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Abstract 

This dissertation examines the family language practices of Swedish-
English families using an interdisciplinary and mixed-method ap-
proach. The principal aim is to empirically document what these prac-
tices are, as well as how practices interact with various ideological, con-
ceptual, and contextual factors. 

The dissertation is composed of four empirical studies and a compre-
hensive summary with seven chapters. In order to engage with the 
complex, multidimensional nature of bilingual family language prac-
tices, the empirical studies adopt four different theoretical and meth-
odological frameworks. Study I uses a large-scale quantitative ap-
proach to investigate the connection between declared family language 
practices and macro societal factors. Study II adopts a conversation an-
alytic approach to examine the local sequential context of family lan-
guage practices. Study III uses a rhizomatic discourse analytic ap-
proach, which considers how family language practices can be concep-
tualised as an assemblage of semiotic resources, objects, space, and 
time. Finally, Study IV focuses on the affective and psychological di-
mensions of language practices by adopting an interpretative phenom-
enological approach that explores participants’ thoughts, feelings, and 
their lived experiences with language. 

The chapters of the comprehensive summary discuss the four empirical 
studies in relation to an expanded theoretical framework and in rela-
tion to each other. Although the epistemological and theoretical per-
spectives adopted in the four studies are different, they all consider 
how language practices are fundamentally situated in the local context 
of occurrence. Each study illuminates a portion of this local context, 
which, when triangulated, leads to a richer understanding of language 
practices than would be obtained with a single approach alone. In ad-
dition, the findings emphasise and exemplify how the context-sensitive 
dimensions of agency, identity, and emotion are inherently connected 
to language practices in bilingual families. 

 

Keywords: family language policy; bilingualism; conversation 
analysis; rhizome; linguistic repertoires; Swedish; English 
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1. Introduction 

Families where parents come from different socio-cultural and linguis-
tic backgrounds are numerically on the rise in traditionally homoge-
nous, monolingual societies. Sweden is one such country and now has 
a relatively high proportion of foreign-born inhabitants, with some 2.1 
million non-Swedish born residents in a population of just over ten mil-
lion (20.5% of the population in 2021). This is quite a demographic 
shift for a country which had just 6.7% foreign-born residents in 1970 
(Statistics Sweden, 2021). One of the consequences of such immigra-
tion is an increase in the number of linguistically diverse families.1 Of 
particular interest to this dissertation are families that are formed from 
the union of partners from a Swedish and a non-Swedish background. 
There are currently 805,000 individuals residing in Sweden who were 
born in the country to one Swedish-born parent and one foreign-born 
parent, and this number has been increasing year-on-year (Statistics 
Sweden, 2021). In international research, families formed from the 
partnership of local and non-local individuals have been described as 
‘transnational families’ (Doyle, 2018), ‘exogamous families’ (Boyd, 
1998), ‘transcultural families’ (van Mensel, 2018), or ‘bi-national fam-
ilies’ (van Mol & de Valk, 2018). It is likely that many of these families 
use multiple languages to varying degrees in their everyday lives and 
thus can be regarded as ‘bilingual families’ (Kopeliovich, 2010), ‘multi-
lingual families’ (Soler & Zabrodskaja, 2017), or ‘mixed-lingual fami-
lies’ (Arnberg, 1981). Despite this apparent numerosity and diversity, 
relatively few studies currently exist on the dynamics of language 
within Swedish transnational families. 

There are many reasons for conducting research on language in bilin-
gual families, relevant from both theoretical and applied perspectives. 
Family bilingualism impacts and affects family relationships, identity 
construction, and socio-cultural values (Al-Sahafi, 2015; Zhu, 2008; 
Zhu & Li, 2016). Bilingualism further interacts with mental health and 

 

 

1 Sweden does not collect census data regarding language so the number of multilingual families can 
only be indirectly ascertained. 
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subjective well-being (De Houwer, 2020; Müller et al., 2020; Sevinç, 
2020), as well as children’s academic achievement (Golash-Boza, 
2005; Tovar-García & Alòs i Font, 2017). Generally speaking, it is dual 
language proficiency from childhood which leads to the most desirable 
outcomes for parents and children in bilingual families (De Houwer, 
2015). Although state-funded instruction for minority languages does 
exist within the Swedish school curriculum (see Ganuza & Hedman, 
2015; Willke, 1984), it is the family rather than the education system 
that has long been established as the ‘critical domain’ for minority lan-
guage transmission (Fishman, 1965; Spolsky, 2012). Therefore, inves-
tigations into how bilingual individuals use and experience their differ-
ent languages within the family and the home environment are crucial 
for understanding a multitude of social and psychological phenomena 
that affect the everyday lives of the individuals in such families. 

