
 

 
 

Estetisk-filosofiska fakulteten  
 
 
 
 
 

Carin Olsson 
 

 
The effect of errors on the intelligibility of learner texts 

 
 
 
 
 
 
 

Engelska  
C-uppsats  

  
Termin: Höstterminen 2008 
Handledare: Marika Kjellén Simes 

   

Karlstads universitet 651 88 Karlstad 
Tfn 054-700 10 00 Fax 054-700 14 60 

Information@kau.se www.kau.se 

 



Abstract 

 

Titel: The effect of errors on the intelligibility of learner texts  
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Antal sidor: 30 

 

Abstract: This paper is based on a qualitative investigation concerning the effect of errors on 

the intelligibility of learner texts and whether there are some errors that can be considered 

graver than others. The investigation was based on five student texts that were collected at an 

upper secondary school in the Swedish province of Värmland. The texts were sent to five 

native speaker evaluators in Britain and the United States of America. The errors represented 

were categorized as followed: substance, grammar, word choice, transfer errors and other 

errors. 

The results indicate that errors concerning substance, word choice, other errors and 

grammar were not considered grave. Concerning the grammatical errors, there were only a 

small number of cases that were considered grave. Therefore, the conclusion was drawn that 

grammatical errors do not affect the intelligibility of any of the five texts. However, the 

results from the investigation show that transfer errors, i.e. when the writer has transferred 

characteristics from the first language to the target language, were considered affecting the 

intelligibility to a larger extent than errors belonging to the other categories.     

 

Nyckelord: Intelligibility, error gravity, substance errors, grammatical errors, coherence 

errors, transfer of L1, word choice 
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1.  Introduction   
There are many situations in which people who do not share a native language have to 

communicate. The language they use is referred to as a lingua franca (Trudgill, 2001:132), 

and in many parts of the world it is English that is used for this purpose. Every day thousands 

of written texts are produced in English by non-native speakers. Naturally, errors are bound to 

occur, errors which might affect the intelligibility of those texts. Because of the importance of 

English, it is an obligatory subject for students in Swedish schools from about third grade up 

to upper secondary school. One skill of English that is considered is the ability to write; 

therefore, students practice writing in English throughout the school years.  

Studies on the impact of errors on the intelligibility of texts might help teachers of English 

as a foreign language focus on the most important areas. To date, very few investigations 

have been carried out regarding the extent to which errors affect the intelligibility of learner 

texts. For instance, if someone is writing an e-mail to a native speaker of English which 

contains incorrect word order, e.g. Have this read not I (my example) instead of I have not 

read this, there is a possibility that the native speaker will not understand what the writer 

intends to say. Since this kind of error might affect the intelligibility of the e-mail, it should 

be an error that teachers would consider important to focus on. However, according to Enric 

LLurda (1995), teachers tend not to focus on errors that disturb native speakers of English that 

do not have any linguistic training. According to an article written by Nsakala Lengo (1995), 

all errors do not affect the intelligibility of texts. Not many Swedish studies have been carried 

out in this field, and, as pointed out by Stig Johansson (1978:1), more investigations of error 

gravity should be carried out.  

 

 1. 1 Aim 
The aim of this study was to find out if there were some error categories that affected the 

intelligibility of English learner texts more than others. Five learner texts written by Swedish 

students in upper secondary school were studied in order to discover whether there were some 

errors that were considered graver than others. It is my hope that this study will be of help in 

the teaching of English writing to Swedish EFL (English as a Foreign Language) learners. If 

there are errors that are likely to cause more problems than others, students and teachers will 

be able to focus more on those 
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2. Background  
This chapter contains information on the syllabus for English in upper secondary school, and 

discusses common errors made by Swedish learners of English. Furthermore, one section is 

devoted to the gravity of errors.  

2.1 The Swedish syllabus for English in upper secondary school  
In order to improve their English, learners need to practice writing. According to the Swedish 

syllabus for upper secondary school (Skolverket 2009) students are to acquire the necessary 

tools to communicate in English – both orally and in writing. The part of the syllabus 

concerning students’ writing abilities states that students should “refine their ability to express 

themselves in writing in different contexts as well as develop their awareness of language and 

creativity” (Skolverket 2009). This ability includes vocabulary, grammar, spelling and 

phraseology. 

The A-course in English is mandatory in Swedish upper secondary schools. For some 

programs the B-course is mandatory as well. On the other hand students can choose whether 

or not they want to carry on with the C-course. After having completed the A-course the 

learners should be able to use their English to communicate within a range of contexts 

(Skolverket 2009). In addition, the students should also be able to express themselves in 

writing, and be able to analyze and work with their English in order to develop their formal 

accuracy and fluency. Moreover, they should also have the ability to vary their language by 

using e.g. synonyms (Skolverket 2009). The English C-course, which is not obligatory, is 

available for students who want to further improve their English. When they have finished the 

course, they should be able to write a paper about an area of their own interest (term paper) 

and be able to use subject-related vocabulary. Furthermore, students should be able to write 

both formal and informal texts using varied vocabulary (Skolverket 2008).  

2. 2 General information about errors  
When learners write in the target language, they are bound to make errors. James (1998:80f) 

points out that it is important that errors are separated from slips and mistakes. A slip is 

something that the writer can detect and correct without anyone pointing it out. For instance, 

slips often occur when someone is writing too fast on the computer. A mistake is something 

that, in contrast to a slip, has to be pointed out to the writer for him/her to be able to see it and 

make the necessary corrections. Errors, on the other hand, differ from slips and mistakes. 
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When second language learners make errors, they do not have the knowledge to detect them 

nor correct them even though the errors are pointed out to them (James,1998:3f).  

Another way to describe errors is to regard them as part of learners’ developmental 

process. Errors occur in both spoken and written language, but they do not always have to do 

with a learner’s lack of knowledge. According to Lightbown and Spada (1999:72), errors 

made by second language learners can be the result of their attempts to find the correct 

structure of the language. As Corder puts it, “we can regard the makings of errors as a device 

the learner uses in order to learn” (Corder, 1983:169).  

Furthermore, learners´ first language might interfere with their second language 

acquisition (Lightbown & Spada (1999:72f). This means that characteristics from the first 

language might be transferred to the second language and, consequently, errors will occur in 

e.g. sentence structure, spelling and grammar. 

2.3 Different types of errors 
Yet another way of regarding errors is by identifying the category they belong to. The types 

of errors, that will be dealt with in the following sections are: substance errors, grammatical 

errors and word choice errors.  

