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Abstract: Within the last few hundred years, English has gone from being a rather small 

peripheral language to what it is today – a world language, spoken by millions 
of people worldwide. The best-known dialects to Swedish learners of English 
are British English (RP, Received Pronunciation) and American English (GA, 
General American). Traditionally, British English has been the variety taught in 
Swedish schools, but due to the recent and growing influence of American 
English, more and more pupils are using the American dialect. The purpose of 
this essay is to determine which of these dialects is more common among 
students in one Swedish school. I have also investigated if the teachers’ English 
pronunciation and their opinions of the different dialects, as well as the 
students’ own, have an impact on what variety the students choose to use.  
 
The results of the study show that although all students mixed both dialects, 
American features were predominant. A small number of students spoke mainly 
British English. A majority of the students claimed to be influenced more by 
the media than by their teachers. When it comes to the students’ opinions of the 
two dialects it appeared that the students who used more features from one 
dialect proved to be more positive towards that dialect. Many students found 
British English to be snobbish. It was also seen as slightly more classy and 
beautiful than GA. American English was generally considered cool but cocky. 
It was not considered as intelligent-sounding as RP, but instead more friendly 
and reliable. 

 

 
Nyckelord: Pronunciation, British English, Received Pronunciation, American English, 

General American, Mid-Atlantic English, EFL learning, differences, opinions, 
attitudes, prejudices. 



 

Table of contents 

 
 
1. Introduction and aims......................................................................................... 1 

 
2. Background ......................................................................................................... 2 

2.1 British English ................................................................................................ 2 
2.2 American English............................................................................................ 3 
2.3 Mid-Atlantic English....................................................................................... 3 
2.4 Differences between British and American English ......................................... 4 

2.4.1 Consonants ........................................................................................... 4 
2.4.2 Vowels.................................................................................................. 5 
2.4.3 Other words .......................................................................................... 6 
2.4.4 Vowel reduction.................................................................................... 7 
2.4.5 Stress patterns ....................................................................................... 7 

2.5 Attitudes towards British and American English.............................................. 8 
2.6 Pronunciation in EFL learning......................................................................... 8 

 
3. Method............................................................................................................... 10 
3.1 Wordlists and questionnaires......................................................................... 10 
3.2 Target group.................................................................................................. 11 
3.3 Problems ....................................................................................................... 11 

 
4. Results ............................................................................................................... 12 

4.1 Individual results........................................................................................... 13 
4.2 Group results................................................................................................. 19 
4.3 Questionnaire analysis................................................................................... 21 
4.4 Discussion of results...................................................................................... 22 

 
5. Summary and conclusion.................................................................................. 24 

 
References ............................................................................................................. 26 

 
Appendices 

Appendix 1: Words in isolation and Words in context............................................. 28 
Appendix 2: Student questionnaire in Swedish........................................................ 29 
Appendix 3: Result of student questionnaire ........................................................... 31 
Appendix 4: Result of teacher questionnaire ........................................................... 33 

 



1 

1. Introduction and aims 

Within the last few hundred years, English has gone from being a rather small peripheral 

language to what it is today – a world language, spoken by millions of people worldwide. It is 

the first language for about 400 million people, and at least another 400 million have English as 

a second language. Millions of people also learn English as a foreign language in school 

(Odenstedt, 2000:142). Given this, English is unquestionably a very important language to have 

knowledge of. Since English is a major language which is spoken as a first language in so many 

parts of the world, there are a large number of different dialects. The two dialects that are best-

known to Swedish learners of English are British English (RP, Received Pronunciation) and 

American English (GA, General American). There is also another variety of English that is 

growing among learners of English as well as native speakers, called Mid-Atlantic English. It 

can best be described as a mix of both American and British English. Though perhaps not aware 

of it, many Swedish students use this variety of English, and it is beginning to be accepted by 

Swedish English teachers (Melchers, 1998:266). 

 

After the Second World War, English replaced German as the first foreign language Swedish 

pupils encountered in school, and it became a compulsory element of the syllabus. Since then, 

British English has traditionally been the variety taught in schools. Nevertheless, due to the 

recent and growing influence of American English in Swedish media, more and more pupils are 

using the American dialect, or a mix of both dialects. Many teachers, however, still use only 

British English when teaching (Odenstedt, 2000:137). 

 

The purpose of this essay is to investigate which pronunciation is most widely used by Swedish 

learners of English in one school. I will try to find out if they use British English, American 

English, or Mid-Atlantic English. The main focus will be on the production of consonants and 

vowels, and the usage of word stress, as well as the pronunciation of a particular group of words 

that differ in pronunciation between the two dialects, but do not fall into any particular pattern. I 

will also investigate if the teachers’ English pronunciation and their opinions of the different 

dialects, as well as the students’ own, have an impact on what variety the students choose to use. 

A similar study has earlier been undertaken (Östlund, 2005), and I will see whether or not my 

results will confirm the results of that study.  
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2. Background 

English is a language that has been shaped by contact with many different cultures and other 

languages. The first language to influence English was Latin, as a result of the Christianizing of 

Britain in the sixth century. Later, the Vikings brought their Scandinavian languages, which also 

influenced the development of English. The Norman Conquest in 1066 had a major impact on 

the English language by introducing many French loanwords (Baugh, 2002:18). English was 

brought to America in the 17th century, and in the 18th century, due to British colonization, 

English started spreading to many parts of the world, for example Australia, India and South 

Africa (Odenstedt, 2000:142).  

 

Around the world, about 400 million people speak English as their mother tongue. English is 

used as a first language in for example Britain, the United States, Canada, Australia, New 

Zealand and South Africa. At least 400 million people also use English as a second language 

(Odenstedt, 2000:143). English is also the largest lingua franca in the world, i.e. a language 

people use to communicate when they speak different first languages (Macmillan English 

Dictionary, 2002). Many people in different areas of the world speak English; thus there are 

many different dialects that can be used as a pronunciation model for learners of English. To 

qualify, it should be an easily understood dialect, which is not limited to a certain geographical 

or social area. It should be a type of English that we encounter, for example when traveling, and 

it should be a form of English for which there is a great deal of teaching material available 

(Rönnerdal & Johansson, 2005:12). 

 

2.1 British English 

There are many different dialects spoken in Britain, and most British people speak with a 

regional accent. However, when speaking of British English, one normally thinks of Received 

Pronunciation (RP). In this context, received means ‘socially accepted’, and refers to the dialect 

developed in the southeastern parts of England. Because of the fact that RP is a social dialect 

rather than a regional one, it lacks regional features (Östlund 2005:2). It is the variety used in 

public schools and in the media, which is why it is sometimes called BBC English. RP, 

however, is only spoken by a small minority of native English speakers, about 3% of the 

population. Many try to change their dialect towards RP though, especially when trying to be 

formal. All over Europe RP has been used as a pronunciation model for a long time, because it 

has all the features of a good model (Rönnerdal, Johansson, 2005:12). Received Pronunciation is 

the dialect taught in most Europeans schools, and for many years it was the only variety 
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accepted in Swedish schools, for teachers as well as students. However, this is not the case 

anymore, due to the growing influence of American English (Odenstedt, 2000:137). 

 

2.2 American English 

70% of native speakers of English live in the US, and thus speak American English, making it 

the largest English dialect. The standard variety, called General American, is the most common 

variety in the US. It is spoken in all parts of the country, but predominantly in the west. It is the 

variety spoken on radio and television, by many actors, teachers and people in public positions. 

