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ABSTRACT 

 

With the introduction of computers and Internet access at many schools, a whole new 

world of opportunities has opened up within the area of education. In 2005 the 

European Union eLearning programme introduced an action called eTwinning, which 

provides an opportunity for schools in the Member States of the European Union to 

register international partnerships and engage in ICT-based projects. The object of 

eTwinning is to promote school collaboration across the borders. The introduction of 

eTwinning provides many educational opportunities for teachers and students, but the 

inclusion of ICT-based projects also brings pedagogical challenges for teachers. This 

paper looks at how three Swedish upper secondary schools have used eTwinning as a 

teaching tool in their classroom to enhance the students’ English skills and include 

multicultural awareness studies as part of the curriculum, and also how they have 

incorporated course criteria from the national curriculum in these international 

projects. The analysis of the qualitative data will take into account pedagogical 

approaches that the teachers have used in the projects. The final discussion focuses on 

best practice ideas for eTwinning projects, based on the national course criteria in 

combination with pedagogical theory. One intention is with this paper is to encourage 

further studies on how eTwinning can be used as an integrated part of classroom 

activities based on the participating countries’ national curricula. 



 

1 INTRODUCTION ...................................................................................... 1 

2 RESEARCH OBJECTIVES ...................................................................... 3 

3 METHOD .................................................................................................. 5 

3.1 Validity and Reliability .................................................................................. 7 

3.2 Anonymity..................................................................................................... 8 

4 ETWINNING IN SCHOOLS AROUND EUROPE ..................................... 9 

5 GOALS FOR ENGLISH IN SWEDISH SCHOOLS ................................. 11 

6 ELEARNING ........................................................................................... 16 

6.1 Gilly Salmon on teaching and learning online ...............................................17 

6.2 One step further – eTwinning ........................................................................19 

7 EDUCATIONAL APPROACHES AND CONSIDERATIONS ................. 20 

7.1 John Nixon on content-based language teaching ...........................................21 

7.2 Multicultural education .................................................................................22 

7.3 Equality in the classroom and the value of culture clashes .............................23 

7.4 Olga Dysthe and the multivoiced classroom ..................................................25 

7.5 Lev Vygotsky on the active learning process.................................................26 

7.6 John Dewey on communication ....................................................................27 

8 CASE STUDIES ..................................................................................... 30 

8.1 School A .......................................................................................................30 

8.2 School B .......................................................................................................31 

8.3 School C .......................................................................................................33 



9 FINDINGS............................................................................................... 35 

9.1 Project initiation ...........................................................................................35 

9.2 Focus on the national curriculum ..................................................................36 

9.3 Impact on language education .......................................................................40 

9.4 Beyond English ............................................................................................41 

9.5 Summary of findings ....................................................................................42 

10 DISCUSSION ...................................................................................... 44 

11 CONCLUDING COMMENTS .............................................................. 51 

12 ENCLOSURES ................................................................................... 52 

12.1 Interview questionnaire (in Swedish) ............................................................52 

13 BIBLIOGRAPHY ................................................................................. 54 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1 

 

1 Introduction 

 

Many schools nowadays use the Internet as a tool for learning, and some schools even 

provide the students with their own personal laptops so that they can work with various 

software programmes and use the Internet for research. The possibilities of using online 

tools and sources are endless. However, wireless Internet connection at schools provides 

both opportunities and challenges. Both students and teachers have to go through an 

acclimatisation process where best practices are found and established. There are as 

many non-educational web pages which can distract a student from focusing on the task 

in hand as there are fantastic websites that encourage learning and in-depth studies. At 

the same time, teachers in the “virtual classroom” have to keep up-to-date with the latest 

technology and be open to new ideas on how to work with the curriculum through e-

learning. The use of computers in the classroom is an exciting prospect which also 

enables communication in new ways. Students who may be too shy to talk in front of the 

whole class in the classroom might be able to express themselves more easily in online 

chat rooms and through web based communities. Students who are learning a second (or 

third, or fourth) language also have an opportunity to put those language skills to use 

online, where the language classroom extends to endless communication with others. 

 

As a teacher of English as a second language at an upper secondary school where all the 

students have been given their own personal computer, I am continuously looking for 

new and exciting ways to use the computers in the learning process. We no longer have 

to stick to more traditional textbooks and grammatical exercises on paper copies. In 

addition to that material, or perhaps as an alternative to it, we now have web based tools 

for grammar exercises that the students have daily access to, online wikis and portals 

where the students can blog in English, recording software where the students can record 

their own voices as they read texts and work on their pronunciation in new ways, and a 

vast number of free dictionaries and other online resources which the students can 

access through wireless Internet connection in each of our classrooms. The learning 

process is becoming more dynamic – more “animated”.  

 

In the Swedish national curriculum for English at college level (known as “English A”, 

“English B” and “English C”) communication is key. When planning class activities 
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with the students, it is important to take into account communication with others, 

cultural exchange and different ways of applying learned skills and knowledge – putting 

theory into practice. In the Swedish national school board’s publication on language 

learning from 2001
1
, Ulla Brood says that classroom activities often lack a global 

perspective, in spite of the encouragement in the national curriculum to include themed, 

international studies in the various courses. She also claims that many schools lack an 

“international dimension” in their school culture as there is no initiative to establish 

international relations at some schools. According to Brood, Swedish schools are 

responsible for enabling students to establish contact with people in and from other 

cultures as it is not enough to just read about what it is like in other countries. Brood 

points out that even though some Swedish schools have established international 

relations through technology based tools, it is not the access to technology that 

constitutes the prerequisites for globally focused learning, it is the schools’ attitude 

towards international establishments that will determine the success of 

internationalisation processes.  

 

Like many other teachers, I am constantly brainstorming for new ideas as to how I can 

involve my students in the creation of new learning processes. As an English teacher, a 

lot of focus is put on enabling the students to apply their English in real projects. How 

can we best do that? Last year someone told me about a fairly new and easy way to 

connect those aspects into a project based learning experience which opens up 

opportunities for cultural and linguistic exchange. It’s called eTwinning. 

 

Since eTwinning is a fairly new concept, celebrating its 5
th

 year of running at the time of 

writing (May, 2009), there is not much research on the effects of using eTwinning 

projects in schools. Shortly after attending an international eTwinning conference in 

Prague in 2009, and having used Twinning as an educational tool with my own students, 

I started reflecting on teachers’ use of eTwinning. I therefore decided to make a small, 

qualitative study on how schools work with eTwinning projects to enhance the students’ 

learning experience through communication in a virtual classroom.  

 

                                                
1 Skolverket 2001: Språkboken: Datorbaserad kommunikation i språk och interaktivt skrivande, p 124 
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2 Research objectives 

 

The research objectives in this paper are to look at how Swedish college teachers have 

used eTwinning as a teaching tool in their classroom to enhance their students’ English 

skills, and also how they have incorporated course criteria from the national curriculum 

in these international projects. The analysis of the qualitative data will also take into 

account pedagogical approaches that teachers have used in the projects.  

 

In order to cover the research objectives and provide a good basis for further discussion, 

I have opted to break the collected data up into these four aspects: 

  

- Project initiation, where the aim is to find out how the eTwinning projects started 

and whether the projects had their origin in the national course criteria. This aspect 

also includes an analysis of who initiated the projects; teachers or students.  

  

- Focus on the national curriculum, where the discussion is based on how teachers 

have included national course criteria in the eTwinning projects; whether the 

teachers consciously worked with the course goals or if the eTwinning projects were 

seen as a complement to course criteria from the national curriculum. 

 

- Impact on language education; what didactic choices teachers made and how the 

teachers believe that the eTwinning projects helped improve the students’ language 

skills. 

  

- Beyond English, where the focus is on other aspects that the teachers believed were 

covered in the eTwinning projects (in addition to language acquisition and 

development). 

 

As described above, this paper will present three case studies, where I discuss how the 

different schools have worked with eTwinning and what can be learned from their 

experiences. The final discussion will take into account the Swedish national course 

criteria and how teachers might work with those criteria as a basis for international 

eTwinning projects. 
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Although this is a small-scale study, the final discussion will focus on best practice ideas 

for eTwinning projects, based on the national course criteria in combination with certain 

pedagogical theory. One intention is also to encourage further studies on how eTwinning 

can be used as an integrated part of classroom activities based on the national 

curriculum. 

 

Since this paper only presents three case studies, this small-scale research project cannot 

be seen as representative for eTwinning projects throughout Sweden, and no general 

conclusions can be drawn based on my findings.  
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3 Method 

 

Since this paper presents a number of case studies where the focus is on qualitative data, 

there is no quantitative research included in the study. By comparison, qualitative data is 

usually presented in words and is usually seen as richer, more vital, as having greater 

depth and as more likely to present a true picture of a way of life, of people’s 

experiences, attitudes and beliefs
2
. 

 

As there isn’t much documented research on Swedish eTwinning projects to date, I have 

contacted CSS; eTwinning’s international Central Support Service, to obtain some 

statistics on the European use of eTwinning. I have also talked to NSS; the Swedish 

National Support Service, about the project. Since eTwinning only celebrates its 5
th
 year 

of running at the time of writing, there is limited documentation on case studies and 

qualitative data to date. Therefore, this study can be seen as a complement to the data 

already gathered, and will hopefully trigger other valuable research and perhaps also 

encourage more teachers to embark on eTwinning projects. 

 

A “population” can be defined as an entire set of relevant units of analysis. When the 

data includes only a part of the population, that subset is called a sample.
3
  By those 

definitions, the population in this paper comprises of all Swedish college teachers who 

are or have been involved in eTwinning projects. The sample population comes from the 

web based eTwinning portal, where it is possible to search for teachers and schools in 

the European countries. After having a discussion with eTwinning’s National Support 

Services in Stockholm about the best approach for finding suitable respondents, I chose 

to use the eTwinning portal to find upper secondary schools that had conducted or were 

conducting eTwinning projects. The NSS advised me to contact them if I had trouble 

getting in touch with schools, in which case they could help.  