2.4.1 Substance errors 
James (1998) points out that substance concerns errors such as misspelling, punctuation and 

confusables. In this section the focus will be on these since they relate to the errors found in 

the learner texts in this study.  A very common type of error which falls under the category of 

substance errors is misspelling. However, it is important to separate errors from typographic 

mistakes or typos. According to James (1998:130f), one of the reasons second language 

learners make spelling errors is that they listen to how a word is pronounced and try to copy it 

down in writing. In other words, misspellings might be due to what James calls misencodings. 

Furthermore, punctuation is another category that falls under substance errors. James suggests 

(1998:131) that one kind of punctuation error that often occurs in written productions is the 

overuse or lack of commas.  

The last type of substance error is what James (1998:133f) refers to as “confusables”, 

which can occur when a writer confuses one word with another: e.g. course for coarse (James 

1998:133). Confusable errors are likely to occur among homophones, i.e. words which are 

pronounced the same but spelled differently. Furthermore, confusable errors also occur within 
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words. James (1998:133) mentions the confusion of affixes where the writer has written 

consonent instead of consonant, and descriminate instead of discriminate (James 1998:133). 

The problem lies in the writer having confused “the graphemic representation of a syllable or 

morpheme forming part of a word” (James1998:133). 

2.4.2 Grammar errors  
In this section, I will take a contrastive approach to English grammar and focus on the areas 

that have been pointed out as especially difficult for Swedish learners of English. 

One difficult area for Swedish learners of English is the use of prepositions.  According to 

Estling Vannestål (2007:364), one Swedish preposition might be represented by several 

different corresponding forms in English. As an example Estling Vannestål mentions the 

Swedish preposition av in phrases such as lida av and skaka av. The corresponding 

prepositions in English would be “suffer from” and ”tremble with” (Estling Vannestål 

2007:364).  

 Another difficulty can be found in the fact Swedish and English verb tenses are not 

always used in the same way (Estling Vannestål, 2007:178). There are occasions when the 

Swedish language uses the past tense and the English the present tense, such as, “it´s kind of 

you to remember me. (Det var snällt av dig att…)” (Estling Vannestål 2007:178). 

  According to Lightbown and Spada (1999:76), articles, i.e. the indefinite articles a, an, 

and the definite article the, are another part of grammar which many learners find particularly 

difficult to grasp. Estling Vannestål (2007:121f) suggests that the problem originates in the 

fact that the Swedish language uses word endings where the English language uses the 

definite article. 

Yet another part of the English grammar that Swedish students of English might find 

complicated is the progressive, i.e the –ing form, because, as Estling Vannestål puts it, “there 

is no corresponding form in Swedish” (Estling Vannestål, 2007:191). In English, the 

progressive is used when describing something that is or was going on at a certain point in 

time e.g. I am cleaning the house would translated into the Swedish language be constructed 

the following way: Jag håller på att städa.  

One of the most common kinds of errors made by Swedish learners of English is subject-

verb agreement error (i.e. concord errors) The problematic feature is that the third person 

singular takes an –s in the present tense, e.g. she laughs. 
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 Both Swedish and English are Germanic languages in which the order is typically that of 

Subject-Verb-Object, as exemplified in Marie saw the beach1 (Estling Vannestål 2007:73). In 

other words, this is the order in which words should be used to create understandable 

sentences. Nevertheless, what is correct regarding word order in Swedish might not be correct 

in English. Since the typical word order is S-V-O, some learners might think that a sentence 

structure that works in Swedish, also works when writing in English (Lightbown & Spada, 

1999:86). In addition, word order is very important in English since the language is only 

inflected to a limited degree and the endings do not represent the sentence constituent of a 

word (Estling Vannestål 2007:64ff). Rather, sentence constituents are identified by their place 

in the clause. Thus, if the word order is incorrect, the utterance might not be understandable.  

In addition to word order, sentence structure is yet another part of grammar that Swedish 

learners of English find difficult. Sentences can be divided into main clauses and dependent 

clauses. Main clauses are sentences or utterances which can stand on their own, i.e. they do 

not need to be attached to another sentence. The dependent clause, on the other hand, cannot 

stand on its own and can only be used together with a main clause. According to Estling 

Vannestål (2007:78), when learners of English know how have to separate the main clauses 

and dependent clauses, they can e.g. avoid run-on sentences, i.e. sentences which consist of 

main clauses only, put together into a long sentence as in the cat chased the dog the horse 

drank his water.2 Estling Vannestål (2007:79) points out that Swedish learners of English see 

these kinds of sentences in fiction and use them in their own writing. However, what might be 

acceptable in fiction might not always be acceptable in formal writing.  

  

2.4.3. Word choice errors 
According to David J Clapham (2005), it is important to use appropriate vocabulary, since an 

incorrect choice of words can leave a negative effect on affect the text, i.e. the intelligibility of 

the text might be affected.  In addition, Clapham (2005) points out that those word choice 

errors can make a big difference in how people react to texts. Consequently, a wrong choice 

of word in an essay or any kind of text could have an impact on the text as a whole 

                                                            
1 My example 
2 My example 
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2.5 Previous research  
 As mentioned above, there have not been many studies on the intelligibility of texts produced 

by Swedish learners of English. Johansson (1978) conducted one in the late 1970´s, and, in 

spite of his pointing out the need for further studies in the field of error gravity, to my 

knowledge not much has been done since. 

Johansson (1978:11) refers to a study from 1975 by Stenström, where four native speakers 

of English were to grade errors found in 316 sentences written by Swedish students attending 

a teacher training program. The texts were graded on a scale from ‘0’ and ‘3’, where ‘0’ 

indicated uncertainty, 1 that it was “acceptable in colloquial and careless language” 

(Johansson 1978:11), 2 that it was an error but comprehensible and ‘3’ that it was an error and 

incomprehensible. The results indicated that texts containing errors in the ares of verb form, 

article use and concord were regarded as intelligible, i.e. these kinds of errors were not 

considered severe (Johansson 1978:11). 

 Johansson (1978:65) also investigated the impact of grammar and lexical errors. The 

purpose of the study was to find out whether grammatical errors were more likely to cause 

intelligibility problems than lexical errors. Johansson´s (1978:65) study suggests that 

grammatical errors were less likely to cause intelligibility problems than lexical errors. 

Nsakala Lengo (1995) determined that not all errors have an effect on the comprehension 

of a text. If two words are standing in the wrong order, it will not affect the comprehension of 

the passage as much as if several words were standing in the wrong order.  

3. Method 
Johansson (1978:34) writes that collecting written productions by second language learners 

and sending them to native speakers in order to find out how they react to different types of 

errors is a viable approach to the study of error gravity. This is the approach taken in the 

present study. The material that serves as the basis of this study consists of learner texts 

written by Swedish students in the A- and C-courses at an upper secondary school in the 

province of Värmland. As mentioned in the background, students at the A and C-level are 

expected to be able to express themselves in writing (Skolverket 2009).   