The standardized variety of American English is a result of a natural development (Modiano, 

1996:10). 

 

At the beginning of the 17th century, when a colony was established in Jamestown in 1609, 

English was brought to America. In 1620, the Pilgrim Fathers arrived at the coast of 

Massachusetts on the famous ship Mayflower, escaping persecution by the Church of England 

(Tottie, 2002:29). With them, they brought the language of their home country (Baugh, 

2000:360). American English is said to have preserved many old features and words of the 

English spoken in England at the time of the American settlement, which are now obsolete in 

British English. One example of these, so-called archaic, words is fall, the time of year referred 

to as autumn by the Britons. If one compares modern American pronunciation and the modern 

pronunciation in, for example, London, one will see that the American pronunciation is a bit 

old-fashioned, and has features which were characteristic for 17th and 18th century British 

English. The reason for this is that when a language is brought to a country far away from the 

home country, the speakers tend to be “more tenacious of old habits of speech” (Baugh, 

2002:361ff). This means that languages in countries in the periphery, as America was when 

English was brought there, tend to be more conservative and change less than languages in the 

center, which have more contact with other languages (Modiano, 1996:10). 

 

2.3 Mid-Atlantic English 

Mid-Atlantic English is a variety of English that is growing quite fast among learners of 

English. According to Modiano (1998:242), the reason for this is that language learners prefer to 

use language in a way that best suits their communicative needs. Mid-Atlantic English is such a 

language variety. 
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Mid-Atlantic English can be described neither as British English nor American English, but 

rather a mix of the two. Since it has features taken from both varieties of English (Melchers, 

1998:261), it is acceptable and easily understood on both sides of the Atlantic Ocean. Most 

people in Western Europe use some features from British English and some from American 

English when speaking, although they might be unaware of it. However, not only learners of 

English, but also a large number of native speakers have recently begun mixing British and 

American English (Modiano 1996:5), making Mid-Atlantic English a strong candidate for a 

European lingua franca (Modiano, 1998:243). Many Swedish teachers are now beginning to 

accept Mid-Atlantic English in their classrooms (Melchers, 1998:266). 

 

2.4. Differences between British and American English 

Although vocabulary and spelling sometimes do differ between American and British English, 

the largest difference is between the pronunciations of the two dialects (Modiano, 1996:5). 

However, this are often exaggerated, and Americans and Britons can normally understand each 

other without major problems. The two dialects are constantly influencing each other 

(Odenstedt, 2000:136). Some British pronunciation features can be found in American English, 

especially in New England, while American English influences British pronunciation as well, 

particularly through the media (Odenstedt, 2000:130-140). 

 

American English is often slower, clearer, and easier to understand, whereas British English 

may appear unclear and “slurry”, thus making comprehension difficult. The intonation also 

differs; American intonation is generally more straightforward and easier to master than British 

intonation (Odenstedt, 2000:137). 

 

2.4.1 Consonants 

 

/-/ or /r/ 

Speakers of General American pronounce the /r/ in all positions, for example /k�r/, he�r/, and 

/ m����/ (Rönnerdal & Johansson, 2005:57).Received Pronunciation, , on the other hand, uses 

/r/ only before a vowel and never before consonants or at the end of a word. For example, the /r/ 

is not used with words like car /k�/, hair /he�/, and mother /m���/. However, the /r/ is in RP 

used at the end of a word, if the first letter in the next word is a vowel. This is called linking-/r/. 

In some British dialects, intrusive /r/ is common. People using the intrusive /r/ sometimes add 



5 

an /r/ at the end of a word if the initial sound of the next word is a vowel sound. This can give 

pronunciations like /�mer�ik�r/ (Modiano 1996:16) in a sentence like “America is large.” The 

intrusive r is never used in American English.  

 

/t/ or /t�/  

In American English, the phoneme /t/ is voiced, and sounds more like a /d/ when it is 

intervolcalic and followed by an unstressed syllable. Examples of words with t-voicing in 

American English are: better /bet��r/, Saturday /sæt��rde�/, bottle /b�t��l/, and water /w�t��r/ 

(Rönnerdal & Johansson, 2005:123). In British English, /t/ is never voiced and it is pronounced 

/t/ at all times, for example winter /w�nt�/, and better /bet�/. 

 

/ju�/ or /u�/ 

In American English, the /j/ sound is dropped after /l, s, z, �, t, d, n/, whereas British English 

uses it. Examples of this occur in words like new, tune, due, and suit, which are pronounced 

with /ju/ in British English, /nju/, /tjun/, /dju/, and /sjut/. (Johansson & Rönnerdal, 1993:87). 

However, in the case of the word suit, according to the Longman Pronunciation Dictionary 

(2000), a large number of Britons prefer to pronounce suit without the /j/ sound. Americans 

pronounce these words with only an /u/ sound, for example /nu/ and /sut/ (Johansson & 

Rönnerdal, 1993:87). 

 

2.4.2 Vowels 

 

/��/ or /æ/ 

A large and noticeable difference between the two varieties is that the American pronunciation 

of words like dance /dænts/, chance, after /æft�r/, class, and path, has kept the old /æ:/ 

pronunciation of the vowel, while in British English the vowel is pronounced as /�:/, for 

example, /d�nts/ and /�ft�/ (Odenstedt, 2000:137). This occurs before the consonants 

/s, f, �, n/ (Rönnerdal & Johansson, 2005:34). 
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/
�/ or /o(�)/  

In British English, the vowel is diphtongized in words like boat /b�	t/, nose /n�	z/, toe /t�	/, 

boast /b�	st/, and oath /�	�/. General American has little or no diphthong here and the sound is 

pronounced /o	/ or /o/ in words like boat /bo(	)t/, nose /no(	)z/, toe /to(	)/, boast /bo(	)st/, and 

oath /o(	)�/ (Rönnerdal & Johansson, 2005: 41). 

 

// or /��/   

In words like not, hot and stop British English has a somewhat rounded /#/, while the American 

vowel is “open, centralized and unrounded”. An example of this is /h#t/ (RP) - /h�t/ (GA) 

(Rönnerdal & Johansson, 2005:33). 

 

2.4.3 Other words 

There are also certain words that do not fall into any of the categories mentioned above, but 

whose pronunciation differs in British and American English. These are common words and 

they are spelled the same way and have the same meaning in RP and GA; only the pronunciation 

differs. Examples of such words are: 

   

  GA RP 

ate  /e�t/ /et/ 

been  /b�n/ /bin/ 

either  /i��r/ /a���/ 

figure /f�%j�r/ /fi%�/ 

herb  /&'b/ /h&b/ 

schedule /sked(ul/ /)edjul/ 

tomato /t�me�t�o	/ /t�m�t�	/ 

vase  /ve�s/ /v�z/ 

 

(Celce-Murcia, Brinton & Goodwin, 1996:367) 
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2.4.4 Vowel reduction 

In English, and especially in Received Pronunciation, vowels in unstressed syllables are quite 

often reduced. However, some vowels in certain suffixes are reduced in RP, but not in GA, as 

the e in for example artillery, which is pronounced /�+t�l�ri/ in RP and /��t�leri/ in GA. Words 

ending in -ery, -ory, and -mony also have vowel reductions in RP, but not in GA. 

 

Sometimes though, this state of things is reversed and GA reduces more than RP. Words ending 

in -ile, such as missile, fragile and hostile are pronounced with a secondary stress on the final 

syllable in RP, /m�sa�l/, /fræd(a��l/ and /h#sta��l/.  In American English it is often reduced and 

pronounced as /mis�l/, fræd(�l/ and /h�st�l/ (Rönnerdal & Johansson, 2005:125). 