 

When I started looking for a sample population, I only entered the criteria “Sweden” and 

“upper secondary school” in the eTwinning portal to run a search for suitable interview 

candidates. I wanted to focus on the Swedish college level, where students are aged 16-

                                                
2 Haralambos, M 2000: Sociology – Themes and Perspectives, Fifth Edition 
3 Frankfort-Nachmias, C 1996:  Research methods in the Social Sciences, Fifth Edition 
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19. My initial ambition was to conduct face-to-face interviews, so my first approach was 

to see if I could any local schools within the search results that came up. I could, 

however, not find any local upper secondary schools that had published data on the 

eTwinning portal related to projects they had conducted (apart from the one I work for 

myself, which was obviously not suitable due to objectivity reasons). When I went 

through the list of results, I therefore randomly selected eight Swedish upper secondary 

schools that had published details on eTwinning projects they had conducted. 

 

When I started contacting the schools, I was hoping to talk to at least five teachers. 

However, three of the teachers I tried to contact were no longer working at the same 

school, and one teacher was on maternity leave for the next six months. That left me 

with four candidates. Since I was conducting telephone based interviews, it was a little 

difficult to conduct the interviews as the nature of a teacher’s job means they are not at 

their desks very often. In the end I succeeded in conducting interviews with three of the 

upper secondary school teachers. I called the fourth teacher a number of times, but was 

not able to reach him.  

 

Before conducting the interviews with the selected teachers, I prepared a number of 

questions that covered the eTwinning project from idea to finished “product”. When 

interviewing I used that questionnaire as a basis for the conversation, but I also asked a 

number of open questions related to the previous answers the interviewees gave. 

 

The interviews were telephone-based since it was difficult to find local schools that had 

been involved in eTwinning projects, and due to the scale and timeframe of this project I 

was not able to travel to the schools to carry out the interviews in person. During the 

telephone based interviews I took notes and immediately afterwards I documented the 

details of each conversation electronically. When the interviewees had given subjective 

opinions in their answers (for example related to how they thought the students valued 

the eTwinning projects, or their personal thoughts on the pros and cons of conducting an 

eTwinning project), I made sure I used follow-up questions to confirm that I had 

understood their answers correctly, thereby attempting to avoid subjectivity in my 

interpretation of their answers. 

 



7 

 

3.1 Validity and Reliability 

 

The concepts validity and reliability are important in any qualitative research area.  

According to Rosengren and Arvidson
4
, validity has to do with the extent to which an 

empirical measure adequately reflects the real meaning of what is being examined. In 

other words, researchers have to ensure that they are measuring what they set out to 

measure. When talking to the interviewees in this study, I first had to make sure I asked 

unambiguous questions so that the respondents did not give answers to something other 

than the questions I set out to ask. Hence, it was important for me to get objective 

feedback on my interview questions before conducting the interviews, and to clearly 

define the questions to the respondents in our conversations. 

 

Reliability is related to how trustworthy the results are in the research that has been 

conducted
5
. Since I am conducting qualitative research in this study, it was important to 

keep objective and ask impartial follow-up questions to the answers that were given in 

the interviews. Since I have conducted eTwinning projects myself, it was crucial that I 

did not put any subjective interpretations in the analysis of the results. With this in mind, 

I documented the answers from each interview immediately after each interview (based 

on the notes I had made throughout the interviews) and did not start analysing the 

answers until I had conducted all three interviews. 

 

As the answers I have analysed in this study are part of the teachers’ subjective 

interpretation of the eTwinning projects they have carried out, they are also case-specific 

and subject to reliability aspects. By that I mean that the teachers I have talked to have 

given me their view on the eTwinning projects, based on their own interpretations. Each 

eTwinning project is also unique in its own way, and it is not possible to do a complete 

comparison of these projects. In this study I am, however, making an attempt to review 

the pedagogical approaches in each project in relation to certain pedagogical approaches 

and theories. Therefore this paper sums up the interviewees’ answers as objectively as 

possible. 

 

                                                
4 Rosengren, K-E 1991: Sociologisk metodik, p70 
5 Rosengren, K-E 1991: Sociologisk metodik, p 72 
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3.2 Anonymity 

 

For the sake of anonymity, I will refer to the teachers I have interviewed as Teacher A 

(working at School A), Teacher B (working at School B) and Teacher C (working at 

School C).  
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4 eTwinning in schools around Europe 

 

eTwinning is an action of the European Union eLearning programme, where schools 

throughout Europe can sign up and engage in ICT
6
-based partnerships. The partners are 

from at least two different European countries, but there are no requirements for teachers 

or students to meet face-to-face at any stage of the project. Communication is ICT-based 

and the object of eTwinning is to promote school collaboration and give students an 

opportunity to work with each other across the borders in new and engaging ways. 

 

Children aged 3 to 19 can participate in eTwinning projects. All the Member States of 

the European Union are able to participate in eTwinning projects
7
: Austria, Belgium, 

Bulgaria, Cyprus, Czech Republic, Denmark, Estonia, Finland, France, Germany, 

Greece, Hungary, Ireland, Italy, Latvia, Lithuania, Luxembourg, Malta, Poland, 

Portugal, Romania, Slovakia, Slovenia, Spain, Sweden, the Netherlands and the United 

Kingdom. Overseas territories and countries are also eligible, and Norway, Turkey and 

Iceland are also able to participate in eTwinning projects. 

 

Since the launch of the eTwinning portal in 2005, thousands and thousands of teachers 

have initiated projects with their students throughout Europe. At the time of writing
8
 

there are almost 60,000 active members in the eTwinning community, and about 5,800 

active projects
9
. About 1,250 Swedish schools have registered for eTwinning projects. 

The projects range from basic short term “getting-to-know-each-other-projects” to long 

term projects which involve several school subjects and various approaches and use of 

technologies. Teachers and students can initiate projects within almost any area of the 

curriculum, or they can use ready-made starter kits which have been designed by 

eTwinning support services to help schools get started with eTwinning projects. These 

kits relate to a theme and give step-by-step information and guidelines as to how to carry 

out the project and what pedagogical value the activities bring. 

 

                                                
6 Information and Communication Technology 
7 Facts from the official eTwinning website: http://www.etwinning.net/en/pub/help/faq.htm 
8 May 2009 
9 According to eTwinning statistics from CSS, May 2009 



10 

 

The commonly used languages on the Twin Space (the online platform schools can use) 

are English, French and German, but it is possible to use any European language in a 

project. All the information on the Twin Space is translated into all the European 

languages. The Twin Space offers various tools to help schools communicate and 

collaborate, including an open forum, chat rooms open 24/7, blogs, email, calendars, 

pages where students can upload pictures, and possibilities to organise files and folders 

where the students can upload documentation and project findings. Teachers and 

students can choose to keep the Twin Space private, which means that the involved 

partner schools are the only ones who can view the project pages, or it is possible to 

make these pages public to everyone within the eTwinning domain. It is also possible 

for the teachers, as administrators, to give the students different access rights, logons and 

passwords. 

 

When a partnership (consisting of a minimum of two schools from different European 

countries) is established and the partner schools have agreed on a project idea, a request 

is sent to the NSS in each country for project approval. eTwinning rules and regulations 

say that schools basically can work on any topic they choose as long as the projects have 

a good balance of ICT use and classroom activities. The recommendation is that: 

 

“Projects should [...] preferably fit into the national curricula 

of the schools participating in the project.
10

” 

 

In other words, there is no official requirement to include national course criteria in the 

project, but it is a recommendation. 

 

                                                
10 According to the guidelines on http://www.etwinning.net/en/pub/help/faq.htm 
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5 Goals for English in Swedish schools 

 

The teachers I have interviewed have all used English as their working language in the 

projects they have conducted with other European schools. English has a central role in 

Swedish schools as it is an obligatory subject from the first years of school up until 

college level. The English language education in Swedish schools is developed to help 

students reach good levels of English that can be applied to various situations and 

circumstances. One of the goals in the national curriculum for English at upper 

secondary school levels is to help students understand the cultural diversity that exists in 

the many English speaking countries
11

. Another goal is to give the students a linguistic 

tool to learn about other areas, where documented material is in English only. The 

student’s acquired language skills should also enable them to continue their learning 

process independently after they have finished the English courses at school. It is 

therefore important to keep the English language “alive” and interesting to the students, 

so that they are motivated to keep learning on their own. 

 

These are the specific goals the Swedish School Board has set for all Swedish Schools. 

The Schools shall in their English education ensure that the student
12

: 

 

– Develops his/her ability to communicate and interact in English in various 

circumstances, with regards to various issues and situations 

– Increases his/her understanding of the English which is spoken in different parts of 

the English-speaking world, and improves his/her ability to take in information 

which is communicated through various media 

– Develops his/her ability to take part in conversations, discussions and negotiations 

and in a varied way expresses his/her own opinions and discusses other people’s 

opinions 

– Develops his/her ability to speak in a structured way and with relevance to the 

subject and situation  

– Further develops his/her ability to read, understand and critically reflect on various 

texts that regard areas of interest, competence and educational texts 

                                                
11 http://www3.skolverket.se/ki03/front.aspx?sprak=SV&ar=0304&infotyp=8&skolform=21&id=EN&extraId= 
12 http://www3.skolverket.se/ki03/front.aspx?sprak=SV&ar=0304&infotyp=8&skolform=21&id=EN&extraId= 
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– Improves his/her ability to read English novels and reflect on texts from various 

perspectives, sharpens his/her ability to express himself/herself in writing in 

various situations and develops his/her linguistic awareness and creativity 

– Develops his/her ability to analyse and work with the language with more 

accuracy, variation and situational appropriateness 

– Reflects on living conditions, cultural traditions and social conditions in English-

speaking countries and develops a good understanding and tolerance of other 

people and cultures 

– Takes an increased responsibility for developing his/her own linguistic abilities 

 

An eTwinning project makes it possible for teachers and students to cover most – if not 

all – of the above goals, especially the ones that concern cultural aspects and 

communicative skills, depending on the scope of the project. The number of goals 

reached depends on the successful execution of the project. 

 

When learning a new language, it is important to put those language skills to use as 

much as possible. One of the main goals for a language teacher is to increase the 

communicative competence among students, and the teacher needs to encourage the 

students to speak and use their knowledge to be understood.
13

 If students for example 

are given the opportunity to take part in an eTwinning project, English (or any other 

European language that is used in the project) quite naturally becomes a tool to 

exchange information with other students.  

 

In the Swedish national school board’s publication on language learning, Ingvor 

Sundell
14

 points out that a key aspect in the national course plans for language learning 

in Sweden is that students should apply their language skills in communication with 

others. She says that learning vocabulary and phrases is part of language acquisition, but 

that teachers need to focus on enabling students to actively use their spoken and written 

language skills. When grading students, teachers should take into account how the 

students use their language in different contexts – not how they can memorise words and 

grammatical rules.  