 Originally, 20 computer written texts were collected by the class teacher. The teacher was 

given the instructions to only collect texts that included errors. She chose nine texts out of 20 

that she sent to me. Out of these nine texts, I singled out the five that contained the largest 
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number of substance errors, grammatical errors and word choice errors. In these five texts 

there was at least one occurrence of each type of error. 

As to the topics of the texts that were examined, for two of the texts, the students in the A-

course were instructed to write a letter to a native speaker of English who was moving to 

Sweden for a teacher position. Their task was to be of service to the native speaker and 

provide the necessary information needed on how to go about learning Swedish. The task for 

the other two texts was to write about some of the Nobel Prize winners of 2008 and their 

achievements. The text represented in the results part which was written by a C-level student 

is a letter of complaint and is written in a formal tone.  

.  This is a qualitative investigation, i.e. the investigation is based on evaluations of five native 

speakers of English. One of them was from Britain and four from the United States of 

America. None of them had any previous knowledge in the field of linguistics, except for 

what they were taught during their obligatory school years. The purpose of choosing 

informants who had no interest in linguistics was to find out how the understanding of the 

ordinary reader, rather than that of the linguistically trained reader, is affected by different 

kinds of errors.  

The informants were given instructions to underline all errors they found in the texts, even 

if they could not identify what kind of error it was, and to categorize the errors depending on 

how much they affected the intelligibility of the texts, by grading them on a scale from 1-5 

(see appendix). Also, there were cases where not all of the evaluators had underlined and 

graded a particular error, i.e. three of them underlined an error whilst two of them did not. 

The decision was made to grade them as ‘0’.  For each error a mean value was calculated by 

adding the grades of the five evaluators and then dividing that figure by five. A grade of 

‘0’indicated that the errors did not affect the intelligibility of the text at all; whereas a grade of 

‘5’ indicated that the error affected the intelligibility of the text a great deal. The evaluators 

were also asked to write a brief comment about each text as a whole.  

4.  Results  
This chapter deals with the results of the investigation. Each of the five texts will be presented 

and dealt with individually, starting with the four texts written by students in the A-course 

followed by the C-students’ text. For each error commented on by the evaluators a mean 

value has been calculated (see section 3). The errors have been grouped into the four 

categories: word choice, grammar, substance and transfer (see section 3), with the purpose of 
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comparing the extent to which the four categories had affected intelligibility. In addition, a 

fifth category, called other errors has been added. This category includes things that were 

commented on by the evaluators, and can be considered as questionable regarding their 

linguistic correctness. Included in this category are also cases that could not be considered as 

belonging to any of the other four categories. This category includes, e.g., slips. The errors in 

the texts are marked in different ways depending on what kind of error it is. Substance errors 

are written in bold, grammar errors are underlined, word choice errors are in italics, transfer 

errors have a line drawn through them, and other errors are written in capital letters. Also, 

after each error the mean value of error gravity will be shown in brackets. In addition, there 

are cases where the evaluators have underlined sentences that they believed sounded strange 

but in which they could not identify what was wrong.  In those cases, the errors in the 

sentence will be discussed, but the mean value is for the entire sentence.  

4.1 Text 1 
The text below was written by a student who attending the A-course.  

“Dear Tom 

I am happy for you that you are going to be a teacher in Sweden. I want to give you 
some tips about how you will learn Swedish quicker [1.2]. When you first coming [1] to 
Sweden try to talk with people how [1] you meet on streets or maybe when you go out 
and[1] shopping[1], just try to speak with them[2]. If you have a radio or TV listening 
[2.2] a lot of radio and watch TV [2.4]. I think it is good to watch ”child-TV”[0.8], 
because they speak  slowly and not so hard [1] Swedish. Listening to a lot of Swedish 
music, trust me you will learn many Swedish words then. If you want, I can send you 
some Swedish movies for example Beck or Wallander.  

To watch a movie that you know the ending or maybe the movie is about [2.2]. Maybe 
you can look at a Disney movie, because they speak easily [0.8] and slowly. If you want 
to talk or see me, you can call me on 070******* 

I hope you get [0.8] a great time in Sweden 

Best Wishes”  

0
1
2
3

Word choice Grammar Substance Other Transfer
 

Figure 1: Comparison of mean error gravity in text 1 
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In text 1 word choice errors, grammar errors, transfer errors and substance errors occur. The 

word choice errors are quicker, hard and easily. Instead the writer could have used faster, 

difficult, and clear English. However, none of the word choice errors can be considered as 

being grave since they all had a mean value under 2 as is shown in Figure 1, which indicates 

that they did not seriously affect the intelligibility of the text. In addition, two transfer errors 

occurred: the writer used the word child- TV and get, where the first is a translation from 

Swedish barn-tv and the last is a translation from Swedish får. The transfer errors cannot be 

considered as being grave since they had a mean value of 0.8.  

 At the grammar level, the evaluators all underlined: When you first coming to Sweden try 

to talk with people how you meet in streets or maybe when you go out and shopping, just try 

to speak with them and If you have a radio or TV listening a lot of radio and watch TV. In the 

first sentence the writer uses the –ing form in an erroneous way as in coming and shopping. In 

coming, the writer uses the –ing form instead of the finite form come. In shopping, the reader 

might have confused the phrase go shopping, with the Swedish phrase gå ut och shoppa. In 

the second sentence, the writer again uses the –ing form in an incorrect way: listening. 

Furthermore, the indefinite article is missing before TV. In addition, there are also some 

words missing. One evaluator made the following suggestion as to make the sentence work: If 

you have a radio or a TV listen to it a lot. However, as shown in Figure 1, these errors had a 

mean value no higher than 2.4, which indicates that they did not affect the intelligibility of the 

text.  

 The third type of error represented in text 1 is substance error, in this case, in the form of 

punctuation and misspelling errors. Two of the evaluators had inserted commas where they 

believed them to be missing in the first text: If you have a radio or TV, [the comma inserted 

by the native speakers] listening a lot of radio and watch TV.  In addition, a comma after 

Sweden and a full stop after shopping would have benefitted the reader in following sentence 

where one of the evaluators gave this example:  When you first come to Sweden, try to talk 

with people that you meet on streets or maybe when you go out to shop. Just try to speak to 

whomever. However, the mean value of this error is 0, which indicates that it did not affect 

the intelligibility of the text at all. As to misspellings, the writer wrote how instead of who. 