 

2.4.5 Stress patterns 

Although the pronunciation of some words is easy to distinguish as either American or British 

English, many other words are actually pronounced the same way, making it difficult to tell 

whether the speaker is British or American. The two dialects can, however, differ quite a bit in 

stress patterns, making it easy to distinguish the dialects.  In General American, primary stress 

usually comes earlier than in Received Pronunciation. This can be seen in pronunciations like 

�research in American English and re�search in British English. Other examples of this are: 

�moustache (GA) - mou�stache (RP), and �rotate (GA) - ro�tate (RP) (Rönnerdal, Johansson, 

2005:124). On the other hand, American English has preserved the original stress in French 

loanwords, while British English has adapted it to Germanic sound patterns with primary stress 

on the first syllable. For example: ba+llet (GA) - +ballet (RP), and ca+fé (GA) - +café (RP) (Tottie, 

2002:19). 

 

In certain compounds, the stress patterns in British English and American English are reversed. 

RP has a secondary stress followed by a primary stress, for example ,week+end and ,ice-+cream 

(Longman Dictionary of Contemporary English, 2005), while the reverse is true for GA: 

+week,end and +ice-,cream, where the primary stress is on the first syllable followed by a 

secondary stress (Macmillan English Dictionary for Advanced Learners of American English, 

2004).  
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2.5 Attitudes towards British and American English 

RP stands for status (Mobärg, 1998:250-251) and has, by tradition, had a higher prestige than 

American English, which most likely is due to the great influence that the British Empire has 

had in the world. GA is sometimes considered vulgar, while the British variety is seen as more 

correct and more elegant (Odenstedt, 2000:136). According to a study of attitudes towards four 

varieties of English, carried out among advanced learners of English in Denmark (Jarvella, 

Bang, Lykke Jakobsen & Mees, 2001:37), RP was “most attractive” and GA “least so”. RP was 

judged as “being superior on scales taken to relate to competence”, for example when it comes 

to intelligence, education, self-confidence, and status. However, it was rated unfavorable “on 

scales taken to represent personal integrity and social attractiveness”, such as reliability, humor, 

friendliness, and helpfulness (Jarvella et al, 28-39). American English is to a higher degree 

associated with solidarity than status (Mobärg, 1998:250-251). Despite all the negative opinions 

regarding American English, one must take into consideration that American English is the 

largest dialect used by native speakers of English. Understanding American English is thus 

crucial for communication (Modiano, 1998:247). 

 

Not long ago, English teachers in Europe were not allowed to teach any variety other than 

British English. This restriction has, for the most part, disappeared, and many students in 

Swedish schools want to learn GA, because it is so prominent in the students’ everyday lives 

(movies, music etc). It is also easier for Swedish students to speak American English, because 

its intonation is easier for Swedes to master (Odentstedt, 2000:137). Although this is so and 

although research shows that people’s attitudes towards different languages affect their devotion 

to learn these languages (Mobärg, 1998:250), many teachers still continue to teach only British 

English (Modiano, 1998:247).  

 

2.6 Pronunciation in EFL learning 

Whichever dialect one chooses to speak, pronunciation is a very important part of language 

learning. Although the main goal for EFL (English as a Foreign Language) learners is to sound 

native-like, most learners will always have some kind of accent when speaking another 

language, no matter how much they practice. Smaller divergences are usually not of great 

concern, but when the pronunciation differs too much, i.e. when there is too much phonemic 

overlap, it can lead to irritation and confusion for native speakers. Thus learning intelligible 

English pronunciation is important in order to avoid these communication difficulties (Norell, 

1991:2ff). 
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Sometimes very small differences in pronunciation, such as the mispronunciation of a 

contrasting phoneme, can change the meaning completely. This might cause problems for the 

native speaker, who may not understand, as well as for the EFL learner, if s/he cannot make 

him/herself understood (Bryntesson, 2003:6). 

 

Many pronunciation errors are due to first language interference. For example, many Swedes 

pronounce words like jeans or jeep with a /j/ sound instead of a /d(/ sound, since the latter is a 

non-existent phoneme in Swedish. The same goes for /z/ in words like is and because, which are 

usually pronounced as /s/ by Swedes, since the /z/ phoneme does not exist in Swedish. 

However, what is most difficult for Swedes to mimic is the English intonation and it is the 

intonation that often provides most clues as to the speakers’ origin (Norell, 1991:6ff).  

 

Pronunciation practice in school is difficult for students, since they may experience 

embarrassment and awkwardness if they mispronounce something in the classroom. Thus error 

correction is very complicated for the teacher. There is a difference between systematic errors 

and mistakes, where the former are due to lack of knowledge and the latter due to other factors 

such as sloppiness, fatigue or negative environmental circumstances. The former are those that 

need greater attention from the teacher, in order to avoid fossilization. Fossilization may result 

in faulty pronunciation because one has not been told that one’s pronunciation is incorrect 

(Hedge, 2000:287ff). Teaching pronunciation in school is important so that EFL learners can 

understand and make distinctions between similar phonemes, reducing the risk for pronunciation 

errors and misunderstandings.  

 

Difficulties in teaching and learning pronunciation not only have to do with differences between 

one’s first language and the foreign language, but also with the diverse dialects within the 

foreign language. For someone learning English there are many dialects to choose from, which 

does not make the situation for learners easier. Most of the time, these dialects are rather similar 

but they may differ considerably in certain respects. If a learner of English does not know the 

differences between for example Received Pronunciation and General American, it is even more 

difficult. Not knowing whether or not to pronounce, for example, the /r/ can make learners 

unnecessarily insecure. Being aware of which dialect one speaks is beneficial so that the 

students can be more secure in their own pronunciation and avoid pronunciation errors, which 

interfere with communication. 
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3. Method 

The purpose of this study is to determine which dialect of English students in one Swedish 

school mostly use. I chose to look at General American and Received Pronunciation, since they 

are the most common dialects to which Swedish students are exposed. In order to determine 

which dialect is most widespread among the students, I conducted a survey of their oral 

production. I had the students read words and sentences into a microphone; this was recorded on 

a laptop. Recording was important since it enabled me to return to their reading and analyze 

them further, especially in unclear cases. 

 

I also aimed to investigate awareness of, as well as opinions and prejudices about, these two 

dialects. This was done with the help of questionnaires, one for students and one for teachers. 

The students were given the questionnaires after reading the words, so that they would not try to 

alter their dialects after having read and perhaps having been influenced by the questions.  

 

To avoid mistakes and mix-ups, I marked the readings and questionnaires with an initial letter of 

the teachers’ names and the number of the student. The first student to read thus got the initial 

letter and the number 1; the second student got the initial letter and number 2 etc. This enabled 

me to know which group belonged to which teacher, and which reading belonged to which 

questionnaire, while retaining student anonymity. I explained this procedure to the students 

before the start of the recordings. 