 

                                                
13 Ericsson, E 1989: Undervisa i språk 
14 Skolverket 2001: Språkboken: Från kursplan till klassrum – några reflektioner, p 39 
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In Sundell’s discussion of communicative skills, she talks about six competences that 

are woven into written and oral communication, and that are central in the national 

curriculum for language learning
15

. Below follows a summary of these competences and 

some notes on how they might apply to eTwinning projects:  

 

- Linguistic competence is related to vocabulary, pronunciation and grammar. 

Students need to increase their vocabulary, work on their pronunciation of words and 

phrases, and have knowledge of how to construct sentences. Teachers have 

traditionally focused on linguistic competence to a large extent, according to 

Sundell, without focusing much on the other five competences listed here.  

 

eTwinning relevance: when conducting international projects the students need to 

learn new words and phrases that fit the context of the project. They also need to 

work with oral and written dialogue, where it is important to practice pronunciation 

and review grammatical competence. 

 

- Socio-linguistic competence concerns adapting one’s language to a certain context. 

When using English, for example, students should learn to differentiate between 

formal and informal English, depending on who they talk with. 

 

eTwinning relevance: this competence relates the student’s reflection on how they 

should address their partner school students as well as their teachers, and how they 

would adapt their English to more formal/informal English if they visited the partner 

country. 

 

- Discursive competence has to do with the flow and construction of spoken and 

written English (or whatever the language might be). This concept includes the 

ability of making oneself understood in communication with others. 

 

eTwinning relevance: this competence filters through all areas of an eTwinning 

project. Students have an opportunity to actively practice their discursive 

competence by discussing project-related aspects with the partner school students as 

                                                
15 Skolverket 2001: Språkboken: Från kursplan till klassrum – några reflektioner, p 39-40 
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well as chatting more informally with the partner school students by using online 

forums, chat programs and email etc. If the partner schools decide to visit each other, 

the discursive competence would be put to use in face-to-face communication. 

 

- Strategic competence includes improvisation and flexibility in the communication. 

Students should be able to use different communicative strategies to rephrase, 

explain or give further details on a subject matter. This concept also includes body 

language to a certain extent. 

 

eTwinning relevance: this competence would specifically relate to live online 

communication via web cameras, chat programmes or telephone conferences 

(through Skype, for example), where the students might have to rephrase sentences 

or ask the other person to repeat some sentences to avoid misunderstandings. This 

competence includes actively working vocabulary and pronunciation that is part of 

linguistic competence. 

 

- Socio-cultural competence includes knowing something about the other person’s 

cultural background in a conversation. When learning a language it is also important 

to learn something about the culture of the country where that language is spoken, to 

avoid misunderstandings. 

 

eTwinning relevance: cultural awareness and reflection are two of the cornerstones 

of international eTwinning projects, as students from different countries and 

different cultural backgrounds communicate with each other through ICT-based 

tools. In the discussions between the partner schools, socio-cultural competence is 

something that the students will practice continuously. 

 

- Social competence is the sixth and final concept in Sundell’s model of 

communication. This concept includes being able to communicate with other people, 

regardless of who they are. In a classroom, for example, students should be able to 

talk with any other person in the class. Always working with the same people in 

group work or discussions does not improve a person’s social competence, according 

to Sundell. 
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eTwinning relevance: this is also a natural part of any eTwinning project, since 

students from different countries engage in dialogues with each other without 

knowing each other.  

 

As can be seen from the comparison of Sundell’s thoughts on communicative 

competences in language learning, eTwinning projects fit the criteria very well. 
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6 eLearning  

 

eTwinning projects require access to computers and the Internet since the eTwinning 

tools are built on online functionalities. Therefore, eLearning is central when partner 

schools twin up. eLearning can be broadly defined as the use of new multimedia and 

online technology to raise the quality of the learning process and provide more resources 

and services to the student
16

.  

 

As described in the European Commission’s publication on eLearning
17

, the use of 

information and communication technology (ICT) is not in itself the goal for eLearning. 

Instead, the online tools and various computer programmes should be seen as an 

integrated part of a larger education process. 

 

In a publication on global eLearning practices, Ramesh Sharma says that: 

 

“the leadership and enthusiasm of a single individual or a group of people 

have paved the way to use e-learning for delivery of education and 

training
18

”. 

 

In any eTwinning project, the initiators of the project must act as those enthusiastic 

leaders who help implement new practices and processes for learning. It is often teachers 

who act as initiators of eTwinning projects. 

 

Sharma also talks about a paradigm shift
19

 from teacher to student centered learning, 

where teachers are no longer trying to reconstruct knowledge in the students but acting 

more as a coach in the search for new knowledge. An online teacher has, according to 

Sharma, many roles. He or she has to be ICT-skilled, at least to an extent to where the 

teacher can give the students instructions on how to start using the e-based tools. The 

teacher needs to keep up-to-date with the eLearning environment and the contributions 

from the students, perhaps monitor the content, learn new things together with the 

                                                
16 Europeiska kommissionen 2003: eLearning – Utveckla Europeiskt e-lärande, p 3 
17 eLearning – Utveckla Europeiskt e-lärande, p 3 
18

 Sharma, R 2006: Cases on Global E-Learning Practices : Successes and Pitfalls, p 7 
19

 Sharma, R 2006: Cases on Global E-Learning Practices : Successes and Pitfalls, p 16 
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students and also be prepared to empower students to be responsible for certain 

elements. In my opinion, teachers should not be afraid to use online tools even if they do 

not master them perfectly. Young people often have excellent ICT-skills, and teachers 

can actually learn a lot from their students in terms of technology and multimedia. 

 

6.1 Gilly Salmon on teaching and learning online 

 

Many schools have started providing their students with personal computers. Most 

students who are given their own computer quickly adapt to using computer-based tools 

at school, and embrace new, innovative teaching methods that incorporate ICT aspects.   

 

There are various learning models and theories 

connected to eLearning. One that is quite basic 

but that covers all the basic criteria in the 

learning and teaching process is, in my opinion, 

Gilly Salmon’s model
20

. I have reconstructed a 

simplified model of it in Figure 1 on the left: 

 

 

Figure 1: A simplified version of Salmon’s model of teaching and learning online through CMC
21

 

 

Salmon’s model can be applied to eTwinning projects and the learning process that both 

teachers and students go through. For the intents and purposes of this paper, I have 

chosen to present each of the stages here in connection with a theoretical eTwinning 

project. 

 

The first stage in Salmon’s model is access and motivation. This is where teachers and 

students set up a new system and give all participants access. It is important at this stage 

to welcome and encourage all the users to get started, as this is the initiation stage. In an 

international partnership set up for eTwinning projects, this would be where the teachers 

register the international partnership, create logons and passwords for the participants to 

facilitate access to the eTwinning portal, and where the initiators upload welcoming 

                                                
20 Salmon, G 2000: E-Moderating – The Key to Teaching and Learning Online, p 26 
21 CMC = Computer Mediated Conferencing 
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information that the participants will get when they log onto the portal. This stage also 

includes a dialogue between the teachers and students, to motivate the students to go 

online and start participating in the project. 

 

The second stage is online socialisation. This is where participants start sending and 

receiving messages and get acquainted with the virtual space. Key aspects at this stage 

include building bridges between cultural, social and learning environments and making 

the users feel comfortable with the online culture. In an eTwinning project, this would 

be where the students start communicating in the Twin Space, email each other and use 

the other online tools that can be accessed both through the eTwinning portal and 

elsewhere. 

 

The third stage in Salmon’s five-step model is information exchange. This is where 

participants start using the most relevant content material and where they start 

personalising their user pages and preferences, and they start asking questions about best 

practices and processes. In an eTwinning project, this is the stage where teachers upload 

material and facilitate tasks that the students are supposed to carry out. It is also the 

stage where students start exploring the virtual space. 

 

Knowledge construction constitutes the fourth step in the model. At this stage the 

participants have started engaging in some very active learning as they communicate 

with each other and pose and answer questions. Participants have started working on the 

tasks involved, and collaborate with and discuss project details online. In an eTwinning 

project this might be the phase where students actively work with the material the 

teachers have provided them with, or the stage where the students exchange details on 

their research and findings and reflect on what they are learning. 

 

The fifth stage is development, and as the name suggests, this is the platform for further 

learning and challenges. Participants are now ready to take things a step further by 

improving the virtual space, adding functionalities and become e-moderators. This stage 

could also include a point where the students have reached their initial goal and want to 

take the project further. The development stage also includes critical thinking and 

demands on the system. In an eTwinning project this might be when students want to 
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extend their ICT use and start using blogs, wikis, videoconferencing tools and other 

ways of communicating that lie outside the scope of the eTwinning portal.   

 

As can be seen from the description of Salmon’s teaching and learning model, the 

different stages can easily be applied to an eTwinning project, where the participants go 

through the same acclimatisation process. 

 

6.2 One step further – eTwinning 

 

As described in this paper, eTwinning projects enable students and teachers to connect 

online through web based tools – but ICT knowledge is only one of the benefits of using 

eTwinning. Students involved in eTwinning projects also have the opportunity to gain 

invaluable experience in social aspects; reflecting on similarities and differences in 

lifestyles and cultures, exploring different societies, learning new languages and much 

more. We talk about being online and being part of a new “virtual world”, but that 

discussion is often based on virtual spaces where technology and anonymity are 

elementary features. In eTwinning projects, however, ICT skills are put to use in 

situations where each participant is encouraged to reveal as much as possible about their 

identity, ethnic background and lifestyle in order to have a valuable cultural exchange 

with other participants. These are aspects of Salmon’s third and fourth levels.  