1.1. Contextualising the setting 

The population in focus in the present dissertation are Swedish-Eng-
lish families. Such families are defined in relation to the child and their 
parents: one parent was raised in a Swedish-speaking environment and 
the other was raised in an English-speaking environment (see Section 
1.2 for further discussion, and Roberts, 2021, p. 165–7). English is the 
most frequent language investigated in studies on bilingual families 
over the past two decades (Lanza & Lomeu Gomes, 2020, pp. 160–1). 
However, systematic reviews of literature show that these studies are 
often conducted in contexts where English is the primary societal or 
majority language (Lanza & Lomeu Gomes, 2020; Roberts & Schalley, 
2018), which is not the case in this context. Although studies on ‘herit-
age’ English language policies and practices do exist globally (see, e.g., 
Altman et al., 2021; Lanza, 1992, 1998; Kayam & Hirsch, 2013; Ruiz 
Martín, 2017), it is nevertheless evident that the dynamics of language 
in families with English-speaking migrant parents have yet to be fully 
explored in most settings, with Sweden constituting one. 

Studies on bilingual families are often conducted in ‘subtractive envi-
ronments,’ (Baker & Wright, 2017, p. 135) where the minority language 
is in danger of being replaced by a more prestigious societal language, 
which is clearly not the case in this setting. Although Swedish is 
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officially the ‘principal language’2 of Sweden (the Language Act, 
2009:600), English has “a near ubiquitous presence” in Sweden, and 
members of the population “generally have high levels of communica-
tive competence” (Henry, 2016, p. 443). In addition, the encroachment 
of English into certain ‘elite’ domains at the expense of Swedish has 
even led to concern amongst a number of stakeholders (Berg et al., 
2001; Hult, 2005; Källkvist & Hult, 2016; Salö, 2016; Westman, 1996). 
What is found in Sweden in relation to this study, then, is a milieu 
where the prestige of the ‘heritage’ language (i.e., English) is at least on 
par with the societal language, and the extent to which English should 
be regarded a ‘minority’ language at all is debatable. 

The amount of prestige associated with a language is extremely im-
portant as language practice is closely related to language ideology; the 
relationship between family language practice and language ideology 
has been the topic of many theoretical and empirical works (Berardi-
Wiltshire, 2017; Curdt-Christiansen, 2009, 2016; Maseko & Mutasa, 
2018; Nakamura, 2016; Soler & Roberts, 2019; Soler & Zabrodskaja, 
2017; Spolsky, 2012, to name but a few). Since English holds such high 
ideological status in the language ecology of Sweden, it should be ex-
pected that these external ideologies interact with the internal language 
dynamics in Swedish-English families (see Curdt-Christiansen & 
Huang, 2020 and Section 3 for a discussion on the connection between 
ideology and family language practice). The family language combina-
tion of Swedish and English is a unique combination in the Swedish 
context as it represents the two languages with the most ‘symbolic 
power’ (Bourdieu, 1993) within that context. One distinctive character-
istic of this language combination when compared to other interna-
tional settings is the degree to which English has an actual functional 
capacity in Swedish society that goes beyond the merely symbolic; glob-
ally, English may have ‘symbolic power’ but the ability to use it produc-
tively in many different societal domains is not possible. In Sweden, 

 

 
2 ‘Principal language’ occurs as the official translation of ‘huvudspråk’ in the Language Act (2009:600). 
A literal translation of ‘huvudspråk’ would be main language or chief language, but the ‘huvud-’ prefix 
equally insinuates ‘most important’ (SAOL, n.d.). See Salö (2016, pp. 10–11) for further discussion on 
this topic. 



 

 
4 

English inhabits local as much as global scales. A resulting societal ide-
ology, then, which is evident in official discourses such as school cur-
ricula, is that a high level of proficiency in English is necessary for the 
Swedish populace to “participate in different social and cultural con-
texts, as well as in international studies and working life” in addition to 
being able to be engaged in matters of politics, education, and econom-
ics, which are of relevance to their everyday lives (Skolverket, 2018, p. 
34). English maintains an important epistemic position in Sweden’s 
translocal ecology.3 

This dissertation aims to bring new insights into how ideology and 
practice interact within this language combination, and in turn, how 
this context of dual-prestige languages may contribute new insights 
into sociolinguistic studies of language in bilingual families more 
broadly. 

1.2. Defining the population 

Defining a Swedish-English (bilingual-transnational) family is not nec-
essarily a straightforward task. In this case, Swedish and English refer 
to the linguistic make-up of the families rather than to a particular 
country or nationality. As mentioned, in its most simple formulation, 
this dissertation uses a definition of a family that is centred on the 
child. If a child has one parent who is a first language (L1) English 
speaker and one parent who is an L1 Swedish speaker, then these indi-
viduals constitute an English-Swedish bilingual family (Roberts, 2021, 
p. 165). However, what counts as a ‘first language’ speaker, and what 
other linguistic criteria do the parents in these families adhere to? In 
Table 1, Bagga-Gupta (2022) highlights at least four dimensions on 
which language(s) can be classified. It is within this framework that I 
attempt to define the population that is investigated in this disserta-
tion. 