 

3.1 Wordlists and questionnaires 

In order to determine whether the students spoke predominantly American or British English, I 

compiled a wordlist (Appendix 1) containing words which are pronounced differently in 

Received Pronunciation and General American. I also made a list of sentences containing such 

words (Appendix 2). The purpose of this was to examine if the words were pronounced 

differently in isolation and in context. I deliberately chose words that I thought the students 

already knew, since the study is not one of vocabulary but of pronunciation. Except for the 

initial sound in the word schedule, each example of pronunciation difference occurred at least 

twice, some of them more. The differences I chose to focus on were /t�/ vs. /t/, /r/ vs. /-/, /u/ 

vs. /ju/, /�/ vs. /i/, /i/ vs. /a�/, /o(	)/ vs. /�	/, /æ/ vs. /�/, /�l/ vs. /a��l/, /sk/ vs. /)/ and word 

stress.  
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In addition to the wordlists, I also compiled two questionnaires, one in Swedish for the students 

and one in English for the teachers. The reason for giving the students the questionnaire in 

Swedish was to minimize misunderstandings, and to give them a chance to express their 

thoughts more accurately. The questionnaire is, after all, not a study of their English proficiency, 

but of their attitudes. The purpose of the student questionnaire was to examine the students’ 

awareness of their own use of English, and their attitudes towards RP and GA. The teacher 

questionnaire was mainly about the teachers’ attitudes towards these dialects.  

 

3.2 Target group 

The study was carried out in a Swedish school among learners and teachers of English as a 

foreign language (EFL). I conducted my study with three different groups of eighth-grade 

students, ages 13 and 14. Participation in the study was on an entirely voluntary basis for the 

students and teachers. I got a rather even number of students from each group. Seven students 

participated from the first group, while eight and nine students respectively, volunteered from 

the other two groups. The total number of participating students is thus 24. The distribution of 

boys and girls were rather even as well, with slightly more boys than girls participating. Because 

of the location of the school, the groups of students are rather homogenous considering ethnical 

background. Less than two students per group were born abroad or had parents who were. 

However, I do not believe this to have any significance in my study. Three teachers also 

answered my questionnaires.  

 

3.3 Problems 

Originally I had intended to conduct the study with ninth-grade students, but due to scheduling 

differences reasons this was impossible, since the ninth graders were occupied by their national 

tests. I thus had to conduct the study with eighth-graders. However, I do not believe that this 

affected the outcome of the study negatively. There were also problems getting the students to 

participate, since many were reluctant to read English out loud. Due to this, the total number of 

participants was slightly smaller than what I had planned for.  

 

At times, the students read another word than what was written on the paper, as in the case with 

suit, which they confused with suite. Consequently, I have decided to remove that word from the 

study. Another word that gave the students much difficulty was herb, which no student 

pronounced accurately. All students pronounced it /h&rb/, which is neither RP nor GA. This 

word was also removed from the study.  
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4. Results 

The results of the readings will be presented in the form of tables. In section 4.1, the individual 

results for each student will be presented with additional comments. In 4.2, I will investigate the 

group results. Section 4.3 will consist of an analysis of the questionnaires.  

 

All of the students mixed British and American pronunciation when reading the words, in 

isolation as well as in context, but the degree of mixing varied among them. In some cases, the 

students used an equal number of features of both dialects, while in other cases there was a large 

predominance of one dialect. I did suspect that there would be mixing of dialects, but I did not 

expect them to mix to such an extent as some of them did. Since none of the students spoke one 

dialect at all times, they should all be regarded as speakers of Mid-Atlantic English, most with 

predominant features of either British or American English. My original aim was to divide the 

students into speakers of either dialect, but because they mixed both dialects as frequently as 

they did, it would probably be unwise to label them as speakers of RP or GA. Therefore I will 

instead speak of students with a predominance of either British English and American English 

rather than speakers of one of the two dialects.  

 

A question on the student questionnaires examined the students’ awareness of their own English 

pronunciation, namely which dialect the students’ thought they used. The alternatives to choose 

from were British English, American English, a mix of both and that they did not know which 

dialect they spoke.  

 

I have included the students’ answers about their own, stated, English dialect in the tables 

below, so that their answers and the outcome of their readings can be compared. For reasons of 

space, I have used the following abbreviations: Am for American English; Br for British 

English and Mix for a mix of both dialects.  U means that the student was unsure what variety of 

English s/he used.  
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4.1 Individual results 

 

Table 1. Words in isolation, Group 1.  

 

Student no. 1 2 3 4 5 6 7 

Word Sound        

Water /t/ or /t�/ Am Br Br Am Br Br Br 

Tune /ju/ or /u/ Br Br Br Am Br Br Br 

Been /i/ or /�/ Br Am Br Br Br Br Am 

Either /a�/ or /i/ Am Br Am Br Am Br Am 

Bottle  /t/ or /t�/ Br Br Br Br Br Br Br 

Boat /�	/ or /o(	)/  Am Am Am Am Am Am Am 

Chance /�/ or /æ/  Am Am Am Am Am Am Am 

Mother /-/ or /r/ Am Am Am Am Am Am Am 

Student /ju/ or /u/ Am Am Am Am Am Am Am 

Weekend Stress Am Am Am Am Am Am Am 

Garage Stress Br Br Br Br Br Br Am 

Hostile /a��l/ or /�l/ Am Am Am Am Am Br Am 

Dialect student claims to 

speak: 

 

Mix 

 

Mix 

 

Mix 

 

U 

 

Br 

 

U 

 

U 

Dialect student mainly uses: Am Am Am Am Am Br Am 

British English 4 5 5 4 5 7 3 

American English 8 7 7 8 7 5 9 

 

Table 1 shows the individual results of the first group’s reading of words in isolation. Three 

students (1, 2 and 3) claimed to mix features of American and British English, which is true. 

However, they all used more American English features. One student (5) stated s/he spoke 

British English, though the results point in the direction of an American pronunciation. Three 

students (4, 6 and 7) were unsure which dialect they spoke. Two of them (4 and 7) spoke more 

American English and the third used more British features (6). Although six students spoke 

mainly American English, none of them stated that they did so.  
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Table 2. Words in context, Group 1.  

 

Student no. 1 2 3 4 5 6 7 

Word Sound        

Hair /-/ or /r/ Am Am Am Am Am Am Am 

New /ju/ or /u/ Br Br Br Am Br Br Br 

Car /-/ or /r/ Am Am Am Am Am Am Am 

Research Stress Am Br Am Am Br Br Am 

Nose /�	/ or /o(	)/  Am Am Am Am Am Am Am 

Ice cream Stress Am Am Am Am Am Am Am 

Party /t/ or /t�/ Br Br Br Am Br Br Br 

Been /i/ or /�/ Am Am Br Br Br Br Am 

Neither /a�/ or /i/ Am Am Am Br Am Br Am 

Dance /�/ or /æ/ Am Am Am Am Am Am Am 

Schedule /)/ or /sk/ Am Br Br Br Am Br Br 

Ballet Stress Br Am Br Br Br Br Br 

Missile /a��l/ or /�l/ Br Am Am Am Am Br Am 

Dialect student claims to 

speak: 

 

Mix 

 

Mix 

 

Mix 

 

U 

 

Br 

 

U 

 

U 

Dialect student mainly uses: Am Am Am Am Am Br Am 

British English 4 4 5 4 5 8 4 

American English 9 9 8 9 8 5 9 

 

In Table 2, the individual results of the first group’s reading of words in context is presented. 

Three students (1, 2 and 3) stated that they spoke a mix of American and British English, which 

they did, with a predominance of American English features. One student (5) claimed to speak 

British English but used a higher percentage of American English pronunciations. Of the three 

students who were unsure about their dialect, two (4 and 7) used more GA features and the third 

(6) spoke more British English. None of the students claimed to speak American English, 

although six of them used mainly American pronunciations.  
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Table 3. Words in isolation, Group 2. 