 

If we were to take teaching and learning a step further from Salmon’s model, we might 

say that the sixth level should include the social aspects of eLearning. After going 

through the five stages in the teaching and learning model, perhaps there is an 

opportunity to meet “in real life” and have a cultural exchange or a face-to-face meeting 

to discuss parts of the learning process or specific areas of study. At a university this 

might be a seminar or lecture where students get together, whereas it might be a trip 

abroad to visit a partner school for an eTwinning project. Hence, an eTwinning project 

would take Salmon’s model a step further. 
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7 Educational approaches and considerations 

 

When considering whether or not to start an eTwinning project with a group of students, 

it is important to reflect on the pedagogical choices that should be made to facilitate a 

successful project. First of all, the students should feel motivated to participate in the 

project, and they also need to be aware of the benefits and challenges of carrying out an 

international project. Without motivation, the students will find it difficult to learn what 

they have to learn. In the context of an educational environment, motivation can be 

defined as the student’s desire to learn – but where does this come from? Motivation is 

influenced by many factors, both internal and external. One of the most common aims in 

an eTwinning project is to put the students’ language skills to use at the same time as the 

students learn new things about cultural differences and enhance their language skills. 

 

Bengt Börjeson’s talks about motivation and thirst for knowledge as central aspects of 

the Swedish school system in the Swedish School Board’s publication SOU 2000:19
22

. 

He mentions that students often are influenced by their teacher’s level of commitment 

and enthusiasm in school related projects, and that the experience of school work is 

essential. Börjeson believes that an “uninterested student” should always be encouraged 

to query facts, pose questions and actively participate in the quest for new knowledge, 

and that it is the teacher’s job to provide that stimulus.  

 

When discussing educational approaches and pedagogical choices in terms of language 

studies it is important to look at the students’ attitudes toward studying. Some students 

see language acquisition as a way to progress to further academic studies and as a 

prerequisite for getting a good job in the future. For other students the aims are more 

pragmatic - they want to learn languages in order to be able to use them when travelling 

and in contacts with target language speakers. These two ambitions can be combined in 

an eTwinning project with some careful planning.  

 

 

 

                                                
22SOU2000:19,  http://www.haninge.se/upload/500/SOU200019.pdf , page 32 
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7.1 John Nixon on content-based language teaching 

 

In the Swedish national school board’s publication on language education from 2001
23

, 

John Nixon discusses content-based language teaching in the context of the Swedish 

national curriculum. In content-based language teaching, the content that is being taught 

has equal status with the languages involved. Nixon says that language learning 

typically involves the study of: 

 

“essential linguistic features such as grammar, syntax, orthography, 

pronunciation, idiom, formal and formal registers and so on
24

”. 

 

Nixon does not believe that languages should be studied simply as a subject of its own, 

but in combination with other areas of study. He says that by integrating language with 

“real” content, students can appreciate the value of learning the language to a greater 

extent, which also leads to higher motivation for learning the language. A 

communicative approach to learning languages makes language acquisition as active 

and real as possible in the realms of a classroom. Nixon is critical to how 

communication often takes place in the classroom, in the shape of acted out dialogues or 

through pre-set texts that the students read out loud. He believes the artificial content 

decreases the students’ motivation to learn. 

 

In the integration of language and content it is possible to study something completely 

new and authentic, and perhaps interact with real people in other parts of the world. 

eTwinning projects provide an excellent opportunity for content-based language 

learning. When students participate in eTwinning projects, there is clearly a language 

and content integration as students actively work with different tasks connected to the 

eTwinning project while they use English (or any other language that the students share) 

as a working language. eTwinning projects most often result in the students having 

increased their knowledge of both the language used and the subject they have focused 

on throughout the project. 

 

                                                
23 Skolverket 2001: Språkboken: Integrating the teaching of language with the teaching of content, p 225 
24 Skolverket 2001: Språkboken: Integrating the teaching of language with the teaching of content, p 227 
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Nixon points out that content-based language learning isn’t always straightforward. On 

a practical level there are challenges for the teachers involved to for example find 

material, find time for colleagues to collaborate and plan activities, get funding for 

activities, coordinate classroom activities based on the schedule as well as the 

curriculum, and work flexibly with the integrated subjects.  However, Nixon believes 

that the positive outcomes of integrated, content-based language learning outweigh the 

negative aspects, if teachers are willing to give it a try. 

 

7.2 Multicultural education 

 

The Swedish national curriculum states that English language studies should include 

knowledge of different cultures in English-speaking countries, including living 

conditions, cultural traditions and social conditions
25

. In “Language, Culture and 

Teaching – Critical Perspectives for a New Century”
26

, Sonia Nieto discusses the 

importance of embracing multicultural education in schools, as it is important for all 

students. We live in a society where there are people with various ethnic backgrounds 

and we can learn a lot from those who have different cultural perspectives than our own. 

As a teacher it is important to be aware of differences as we can use students’ 

experiences as a basis for further learning. We can also use this awareness to help 

students develop into critical and empowered citizens. Schools are responsible for 

creating the space and encouragement that legitimates talk about racism and 

discrimination and makes it a source of dialogue. eTwinning projects provide excellent 

opportunities for this, as they invite people with different ethnic backgrounds to interact 

with each other and exchange viewpoints and ideas. 

 

Nieto believes multicultural education should be part of basic education. She claims that 

multicultural literacy is as indispensable for living in today’s world as are reading, 

writing, arithmetic and computer literacy. If students learn about other countries, other 

cultures, and other historical backgrounds they will develop social and intellectual skills 

that will help them understand and empathise with a wide diversity of people – and 

nothing, according to Nieto, can be more basic than that.  

                                                
25 http://www3.skolverket.se/ki03/front.aspx?sprak=SV&ar=0304&infotyp=8&skolform=21&id=EN&extraId= 
26 Nieto S 2002: Language, culture, and teaching: critical perspectives for a new century 
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In Lies Sercu’s research on foreign language teachers and intercultural competence
27

, 

she found that the concept of “culture” was typically conceived as a phenomenon that 

was linked to a specific national language, but that foreign language teachers did not 

spontaneously show much awareness of the cultural diversity that exists within one 

country. Language teachers focused on facts about other countries’ cultures but did not 

necessarily show awareness of the cultural complexity that exists in all countries. 

 

Both Nieto and Sercu believe that multicultural education needs to be incorporated in all 

areas of teaching and learning. Multicultural education is a philosophy, a way of looking 

at the world, not simply a program or a class or a teacher. Multicultural education also 

invites students and teachers to put their learning into action for social justice. Young 

people are very conscious of what is fair and what is unfair, and by receiving a 

multicultural sense of justice they will learn democratic justice in a different way. A 

multicultural perspective also presumes that classrooms should not simply allow 

discussions that focus on social justice, but in fact welcome them. This is, as will be 

discussed later on in this paper, the essence of eTwinning projects, where students often 

learn to view events and situations from a variety of perspectives. eTwinning provides 

an opportunity for reflection – a chance for students to learn about and value diversity 

and use critical thinking. Through the process of working with a partner school in a 

different country, students are empowered to develop a critical perspective on what they 

hear, read or see – not to learn what is “right” or “wrong”, but to learn and respect even 

those viewpoints with which they may disagree. 

 

7.3 Equality in the classroom and the value of culture clashes 

 

In the book “Den mångkulturella skolan” co-author Max Strandberg states that he does 

not believe that all students should be treated equally.
28

 That may sound controversial, 

but Strandberg makes a very good point. If all students were treated just the same, 

teachers would not be taking their cultural and ethnic backgrounds into consideration, 

                                                
27 Sercu L 2005: Foreign Language Teachers and Intercultural Competence: An International 

Investigation 
28

Hultinger E-S 1996: Den mångkulturella skolan, p.110 
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and hence they would not use the diversity in the classroom constructively. If we look at 

every student as “the same”, we assume that every child is “Swedish” – which could be 

seen as democratic and equal, but it is in fact the opposite. It is dangerous to assume that 

all students are the same. According to 2008/2009 statistics from the Swedish school 

board
29

,  15.9% of all students who are studying at Swedish upper secondary school 

levels (students aged 16-19) have non-Swedish origins. Teachers should embrace that 

diversity, because having cultural diversity in the classroom is an asset – something that 

we should value and use to create an intercultural environment. If teachers and students 

learn to fully embrace multiculturalism and diversity in the classroom, that approach 

will make an excellent starting point for eTwinning projects, in which students interact 

with people who most likely have a different cultural background than their own. 

 

Inger Nordheden talks about how children from different cultures enrich each other’s 

lives in the same publication about multiculturalism in schools
30

. She believes that even 

though there is a willingness to learn from each other’s cultures, it doesn’t just come 

naturally – it is something that we have to work at. Just because children from different 

cultural backgrounds share the same classroom it doesn’t mean that they will exchange 

experiences and create an understanding of each other’s cultures automatically. The 

teacher needs to help the students value and work with the cultural differences – help 

them see the differences so that the diversity can be appreciated. According to 

Nordheden, the knowledge of other people’s view on the cultural differences needs to be 

developed within the students, but the teacher needs to be able to act as a coach in this 

process; to contribute with knowledge of ethnicity and identity or at least guide the 

students in their search for new knowledge.  

 

In eTwinning projects the participants have different cultural backgrounds and “risk” 

facing culture clashes. Nordheden does not think that culture clashes are something bad 

– she believes they should be allowed so that children learn to deal with conflicts. If the 

teacher gets involved in the issues that may arise, and help create an understanding of 

why there might be a difference of opinion, it will enrich the students’ lives. Hence, we 

could say that international eTwinning projects represent one way of learning more 

about cultural differences. As Hélène Clark, Directorate General of Education and 

                                                
29 http://www.skolverket.se/sb/d/1718/a/14862 
30 Hultinger E-S 1996: Den mångkulturella skolan 
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Culture at the European Commission, pointed out at the annual eTwinning conference in 

Prague in February 2009
31

, eTwinning is a means to work across the borders and enable 

young people to value diversity and accept it as something natural. In the process of 

making Europe a more united Europe, the experience of reflecting upon cultural 

differences and working collaboratively with educational projects across the borders is a 

very important criterion. 

 

7.4 Olga Dysthe and the multivoiced classroom 

 

In her book on the so called multivoiced classroom
32

, Olga Dysthe describes a method 

of combining classroom discourse and writing to increase students’ ability to discuss 

diversity and embrace what she would call the students’ multivoice. She claims that the 

combination of written and oral discourse provides more opportunities for the students 

to work independently as their self confidence increases at the same time as their 

curiosity grows. 

 

In Dysthe’s documented research on how teachers systematically include written and 

oral elements in their teaching methods to help the learning process, she discusses two 

different types of educational methods. One is a monologue form of discussion, where 

the teacher presents information that the students listen to. The other method is the 

social interactive model, where the teacher holds a dialogue with the students. In the 

second teaching approach the students have a lot of influence on how and what they 

learn, as opposed to the presenting teaching method, since the discourse in the second, 

student-driven approach is open and investigative. Dysthe mainly supports the social 

interactive model, where the dialogue – both in written and oral forms – is central. 