  

 

 
3 Translocal ecology used in line with de Souza (2019). 
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Table 1. Language labelling. Adapted from Bagga-Gupta (2022). 

Numerical order First language, second language, third language 

Spatiality Home language, national language, institutional 
language, digital language 

Relationality Mother tongue, foreign language, native language 

Modality Oral language, written language, embodied lan-
guage 

 

An L1 speaker, as defined in this dissertation, is an individual who ac-
quired the language4 (either English or Swedish) during early child-
hood. In stereotypical cases (and in a majority of the families surveyed 
in this dissertation, see Section 4) the language is literally the numeri-
cally first language acquired, and these individuals come from coun-
tries (i.e., spaces) where either English or Swedish is officially (de facto 
or de jure) the, or one of the, ‘national languages’ and the language 
most often used in institutional settings. In a context of relationality, 
such speakers would typically be identified in layman’s terms as ‘native 
speakers’ or ‘mother tongue speakers.’ I attempt to avoid such terms in 
describing the population in the studies that constitute this disserta-
tion. ‘Native speaker’ is avoided due to its potential to systematically 
exclude certain populations, for instance, in cases where a population 
is not considered as ‘native’ on ideological grounds. Such exclusion has 
even been described as ‘racist’ (Cheng et al., 2021; Dewaele, 2018). 
‘Mother tongue,’ while often being technically inaccurate (as it can just 
as well be the ‘tongue’ of any caregiver), is avoided where possible, but 
cannot be entirely circumvented in the Swedish context as it occurs in 
relation to the official translation of the Swedish state funded mod-
ersmålsundervisning, ‘mother tongue instruction.’ As regards 

 

 
4 As will be seen, even defining a ‘named language’ is not a straightforward task. This is explored further 
in Studies III and IV. 
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modality, the participants are often referred to as speakers of a certain 
language, which privileges the oral aspects of language proficiency. 
Much of the focus of the dissertation is indeed on orality, and the dis-
sertation uses the term ‘speaker’, but it should be noted that the indi-
vidual studies also consider the written, embodied, and affective di-
mensions of language. 

Swedish-English families can technically occur in any geographical lo-
cation. The present dissertation, however, concentrates only on such 
families that live within Sweden, as exemplified in Section 1.1. It is 
therefore the parent who is the L1 English speaker that is nearly always 
the individual who has migrated to Sweden, while the L1 Swedish 
speaker is nearly always the individual who was raised in Sweden.5 

The question of how many Swedish-English families reside in Sweden 
cannot be completely answered as such statistics do not exist. However, 
indirect statistics lead to the assumption that such families are not un-
common. This assumption is made based on data which show that ap-
proximately 70,000 individuals who were born in ‘core Anglosphere’6 
countries currently live in Sweden (Statistics Sweden, 2021), and thus 
are likely to speak English as an L1. Clearly, not all of these individuals 
will be parents in a Swedish-English family, but this nevertheless gives 
some indication of how many of such families possibly exist. Moreover, 
this dissertation (particularly Study I) does not privilege a description 
of a Swedish-English family based on being born in a primarily white, 
developed country. Swedish-English families can just as well consist of 
an L1 English speaking parent from any country, with countries that 
have English as an official language being perhaps most likely (for in-
stance, the Commonwealth Caribbean countries, Singapore, and vari-
ous African countries). 

 

 
5 It is theoretically possible that the L1 Swedish parent was not raised in Sweden and the L1 English 
speaker was raised in Sweden. It is also possible that both parents are migrants to Sweden (e.g., in the 
case of Swedish speakers from Finland), but no such families occur in the sample population investi-
gated here. 

6 Defined as the United Kingdom, Ireland, the United States, Canada, Australia, and New Zealand 
(Wellings & Mycock, 2019). 
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Further statistics exist on the number of school-aged children who are 
eligible for ‘mother tongue instruction.’ In order for a child to be eligi-
ble, it should be the case that they use the language in daily communi-
cation at home and that they have good knowledge of the language (the 
Education Act, 2010:800, ch. 19). ‘English as a mother tongue’ is dif-
ferent to the subject named ‘English,’ which all pupils in Sweden study. 
As shown in Table 2, 17,718 children in school years 1 to 9 (approxi-
mately ages 6 to 16) are eligible for mother tongue instruction in Eng-
lish. 

Table 2. Pupils eligible for mother tongue instruction in compulsory school 
2018/19 (Statistics Sweden, 2019). 