 

Student no. 8 9 10 11 12 13 14 15 

Word Sound         

Water /t/ or /t�/ Br Br Am Br Br Br Br Br 

Tune /ju/ or /u/ Am Am Am Am Am Br Am Br 

Been /i/ or /�/ Br Br Br Br Am Br Am Br 

Either /a�/ or /i/ Am Am Am Am Am Br Am Am 

Bottle  /t/ or /t�/ Br Br Br Br Br Br Br Am 

Boat /�	/ or /o(	)/  Am Am Am Am Am Am Am Am 

Chance /�/ or /æ/  Am Am Am Am Am Am Am Am 

Mother /-/ or /r/ Am Am Am Am Am Am Am Am 

Student /ju/ or /u/ Am Am Am Am Am Br Am Br 

Weekend Stress Am Am Am Am Am Am Am Am 

Garage Stress Br Br Am Am Br Br Br Br 

Hostile /a��l/ or /�l/ Am Am Am Br Am Am Br Br 

Dialect student claims to 

speak: 

 

Mix 

 

Br 

 

U 

 

Br 

 

U 

 

U 

 

U 

 

Mix 

Dialect student mainly uses: Am Am Am Am Am Br Am Mix 

British English 4 4 2 4 3 7 4 6 

American English 8 9 10 8 9 5 8 6 

 

Table 3 presents the individual reading of words in isolation by Group 2. Two students (8 and 

15) claimed to mix features from both RP and GA, which the results show that they do. Student 

no. 15 had an equal number of American and British pronunciations and must undoubtedly be 

seen as a Mid-Atlantic English speaker. Student no. 8 used mainly features of American 

English. The two students (9 and 11) who thought they spoke British English, both turned out to 

use more American features. Students no. 10, 12, 13 and 14 were unsure which dialect they 

used. According to the table, one of them (13) spoke more British English, and the other three 

used American English features predominantly. Even though seven of the students used mainly 

American English pronunciations, none of them had indicated this in their questionnaires.  
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Table 4. Words in context, Group 2. 

 
Student no. 8 9 10 11 12 13 14 15 

Word Sound         

Hair /-/ or /r/ Am Am Am Am Am Am Am Am 

New /ju/ or /u/ Am Br Am Am Br Br Br Br 

Car /-/ or /r/ Am Am Am Am Am Am Am Am 

Research Stress Am Am Am Am Am Am Br Am 

Nose /�	/ or /o(	)/  Am Am Am Am Am Am Am Am 

Ice cream Stress Am Am Am Am Am Am Am Am 

Party /t/ or /t�/ Br Br Am Br Br Br Br Br 

Been /i/ or /�/ Br Am Br Am Br Br Br Br 

Neither /a�/ or /i/ Am Am Am Am Am Br Br Am 

Dance /�/ or /æ/ Am Am Am Am Am Am Am Am 

Schedule /)/ or /sk/ Am Br Br Br Br Br Br Br 

Ballet Stress Br Br Br Br Am Br Am Br 

Missile /a��l/ or /�l/ Br Am Am Br Am Br Am Br 

Dialect student claims to 

speak: 

 

Mix 

 

Br 

 

U 

 

Br 

 

U 

 

U 

 

U 

 

Mix 

Dialect student mainly uses: Am Am Am Am Am Br Am Am 

British English 4 4 3 4 4 7 6 6 

American English 9 9 10 9 9 6 7 7 

 

Table 4 presents the individual pronunciation of Group 2 when reading words in context. Two 

students (8 and 15) stated that they spoke a mix of British and American English; both of them 

did so, but they both spoke mainly American English. Neither of the two students (9 and 11) 

who claimed to speak British English actually did so, but used more American features. Out of 

the four students who were unsure about their dialects, once students (13) used more British 

features whereas the other three students (10, 12 and 14) used more American features. None of 

the students claimed to speak American English.  
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Table 5. Words in isolation, Group 3. 

 

Student no. 16 17 18 19 20 21 22 23 24 

Word Sound          

Water /t/ or /t�/  Br Br Br Br Br Br Br Br Br 

Tune /ju/ or /u/ Am Am Am Br Am Am Br Am Am 

Been /i/ or /�/ Br Br Br Br Br Br Br Br Br 

Either /a�/ or /i/ Am Am Am Am Am Am Am Am Am 

Bottle  /t/ or /t�/ Br Br Br Br Br Br Br Br Br 

Boat /�	/ or /o(	)/  Am Am Am Am Am Am Am Am Am 

Chance /�/ or /æ/  Am Am Am Am Am Am Am Am Am 

Mother /-/ or /r/ Am Am Am Am Am Am Am Am Am 

Weekend /ju/ or /u/ Am Am Am Am Am Am Am Am Am 

Student Stress Am Am Br Am Am Am Br Am Am 

Garage Stress Br Br Br Am Br Br Br Am Br 

Hostile /a��l/ or /�l/ Br Am Br Am Am Br Br Br Br 

Dialect student claims to 

speak: 

 

Mix 

 

Am 

 

Mix 

 

Mix 

 

U 

 

U 

 

Am 

 

U 

 

Mix 

Dialect student mainly uses: Am Am Mix Am Am Am Br Am Am 

British English 5 4 6 4 4 5 7 4 5 

American English 7 8 6 8 8 7 5 8 7 

 

In table 5, I have presented the individual results of the reading of words in isolation by Group 

3. Four students (16, 18, 19 and 24) said they mixed features of both dialects when speaking. 

This turned out to be accurate. Student no. 18, had an equal number of features from both 

dialects, and the other three (16, 19 and 24) used more American English features. Two students 

(17 and 22) claimed to speak American English. This was true for student no. 17, who did use 

mainly American English pronunciations, though not for no. 22 who used more British features. 

Out of the three students who were unsure (20, 21 and 23), all three used more American 

features. None of the students claimed to speak British English.  
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Table 6. Words in context, Group 3.  

 

Students no. 16 17 18 19 20 21 22 23 24 

Word Sound          

Hair /-/ or /r/ Am Am Am Am Am Am Am Am Am 

New /ju/ or /u/ Br Br Am Br Br Br Br Am Br 

Car /-/ or /r/ Am Am Am Am Am Am Am Am Am 

Research Stress Br Br Am Br Am Am Am Br Am 

Nose /�	/ or /o(	)/  Am Am Am Am Am Am Am Am Am 

Ice cream Stress Am Am Am Am Am Am Am Am Am 

Party /t/ or /t�/ Br Am Br Br Br Br Am Am Br 

Been /i/ or /�/ Br Am Br Br Br Br Am Br Br 

Neither /a�/ or /i/ Br Am Am Am Am Br Br Am Am 

Dance /�/ or /æ/ Am Am Am Am Am Am Am Am Am 

Schedule /)/ or /sk/ Br Br Br Br Br Br Br Am Br 

Ballet Stress Br Br Br Am Br Br Am Am Br 

Missile /a��l/ or /�l/ Am Br Am Am Am Br Br Br Am 

Dialect student claims to 

speak: 

 

Mix 

 

Am 

 

Mix 

 

Mix 

 

U 

 

U 

 

Am 

 

U 

 

Mix 

Dialect student mainly uses: Br Am Am Am Am Br Am Am Am 

British English 7 5 4 5 5 7 4 3 5 

American English 6 8 9 8 8 6 9 10 8 

 

Table 6 presents the individual pronunciation of words in context by Group 3. All of the four 

students who claimed to mix both dialects (16, 18, 19 and 24) did so. However, students no. 18, 

19, and 23 spoke mainly American English, while student no. 16 used more British features. 