 

What can be seen in Dysthe’s classroom studies is that the students’ thinking processes 

and reflections are enhanced through the written and oral dialogue, where conflict and 

interaction are central concepts. Taking into account Nordheden’s view on culture 

clashes, eTwinning projects can be seen as a perfect opportunity for students to create 

multivoiced classrooms where culture clashes add value to the dialogue and exchange. 

                                                
31 International conference: “eTwinning and Creativity”, 14-16 February 2009, Prague, Czech Republic 
32 Dysthe, O 1995: Det flerstämmiga klassrummet  
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The successful combination of written and oral classroom discussions is, according to 

Dysthe, due to the empowering of students to take control of the discourse and enable 

more voices to be heard. In an eTwinning project, all voices can be heard through both 

written and oral dialogue. 

 

Dysthe also talks about conditions for learning. She says there are three conditions for 

productive learning, of which the students’ own interest for the subject area is central as 

it sparks curiosity and questions. It is important to integrate the students questions and 

comments in the search for new knowledge and let them take responsibility for how new 

skills will be learned, based on the curriculum. It is also important to make all students 

heard – whether it is through oral or written communication. In addition to these aspects, 

Dysthe talks about letting the students set high expectations on the learning process and 

having the teacher act as a coach to enable the students to reach their learning potential. 

In the context of an eTwinning project, Dysthe´s third condition represents student 

influence in terms of project scope and level of communication. According to Dysthe´s 

theory, students should be allowed to influence what needs to be learned in an 

international project. If the eTwinning project for example includes an opportunity to 

meet face-to-face, the students should be actively involved in shaping the class activities 

so that they are prepared to meet and have a dialogue with their partner school’s students 

in person. 

 

7.5 Lev Vygotsky on the active learning process 

 

According to Lev Vygotsky
33

, every school should encourage the student’s active role in 

the learning process. He believes that the student is the only person who can change and 

develop her skills and knowledge as learning happens within ourselves after taking in 

experiences and impressions from the real world. Hence, a teacher cannot provide the 

knowledge and expect the student to learn new things without the student finding the 

knowledge herself through an active process. According to Vygotsky’s theory, the 

student becomes her own teacher. 

 

                                                
33 Vygotsky L.S. 1997: Educational Psychology 
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Vygotsky believes that the traditional schools have active teachers but passive 

students
34

. The students are merely receivers of the teacher’s instructions. In Vygotsky’s 

learning model, the students are instead active. Teachers should not, however, interpret 

Vygotsky’s learning model as an environment where the teacher becomes passive 

instead. The student needs help in finding new knowledge, and this is where the teacher 

comes in – as an active organiser of the learning environment. Vygotsky believes that 

the social environment affects the student’s actions; therefore it is important to provide 

an encouraging and supporting environment to encourage the development of human 

thought. The key word is active; the student needs to actively search for new knowledge, 

the teacher needs to actively assist the student in that process, and they need to work 

with an “active” environment with which the student can interact. The student should 

always be able to see the connection between school and real life. By varying the 

learning environment, the teacher can ensure that the student has the best prerequisites 

for learning and reflection.  

 

Vygotsky’s concept of how a child can best learn and develop includes a model for the 

individual child’s development, called ZDP; Zone of Proximal Development. Vygotsky 

says that the teacher must take into account what the child already knows when making 

didactic choices for further education and learning. The educational choices should be 

based on the student’s potential development. In the ZDP model, the teacher actively 

interacts with the student and gives her new problem-solving tasks and challenges so 

that the student’s potential continuously increases. It is also the teacher’s job to explain 

terminology and specific jargon that is connected with the field of study, to aid the 

student’s learning process. According to Vygotsky’s model, the student learns both 

through interaction with the teacher and independent research. 
 

7.6 John Dewey on communication 

 

The deliberative dialogue, which is based on John Dewey’s philosophy
35

 and which has 

been further developed by many others, is a pragmatically inspired dialogue. The main 

characteristics of this dialogue are listening, questioning, arguing and reflecting. In the 

deliberative dialogue it is also important to respect other people’s viewpoints and to 

                                                
34 Daniels H 2001: Vygotsky and Pedagogy 
35 Dewey, J 2007: Democracy and Education 
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work towards finding solutions to problems even when starting points and cultural 

values or principles are very different. The collective desire should be to find rules and 

norms that all participants can agree on. 

 

There are many ways of using the deliberative dialogue in the classroom. Dewey sees 

language as a social instrument that should be used in communication with others – a 

tool which helps people understand and appreciate others’ emotions and ideas. He also 

stresses the importance of having the concept of democracy filter through all areas of 

communication, so that everyone involved has an opportunity to make themselves heard.  

 

Strid and Wanland
36

 talk about how schools, according to Dewey’s theory, can take 

away the full potential of language learning since many teachers give students 

homework where the task is to repeat words and expressions on paper without really 

applying them in a context. In their analysis of deliberative dialogues they come to the 

conclusion that deliberative dialogues provide an excellent tool for generating valuable 

communication processes in the classroom. Similarly to Dewey, they say that since 

people most easily learn new things through communication with others, the deliberative 

dialogue and equal rights and ethics studies should be included to a larger extent in 

classrooms around the country.  

 

Dewey’s thoughts on communication in and between groups are still central in today’s 

education theory. We live in a multicultural society where we need to be open to other 

values, cultures and ways of communicating to fully appreciate the social diversity that 

exists. Dewey’s theories on learning can be applied on our multicultural society in 

several ways. If we look at eTwinning projects, for example, the communication across 

the borders is a way for students to actively search for new knowledge and create new 

“norms” for communication and exchange. Learning takes place in the process of 

interaction with others – actively and with an individual focus.  

 

To summarise Dewey’s ideas, he says that people learn new things best through the 

interaction and communication with others. In this respect, eTwinning projects are an 

                                                
36 Strid, M 2003: Öppningar för deliberativa samtal exemplifierat med ämnena svenska och engelska I 

gymnasieskolan 
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excellent way to apply that approach and put Dewey’s communication theory into 

practice.  
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8 Case studies 

 

The three teachers who were interviewed in this study work at upper secondary schools 

in different geographical areas of Sweden. They all teach English as a second language 

as well as one or two other subjects. Below follows a description of how the schools 

have worked, or are working with their eTwinning projects. 
 

8.1 School A 

 

Teacher A teaches English, German and Italian at an upper secondary school, referred to 

as “School A” here, in southern Sweden.  The school has cooperated with a partner 

school in Italy for the last 2-3 years, and according to Teacher A both schools have been 

very happy with the partnership. They are now working together on their 3
rd

 joint 

project.  

 

The current project was initiated during a visit to Italy in September last year. The trip 

was part of a previous eTwinning project, where the students also got to visit each 

other’s schools. While they visited each other last year, Teacher A and the two Italian 

teachers started discussing ideas for a future project. They started talking about how 

“modern” it is to create blogs on the Internet, and that was a concept they wanted to try. 

They also discussed the fact that modern society is a somewhat egoistical society where 

everyone wants to be “special”. From this discussion the idea of the current eTwinning 

project was born.  

 

The first step in the project was for the students to write a blog where they described 

themselves. The second step was for them to share their views on how today’s fashion 

mirrors the “I”. This required the students to reflect on both themselves and others, 

taking into account identity, cultural diversity, fashion and strategies for expressing 

themselves in writing – in English. The students got to write their texts during class, and 

the teacher reviewed the texts before they were uploaded onto the Internet.  

 

The main goal for this project is for the students to actively interact with each other in 

English; to read, write and share reactions to other people’s blogs. According to Teacher 
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A, the teachers also feel that the project facilitates a connection to real life, as the 

students apply their English skills in a realistic way.  

 

Teacher A says that the teachers at School A have initiated one new eTwinning project 

each school year. This year he is conducting an eTwinning project with one English A 

class (1
st
-year-students) at the school. In the current project Teacher A is the only 

teacher involved from the school, however, in previous projects they have involved 

more teachers. 

 

School A has been involved in an international student exchange programme with their 

eTwinning partner school in the past, and both schools are very keen to continue that 

relationship. So far it has been School A that has financed the school trips for the 

Swedish students as they have not yet applied for any grants or scholarships to finance 

their trips. The trips are not, however, the final goal of the project – Teacher A says that 

they see the visits as a bonus. 

 

The partner schools had initially aimed to finish the current project sometime this spring, 

but they have pushed that deadline back and now aim to finish sometime during the 

autumn of 2009. One problem the teachers face is how to organize classes so that the 

eTwinning project does not take up too much time. Even though Teacher A and his 

students cover some of the goals from the national curriculum while doing the project, 

the teachers must also plan different course activities to cover the other course criteria. 

He clearly states that when planning the course activities he sees the eTwinning project 

as a complement to the other course activities.  

 

8.2 School B 

 

Teacher B works as an English teacher and Assistant Principal at an upper secondary 

school outside Stockholm. Teacher B is the Project Manager for all international 

projects at the school. 

 

School B has conducted one eTwinning project to date. The project was initiated by 

Teacher B, who goes to Italy regularly and who was in contact with some teachers at a 



32 

 

college in Italy during a holiday abroad. They started talking about starting an 

eTwinning project together, with the intention to create a Comenius
37

 partnership further 

down the line.  

 

The reason they wanted to start with an eTwinning project instead of applying for a 

Comenius partnership was that they felt there was no pressure in eTwinning projects to 

reach certain goals or complete certain assignments, as there are in a Comenius project. 

School B thought it was a good opportunity to start collaborating with the school in Italy 

and see how they got on. If the schools collaborated well, they would initiate a 

Comenius project the following year. One could say that the two schools used 

eTwinning as a starting point for Comenuis. 

 

The two schools that were involved in the eTwinning project offer the same types of 

education programmes, mainly within the area of art and media. When the teachers 

started discussing topics for an eTwinning project, the Italian school said that they had 

to do a project that evolved around an important year in European history. As far as they 

were concerned, this was a requirement from the European Union. The Swedish school 

could not find any information about this on the Swedish eTwinning website, but agreed 

that it would be interesting to do a project around the year 1989 – the year that the Berlin 

Wall fell.  