Language Number of 
eligible pupils 

As a percentage of the 
school population 

Arabic 77,448 7.3 

Somali 21,115 2.0 

English 17,718 1.7 

Serbo- 
Croatian 

17,109 1.6 

Kurdish 15,629 1.5 

Pupils with English as a ‘mother tongue’ constitute 1.7% of the school 
population in Sweden, which makes them the third largest immigrant 
minority7 language group. Some have studied this group in mother 
tongue instruction classes recently (e.g., Hedman & Mannish, 2021; 
Stoewer & Musk, 2019). Although not all of these children will belong 
to Swedish-English families, it again gives some indication of how 
many of such families possibly exist, as quite many of these children 
can be expected to have one L1 English parent and one L1 Swedish par-
ent. 

This dissertation can be divided into two sections as regards the popu-
lation investigated. The first section consists of a large-scale 

 

 
7 Immigrant minority language used here to differentiate from Sweden’s five official historical minority 
languages. 
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quantitative survey of the reported language practices of Swedish-Eng-
lish families (presented in Study I). Study I consists of participants 
from a variety of country-of-origin backgrounds. The second section 
qualitatively investigates the language practices in a subsample of four 
families (presented in Studies II, III, and IV; see Section 4 for detail on 
the actual research design). The families in the subsample all have one 
parent born and raised in the United Kingdom (specifically, England). 
British-born individuals constitute what is the largest subgroup of L1 
English speakers in Sweden (a population of approximately 32,000). 
While some extensive investigations on elements of the linguistic lives 
of North American anglophones and their families in Sweden exist (see 
Arnberg, 1981 and Boyd, 1998), those born in Britain have received 
comparatively little scholarly attention, despite continuous year-on-
year rises in the British-born Swedish population. This research gap 
informs a number of the scientific aims and research questions, which 
are now turned to.  

1.3. Aims and research questions 

This dissertation project as a whole aims to scientifically contribute in 
two main areas. The first area concerns the empirical documentation 
of the language practices of Swedish-English families, as well as their 
relationship to the ideological, conceptual, and material factors which 
underpin them. Additional consideration is given specifically to Swe-
dish-British families, which, as mentioned, constitute a significantly 
under-researched group as relates to matters of language use and fam-
ily language policy. 

The second area relates to theoretical and methodological innovation 
as regards the study of language in bilingual families. While many stud-
ies exist that document language practice and language ideology in bi-
lingual families (Lanza & Lomeu Gomes, 2020), few studies have em-
braced the complexity found in language practice in transnational con-
texts from multiple perspectives. Here, I respond to the call from Zhu 
and Li who suggest the following: 
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Bilingualism and multilingualism need to be studied as experience, and ex-
periences need to be studied holistically and multidimensionally. Identify-
ing overall patterns and analysing the details of interactional episodes are 
useful and necessary. But they need to be contextualised within the broader 
experiences of individuals, families and communities concerned. 

Zhu & Li (2016, p. 665) 

I further position the methodological contribution of this research in 
relation to Palviainen's (2020) call for more consideration of child per-
spectives in the field, as well as the need to more fully explore the rela-
tionships between emotion and family language policy-making. In ad-
dition, the research responds to Palviainen (2020, p. 245) suggestions 
for new research that aims to investigate how single-parent families 
navigate multilingual contexts, and how contemporaneous families are 
embedded within multi-modal, multi-media environments. 

In order to respond to these calls, and in order to understand the inter-
play between the numerous components of language practice and re-
lated phenomena in bilingual families, the research project adopts sev-
eral methodological frameworks that to date have not been combined 
within investigations of the same bilingual population. What results is 
a multi-layered dataset where the language practices of the same par-
ticipants can be explored and triangulated from different vantage 
points. Such an approach, in turn, is expected to yield a more organic, 
comprehensive picture of family language practice. Study I draws upon 
descriptive and inferential statistics, while Studies II, III, and IV use 
qualitative means of data analysis grounded within ethnographic, dis-
course analytic, phenomenological, and post-structuralist traditions to 
consider in-situ family interactions as they unfold in real time, the af-
fective and emotional dimensions of family bilingualism, family mem-
bers’ lived experiences of language, and family language policy (includ-
ing language practice, language ideology, and language management). 
The frameworks complement one another in critically considering how 
these phenomena are embedded within a complex spatiotemporal en-
vironment of conceptual and material discourses.8 Both children and 

 

 
8 These frameworks and their epistemological foundations are considered in depth in Sections 3 and 
4. 
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parents are given voice through the design of the different data collec-
tion instruments, which consist of a combination of questionnaires, in-
terviews, and family-recorded videos of everyday interaction. The re-
cruitment of participants was further conducted in a way that would 
result in the possibility of analysing data from various family types, in-
cluding single-parent families, families with children of various ages, 
and families from differing socio-economic backgrounds. 