Both of the students (17 and 22) who stated that they spoke American English used that variety 

predominately. Three students (20, 21 and 23) were unsure which dialect they spoke. Student 

no. 21 spoke a mix of both dialects with more British features, and the remaining two (20 and 

23) spoke mainly American English. None of the students claimed to speak British English. 
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4.2 Group results 

The teacher of Group 1 claimed to mix features of both American and British English, while the 

teachers of Groups 2 and 3 said they spoke, or at least tried to speak, British English.  

 

Table 7. Words in isolation 

 

Word Sound Group 1 

RP/GA 

Group 2 

RP/GA 

Group 3 

RP/GA 

Total 

RP/GA 

Water /t/ or /t�/ 71/29% (5/2) 88/12% (7/1) 100/0% (9/0) 88/12% (21/3) 

Tune /ju/ or /u/ 86/14% (6/1) 25/75% (2/6) 33/64% (3/6) 46/54% (11/13)

Been /i/ or /�/ 71/29% (4/3) 75/25% (6/2) 100/0% (9/0) 79/21% (19/5) 

Either /a�/ or /i/ 43/57% (3/4) 12/88% (1/7) 0/100% (0/9) 17/83% (4/20) 

Bottle  /t/ or /t�/ 100/0% (7/0) 88/12% (7/1) 88/12% (8/1) 88/12% (21/3) 

Boat /�	/ or /o(	)/  0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Chance /�/ or /æ/  0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Mother /-/ or /r/ 0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Student /ju/ or /u/ 0/100% (0/7) 25/75% (2/6) 22/78% (2/7) 17/83% (4/20) 

Weekend Stress 0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Garage Stress 84/16% (6/1) 75/25% (6/2) 88/12% (8/1) 88/12% (21/3) 

Hostile /a��l/ or /�l/ 16/84% (1/6) 37/63% (3/5) 44/56% (4/5) 33/94% (8/16) 

Am Am Am Am Dialect spoken by group: 

British English 

American English 

38 % 

62 % 

35 % 

65 % 

40 % 

60 % 

38 % 

62 % 

 

Table 7 presents the group results of the reading of words in isolation. Group 1 used RP 38% 

and GA 62% of the time; Group 2 spoke RP 35% of the time and GA 65%, whereas Group 3 

used RP 40% and GA 60% of the time. Despite the fact that Group 2 has a teacher who claimed 

to speak British English the students in that group actually use American English to a slightly 

greater extent than the students in Group 1, whose teacher claimed to mix both dialects. 

Altogether, the students used British English 38% of the time and American English 62%.  
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Table 8. Words in context 

 

Word Sound Group 1 

RP/GA 

Group 2 

RP/GA 

Group 3 

RP/GA 

Total 

RP/GA 

Hair /-/ or /r/ 0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

New /ju/ or /u/ 86/14% (6/1) 62/38% (5/3) 78/22% (7/2) 75/25% (18/6) 

Car /-/ or /r/ 0/100% (0/7) 0/100 % (0/8) 0/100% (0/9) 0/100% (0/24) 

Research Stress 43/57% (3/4) 12/88% (1/7) 44/66% (4/5) 33/67% (8/16) 

Nose /�	/ or /o(	)/  0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Ice cream Stress 0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Party /t/ or /t�/ 71/29% (5/2) 88/12% (7/1) 67/33% (6/3) 75/25% (18/6) 

Been /i/ or /�/ 57/43% (4/3) 75/25% (6/2) 78/22% (7/2) 71/29% (17/7) 

Neither /a�/ or /i/ 29/71% (2/5) 25/75% (2/6) 33/67% (3/6) 29/71% (7/17) 

Dance /�/ or /æ/ 0/100% (0/7) 0/100% (0/8) 0/100% (0/9) 0/100% (0/24) 

Schedule /)/ or /sk/ 71/29% (5/2) 88/12% (7/1) 89/11% (8/1) 83/17% (20/4) 

Ballet Stress  86/14% (6/1) 75/25% (6/2) 67/33% (6/3) 75/25% (18/6) 

Missile /a��l/ or /�l/ 28/72% (2/5) 50/50% (4/4) 44/66% (4/5) 42/58% (10/14)

Am Am Am Am Dialect spoken by group: 

British English 

American English 

36% 

64% 

34% 

66% 

35% 

65% 

35% 

65% 

 

Table 8 shows the group results of the reading of words in context. Group 1 used RP 36% and 

GA 64% of the time; Group 2 spoke RP 34% of the time and GA 66%, whereas Group 3 used 

RP 35% and GA 65% of the time. Although Group 2 and 3 have teachers speaking British 

English, the students in those groups actually use American English to a slightly higher extent 

than the students in Group 1, where the teacher mixes both dialects. Altogether, the students 

used British English 35% of the time and American English 65%.  
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4.3 Questionnaire analysis 

The purpose of the student questionnaire was to examine the students’ awareness of their own 

English, and their attitudes towards RP and GA. The teacher questionnaire was mainly about the 

teachers’ attitudes towards these dialects.  

 

Nine students claimed to speak a mix of both dialects and equally many were unsure as to which 

dialect they used. Four students stated that they spoke British English and two answered that 

they spoke American English. On the question about their main influences, twelve students 

claimed that their major influences were television, movies, and music. Ten students claimed 

they spoke the way they did because it sounds best. Only two students said that their teacher was 

their main influence. However, neither of the two students actually spoke the same dialect as 

their teacher claimed to speak.  

 

Rather surprisingly, just over half of the students watch British and/or American TV shows. 

They mostly watch American shows such as The Simpsons, Scrubs, That 70’s show, CSI, Lost, 

Desperate Housewives etc. A majority of the students who watch English TV-programmes 

thought that watching TV affected their English positively by enabling them to hear native and 

authentic pronunciation and learn from that. They also thought new words could be learned by 

watching television. 

 

All three teachers answered that it made no difference to them which dialect their students speak 

just as long as they speak. Two teachers found mixing both varieties tolerable, while one wanted 

the students to stick to one dialect as much as possible. The teachers claimed they were familiar 

with and taught the differences between British and American English in school, but only fifteen 

of the students agreed, which means that nine students did not think this was a part of the 

lessons. Still, as many as fourteen students claimed that they were proficient enough to tell 

which dialect is spoken just by listening. Several of them, however, did not know what dialect 

their teacher spoke. Either they were not as aware of the differences as they believed, or they 

simply had not reflected upon their teacher’s pronunciation. Ten students said they could not 

make this distinction. The students who said the differences had not been taught in the 

classroom often were the ones who said they could not make the distinction between the 

dialects.   

 



22 

Twelve students answered that American English was the easier dialect, while British English, 

was considered easier by only four students. Eight students found RP and GA equally easy, or 

perhaps difficult, to master. All twenty-four students were satisfied with their teacher’s dialect, 

and only three students thought it was important for them to use the same dialect as their 

teacher. Their reason was that it would facilitate their own learning if they could copy the 

teacher’s pronunciation.  