 

Together with the students, the teachers decided to use various approaches for their 

research on the year 1989. Teachers in English, History and Arts were involved in the 

project. The students were asked to carry out interviews, write articles about various 

events and work creatively with drawings in art classes.  

 

Teacher B says that both schools were happy with the project, but experienced some 

technical problems with the eTwinning portal which made them turn to other e-based 

tools for communication. She believes that they covered a lot of things in their 

eTwinning project, but that they saw the project more as a complement to the curriculum 

than something that originated from the national curriculum. 

                                                
37 Comenius is part of the European Union’s Lifelong Learning Programme and offers possibilities for 

schools to create more long-term partnerships where the whole school is involved in the international 

exchange. 
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The eTwinning project ended with the Swedish class going to Italy to visit their partner 

school. School B is currently involved in a Comenuis project with the same Italian 

school, but this year they have different groups of students involved in the project.  

 

8.3 School C 

 

School C is based in middle Sweden and offers various upper secondary education 

programmes. Teacher C teaches English and Swedish at this school. When the school 

made a decision a couple of years ago to start establishing more international relations, 

Teacher C was one of the teachers who started browsing online to find ways of creating 

international projects. In the search for suitable partner schools she came across the 

eTwinning portal, where she started browsing through the “Partner Finding” forum. That 

is how she found the two schools that School C established partnerships with. 

 

An eTwinning project was started in 2007 with a school in Poland and a school in 

Sardinia, where the aim was to do research on the three participating countries and 

discuss similarities and differences. Teacher C says that her students worked in English 

classes with the project, but that the project was more of a complement to the national 

curriculum than based on certain criteria. There were some criteria, like cultural aspects, 

from the English curriculum that were covered quite easily through this project, but the 

project mainly encouraged English as a working language – not necessarily based on 

specific goals in the course.  

 

English was used throughout the project. A Social Science teacher was also involved in 

the project and helped the students work with a few areas of country-specific issues such 

as politics. Both Teacher C and her colleague thought that the project covered some 

general goals that are not listed in course plans but in the Swedish school laws. Equal 

rights were for example dealt with, as was ethic principles and diversity in society.  

 

Two of the aims that the schools had when they initiated the eTwinning project were 

that they eventually wanted to start a Comenius project, and they also wanted to visit 

each other in the three different countries. After a start-up period in eTwinning, the 
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schools applied for a Comenius partnership. It was accepted, and the schools received 

funding to pay for some material and visits. To date, students and teachers from both 

Poland and Sardinia have already visited School C in Sweden. There are plans for the 

Swedish students to go to Poland to visit their partner school. 

 

Pedagogically, Teacher C says that she has worked a bit differently with the students 

throughout the eTwinning and Comenius project
38

, compared to her didactic choices the 

previous year. Teacher C believes that the students have worked more dynamically with 

their English skills when carrying out research on Poland and Sardinia, and they have 

also learned a lot about cultural differences.  

 

According to Teacher C the students have really enjoyed learning about other cultures 

and interacting with students abroad, so they are very pleased with the project. However, 

they thought that the eTwinning tools were a little bit difficult to work with, so they 

“gave up” on them after a while. 

 

When asked what difficulties or problems School C came across in their project, 

Teacher C said that there had been some issues with the communication flow, but that 

those differences were part of the learning curve with regards to culture-clashes and 

diversity. They had also had some technical difficulties at times. When things had not 

gone according to plan, the teachers and students felt that they had all learned something 

from the experience. 

 

                                                
38 School C’s Comenius project is basically an extension of the eTwinning project, so they will both be 

referred to as “the project” 
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9 Findings 

 

Since the research objectives in this paper include a discussion on pedagogical 

approaches in terms of language acquisition and the application of current language 

skills, as well a discussion on the national curriculum in relation to eTwinning projects, I 

have opted to present my findings in four different sections (as described in  the research 

objectives): 

 

- Project initiation 

- Focus on the national curriculum 

- Impact on language education 

- Beyond English  

 

After conducting the three telephone based interviews, I started reading through the 

transcripts to see if I could find any patterns in the interviewees’ answers. I used the four 

areas above to examine the answers from schools A, B and C, and started compiling the 

findings. 

 

Below is a summary of how School A, B and C responded to questions within these four 

areas, to be followed by a discussion on the findings. 

 

9.1 Project initiation 

 

At School A it was clearly the teachers who came up with the concept for the current 

project, not the students. When the schools originally registered for an international 

partnership, it was the teachers who established contact with each other and started 

discussing project ideas. When they met in connection with another project last year the 

teachers started discussing new project ideas. Hence, the current project idea did not 

stem from the students’ initiative or suggestion, but from the teacher’s interest in 

continuing a previous partnership.  

School B has a very similar pattern in the project initiation process. It was one of the 

teachers who initiated the project together with teachers from the partner school after 
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visiting the partner school’s country. The students were, however, involved in shaping 

the details of the project. 

When School C had found partner schools in the eTwinning Partner Finding forum, it 

was the teachers who discussed what kind of project they could do between the 3 

schools, and that was later filtered down to the students. The project initiated with a 

desire from the school board to establish more international contacts and to carry out 

international projects – regardless of what the projects was about.  

Hence, none of the three eTwinning project presented in this study had its origin in the 

national curriculum, but they stemmed from a desire to develop international relations.  

 

Figure 2: The start-up process 

 

As can be seen from Figure 2 above, all of the projects in this study were initiated by 

teachers. It should be noted that even though the principal objective in all three projects 

was to establish or develop international relations, all three teachers stated that the 

projects complemented the national curriculum satisfactorily.  
 

 

 

9.2 Focus on the national curriculum  

 

The brainstorming session Teacher A had with the teachers from the partner school to 

come up with a suitable project idea did not originate from what would be possible from 



37 

 

the national curriculum, but the focus was on “what would be interesting to do”. Once 

the teachers had agreed on a concept and the methods for carrying out that project, 

Teacher A talked to his students about the project. Although the project did not derive 

from didactic choices based on course criteria, the project still covered several aspects in 

the national curriculum.  

 

During the interview with Teacher A, he stated that the writing aspects were in focus 

throughout the project. When reviewing the course criteria, he felt that the written 

communicative skills were those that were enhanced the most during the project. Some 

oral communication criteria were also covered in the project, but the project mainly 

complemented the various goals for the English course he was teaching. 

 

School B’s eTwinning project did not originate from the national curriculum either, but 

stemmed from a discussion between the teachers. The purpose was to let the students try 

an international project with the intention to start a Comenius project further down the 

line. Throughout the course of the project, the students still covered several course 

criteria. 

 

Teacher C describes a very similar scenario, where the original project idea was based 

on what would be convenient and interesting to do in an international project. The focus 

was on establishing international relations, not necessarily to cover certain course 

criteria. In spite of this, Teacher C says that a few course criteria were covered in the 

project – although that was something that happened naturally, not necessarily by 

making conscious didactic choices. It was when Teacher C started reviewing the course 

criteria that she discovered that the project covered several goals of the English course 

according to the national curriculum. 

There clearly seems to be a difference in how the three teachers have worked with the 

national course plans in the eTwinning projects, compared to other classroom activities. 

When asked what the differences were, all three teachers mentioned that they normally 

would have studied the course criteria from the national curriculum before planning 

classroom activities. Their didactic choices would have been based on those activities in 

accordance with the course criteria. After completion of the set out tasks and 
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assignments, the teachers and students would evaluate the learning process and results, 

and review the curriculum once again to make sure that all the criteria had been fulfilled.  

Figure 3 below outlines the more “traditional” process of working with course criteria, 

as described by the interviewed teachers, where any classroom activity has its origin in 

the course goals from the national curriculum: 

 

Figure 3: The traditional way of working with national course criteria 

 

When working with the eTwinning projects, the teachers gave a different account of 

how they had worked with the curriculum and course criteria. None of the interviewed 

teachers had started the eTwinning projects because they had certain course criteria they 

needed to fulfil. Instead, the eTwinning projects had been a complement to the other 

classroom activities. When initiating the eTwinning projects, all three teachers described 

how they had found an international partner school and subsequently planned and 

carried out certain activities. Hence, the teachers worked with syllabus a little differently 

than they otherwise would have done. As Teacher C said in the interview, she was used 

to using the national curriculum as a starting point to see what she should do with the 

students to fulfil the criteria in the course plan. In the eTwinning project she was 

suddenly looking at the criteria from a completely different perspective. She describes 

how she found herself reflecting on “what do we need to learn to carry out the next step 
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in the eTwinning project” and together with the students she made plans for how they 

would enhance the students’ communicative skills, vocabulary etc.  

During the process of actively working with the students to meet their demands for 

knowledge, based on what they needed to improve in order to make the eTwinning 

project successful, Teacher C found that they did reach several course goals, but that 

happened “naturally”, through the various stages in the project. After the eTwinning 

project she talked to the students about the goals from the curriculum that they had not 

reached, and they consequently made a plan for the rest of the term that would cover 

those requirements. At that stage, they went back to a traditional way of working with 

the course criteria (as exemplified in figure 3 above), and made sure that they covered 

all the aspects.  

Below is an illustration of the approach the three interviewed teachers had when 

conducting eTwinning projects: 

 

Figure 4: The teachers’ approach to national course criteria in eTwinning projects 

 

 

In conclusion, Teacher A, B and C used both models above when working with 

eTwinning projects. When they initiated international projects they followed the process 

illustrated in figure 4 above, but they also went back to the process illustrated in figure 3 

above when they evaluated the fulfilment of the relevant course criteria. 
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9.3 Impact on language education 

 

All three schools gave examples of their students showing curiosity and motivation to 

use and develop their language skills throughout the eTwinning projects. It was obvious 

that teachers as well as students enjoyed the international partnerships that they had 

initiated, and all three teachers stressed that working with real-life projects where 

English was the working language was an excellent way of putting language skills to 

use.  

 

When asked about their educational approaches with regards to the eTwinning projects, 

all three teachers put emphasis on oral and written communication and gave examples of 

how they had worked with these areas. School A worked a lot with written 

communication through blogs and online forums. Teacher A says the students worked 

very independently with their written English and that they took initiatives to write texts 

online and ask questions on the partner school’s online entries. Teacher A’s didactic 

choices were made in accordance with the students’ requirements throughout the project, 

but focused on written proficiency to a great extent. As he was guiding his students 

through the various steps of the eTwinning project, he worked with both individual 

students and groups of students, and he had to be flexible in his role as a “coach”.  Some 

students needed help with the grammatical aspects of their texts, while others needed 

advice on argumentative writing techniques or help on how to vary their vocabulary.  

