious reasons and others 
that celebrate for cultural reasons. She tells the children the “story” of each of the 
religious holidays, but emphasize that some people believe in the religious “story” of 
each holiday and some just celebrate because it is an important part of their culture. It is 
of great importance for the teachers to talk to the parents what norms, values and rules 
they have and are teaching the children. Hofstede (1997) writes that one source of 
problems is different value patterns in the cultures which the teacher and the student have 
come from. 
    One of the differences between the schools I have included in my study is that in 
Sweden you get food at the school, but in Canada the children have to bring their own. In 
Sweden the children have to eat and are introduced to Swedish food, while in Canada it is 
the parents’ influences that shine through in the choice of food. In the Canadian school 
they have food fairs, but that seem to focus more on the foods of the world and not so 
much on typical Canadian food.
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5. 7 Curriculum

Grant & Ladson-Billings (1997) write that curriculum is a systematic plan for education. 
It could be an individual lesson plan or a district wide plan for educating students in all 
grades and subjects. The basic components of a curriculum are objectives, goals, learning 
activities, content, evaluation strategies and related materials and resources.
    Again the teachers’ knowledge of their own culture, heritage and values is of great 
importance. The teachers who understand these things will teach multiculturalism all the 
time. Teachers will decide which instructional methods will best encourage and help the 
learning described in the expectations. The Canadian teacher I had in my study is 
following the Ontario curriculum, and it seems like she does even more to help and teach 
the children about culture.
    The Ontario curriculum (1997) say that children who do not have English as their 
native language needs to be given time to develop their skills in English before their 
achievement can be assessed by the same criteria as the other students. The teachers need 
to work out ways in which they can adjust their programs to provide the appropriate 
combination of challenge and support for these students. The Canadian teacher has a 
really good plan for her students. She helps them learn about their new culture and other 
cultures in a good way, and has good exercises.
    The Swedish preschool curriculum (1998) includes the goals and the guiding principles 
for preschools. There are norms and values, development and learning, children’s 
influence, preschool and the home and the cooperation between preschools and schools. 
Every person who works in a preschool should pay attention to people’s values and 
respect their joint environment. The teachers are supposed to make a good foundation for 
the children and talk about freedom and integrity, equality, peoples’ worth etc. The 
Swedish preschool teacher I have used in my study does all these things. Her school has a 
close co-operation with the parents and with the school where the children are going to 
go. She also teaches the children to respect everyone and everything.
    The Swedish preschool curriculum (1998) also mentions the home-language 
instruction. All children are entitled to have it, and at the preschool in my study they do 
and it works very well.

5. 8 Recommended Exercises With a Cultural Emphasis

I have written about some of Mc Leod’s (1984) exercises for teachers who work with 
immigrant children. The exercises are supposed to help and get the child integrated with 
his or her new culture in a good way. The teachers I interviewed use a lot of these 
exercises. They try to do as much as they can to instill a new culture to the children and
talk about their ancestral cultures. They also try new exercises all the time.
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6. Conclusion