However, this error did not affect the intelligibility of the text as it had a mean value of 1. 

As the results show, the grammatical errors had a higher mean value than the word choice 

errors and can therefore be regarded as graver. However, the mean value of the grammatical 
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errors is no higher than 2.4 which indicate that they had no severe impact on the intelligibility 

of the text.   

  One of the evaluators wrote a comment about the text as a whole. However, the comment 

does not speak for all of the native speakers: “Errors are mainly in the 1 and 2 category and to 

do with the tense of verbs.  The errors did not hinder my reading experience at all, as the 

intent of the letter is very clear and the vocabulary used is straightforward”.  

4.2 Text 2 
Text 2 is written by a student attending the A-course.  

The Nobel Prize this year in medicine was shared between Harald zur Hausen (1/2 OF 
THE PRIZE) [0.2], Françoise Barré-Sinoussi (1/4 OF THE PRIZE)[0.2] and Luc 
Montagnier (1/4 OF THE PRIZE )[0.2].Harald zur Hausen was rewarded [0.4] with 
the Nobel Prize for his discoveries of [0,2] the HPV-virus that causes cervical cancer. 
Françoise Barré-Sinoussi and Luc Montagnier were rewarded [0.4] with the prize for 
their discoveries of [0.2] the HIV-virus. 
I have read more about the discoveries of Harald zur Hausen[0.4]. 
Harald zur Hausen (born 1936) is a German medical scientist. In the SEVENTIES [0.2] 
there was a conviction [0.4] in the scientific world that cervical cancer was caused of 
[0.2] Herpes simplex. Harald zur Hausen claimed that cervical cancer was caused by 
unknown types of HPV (Human papillomavirus). After many years of research in this 
matter he was sure that HPV causes [0.2] cervical cancer.  
His discoveries have led to the development of a vaccine against cervical cancer that 
was introduced in 2006. The vaccine gives 95% protection of infection. The vaccine 
could also reduce the need of surgery. 
Harald zur Hausen explained qualities of HPV that has lead to [0.2] increased 
knowledge about how the papillomavirus causes cervical cancer.  
Harald zur Hausen received a numerous [0.4] of different awards for his work. He is 
also an elected member of various academies, such as LEOPOLDINA, Academia 
Europaea, 
Heidelberg Academy of Sciences, Polish Academy of Sciences, Institute of Medicine of 
the National Academy of Sciences and of research organizations including EMBO and 
HUGO.  
He is currently the Editor-in-Chief of the International Journal of Cancer. 

 

0

0,1

0,2

0,3

0,4

Word choice Grammar Substance Other Transfer

 
    Figure 2: Comparison of the mean error gravity in text 2. 
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In text 2, the evaluators underlined conviction and numerous, which are word choice errors. 

Instead of numerous the writer could have written a number of, and instead of conviction the 

writer could have re-written the entire sentence in order to use convinced. However, these 

word choices had a mean value no higher than 0.4, which indicate that they had little impact 

on the intelligibility of the text.  

 Furthermore, yet another word underlined by the evaluators was where the writer had 

used the word rewarded instead of awarded. James (1998:133) calls this type of error a 

“confusable” and it falls under substance errors. This particular error did not affect the 

intelligibility of the text as it only had a mean value of 0.4.   

 Concerning the grammatical errors in text 2, one evaluator underlined I have read more 

about the discoveries of Harald Zur Hausen. In this context, the word order is strange. The 

way the writer has written this sentence sounds as if he/she has read about how the actual 

person, Harald Zur Hausen, was discovered. Instead, the writer could have written I have read 

more about Harlad Zur Hausen´s discoveries. However, the error did not affect the 

intelligibility of the text since it had a mean value of 0.4. Yet another grammatical error is the 

incorrect use of the preposition of in the sentence with the Nobel prize for his discoveries of 

which was underlined by one evaluator. However, this error did not seem to affect the 

intelligibility of the text, as the mean value was 0.2. In addition the writer also made an error 

regarding subject- verb agreement when writing causes instead of cause.  However, this error 

was not grave as it had a mean value of 0.2. 

There are some errors that have been difficult to categorize and have therefore been placed 

in the category of other errors. One of the evaluators commented on seventies, where the 

evaluator suggested that it would be better to write the 1970´s instead. In addition one 

evaluator also underlined the parenthesis in the first sentence. However, neither seventies nor 

the parenthesis were categorized as being grave errors as they both had a mean value of 0.2  

In addition one evaluator underlined that has lead to, which is a transfer error from the 

Swedish phrase som har lett till. The error had a mean value of 0.2.  

To conclude, none of the errors in text 2 had a mean value over 0.4. The errors had all 

been graded with a mean value of either 0.2 or 0.4, which indicates that none of them can be 

considered to affect the intelligibility of the text. One of the native speakers wrote a comment 

to the text as a whole “Excellent work.  Errors did not hinder my comprehension of passage at 

all”.  
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4. 3 Text 3 
The third text was written by a student in the A-course.  

 

“Dear Peter and Sue Hall 
THANKS [0.2] for the letter you’ve sent me [0.4]. I’m very pleased to hear from you, it 
was a long while [0.6] since I last heard from you. I’m very happy that Tom comes 
[0.8] to Sweden and I hope I will meet him  a lot [0.6]and learn to know him 
better[0.4].  
I hope my tips [0.2] will help Tom to learn more Swedish than he already does [0.6]. 
He could travel here to Sweden and be here one month, hear when the language is 
talked and even talk with people from Sweden without using to much English words 
[1.2]. He can also rent Swedish DVD’s with English subtitles, he can listen to Swedish 
music and he can take Swedish lessons here. I don’t think language comes to be a big 
problem[0.6] because he will teach English and he doesn’t need to know so much 
Swedish [0.6], only the most common in the language,[0.2] as hello, how are you, have 
a nice day, and so on. It will not take long before he has LEARNT [0.8] enough 
Swedish so he can talk without problem. 
Please let me know when you’re coming to Sweden next time. It would be lovely to see 
you and you’re most welcome to stay here-there’s [1] plenty of room. I look forward to 
hear from you again and I hope my tips come to help Tom [0.6] with the language and I 
know he comes to be a good teacher” [0.6].  
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Figure 3: Comparison of the mean error gravity in text 3.  

 

As Figure 3 shows, the third text includes all the five error categories. The text contains four 

word choice errors: while, a lot, does and tips. It would be more suitable to use the words 

time, frequently/several times, knows and advice. As seen in Figure 3, the mean value of these 

errors was 0.2 and 0.6, and they can therefore not be regarded as affecting the intelligibility of 

the text.  