 

In summary, the pedagogical approach Teacher A used was directed more towards 

coaching the students to find the appropriate information or develop their language skills 

in accordance with the requirements than leading the classroom activities in certain 

predetermined events. 

 

Teacher B put a lot of focus on the cultural aspects of a language. She believed that her 

students had started reflecting a lot on the cultural aspects of languages. Teacher B said 

that there had been less emphasis on the grammatical aspects of English throughout the 

eTwinning project and more emphasis on the communication flow between the students, 

and how the partner schools communicated differently based on their cultural 

backgrounds. The students in Sweden addressed their teachers by their first names, for 

example, whereas the partner school students referred to their teachers by their titles or 
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surnames. In the communication between the students she thought that her students had 

made some excellent reflections on the use of vocabulary and also the use of informal 

versus formal English.  

 

The nature of the eTwinning project that School C was conducting meant that the 

participating students had to learn some specific vocabulary to carry out their written 

discussions. Teacher C worked with the students with some specific vocabulary and 

phrases related to equal rights, politics and culture. Teacher C continuously gave the 

students individual feedback on their writing, and believes that they learned a lot from 

actively communicating in writing with their partner school.  

 

All three teachers said that the dialogue between their students and the partner school’s 

students – regardless of the level of English that was being used – was key in their 

students’ learning process throughout the eTwinning project. It was the students’ desire 

to have valuable communication and find out about each other’s values and ideas that 

motivated them to keep adding entries on the blogs, forums or other online communities.  

 

9.4 Beyond English 

 

Teacher A expresses a great degree of satisfaction with both the current and past 

eTwinning projects. It seems that both teachers and students have enjoyed the 

international exchange and they are keen to continue the partnership. In addition to 

improving their English language skills, Teacher A believes that his students have 

gained a lot of insight into other cultures and that they have reflected on diversity in an 

excellent way. The students have also improved their ICT-skills and they have become 

aware of pros and cons with the modern phenomenon “blogging”. 

 

Teacher B says that the international eTwinning project has given the students 

opportunities to reflect on their own learning curve and how people do things differently 

in different countries. When asked to work creatively with drawings in art classes, the 

students from the two different partner schools created quite different artwork. This 

made the students reflect on course criteria, methods of working and ways of expressing 

oneself creatively in different art forms.  
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Teacher C believes that the eTwinning project has increased the students’ awareness and 

acceptance of other cultures and ethnical diversity. In addition to enhancing written and 

oral communication skills, Teacher C says that the project gave the students an 

opportunity to work dynamically with the concept of equal rights, which in turn opened 

up opportunities for reflection in other courses as well (i.e. Social Sciences, History and 

Swedish). 

 

On the downside, one of the teachers was not sure that all her students got as much out 

of the projects as the rest of the group. Although the motivation to “talk” (whether it was 

through a blog, an online chat programme or a tool like Skype) was high among most 

students, there were some students who, for various reasons, were not as interested in 

exchanging information with the partner school, whereas other students exchanged 

messages daily. The development of the individual student’s language skills depended 

on the participation to a great extent, which made it somewhat difficult for the teacher to 

grade the student’s language development if participation was limited.  
 

9.5 Summary of findings 

 

It would be fair to say that even though the eTwinning projects presented in this study 

did not have their origin in the national curriculum, all three projects still covered a 

number of aspects from the curriculum. The three interviewed teachers also vouched for 

the students learning things that lie beyond English; for example cultural acceptance, 

social interaction skills and the ability to embrace diversity both in terms of ethnic 

background and viewpoints. These are things that are covered in the more general goals 

for schools (not necessarily in the individual course plans). 

 

When conducting the eTwinning projects, the three interviewed teachers all said that 

they made different didactic choices in their English classes than they otherwise would 

have done. They did, however, find it difficult to define what they did differently. 

Teacher B said that she had to be more flexible with her approach, and be prepared to 

move away from what she had planned for a class in order to actively respond to the 
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students’ queries around the eTwinning project, but she found it difficult to pinpoint 

what other didactical considerations she made. 

 

Since all three teachers saw the eTwinning projects as complements to the “normal” 

class activities, they did not come across as overly worried about reaching goals in the 

national curriculum through the eTwinning projects. They seemed confident that they 

would do that through other exercises and projects. 
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10 Discussion 

 

The teachers I talked to in this study have something very important in common – they 

are all brave! By that I mean that they are not afraid of trying new teaching methods that 

perhaps lie outside of their comfort zone, and they are not afraid of learning together 

with their students without knowing where that quest for knowledge might lead them to. 

These teachers have, in my opinion, all paved the way for dynamic language learning 

and further knowledge by giving their students access to online resources which takes 

them across the borders in virtual classrooms.  

 

As shown in the case studies in this paper, the teachers have changed their pedagogical 

approaches in the eTwinning projects, even if they find it somewhat difficult to define 

exactly how. During the interviews with Teachers A, B and C they put a lot of focus on 

learning. When teachers reflect on their own role in the classroom, not just with regards 

to eTwinning but to all classroom activity, that’s exactly where I believe their focus 

should be; on learning – not teaching. Instead of taking on the role of the authoritative 

person who knows everything about a specific subject, teachers should change their 

approach to guiding and coaching the students to find new ways of learning, and also to 

find more modern ways of learning together. This approach corresponds well with 

Vygotsky’s ideas of an active learning process, as the teacher takes on the role of 

moderator who helps the student find new knowledge. Vygotsky believes that it is the 

teacher’s job to vary the student’s learning environment. The teacher can actively create 

a dynamic learning environment for the student in an eTwinning project, where the 

world is literally a click away and exploration and exchange are two of the key 

ingredients.  

 

Vygotsky’s ZDP model can easily be applied to students taking part in eTwinning 

projects as well, as each individual student can have specific goals of research and 

exchange. The teacher can for example let each student write a letter of purpose upon 

initiation of an eTwinning project, where the student defines the goals and ambitions 

that are in focus for their individual learning process throughout the project. These 

objectives can include improvement of language skills, a higher degree of cultural 
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awareness, argumentative skills and any other details that are related to the specific area 

of study in the initiated eTwinning project. 

 

Teacher A described how he worked with each individual student’s development in the 

blogging project. The eTwinning project focused extensively on written communication 

and dialogue, and Teacher A described how he was able to sit down with each individual 

student and talk about their language development and progress plan. We could say that 

he applied the ZDP model in his didactic choices in the eTwinning project. He also acted 

as a moderator for the project and showed a lot of flexibility in his teaching role as the 

students often changed topics in their written dialogue with each other.  

 

As a reflection on the teachers’ answers in this study in relation to Vygotsky’s thoughts 

on learning, I believe it is true that students learn better by being actively involved in the 

search for knowledge. This means that the teacher’s role has to change from a traditional 

model, so that teachers work with students – possibly through the use of ICT-tools – to 

gain new knowledge and develop critical thinking. Since the Internet provides us with so 

many resources, it is important to teach students how to filter through those resources; 

with the focus not only being on what to learn, but how to learn. 

 

Technology – in terms of computer programs and online tools as well as other 

technology based teaching tools – is forever changing, and teachers are not ever fully 

“trained” in technological tools or the subject they teach. Simply put, a person can never 

claim that there is nothing else to learn. The question is, then, how we can best work 

with students to inspire them to learn. In Bengt Börjeson’s discussion of motivation and 

thirst for knowledge as central aspects of the Swedish school system in SOU 2000:19
39

, 

he stresses the importance of the teacher’s role in terms of the individual student’s self 

confidence and self esteem. In this discussion Börjeson poses the question; haven’t we 

all had a teacher who has motivated us to learn and be the best that we can be? Can’t we 

all recall at least one teacher who could relate to us and who was able to inspire us, both 

in the academic world and as human beings? Yes, I think most of us can. My own 

source of inspiration was a Swedish teacher called Stina Myrman. I have such fond 

memories of that encouraging, warm, funny woman whom I haven’t seen in fifteen 

                                                
39SOU2000:19,  http://www.haninge.se/upload/500/SOU200019.pdf , page 32 
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years. She brought out that inner motivation in me to learn; that ambition, that Börjeson 

talks about. Perhaps she didn’t change my life drastically, but she encouraged me – she 

brought out drive and self confidence in me and in others. I remember Stina Myrman, 

and I am sure that many others do too. Now that I am working as a teacher myself, I 

can’t help but wonder whether my students will remember me? 

 

In the discussion of what defines a good teacher, Zehm and Kottler
40

 say that it is the 

human dimension that gives all teachers their power as professional influencers. If you 

go back to a list of qualities that made your best teachers so effective, you will probably 

notice that much of what made them significant in your life was not what they did, but 

who they were as human beings. They exhibited certain characteristics that helped you 

to trust them, to believe in them. It was not so much that you cared deeply about what 

they were teaching as much as that you found yourself so intrigued by them as people. 

You respected them and felt connected to them in some profound way that transcended 

the content of their instruction. If we take a moment to reflect upon the essence of 

eTwinning projects, we should quickly come to the realisation that first of all, all 

teachers do not know what eTwinning is. All teachers do not have excellent ICT skills 

either. But teachers do not have to be ICT experts to initiate an eTwinning project, after 

being introduced to the concept. In my opinion, the best teachers are so much more than 

experts in their fields, and even more than interesting personalities; they are individuals 

whom children and teenagers can trust; they are adults who are perceived as safe and 

kind. They do not have to be knowledgeable in eTwinning to carry out successful 

eTwinning projects. The best teachers are people who dare to go outside their comfort 

zone to learn new things. Even if the teacher is not fully up-to-date with modern 

technology and online tools, the willingness to learn is one of the most powerful tools 

they can have. Students generally enjoy working with online tools, and if there is one 

major premise of teaching, it is conveying the idea that learning is fun.  

 

As shown above, the teachers who were interviewed in this study all said that they 

worked with the national course criteria a bit differently when conducting eTwinning 

interviews. When they are not involved in eTwinning projects, they say that their 

starting point always is the course criteria from the national curriculum, as illustrated in 

                                                
40 Zehm S.J 1993: On Being a Teacher: The Human Dimension. 
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figure 3 (page 26). However, when conducting eTwinning projects, the first 

consideration had been what would be interesting to do in an international project. All 

teachers stated that the eTwinning projects complemented the other course activities.  