My initial question of this essay was: How do two teachers instill a new culture into 
immigrant children? What I have noticed from my literature studies, interviews and field 
studies is that all parts have a lot of connections and a lot in common. They all talk about 
the same things. I would like to start off by saying that the two teachers I have 
interviewed, in both Sweden and Canada are working towards helping immigrant 
children as best they can. Both teachers do a lot to teach the children in their classes 
important values and things about their new culture, while at the same time encouraging 
the children to hold on to their native cultures. Dahlin (under publishing) says that the 
main idea of multiculturalism is that if people can develop from their own cultural roots 
they will feel safe in their cultural identity. They will also become more willing to 
tolerate other cultures. This is why we should support and encourage the diversity of
cultures.
    The differences between the two teachers in my study are that the Canadian one 
focuses on all cultures and the Swedish one mostly on the Swedish (the new) culture. The 
Canadian teacher said that she tries to teach culture whenever possible, and so it seemed. 
Although, not all of that was focused on the Canadian culture. Canada includes so many 
different cultures and they want you to be “multicultural”. In Sweden on the other hand, 
there are not as many immigrants and they try to make them more integrated into the 
Swedish culture; assimilate them. It seems like, in Sweden, they try to make the 
immigrants fit in to the Swedish culture as fast as possible while in Canada they will fit in 
better if they keep big parts of their own culture. Even though this study is too narrow to 
make such statements the results of this study do point to this fact. Moghaddam and 
Solliday (Dahlin under publishing) try to point out the positive things about both the
ancestral culture and the diversity of cultures. Research in this area has found positive 
things concerning both multiculturalism and assimilation, but multiculturalism might be a 
little bit ahead. The two teachers in my study show that both ways of integrating the 
children into a new culture work. 
    What is said in the interviews and during the field studies and as I have explained in 
the results; the two teachers in my study use many methods to instill a new culture to 
immigrant children. Like I said, the Canadian teacher spends much time making the 
ancestral and other cultures visible, while the Swedish teacher focuses more on the new 
one. The Swedish teacher is focusing on making the Swedish culture visible in the 
education program, while the Canadian teacher focuses more on the diversity of the 
children. There is no short answer to this question. The two teachers in this study are 
integrating culture in everything they do and teach, and they are trying to get the children 
interested in culture through this holistic approach.
    One foundation of the Canadian nation depends upon the unique multicultural 
composition of the citizens and the way you can effectively live together. The teachers 
play a big role in this because what they teach in school will be important when the 
children are growing up in a multicultural society.
    In both Canada and Sweden, the two cultures (the newly acquired culture and the 
ancestral culture), are not mutually exclusive. Like I said there is a broad answer to my 
question; I am under the impression that both teachers seem to work to integrate the 
children into their new culture, but they are working in slightly different ways and their
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emphasis are on different parts. They are both integrating culture in pretty much 
everything they do at the schools. It appears that a key component to successfully instill a 
new culture into children is to accept and nurture their ancestral culture within which 
their parents were brought up. Canada is supposed to have the best integration policy in 
the world and Sweden is fourth on that list (OECD 2006). It seems like the two teachers 
in my study are trying to do a good job to keep their countries on top of the integration 
policy list. But if you look at researches that have been made, they tell a different story. 
Several researches show that Sweden is not yet a multicultural country and the country 
has failed to integrate a lot of immigrants (Schwarz 2005). Sweden looks good on paper 
and from what the Swedish preschool teacher said, some people are trying to keep 
Sweden on that list, but I think Canada earns more right to be on that specific list.
    Canada is a multicultural country. They have a longer history of incoming immigrants 
and how to integrate them into their country and culture, which means they have a more 
developed system on how to do it. The teachers there for example can get more help and 
have more tools to work with. The Canadian teacher mentioned that they have a lot of 
extracurricular activities in her school and the children are surrounded by lots of different 
cultures all the time. In Sweden the work has just started if you compare it to Canada. 
The Swedish preschool teacher in my study is focusing on integrating the children in her 
school into the Swedish culture. She does not focus as much on the ancestral culture as 
the Canadian teacher, but they do talk about it.
    This is a really interesting area to study and I would like to go deeper and do a bigger 
research, including more schools and longer field studies to get “more answers” on how 
to integrate immigrant children into their new culture. Now I have just looked at the 
surface. I do believe that the ancestral culture is very important in the integration into a 
new culture. When you know “your own” culture I think you can understand other ones 
better and it will be easier to get together and understand people with other backgrounds.
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Appendix 1

Interview questions

 From what countries are the children in your class?

 Do any of the children get home-language instruction? 
If they do: 

∙ How often?

 What is culture to you? 
(What are some specific things you would call culture?) 

 What is Canadian/Swedish culture to you? 

 Do you consider yourself teaching culture to your class? 

 How do you teach culture? Examples? 

 Do the children seem to like being taught the Canadian/Swedish culture? 
    If yes: 
∙ How can you tell?

 How do the children learn (soak up) Canadian/Swedish culture? 

 Do you ever encounter hostility from parents from the way you teach? 
    If yes: 
∙ Tell me about it. 

 Do you teach culture from the countries the children in your class are from? 
    If yes: 
∙ What do you do? 

 Is there anything you want to add or tell me more about?