With these aims in mind, the dissertation project poses two overarch-
ing research questions: 

1. What are the language practices of Swedish-English families? 
 

2. What factors influence the language practices of Swedish- 
English families? 

These questions are grounded within Fishman’s (1965) classic work on 
multilingual settings. Fishman’s (1965) assumption, and one subse-
quently adopted widely within bilingualism research, is that “habitual 
language choice is far from being a random matter of momentary incli-
nation” (p. 65). If language choice is non-random, then, Fishman 
(1965) asks how and why, in multilingual settings when reasonably 
more than one language could be chosen, a particular language comes 
to be the one used. This ‘how and why’9 is what I consider to be the 
underlying contextual factors that influence language use. Later work 
emphasized the fluidity of multilingual practice, and thus the question 
of ‘which language’ or ‘language choice’ is not necessarily as straight-
forward as it may seem (see Canagarajah, 2018; Hiratsuka & 
Pennycook, 2020; Lomeu Gomes, 2019, p. 62). The research questions 
posed in this dissertation project are therefore grounded not within 
language ‘choice’ but rather within actual language practice. 

1.4. Outline of the dissertation 

The dissertation project is composed of four original empirical studies 
and a seven-section comprehensive summary. The comprehensive 

 

 
9 This is also informed by the classic ‘why that now’ question often asked in studies of talk-in-interac-
tion (Schegloff & Sacks, 1973, p. 299). 
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summary provides the general theoretical framework as well as an 
overarching discussion and conclusion of the dissertation as a whole. 
Section 2 of the comprehensive summary is a literature review which 
presents a historical overview of research on language in bilingual fam-
ilies. Section 3 outlines the key theoretical frameworks adopted in this 
dissertation project. Section 4 is a methodological overview, which dis-
cusses the data collection and data analytic procedures adopted in each 
study. Section 5 summarises the four empirical studies. Section 6 con-
siders how the four studies relate to each other and discusses how the 
individual studies exemplify and conceptualise facets of the same phe-
nomena. Section 7 presents a conclusion, which summarises the main 
findings from the dissertation project in relation to the research ques-
tions and provides suggestions for future research. 
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2. A historical overview of research on language in bilin-
gual families 

This section outlines past research on language in bilingual families by 
tracing research from the earliest investigations to the present day. 

2.1. Early investigations of family bilingualism: From 
Ronjat to Leopold 

As outlined by King (2016) and Lanza and Lomeu Gomes (2020), early 
research on bilingual first language acquisition within the home do-
main took the form of diary studies. Such studies were done by linguist 
parents of children growing up in bilingual environments. These stud-
ies aimed to extensively detail the lexical, morphosyntactic, and pho-
nological development of their children over time. Ronjat (1913) is typ-
ically seen as the first of these diary studies, and is still an oft cited work 
in contemporary studies on bilingualism. Ronjat (1913) describes the 
bilingual acquisition of French and German by his son Louis. Ronjat 
was advised by the linguist Grammont10 to adopt the one-person one-
language (“une personne, une langue”) strategy whereby he would 
speak French to the child and his wife would speak German. As Lanza 
and Lomeu Gomes (2020, p. 156) highlight, the impact of this strategy 
still features prominently in contemporary studies, popular scientific 
works, and everyday discourses on how to nurture bilingualism (e.g., 
Barron-Hauwaert, 2004; Döpke, 1992; Palviainen & Boyd, 2013; 
Schwartz, 2020; Slavkov, 2017; Soler & Roberts, 2019; Wilson, 2020). 

Apart from Ronjat (1913), the only other monograph from the period, 
authored by Pavlovitch (1920), remains relatively less known.11 Pav-
lovitch (1920) documented the acquisition of Serbian and French of his 
son Douchan. The study concerns the first two years of Douchan’s life, 
by which point he started to differentiate Serbian and French as sepa-
rate systems (“systèmes”) (p. 176). Although this somewhat 

 

 
10 Grammont had himself studied child language (e.g., Grammont, 1902) and was professor at the Uni-
versity of Montpellier. 

11 Google Scholar lists 81 citations for Pavlovitch (1920) between 2002-2022, while Ronjat (1913) has 
763 citations in the same period. 
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introspective methodology may be outdated, the aims of Pavlovitch’s 
study in fact resonate quite closely with recent studies framed within 
the field of family language policy, which seek to investigate the impact 
of various internal and external factors on language use and develop-
ment: 

Ce travail comprendra, je l'espère, le développement et toutes les péripéties 
d'un langage individuel, en tenant compte de toutes les influences du mi-
lieu: famille, école, société en general. 

This work will compromise, I hope, the development and all the unexpected 
events of an individual language, taking into account all the influences of 
the environment: family, school, and society in general. 