 

Based on the teachers’ comments on how they used the course criteria, and how their 

actions differed from what they usually would have done, I have created a slightly 

different model of the approach that teachers perhaps should have when initiating 

eTwinning projects. Although there are no official requirements to include criteria from 

the national curriculum in eTwinning projects, it is recommended that schools consider 

those criteria. In my opinion, the initition of an eTwinning project should always include 

an assessment of all partner school’s official requirements in terms of goals and course 

activities. Regardless of the number of courses and teachers involved in an eTwinning 

project, the initial planning and setup of a new eTwinning project should always take the 

participants official obligation (as specified by each country’s national school board) 

into consideration. The planning of activities should include those considerations. When 

teachers and students evaluate the project afterwards, the assessment should include 

looking at the success of the project as a whole as well as looking at the course criteria 

goals that were reached. Included in this model is Nieto’s vision of education being part 

of basic education, since students learn about other cultures and perspectives through an 

eTwinning project.  

 

In her publication on the multivoiced classroom
41

 Olga Dysthe mentions that what 

characterises Vygotsky’s model of human activity is that the activities are goal oriented. 

Both group work and individual work reaches higher learning potentials if it is clear 

what the aims and goals of a project are. The students’ participation and motivation is 

often based on involvement in the planning of the course activities, and that is 

something I’ve taken into consideration in the illustration below. This is what I believe 

the process of setting up an eTwinning project should look like, to ensure that national 

course criteria are covered at the very beginning of a project: 

                                                
41 Dysthe, O 1995: Det flerstämmiga klassrummet 
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Figure 5: An alternative approach to include national course criteria in eTwinning projects 

 

The eTwinning projects presented in this study, as well all other eTwinning projects, 

take diversity into consideration as people with different cultural backgrounds engage in 

international projects. Multiculturalism and diversity are central concepts. Multicultural 

education is something that concerns all teachers and all students. As a teacher, it is 

important to embrace multiculturalism and keep an open mind. In this respect, I believe 

it is important to speak to one’s students about multicultural education. Do the students 

know what it is? How do they define it? Do they think it’s important? It is vital to keep 

an open dialogue and create a discussion forum with the students. In an eTwinning 

project, it is valuable to continuously ask the students what cultural differences they 

have come across in their projects, and to ask them on reflect on them.  

 

One of the eTwinning projects presented in this paper involved a partnership between 

Sweden and Italy. The Swedish students had come to the realisation that the Italian 

students’ perception of time was a bit different from their own views. When meeting 

each other in real life, the Swedish students reflected on how unconcerned the Italian 

students were about being late, whereas the Swedish students were very keen on being 

on time. When asked to reflect on the differences, the students actively discussed pros 
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and cons of being laid back with regards to punctuality. This active discussion helped 

prevent the effects of a culture clash. As a teacher, it is important to keep an open and 

active discussion in the classroom, to help prevent the gaps that often exist between 

various ethnic and cultural groups. If we can teach our youngsters to value diversity, we 

will have a much better society without the problems of racism that we often experience. 

If we can get students to work together in groups and exchange experiences and 

knowledge, we will create a togetherness which the students might not have had 

“automatically”. As Nordheden says
42

, even when there is a willingness to learn from 

other cultures, there needs to be a moderator – in the school environment perhaps a 

teacher – who helps build bridges between the cultures and facilitates communication 

between the participants or students.   

 

In this paper I have said that eTwinning goes beyond eLearning, because eTwinning 

projects connect real people in a virtual classroom. Traditionally, eLearning involves 

technology-based tools which are used by people who belong to a specific group; a 

group where the participants want to learn more about a certain subject. Those people 

may meet in real life as well, but the common goal they share is usually to learn more 

about a specific subject area. In eTwinning projects the students have a common goal in 

terms of the project scope, deadlines and details, but another goal is also to learn 

something about another culture. Dysthe’s model of the multivoiced classroom
43

 can be 

used to combine written and oral forms of communication in any eTwinning project. As 

students become more confident with the online tools and start communicating more 

freely with their partner school, their self confidence increases at the same time as they 

hopefully become more curious about the partner school’s cultural perspective. Since 

eTwinning projects combine language learning with studies within other areas, 

eTwinning projects are by default content-based learning processes.  

 

Learning new things is always more fun for students if they can relate to reality – so if 

there are students in the classroom with various cultural and ethnic backgrounds one 

should take advantage of this and use the diversity to motivate and encourage students to 

learn about the different cultures. European teachers are able to start eTwinning projects 

which relate to both the curriculum and the cultural diversity that exists in the classroom 

                                                
42 Hultinger E-S 1996: Den mångkulturella skolan 
43 Dysthe, O 1995: Det flerstämmiga klassrummet 
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and in the partner school’s classroom, and encourage the students to learn from each 

other. In my opinion, it is the teacher’s job to teach students not to be afraid of what is 

different but to keep an open mind and embrace diversity. Through dialogue, in a 

multivoiced classroom, it is possible to let students lead the way in the search for new 

knowledge and to teach them to challenge what we know as the “truth”.  Curriculum and 

materials may represent the content of multicultural education, but multicultural 

education is above all a process. Dewey’s deliberate dialogue comes into play here. As 

mentioned in this paper, the main characteristics of the deliberate dialogue are listening, 

questioning, arguing and reflecting. eTwinning projects give schools an opportunity to 

use the deliberative dialogue to get involved in a multicultural education process, 

especially since the deliberative dialogue can take place both in the “real-life” classroom 

as well as in the virtual classroom. By applying a deliberative dialogue in both those 

contexts, the concepts of democracy and multivoicedness filter through all areas of 

communication. In that respect, teachers ensure that the students are not only working 

with language skills and social science criteria (or whatever the subject matter might be), 

but they also work with cultural and moral principles, ethnic values and equal rights. 

 



51 

 

11 Concluding comments 

 

Teachers are in essence professional communicators. The best teachers may be those 

who have worked hard not only to develop themselves as experts in their fields, but also 

to practice what they know and understand in their own personal lives. In eTwinning 

projects, teachers and students have an opportunity to apply their learned skills as well 

as gain new knowledge about different areas of study. However, as mentioned in this 

study, teachers do not have to be ICT experts to initiate an eTwinning project. What 

teachers do need is flexibility and a willingness to learn together with their students. 

With the right approach, teachers and students can embark on virtual journeys where the 

communication with eTwinning partner schools hopefully will lead to an enriched 

learning process and priceless knowledge of other people’s cultural values. 

 

However, not all eTwinning projects are successful. There are numerous initiated 

eTwinning projects that have not been completed by the participants, perhaps due to lack 

of time, energy or commitment. These incomplete projects may not have reached their 

set out goals, but it does not mean that the teachers and students involved in the projects 

have not learned anything.  

 

The planning stage in an eTwinning project is crucial in terms of the success of the 

project, so that all participating partner schools have agreed on the goals, deadlines and 

timeframe of the project. My model (figure 5, page 48) provides a simple step-by-step 

guide for how teachers can ensure that national course criteria are covered in an 

eTwinning project.  

 

In eTwinning projects as well as other areas of study, there is a lot that teachers can 

learn with and from their students – not just the other way around. If teachers decide to 

use eTwinning to coach students not only through language acquisition but through a 

dialogue of differences, the experience that both students and teachers gain could be 

invaluable.  
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12 Enclosures 

 

The research I undertook to find out how Swedish college teachers are working or have 

worked with eTwinning projects included telephone interviews with three teachers. I had 

prepared a number of interview questions that I used as a basis for my interviews with 

the teachers, but I was open to discussions that went beyond those questions. Many of 

the answers lead to follow-up questions. 

12.1  Interview questionnaire (in Swedish) 

 

These are the interview questions that were used in the interviews with the three 

Swedish teachers; Teacher A, B and C: 

 

Intervjufrågor 

 

- Vad undervisar du i för ämnen på er skola? 

- Hur kom det sig att ni initierade ett eTwinning projekt på er skola? 

- Vad har ni gjort för eTwinning projekt – vad har de handlat om? 

- Hur uppstod idén till projekt X? 

- Vad hade ni för syfte med projektet? 

- Hur många lärare var inblandade i projektet från er skola? (Hur resonerade ni i så 

fall kring syftet med projektet utifrån olika kurs-perspektiv?) 

- Hur detaljerade tycker du att ni var när ni planerade projektet (moment att utföra, 

deadlines,arbetssätt, uppdelning av grupper, dokumentation etc.)? 

- Vad utgick ni ifrån när ni planerade projektet? 

- Hur fungerade samarbetet mellan er och partnerskolan? (positiva och negativa 

effekter) 

- Vilka didaktiska val gjorde du i eTwinning projektet? (Pedagogiskt 

tillvägagångssätt) 

- Var resultatet av projektet tillfredsställande? (Varför/varför inte?) 

- Tycker du att ni uppnådde de mål som ni hade satt innan projektets början? (Hur? 

Varför/varför inte?) 

- Om det fanns mål eller moment som inte uppfylldes, hur handskades ni med detta? 

(släppte ni det, gjorde ni något slags avslut i gruppen som deltog etc.?) 
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- Uppfyllde ni andra mål som ni reflekterade över efteråt? 

- Hur dokumenterades projektet? 

- Vilka reflektioner hade eleverna kring projektet efteråt? 

- Hur skedde elevernas reflektion efteråt? (diskussion i klassen, skriva uppsats etc.) 

- Vad skulle du säga var den största lärdomen/största lärdomarna av projektet? 

- Tror du att ni kommer att arbeta med fler eTwinning projekt i framtiden? 

- Vad kan i så fall förbättras inför nästa projekt? 

 

 

Eventuellt som tillägg, beroende på hur intervjun går: 

 

- Jobbade ni medvetet med kursmålen i (kurs XXX) under projektets gång? 

- Var det mestadels lärarna som planerade projektet, eller var det eleverna som skötte 

största delen av planeringen? 

- Gick ni igenom uppnådda kursmål efter projektets avslut? 

- Hur skiljde sig de faktiska resultatnt mot kursmålen / de mål ni satte upp innan 

projektets början? 
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