 

Twice as many students prefer American English (ten students) as British English (five 

students), and nine students like both dialects equally much. The students’ opinions of both 

dialects are very diverse. The same number of students (three) found British English vulgar as 

found American English to be so. Some differences can be observed though. Nine students 

considered British English to sound snobbish. RP was also seen as slightly more classy and 

beautiful than American English. It was also judged to sound more intelligent and superior, but 

rather old-fashioned, as seven students answered. According to two students, someone speaking 

RP sounds helpful but also sounds like s/he is bragging (four students). American English was 

considered cool by thirteen students and cocky by eight students. The students did not find it as 

intelligent-sounding as RP, but instead more friendly and reliable. In addition, it was judged 

trendier (five students) as well as easier. The teachers judged RP as classy, snobbish and old-

fashioned, whereas GA was seen as cool, trendy and vulgar.  

 

4.4 Discussion of results 

Not surprisingly, all students mixed both dialects to some extent, which makes them speakers of 

Mid-Atlantic English. However, the mixing was, in some cases, considerably larger than I had 

anticipated, since some students pronounced an equal number of features both dialects. 

Numerous students claimed that they did mix RP and GA. This means that many students are 

aware of their own English pronunciation, realizing that they do use features from both dialects. 

However, in those cases it would have been interesting to see which dialect they thought 

themselves to use more out of the two. Those who claimed they spoke one or the other of the 

dialects, on the other hand, were not as aware. Four students claimed to speak British English, 

when in fact none of them did. Of two students who claimed they spoke American English, only 

one of them used American features predominantly, while the other used more British English 

when reading words in isolation and mainly American English for words in context. I found it 

rather peculiar that so few admitted to speaking American English, when almost all of them 

used it to a higher degree.  
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Some of the words in the study contained several features that are pronounced differently in the 

two dialects, such as party, where the usage of /t/ as well as /r/ can be examined, although I only 

examined whether or not the students voiced the /t/. In most cases, the students pronounced /t/ 

British and /r/ with an American pronunciation. This means that they not only mix the two 

dialects within a sentence, but even within the same word.  

 

The teachers agreed upon the fact that most teaching material used in English class was in 

British English, and two of them taught RP, while the third teacher taught both varieties. 

However, very few students spoke RP. One of the groups with an RP speaking teacher actually 

had the highest percentage of GA features both when reading words in isolation and context. 

This means that the students must be influenced by other sources. Twelve students claimed that 

their major influence was television, movies, music, and computer games, which probably is a 

reason why American English is so predominant in the students’ pronunciation, since most TV 

programmes and movies shown on Swedish television are American. The students also admitted 

to watching almost exclusively American TV shows; only one student mentioned a television 

program containing elements of RP, namely Myth Busters. Consequently, it is no wonder that 

the students use more American features, since that is what they hear most of the time. 

 

In his study, Fredrik Östlund (2005:20) draws the conclusion that most students use more 

American features when reading words in context than in isolation. This can be observed in my 

results as well, though the percentages of how much British and American English is used do 

not differ as much in my study as they do in Östlund’s. In my study, the total group results for 

words in isolation indicate that the students used British English 38% of the time and American 

English 62% of the time. The percentages for words in context were RP 35% and GA 65%. In 

Östlund’s study, the students used British English 40% and American English 60% of the time 

when reading words in isolation. In context, they used British English 30% and American 70% 

of the time. Nevertheless, in my study, the total percentage of GA usage is higher in the readings 

of words in context than in words in isolation. There were some readings in my study that really 

corroborate Östlund’s conclusion, for example that of student no. 22. S/he used more British 

features when reading words in isolation, but spoke a predominance of American English when 

reading words in context. Östlund believes that the students used more British features when 

reading isolated words than words in sentences because isolated words are often learned in 

school from wordlists and read out loud by an RP speaking teacher, while phrases are learned 

from TV and music where the students hear more GA. This sounds like a plausible explanation. 
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There were some words that deserve particular attention, since all twenty-four students 

pronounced them in the exact same way. Words containing /r/ such as car, hair and mother were 

pronounced with an /r/, by all students, even by those claiming to speak British English. The /a/-

sound in dance and chance was pronounced the American way, /æ/, 100% of the time. Weekend 

and ice cream were both given GA stress patterns by all students. On the other hand, /t/, in 

words like water and party, was very seldom voiced (about 20% of the time), resulting in an RP 

pronunciation. The word been was pronounced in a British way by most students. The same can 

be observed for the word garage, which 88% of the students gave RP stress patterns. Some of 

these results may be due to first language interference, such as the consistent pronunciation of /r/ 

in all positions, as well as the voiceless /t/. Some of these patterns can be observed in Östlund’s 

study as well. 

 

5. Summary and conclusion 

American English is the fastest growing dialect of English in the world among speakers of 

English as a second and foreign language. Yet, in English education in school, British English is 

still the variety most commonly taught. In my study, I soon discovered that all students 

frequently mixed these two varieties, although the level of mixing differed among them. A 

majority of the students used more General American features, and only a few students spoke 

more Received Pronunciation. American English features was more commonly used by the 

students when reading sentences than when reading isolated words, although the differences 

were rather marginal. It would be interesting to conduct a study where intonation is included, 

because apart from the features discussed in sections 2.4.1 – 2.4.5, intonation is the main aspect 

that distinguishes the dialects.  

 

On the questionnaire, the students were asked what dialect of English they spoke. Four students 

claimed to speak British English, two students answered that they spoke American English, nine 

students said that they mixed both dialects, and nine were unsure as to which dialect they used. 

Interestingly, several of the students did not speak the variety they claimed. None of the students 

claiming to speak British English used mainly British features. One of the two students claiming 

s/he spoke American English did use GA predominantly, while the other used more British 

features when reading words in isolation and more American features when reading words in 

context. The students who stated that they mixed both dialects did mix, though most used a high 

amount of features of one dialect, predominantly GA. I was a little surprised that some students 

answered that they were unaware of their own dialect when the results showed that they used a 
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high percentage of the features of one of the dialects. Another peculiarity was that so few 

students claimed to speak American English, when almost all of them mainly used that dialect.  

 

When it comes to the students’ opinions of the two dialects, it appears that the students who 

used a high percentage of features of one dialect proved to be more positive towards that dialect, 

despite the fact that they sometimes were unaware of their speaking it. One student, who spoke 

almost only American English, and claimed to be unaware of it, ticked only positive words 

about American English and negative ones for British English. The teachers preferring and 

stating to teach British English were also more positive to RP than GA. 

 

Many of today’s English teachers were shaped in a school where RP was the standard variety 

and many of them teach British English in their own classrooms. Most teaching material, such 

as tapes, texts, video shows, etc, is still exclusively in British English. It is very interesting to 

observe that, despite of the enormous input of British English the students allegedly get in 

school, they mainly use American English. Supporting my hypothesis, many students say they 

have media as their most important pronunciation influence, and many of them answered that 

they watched, for the most part, American television programmes. Obviously, they get more 

input from this source than from their teachers. The group results (section 4.2) show that 

students with teachers speaking RP do not use that dialect any more than the group whose 

teacher speaks both dialects. However, there is always the possibility that the teachers mix both 

dialects more than they are aware of. 

 

To conclude, in order for the students not to lose interest in English, it is important to let them 

choose for themselves which dialect they wish to speak. Given the widespread use of American 

English in the media, it would appear that GA would be the most natural dialect for many to 

speak since they hear it so much. For a long time, there has been a preconceived notion in 

Sweden that British English is ‘better’ and the variety that should be taught to the students. 