(Pavlovitch, 1920, p. 16, my translation) 

Leopold (1949), who conducted his own extensive diary study of his 
English-German speaking daughter, reviews Ronjat (1913) and Pav-
lovitch (1920), describing them as the two authoritative monographs 
on bilingual children to date. Leopold’s view was that Ronjat (1913) was 
the preferable study as Pavlovitch (1920) was only a study of ‘inci-
dental’ bilingualism, “with more Serbian than French” (Leopold, 1949, 
p. 187).12 This observation indicates that Leopold held the ideological 
position that bilingualism actually meant ‘balanced’ bilingualism, or 
what might be considered “ideal or symmetrical” bilingualism 
(Schalley & Eisenchlas, 2020, p. 20). Moreover, as Aronsson (2020, p. 
6) remarks, Leopold did “not see ‘mixed’ language use as ‘complete’ or 
true bilingualism.” Such ideas continue to circulate within debates on 
bilingualism to the present day. 

The focus child within Leopold’s (1939–1949) four volume work was 
his daughter Hildegard. Leopold and his wife purported to using the 
one-person one-language strategy with Hildegard. Leopold seemed to 
consider his daughter’s bilingual first language acquisition a great suc-
cess, and she has even been invoked as a model of the effectiveness of 
the one-person one-language strategy (Grosjean, 1982). Leopold, 

 

 
12 Leopold (1949, p. 187) also criticises Pavlovitch (1920) for being “phonetically not satisfactory” and 
for making premature generalisations on child language. The work is further criticised in Leopold's 
(1948) review of studies on child language and infant bilingualism (p. 11). 
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however, had a second daughter, whose German at age five was “ex-
tremely limited” (Leopold, 1949, p. 159), despite Leopold and his wife 
adopting the same one-person one-language approach. In a critical re-
reading of Leopold’s work, Aronsson notes the following: 

Leopold (1949) did not deny his [second] daughter Karla's non-success as 
a speaker of German. However, his second child Karla is generally missing 
or forgotten in discussions about how to foster childhood bilingualism, 
including his own presentations of her elder sister's successful bilingualism 
(e.g. Leopold, 1978). The principle of one-language at a time is perhaps 
above all an ideal model for a firstborn child or for a family where the two 
languages are strictly kept apart. It seems to be somewhat idealized in that 
it does not discuss the role of play or the role of siblings, peers and play 
communities. 

(Aronsson, 2020, p. 8) 

What the cases of Hildegard and Karla show, then, is that the language 
acquisition of two children within the same family is not the same. Alt-
hough the parents might adopt the same discourse strategy with their 
second child, the fact that there is an additional interactional partner 
for them fundamentally alters the parameters of language acquisition. 
In addition, as time has passed between the first and second child, the 
lived experiences of the parents have changed, which influences their 
behaviour and may equally have an effect on their children’s language 
acquisition. Ultimately, each child develops language in differing envi-
ronments, which suggests that the extrapolation and generalisation of 
findings from individual case studies needs to be done with caution. 

What these three diary studies have in common is their focus on lan-
guage and interaction as a dyadic medium; language is seen as a means 
of communication between two people in isolation. In these cases, the 
dyads are mother-child and father-child. What is not investigated is the 
dyad of child-child, or indeed, multiparty interactions that are a typical 
feature of everyday family life. Moreover, the two languages from these 
diary studies can also be seen as a dyad in that they are seen as two 
clearly defined systems that are not to be mixed. 

Some of the methodological limitations of these classic diary studies 
result from the fact that it was either impossible, or at least rather 
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impractical, to obtain actual audio recordings of the data.13 When audio 
recording became a feasible means of data collection, it enabled more 
specific, accurate, and rigorous analyses of actual bilingual family in-
teractions in situ. I now turn to an overview of how various forms of 
discourse analysis, performed on recorded data, have led to many im-
portant insights as relates to language acquisition and the interactional 
patterns of bilingual families. 

2.2. Discourse analytic approaches to language practice in 
bilingual families 

While early studies documented the development of language in bilin-
gual children, detailed empirical analyses of family interaction were 
lacking. Moreover, in the decades that followed Leopold (1949), neither 
the family unit nor language practice was in focus within studies on 
child bilingualism. During this period, developmental psycholinguis-
tics was the predominant research orientation, which focused more on 
the language-internal and the cognitive mechanisms that underpin lan-
guage acquisition processes (Lanza & Lomeu Gomes, 2020). Lanza 
(1992) was one of the first empirical works to emphasise the im-
portance of studying actual parent-child interaction, particularly as re-
lates to language mixing. Lanza (1992) used a sociolinguistic and dis-
course analytic approach which was framed within the theoretical per-
spective of language socialisation. Lanza’s work (1992, 1997, 2004) has 
demonstrated that parental discourse strategies socialised children 
into speaking a particular language (see also De Houwer & Nakamura, 
2021, pp. 31–34 for a more extensive commentary on these works), and 
that this socialisation strongly impacted the degree of bilingual acqui-
sition in these children. Also of interest to these studies were how such 
discourse strategies were constructed and negotiated in interaction. 
Lanza’s studies, and others in a similar vein (e.g., Curdt-Christiansen, 
2013; Gyogi, 2015; Juan-Garau & Pérez-Vidal, 2001; Nakamura, 2018; 
Slavkov, 2015) highlight how children are socialised both to and 
through language in bilingual settings. 