As to substance errors, there are punctuation errors and misspelling errors in text 2.  The 

substance error found was the erroneous use of the comma in the sentence only the most 

common in the language, as hello. However, intelligibility was not affected since the mean 

value was no higher than 0.2. Also, inserting a comma or a full stop in the sentence I´m very 
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happy that Tom comes to Sweden and I hope I will meet him a lot and learn to know him 

better would have helped the reader, as it is a very long sentence. The misspelling errors are 

not errors that the evaluators underlined specifically. Instead, they are a part of the fifth 

sentence, where the writer has written to instead of too, and here instead of hear. In addition, 

all of the native speakers underlined here-there´s in the second to last sentence. The hyphen 

probably is not a substance error but rather a mistake. If it had been pointed out to the writer 

he/she would probably have had the knowledge to correct it (James, 1998:80f). Therefore it 

cannot be regarded and categorised as an error. However, the evaluators gave this mistake a 

mean value of 1, i.e., it did not affect the intelligibility of the text. 

Finally the text also included cases of grammar errors. One of the sentences that all of the 

native speakers underlined was: I’m very happy that Tom comes to Sweden and I hope I will 

meet him a lot and learn to know him better. This sentence, which is the fourth sentence of the 

text, is very lengthy and consisting of three independent clauses connected by the 

coordinating conjunction and. In addition, instead of comes, the writer should have used the –

ing form is coming. As it is now the writer might have confused comes as being the correct 

form for the Swedish word kommer. Secondly, that Tom comes, where a verb is missing, is 

directly translated from Swedish att Tom kommer.  As a suggestion that one of the evaluator´s 

wrote: I am very happy that Tom is coming to Sweden, and I hope to meet him and learn a lot 

about him. I want to get to know him better. However, in spite of the errors that were found in 

this sentence it did not have any serious impact on the intelligibility since none of the errors 

had a mean value over 1.2. Yet another sentence that the evaluators underlined was He could 

travel here to Sweden and be here one month, here when the language is talked and even talk 

to people from Sweden without using to much English words. Just as the previous sentence, 

this is also a very lengthy sentence that has been put together by the use of and. If this 

sentence were to be divided into two sentences, as one of the evaluators suggested, as in: He 

could travel to Sweden and stay here for one month. Whilst being here he could listen to the 

Swedish language, and make conversation with Swedish people without using any English 

words, it would probably benefit the reader.  

Furthermore in the sentence It was a long while (det var längesedan) the student use the 

verb was instead of has been. Here, the writer was influenced by Swedish i.e., she/he uses the 

word long together with while to express how long it has been since they last heard from each 

other. Consequently, the phrase is incorrect, and the writer could instead have written for 
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instance, it has been a while. This error did not affect the intelligibility of the text as its mean 

value was 0.6. In other words, the error cannot be considered grave. In conclusion, the 

grammatical errors in text 3 were not considered grave since the mean value was no higher 

than 1.2.  

In addition to word choice errors, grammatical errors and substance errors there are some 

errors that belong to the categories transfer errors and other errors. First language interference 

is seen in the use of comes to/comes to be in the following sentences: comes to be a big 

problem, I hope my tips will come to help Tom and I know he comes to be a good teacher,  

which are direct translations from the Swedish expression; kommer att/kommer att bli. These 

errors were considered not to have an effect on the intelligibility of the text as its mean value 

was 0.6. In addition, the sentence, he doesn´t need to know so much Swedish was underlined; 

in which so much is a direct translation from så mycket. However, the error was given a mean 

value of 0.2 and can therefore not be regarded as having an effect on the intelligibility of the 

text.  

There are two errors that belong in the category of other errors. The evaluators all 

underlined learnt in the sentence It will not take long before he has learnt enough Swedish so 

he can talk without problem. The writer has according to the evaluators misspelled learned. 

However, learnt is an alternative way of writing learned. This had a mean value of 0.8, which 

indicates that the evaluators did not regard it as a grave error. Lastly, the writer writes Thanks 

instead of Thank you in the first sentence, which is very colloquial, and therefore does not 

belong in any of the other three categories. The “error” had a mean value of 0.2, and can 

therefore not be seen as grave.  

As Figure 3 indicates, all of the errors in text 3 had a mean value between 0.2 and 1.8, 

which means that none of them can be regarded as being grave. 

4.4 Text 4 
The fourth text is written by a student i the A-course  

 
Harald zur Hausen: He is a German medical researcher. Harald came on [0.4] the cure 
for the virus HPV. HPV is a virus that causes cervical cancer. Now can you [3.4] get a 
vaccine for that virus, THAT [1] is very good. For Harald came on the cure,so he get 
the Nobel Prize 2008 [3.8]. He got that prize because cervical cancer is very USUAL 
SOME WOMEN AND EVERY DAY FOR A WOMEN FINDS OUT SHE HAS IT 
[4.]. THAT [0.6] cure for HPV is a very good discovery and I think that was so[3.8] he 
got the prize this year and very many [3.8] women can survive the cancer because 
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Harald came on the cure.  He shared the Nobel Prize in Physiology and Medicine whit 
[1] two others. 
Francoise Barré- Sinoussi and Luc Montaigner : are the two that Harald shared the prize 
[0.2] whit[1]. They discovered the virus that causes AIDS. But that was not clear that 
they would have a prize for it [4.4] was an American (Robert Gallo) who also said at he 
had come on that[4]. But to the end came the three agreed that the discovery made in 
Paris[4.4]. So the Nobel Prize got to [4.4] Francoise and Luc.  
Osamu Shimomura, Martin Chalife and Roger Y Tsien: They win [1] the Nobel Prize in 
Chemistry 2008. They made it possible to exploit the genetic mechanism responsible 
for luminosity in the marine creatures. Today can people[3] countless scientists use this 
knowledge to tag biological systems. They won because for explain [4] how brain cells 
develop or how cancer cells spread through tissue.  
Yoichiro Nambu, Makoto Kobayashi and Toshihide Mascawa : The[0.2] win [1]  the 
prize in Physics 2008. They may be the prize for his work [4.2] whit [1] THE 
SMALLEST CONSTITUENT [0.6] of matter, and the so called symmetry. It tanks [1] 
for the symmetry we actually see in the universe. Because of them, can we maybe 
understand way [0.4] universe is not perfect [0.4] symmetry. So that they do was 
important because they have came a bit on it [4.4]. 
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Figure 4: Comparison of the mean error gravity in text 4  
 

As Figure 4 indicates, there are many grammar, transfer and other errors but only a few 

substance errors. Furthermore, text 4 was the only text the evaluators found difficult to 

understand. One of them wrote: “I had to re-read several sentences through a couple of times 

before I understood the writer’s meaning. […] Subject matter is quite complex and errors are 

mainly to do with either using the wrong words or putting n [sic] the wrong word order so it is 

difficult to grasp the sense of the passage”.  