Consequently, many teachers teach exclusively British English. I believe, however, that this will 

change, when a new generation of English teachers starts working in the schools. Like the 

children and adolescents of today, they will have grown up with American English all around 

them, and not see American English as inferior in the same way. My belief is that in the future, 

American English will be even more widespread among Swedish students than it is today, 

because the teaching of GA in Swedish schools will be more prevalent. 
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Appendix 1:  

 

 
Words in isolation 

Water 

Tune 

Been 

Either 

Bottle 

Boat 

Chance 

Mother 

Weekend 

Student 

Garage 

Hostile 

 

 

Words in context 

Did you wash your hair this morning? 

My father has bought a new car. 

They should do more research on the Greenhouse effect. 

Joanna has many freckles on her nose. 

I really love ice cream! 

We had a great party last week. 

I have never been to Australia, and neither has my brother. 

I am not going to the school dance. 

We have a very good schedule this year.  

My sister likes watching ballet. 

The word missile originally comes from Latin and means "to send". 
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Appendix 2: Student questionnaire in Swedish 

 

1. Vilken engelsk dialekt pratar du? 

Brittisk engelska Amerikansk engelska En blandning av båda 

Jag vet inte 

 

2. Varför tror du att du pratar den dialekt du pratar?  

Min lärare pratar den dialekten. Mina vänner pratar den dialekten. 

Jag tycker den låter bäst. Jag är influerad av tv, film, musik osv. 

 

3. Vilken dialekt tycker du är lättast? 

Brittisk engelska Amerikansk engelska Ingen är svårare än den andra 

 

3. Vilken dialekt föredrar du? 
Brittisk engelska Amerikansk engelska Jag gillar båda lika mycket. 

 

4. Ser du på några brittiska eller amerikanska tv-program? 
Nej Ja t ex: 

_______________________________________________________

_______________________________________________________ 

4.1 Om ja, tror du det påverkar din engelska? 

Nej Ja  

 

4.2 Om ja, på vilket sätt? 

__________________________________________________________

________________________________________________________ 

 

5. Vilken dialekt pratar din lärare? 
Brittisk engelska Amerikansk engelska En blandning av båda 

Jag vet inte Annan: ___________________ 

 

6. Skulle du vilja att din lärare pratade en annan dialekt? 

Ja Nej 
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7. Tycker du det är viktigt att prata samma dialekt som din lärare? 
Ja Nej 

7.1 Om ja, varför? 

__________________________________________________________

________________________________________________________ 

 
8. Pratar ni om skillnaderna mellan brittisk och amerikansk engelska på lektionerna? 

Ja Nej 

 

9. Kan du, bara genom att höra, veta om någon pratar amerikansk eller brittisk engelska? 
Ja Nej 

 

10. Vilka av följande ord tycker du passar in på brittisk engelska? 

Coolt  Flott Vackert Snobbigt Fult  Kaxigt   

Intelligent  Överlägset Vulgärt  Gammaldags Skrytsamt Vänligt 

Pålitligt  Hjälpsamt Svårt  Trendigt Töntigt Lätt 

Annat:________________________________ 

 

11. Vilka av följande ord tycker du passar in på amerikansk engelska? 

Coolt  Flott Vackert Snobbigt Fult  Kaxigt   

Intelligent  Överlägset Vulgärt  Gammaldags Skrytsamt Vänligt 

Pålitligt  Hjälpsamt Svårt  Trendigt Töntigt Lätt 

Annat:________________________________ 
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Appendix 3: Result of student questionnaires 

 

1. What dialect of English do think you speak? 

British English (4) American English (2) A mix of both (9) 

I don’t know (9) 

 

2. Why do you think that you speak the dialect that you speak?  

My teacher speaks it. (2) My friends speak it. 

I like the sound of it best. (10) I am influenced by TV, music etc. (12) 

 

3. Which dialect do you think is the easiest? 

British English (4) American English (12) Neither is easier than the other (8) 

 

4. Which dialect do you like the best? 
British English (5) American English (10) I like them both equally much (9) 

 

5. Do you watch any British or American TV programs? 
No (9) Yes  (15) 

For example: The Simpsons, Prison Break, Scrubs, Laguna beach, That 70’s show, Friends, 

Joey, NCIS, Desperate housewives, Lost, CSI, Myth Busters, Alias. 

 

5.1 If yes, do you think it affects your English? 
No (2) Yes (13) 

In what way?  

I learn how to pronounce accurately and I pick up new words. 

I repeat what they say and learn good pronunciation that way.  

I learn new words without having to make an effort. 
 

6. What dialect does your English teacher speak? 
British English (8) American English (1) A mix of both (5) 

I don’t know (10) Other: ___________________ 

 

7. Would you like your teacher to speak another dialect? 
Yes No (24) 
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8. Do you think it is important to use the same dialect as your teacher? 
Yes (3) No (21) 

 

Why?  

It makes it easier to learn the correct pronunciation. 

Then I hear how it is pronounced.  

I think I learn more if I speak the same dialect. 

 

9. Do you talk about the differences between British and American English in class? 
Yes (15) No (9) 

 
10. Can you tell just by listening if someone speaks British or American English? 

Yes (14) No (10) 

 

11. Which of the following words do you associate with British English? 

Cool (6) Classy (3) Beautiful (4) Snobbish (9) Ugly (2) Cocky (3) 

Intelligent (5) Superior (4) Vulgar (2) Old-fashioned (7) Bragging (4) Friendly (3) 

Reliable (2) Helpful (2) Difficult (1) Trendy (2) Corny (2) Easy (4) 

Other:________________________________ 

 

12. Which of the following words do you associate with American English? 

Cool (13) Classy (2) Beautiful (2) Snobbish (3) Ugly (1) Cocky (8) 

Intelligent (2) Superior Vulgar (2)  Old-fashioned (3) Bragging (3) Friendly (5) 

Reliable (3) Helpful (1) Difficult  Trendy (5) Corny  Easy (5) 

Other:________________________________ 
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Appendix 4: Result of teacher questionnaire 

 

 
1. What dialect of English do you speak? 

British English (2) American English A mix of both (1) 

Other: ___________________ 

 

2. Why do you think that you speak the dialect that you speak?  

My teacher spoke it. (2) My friends speak it. It is the easiest. 

I like the sound of it best. (2) I am influenced by TV, music etc (3) 

 

3. Is it important that your students keep to one dialect? 
Yes (1) No (2) 

 

4. Do you prefer the students to speak British or American English? 
British English American English Does not matter (3) 

 

4.1 Why? 
As long as they try to stick to one dialect and not mix up different spellings etc, it’s okay. 

The most important thing is to make them speak at all.  

 

5. Are you familiar with the differences between American and British English? 
Yes (3) No 

 

6. Do you talk about the differences between British and American English in class? 
Yes (3) No 

 

7. Is the teaching material used in English class mainly in American or British English? 
British English (3) American English The same amount of both 

 

8. Which dialect do you teach? 
British English (2) American English Both dialects (1) 
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9. Which of the following words do you associate with British English? 

Cool (1) Classy (2) Beautiful (1) Snobbish (2) Ugly Cocky 

Intelligent (1)  Superior Vulgar Old-fashioned (2) Bragging Friendly (1) 

Reliable (2)  Helpful (1) Difficult (1) Trendy (1) Corny Easy 

Other:________________________________ 

 

10. Which of the following words do you associate with American English? 

Cool (2) Classy  Beautiful Snobbish Ugly Cocky (1) 

Intelligent  Superior (1) Vulgar (2) Old-fashioned Bragging (1) Friendly 

Reliable (1) Helpful Difficult Trendy (2) Corny (1) Easy 

Other:________________________________ 

 

  

 

 
 