 

 
13 This and other methodological weaknesses of diary studies are discussed further in Lanza (1997, pp. 
21–22). 
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In addition to work that focuses explicitly on parental discourse strat-
egies (and how such strategies are negotiated and contested in interac-
tion), another body of studies that rather highlights various other as-
pects of everyday interaction in bilingual families. These studies typi-
cally adopt methodologies grounded within the paradigms of interac-
tional sociolinguistics or conversation analysis in order to illuminate 
how family members make sense and organise their everyday actions-
in-interaction. Analyses of code-switching in intergenerational conflict 
talk (Zhu, 2008), of how siblings shape the family linguistic ecology 
(Kheirkhah & Cekaite, 2017), and of the dynamics of informal heritage 
language lessons (Abreu Fernandes, 2019; Kheirkhah & Cekaite, 2015) 
are just some of the topics dealt with in this area of research. Addition-
ally, what many of these studies aim to do is to draw links between the 
observed discourse patterns and wider issues such as language ideol-
ogy, language management, social identity, and cultural expectation. 
Takei and Burdelski (2018), for instance, consider how parents’ at-
tempt to manage the types of permissible language practices in the 
home domain. In their case, an attempt to restrict language mixing is 
motivated by an ideological perception of ‘language purity.’ How family 
language practice is mediated by language ideology is one of the key 
tenants of the field of family language policy, which is the focus of the 
next section. 

2.3. Family language policy 

Family language policy refers to the “explicit and overt planning” of 
language policies, as well as the implicit and covert implementation of 
such policies through language practice in the home domain (Curdt-
Christiansen, 2013b). The field takes inspiration from Spolsky's (2004, 
2009) tripartite model of language policy, which conceptualises a lan-
guage policy as being constructed through language ideology, language 
practice, and language management. The field can also be seen as being 
grounded within past research traditions that investigated both lan-
guage socialisation and language maintenance and shift (Lanza & 
Lomeu Gomes, 2020, pp. 157–158). The term ‘family language policy’ 
was first used by Luykx (2003) and gained momentum as a field in its 
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own right after the publishing of King et al. (2008).14 Of particular in-
terest to this dissertation project are works framed within the field of 
family language policy that focus specifically on the relationship be-
tween macro-contextual factors, language ideology, and language prac-
tice. Of additional interest are a strand of more recent studies that an-
alyse connections between language practice, identity, and agency, 
which draw on anthropological and ethnographically oriented ap-
proaches (outlined in King & Curdt-Christiansen, 2021, pp. 90–94). 

The awareness that parental beliefs and attitudes (i.e., ideologies) me-
diate family language practice, which in turn mediates children’s lan-
guage development, predates the field of family language policy by 
some time. Drawing on this work, De Houwer (1999, pp. 85–86) pro-
posed a framework that aimed to partially explain whether a young 
child would become an active bilingual, a passive bilingual, or attain 
limited bilingualism/functional monolingualism. Her framework is 
outlined in Figure 1. 

 
Figure 1. The relationship between parental beliefs/attitudes and children's lan-

guage development in a potentially bilingual input condition.15 

This framework highlights how parental discourse strategies (cf. Lanza, 
1992; 1997) are grounded within beliefs such as a positive or negative 

 

 
14 See Lanza and Lomeu Gomes (2020) for a discussion on the development of the field. 

15 Adapted from De Houwer (1999, p. 86). 
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association of a particular language with regard to its power, value, and 
utility. Moreover, parents may hold positive or negative attitudes with 
regard to bilingualism more generally. Such beliefs can just as well be 
subconscious as conscious (Curdt-Christiansen, 2009, p. 361). 

The question of how language ideologies come into being within bilin-
gual family settings has been the focus of much work by Curdt-Christi-
ansen (e.g., 2009, 2013b; Curdt-Christiansen & Huang, 2020). Figure 
2 exemplifies Curdt-Christiansen’s dynamic model of family language 
policy, which has been particularly influential, not least in informing 
the approaches employed in this dissertation project. 

 

 

Figure 2. Dynamic model of family language policy.16 

The model shows that language ideologies are influenced by two major 
types of factors: internal factors and external factors. In an earlier ver-
sion of the model (Curdt-Christiansen, 2009, p. 335) these factors were 
instead described as macro and micro factors. 