There are several grammatical mistakes in the text. Several times, the writer uses the 

wrong word order: Now can you instead of Now you can and Today can people instead of 

Today people can. These errors had a mean value of 3.8 and were actually regarded as rather 

grave. In addition, the following sentence includes errors in sentence structure and 

prepositions. The entire sentence was underlined since the evaluators considered it being 
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strange, i.e. they did not underline each error specifically rather the entire sentence: But to the 

end came they three agree that the discovery made in Paris. In this sentence the writer uses 

the wrong tense form for agree, where the past tense agreed should have been used.  Also, 

there seems to be a word missing: But in the end the three of them agreed that the discovery 

had been made in Paris. In addition came can be taken away since here the writer has made a 

direct translation from Swedish när slutet kom. Lastly, the writer uses the wrong preposition 

when writing to the end instead of in the end. The errors were given a mean value of 4.4, 

which indicates that it has had an effect on the intelligibility of the text to a high degree. Yet 

another grammatical error can be found in the following sentence, where it appears as though 

the writer uses the definite article incorrectly way e.g. the win the prize. However, this is 

clearly a mistake - a typo where the student has forgotten to write “y”: they.  The writer also 

alternates between the present and the past tense: They win instead of They won. These errors 

did not affect the intelligibility of the text, as their mean value was 1. All in all, some of the 

grammatical errors had a rather high mean value of 4.4. In addition, one evaluator underlined 

the sentence: are the two that Harald shared the prize whit. The evaluator never commented 

on what he/she found disturbing in the sentence.  However, the writer should have used the 

past tense instead of the present tense: were the two that Harald shared the prize with. This 

particular error had a mean value of 0.2. Also, in the sentence: for Harald came on the cure, 

so he get the nobel prize 2008, the writer uses the present tense of get instead of the past tense 

got. Furthermore, the writer writes got to, in the second paragraph, which is the wrong tense 

form and might be the result of the writer making a direct translation from the Swedish phrase 

går till, instead he/she should have written went to.   

  As regards the substance errors represented in the text, there are misspellings such as 

whit instead of with and way instead of why. In addition, the author writes tanks instead of 

thanks, which is a temporal error of the omission type, i.e. one letter has been dropped by the 

writer (James 1998:131). The substance errors did not have an effect on the intelligibility of 

the text as none of them had a mean value over 1. 

 In the fifth category, transfer errors, one error that occurs several times is came on which 

is a direct translation from the Swedish phrase kom på: came on, for Harald came on the 

cure, so that they do was important since they have came a bit on it. All these sentences had a 

mean value between 0.4 and 4.4. In other words this error was sometimes regarded as being 

very grave. Furthermore, the sentence […] usual some women and every day for a woman 
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finds out she has it was given the mean value of 4. However, this sentence was placed in the 

category of other errors, since it was very difficult to understand. It might be that the writer 

intended to write: cervical cancer is very common and every day at least one woman finds out 

that she has it. Furthermore, the sentence that was so, which was given the mean grade of 3.8, 

is a direct translation from Swedish det var så. In addition, transfer is also the case when the 

writer writes very many women, which is a direct translation from väldigt många kvinnor, 

which had a mean value of 3.8. The writer also uses the word That cure instead of The cure. 

Here the writer is attempting to refer back to the vaccine by saying that cure. However, 

writing the cure might have benefitted the reader. The error, which was placed in the category 

of other errors, was given a mean value of 1. This indicates that it did not affect the 

intelligibility of the text.  Lastly, one evaluator underlined the smallest constituent of matter, 

which I cannot see anything wrong with. However, it was given the mean grade of 0.6. In 

sum, the error category where the gravest errors were found was undoubtedly the grammar 

where 2 errors were evaluated as having a rather large impact on intelligibility, and transfer 

errors where eight out of ten errors were evaluated as having a large impact on intelligibility.  

4.5 Text 5 
The fifth text is a letter of complaint and the student was instructed to write it in a formal 

tone. The student is at the C-level and can therefore be assumed to have reached a higher level 

of proficiency than the writers of the first four texts.  

 

“Dear Sir/Madam 
I am writing to express my complaint about the delayed train services in London week 
40[1.2]. The delays I am referring to are those who [0.4] took place between the 
Waterloo station [0.2] and the College.  
The length of the delays was varying, Monday: [0.6] 20 minutes, Tuesday: [0.6] 35 
minutes, Wednesday: [0.6] 1 hour and 10 minutes, Thursday 1 hour and 20 minutes and 
Friday 40 minutes. At the day of the worst delay, Thursday, I missed two important 
classes in my course. Other days I missed parts of classes [1.2].  
The information given by railway staff was defective, and no notification [0.4] about 
the length of the delays was given. The delays I am referring to in earlier paragraphs 
[0.8] took place at[0.6] early mornings while at[0.6] the afternoons the delays were 
shorter and the staff far more informative about the conditions. 
In your information leaflet you promise that any delays over one hour are to be 
compensated with 50 percent of the value of the journey made. As two of the delays 
that affected my travelling caused over one hour of delay I must insist that to be 
compensated with at least half the value of  10 £ in rail vouchers[1.4]. I would [0.2] be 
pleased [0.2]  if you would be able [0.2]  to send me the vouchers as soon as possible 
since my course ends in a few weeks and I will then be returning to Sweden.  
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Figure 5: Comparison of the mean error gravity in text 5 

 

The word choice errors represented in the text are the erroneous use of the word who in the 

third sentence, instead of the word that/which and week 40 in the first sentence. None of the 

evaluators thought that the word choice week 40 had an effect on the intelligibility of the text. 

However, the reason might be that native speakers of English tend not to talk about weeks, 

but refer to dates instead. Also, one of the evaluators underlined would, pleased and be able. 

Instead of writing would, should would have a better choice, as would satisfied instead of 

pleased, in I would be pleased if you would be able to.  However, as none of the word choice 

errors had a mean value higher than 1.2 they had not been regarded as severe.  

The grammatical errors in text 5 concern sentence structure, articles and prepositions. As 

regards prepositions, the writer makes an error when writing at early mornings instead of in 

the early morning. However, the prepositions did not have an effect on the intelligibility of 

the text at all, as they were given a mean value of 0.6. In addition the writer incorrectly uses 

the definite article in the Waterloo station, which received a mean value of 0.2. Concerning 

the two sentence structure errors, they were not regarded as affecting the intelligibility of the 

text since their mean value was not higher than 1.4. However, they were the gravest of the 

errors in text 5. One of the evaluators suggested that[…] in earlier paragraphs took place at 

early mornings while at the afternoons the delays […] could be re-written as follows: […] in 

the earlier paragraph took place in the early morning, while the afternoon delays […]. The 

second sentence is very lengthy: As two of the delays that affected my travelling caused over 

one hour of delay I must insist that to be compensated with at least half the value of 10£ in 

rail vouchers. Furthermore, the symbol for the British pound should be placed before the 

value, i.e. £10. As a suggestion to improve the sentence one of the evaluators wrote: As two of 

the delays that affected my traveling were over an hour, I must insist that I be compensated 
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with at least half of the value of the £10 in railroad vouchers. What the evaluator has done is 

to change the word caused to affected and insert a comma after an hour. The main 

grammatical error in this sentence was the inverted word order in £10. However, the sentence 

was given a mean value of 1.4, which indicates that it did not have an effect on the 

intelligibility of the text.   

The substance error that occurred several times is a punctuation error in the second 

paragraph, where the writer has used the colon incorrectly. However, all of the substance 

errors, as seen in Figure 5, were given a mean value of 0.6, which indicates that the errors did 

not affect the intelligibility of the text and can therefore not be regarded as being a grave 

error.To conclude, the evaluators did not find any serious errors in text 5, as none of the errors 

had a mean grade over 1.4. One of the native speakers wrote the following about text 5 as a 

whole: “errors mainly to do with grammar […] however, still easy to understand the sense of 

the letter”.    

5. Discussion 
The texts presented in the previous section contain errors at the substance-, grammatical, 

word choice-, and language transfer levels. In addition, there are some errors that I could not 

place in any of the four categories, and therefore they were classified as other errors.    

Regarding the grammatical errors in the five texts, i.e. sentence structure, word order, 

preposition, tenses and articles, only four grammatical errors could be considered as grave 

with a mean value of 4.4, 3, and 3.8.  The four errors occurred in text 4, where one concerned 

an incorrect choice of tense, two concerned word order, and the fourth a sentence where 

several grammar errors occurred. As for word order, in cases where the order of only two 

words had been revised, there was, most of the time, little impact on the intelligibility.  

However, this was not the case in text 4 where these kinds of word order errors were given a 

mean value of 3.8. A possible explanation for this is that text 4 contained many grave errors. 

Consequently, the word order errors that were not considered as being grave in the other four 

texts had a higher mean value in text 4.   

In the case of articles, errors were only detected in one of the five texts and had a mean 

value of 0.2. These findings do not agree with those of both Lightbown and Spada (1999) and 

Estling Vannestål (2007) where the use of articles was described as being rather difficult for 

learners of English to grasp. However, in the five texts studied here articles are correctly used, 

with the exception of one case in text 4. This might be because the texts were computer 
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written and not handwritten, i.e., the correction program, in Microsoft word, detects when an 

article is wrong and therefore, the writer might have corrected it accordingly. It might also be 

that the authors of the text are fairly advanced learners and therefore do not make article 

errors. Since only four grammatical errors out of 29 could be considered as grave errors, 

interestingly, my results are similar of those of Johansson (1078:126), and suggest that 

grammatical errors do not present intelligibility problems in learner texts.  

Regarding substance errors, i.e. punctuation, confusables and misspelling, they were not 

once given a mean value that indicates that they affected the intelligibility of the text. 

Concerning word choice errors, none of the examples in the present study had any effect on 

the intelligibility of the texts as none of them had a mean value over 1.5. This contradicts the 

views of Clapham (2005), who claimed that word choice errors could affect a text in a 

negative way.  

Regarding the fourth category, several errors were placed there, i.e., errors that did not 

belong in any of the other four categories. The errors placed in this category did not have an 

effect on the intelligibility of the texts, and were, therefore, not grave, except for two errors in 

text 4.  

The fifth category, language transfer, contained the errors that stuck out the most. In text 

4, several transfer errors were given a mean value of 3.8 and higher, which indicate that they 

were regarded as severe. Many of the evaluators had problems where the writer in text 4 had 

transferred characteristics from Swedish to the target language in the form of e.g. word 

choices, since the native speakers of English were not familiar with the Swedish language. As 

a result, a good half of the cases of language transfer were rated as being grave errors.   

 However, there are factors that might have provided more information about the errors in 

the text. Originally, the evaluators were given the instructions to write a brief comment about 

the text and the errors they had found. However, only one evaluator actually did this. It would 

have been interesting to know for instance what the other evaluators thought about the errors 

in text 4 where there was extensive language transfer from Swedish. Another shortcoming 

was that I never had any contact with the evaluators in the USA, since there the texts were 

distributed with the help of a friend. If I had known them, they could have asked me if 

anything was unclear concerning the instructions and it would also have been possible to do a 

follow up a study on things I found a bit unclear. Furthermore, I do not know how much time 

that was spent on each text by the evaluators. Therefore, there is a possibility that they might 
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have carried out the task rather quickly. Unfortunately, these shortcomings may have affected 

the results of the investigation.  

Moreover, the reliability of this study might have been affected by the way the instructions 

given to the evaluators were formulated; however, I do not believe it was since they had to 

find the errors themselves.   

6. Conclusion  
Even though the evaluators underlined errors, many of them were categorized as not having 

any affect on the intelligibility. The results of the investigation show that the error category 

considered the gravest was that of language transfer.  

I agree with Johansson (1978) that studies on error gravity are an interesting and important 

research field. Since only a small number of studies have been carried out, this is an area 

where more research is needed. It would for instance be interesting to see the results from 

studies with a larger amount of texts and a larger number of evaluators. Also, it would be very 

interesting to see whether the results differ depending on which English speaking country the 

evaluators come from. Yet another possible approach would be to compare evaluations made 

by linguistically trained native speakers, native speakers that are not linguistically trained, 

native speakers of English who know Swedish, and Swedish teachers of English. This would 

be interesting since they do not have the same linguistic background, and it would be 

intriguing to compare which errors they consider being grave.   
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Appendix 1 - Instructions 
 

Instructions  

The texts enclosed are written by Swedish students in upper secondary school. I would like 

you to do the following: 

 

1. Read the text  

2. Read the text again and underline the errors that you can find (e.g. spelling, word 

choice, sentence structure and punctuation). If you find an error which you are not 

able to identify i.e. you know that something sounds strange in a sentence but you 

cannot pin point what it is, please underline the sentence anyway. 

3. Depending on how much an error hinders your reading experience place numbers 1 to 

53 over it. 

4. Write a comment where you briefly explain your impression about the text as a whole 

including the errors/parts of the texts you found hindered your reading experience. 

 

 

Good luck/ 

Carin  

 
  

 
 
 
 
 
 

                                                            
3 1 – The error did not hinder my reading experience at all 
  5 - The error hindered my reading experience a lot  
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Appendix 2 – The learner texts  
 

 

Text 1 

Dear Tom                 

I am happy for you that you are going to be a teacher in Sweden. I want to give you some tips 
about how you will learn Swedish quicker. When you first coming to Sweden try to talk with 
people how you meet on streets or maybe when you go out and shopping, just try to speak 
with them. If you have a radio or TV listening a lot of radio and watch TV. I think it is good 
to watch “child”- TV, because they speak slowly and not so hard Swedish. Listening to a lot 
of Swedish music, trust me you will learn many Swedish words then. If you want, I can send 
you some Swedish movies for example Beck or Wallander.  

To watch a movie that you know the ending or maybe the movie is about. Maybe you can 
look at a Disney movie, because they speak easily and slowly.  

If you want to talk or see me, you can call me on 070******* 

 

I hope you get a great time in Sweden 

Best Wishes  

 

Text 2 

The Nobel Prize this year in medicine was shared between Harald zur Hausen (1/2 of the 
prize), Françoise Barré-Sinoussi (1/4 of the prize) and Luc Montagnier (1/4 of the prize). 

Harald zur Hausen was rewarded with the Nobel Prize for his discoveries of the HPV-virus 
that causes cervical cancer. 

Françoise Barré-Sinoussi and Luc Montagnier were rewarded with the prize for their 
discoveries of the HIV-virus. 

 

I have read more about the discoveries of Harald zur Hausen. 

Harald zur Hausen (born 1936) is a German medical scientist. In the seventies there was a 
conviction in the scientific world that cervical cancer was caused of Herpes simplex. Harald 
zur Hausen claimed that cervical cancer was caused by unknown types of HPV (Human 
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papillomavirus). After many years of research in this matter he was sure that HPV causes 
cervical cancer.  

His discoveries have led to the development of a vaccine against cervical cancer that was 
introduced in 2006. The vaccine gives 95% protection of infection. The vaccine could also 
reduce the need of surgery. 

Harald zur Hausen explained qualities of HPV that has lead to increased knowledge about 
how the papillomavirus causes cervical cancer.  

Harald zur Hausen received a numerous of different awards for his work. He is also an elected 
member of various academies, such as LEOPOLDINA, Academia Europaea, Heidelberg 
Academy of Sciences, Polish Academy of Sciences, Institute of Medicine of the National 
Academy of Sciences and of research organizations including EMBO and HUGO.  

He is currently the Editor-in-Chief of the International Journal of Cancer. 

 

Text 3 

 Dear Peter and Sue Hall 

         Thanks for the letter you’ve sent me. I’m very pleased to hear from you, it was a long 
while since I last heard from you. I’m very happy that Tom comes to Sweden and I hope I 
will meet him a lot and learn to know him better.  

 

I hope my tips will help Tom to learn more Swedish than he already does. 

He could travel here to Sweden and be here one month, hear when the language is talked and 
even talk with people from Sweden without using to much English words. He can also rent 
Swedish DVD’s with English subtitles, he can listen to Swedish music and he can take 
Swedish lessons here. I don’t think language comes to be a big problem because he will teach 
English and he doesn’t need to know so much Swedish, only the most common in the 
language, as hello, how are you, have a nice day, and so on. It will not take long before he has 
learnt enough Swedish so he can talk without problem. 

 

Please let me know when you’re coming to Sweden next time. It would be lovely to see you 
and you’re most welcome to stay here-there’s plenty of room. I look forward to hear from you 
again and I hope my tips come to help Tom with the language and I know he comes to be a 
good teacher.  

Love 
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Text 4 

                                     Nobel Prize 2008  

Harald zur Hausen: He is a German medical researcher. Harald came on the cure for the virus 
HPV. HPV is a virus that causes cervical cancer. Now can you get a vaccine for that virus, 
That is very good. For Harald came on the cure, so he get the Nobel Prize 2008. He got that 
prize because cervical cancer is very usual some women and every day for a women finds out 
she has it. That cure for HPV is a very good discovery and I think that was so he got the prize 
this year and very many women can survive the cancer because Harald came on the cure.  He 
shared the Nobel Prize in Physiology and Medicine whit two others. 

Francoise Barré- Sinoussi and Luc Montaigner : are the two that Harald shared the prize whit. 
They discovered the virus that causes AIDS. But that was not clear that they would have a 
prize for it was an American (Robert Gallo) who also said at he had come on that. But to the 
end came the three agreed that the discovery made in Paris. So the Nobel Prize got to 
Francoise and Luc.  

Osamu Shimomura, Martin Chalife and Roger Y Tsien: They win the Nobel Prize in 
Chemistry 2008. They made it possible to exploit the genetic mechanism responsible for 
luminosity in the marine creatures. Today can people countless scientists use this knowledge 
to tag biological systems. They won because for explain how brain cells develop or how 
cancer cells spread through tissue.  

Yoichiro Nambu, Makoto Kobayashi and Toshihide Mascawa : The win the prize in Physics 
2008. They may be the prize for his work whit the smallest constituent of matter, and the so 
called symmetry. It tanks for the symmetry we actually see in the universe. Because of them, 
can we maybe understand way universe is not perfect symmetry. So that they do was 
important because they have came a bit on it. 

Text 5 

6th October 2008 

Dear Sir/Madam 

I am writing to express my complaint about the delayed train services in London week 40. 
The delays I am referring to are those who took place between the Waterloo station and the 
College.  

The length of the delays was varying, Monday: 20 minutes, Tuesday: 35 minutes, 
Wednesday: 1 hour and 10 minutes, Thursday 1 hour and 20 minutes and Friday 40 minutes. 
At the day of the worst delay, Thursday, I missed two important classes in my course. Other 
days I missed parts of classes.  
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The information given by railway staff was defective, and no notification about the length of 
the delays was given. The delays I am referring to in earlier paragraphs took place at early 
mornings while at the afternoons the delays were shorter and the staff far more informative 
about the conditions. 

In your information leaflet you promise that any delays over one hour are to be compensated 
with 50 percent of the value of the journey made. As two of the delays that affected my 
travelling caused over one hour of delay I must insist that to be compensated with at least half 
the value of  10 £ in rail vouchers. I would be pleased if you would be able to send me the 
vouchers as soon as possible since my course ends in a few weeks and I will then be returning 
to Sweden.   

 

Yours faithfully 
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