External factors highlight how the family domain does not exist in 
isolation from the wider socio-cultural environment. Public discourses 

 

 
16 Slightly different versions are presented in Curdt-Christiansen (2009, p. 335; 2014, p. 37) and Curdt-
Christiansen and Huang (2020, p. 176). Figure 2 is my adaptation. 
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and societal expectations about language and culture have a noticable 
effect on home language practice in transnational contexts 
(Purkarthofer et al., 2022). In addition to discourses that function on a 
purely conceptual level, many external factors equally have a very real 
impact on access to, for instance, education, the job market, civil 
activities, and political decision making, which all have a linguistic 
element (Curdt-Christiansen & Huang, 2020, p. 178). 

Internal factors relate to those variables that exist within the family 
unit itself such as the relationships between family members and the 
aspirations of family members. These aspirations often concern issues 
of identity and cultural practice that parents in a family feel are 
important and valuable for themselves and their children. Although 
much of the discussion to this point has focused on the agentic capacity 
of parents to make decisions about family language policies, recent 
scholarship within the field has shown that children’s roles as active 
agents of family language policy should not be underestimated (Smith-
Christmas, 2020). Figure 2 positions child agency as an internal factor, 
but Curdt-Christiansen and Huang (2020, p. 179) acknowledge that it 
is in fact “a blurred factor between internal and external categories as 
child agency is often related to school culture, peer culture, and 
mainstream culture.” Children play an active role in shaping and 
negotiating a family’s linguistic norms (van Mensel, 2018); they are 
able to employ a variety of strategies in order to circumnavigate 
language constraints imposed by parents (Smith-Christmas, 2020), 
and they are even able to hold parents accountable when they use the 
‘wrong’ language (Palviainen & Boyd, 2013). These insights show that 
family language policy is thus co-constructed by both parents and 
children.  

Thus far, most of this section has conceptualised the family as a unit 
defined by parents and children. It should be noted, however, that fam-
ily language policy frequently concerns personal relationships that go 
beyond a simple parent-child dichotomy (Juvonen et al., 2020, pp. 41–
42; Palviainen, 2020, pp. 243–244). Researchers are increasingly in-
terested in how families are defined by family members themselves, 
and “how families are constructed through multilingual language prac-
tices, and how language functions as a resource for this process of fam-
ily-making” (King & Lanza, 2019, p. 718). A growing body of research 
considers families that go beyond traditional western 
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conceptualisations of the nuclear family by investigating language in 
multi-generational families (Kaveh, 2018; Soler & Roberts, 2019), fam-
ilies with LGBTQ+ parents (Kozminska & Zhu, 2022), families with 
adopted children (Nofal & Seals, 2022; Wright Fogle, 2013), families 
where parents become separated (Palviainen, 2022), and families 
whose configurations are fluid and in flux (Vorobeva, 2021). 

The four studies presented in this dissertation all draw on elements 
from the field of family language policy to some extent. However, in 
addition, they draw on diverse perspectives from other theoretical 
frameworks that are yet to be discussed. These frameworks are exem-
plified in the following section.  
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3. Dimensions of language practice 

This section outlines three of the key theoretical frameworks that are 
employed within the studies that constitute this dissertation. Some of 
the concepts embedded within the wider frameworks described here 
have not, as of yet, been widely applied within the study of language in 
bilingual families. The first theoretical framework is related to Busch's 
(2012, 2017b) expanded conceptualisation of the linguistic repertoire 
and related concepts such as the lived experience of language and the 
body image (Busch, 2021). The second framework concerns investiga-
tions on epistemics (Heritage, 2013) with particular attention given to 
interactional approaches to epistemics and their relevance for the study 
of family bilingualism. The final framework draws on assemblage the-
ory (Buchanan, 2021; DeLanda, 2016), a post-structuralist framework 
that is grounded within Deleuze & Guattari's (1988) eclectic work, as 
well as from conceptualisations from posthumanist theory (Nayar, 
2014). 

3.1. Linguistic repertoires, language as lived experience, 
and the body image 

The concept of the linguistic repertoire was first developed by Gumperz 
(1964), who described it as “all the accepted ways of formulating mes-
sages” (p. 138).  A linguistic repertoire thus compromises all the lan-
guages, styles, registers, genres, and codes that are able to be drawn 
upon in interaction. Gumperz (1964) dealt with relatively stable speech 
communities, and located the linguistic repertoire within a linguistic 
community rather than in the individual (Busch, 2017b, p. 345). The 
analytical potential of the linguistic repertoire has recently received re-
newed interest within the field of sociolinguistics, but a number of au-
thors have suggested that the concept requires updating to reflect con-
temporary processes of mobility, migration, and transnationalism 
(García & Li, 2014; Pennycook, 2008). 

In order to move beyond static speech communities, Busch (2017b) 
suggests considering how a subjects’ linguistic repertoire is formed 
throughout their life trajectory; a linguistic repertoire “reflects a life, 
and not just birth, and it is a life that is lived in a real sociocultural, 
historical and political space” (Blommaert, 2009, p. 17). As a subject 
moves from space to space they acquire their linguistic repertoire 
through their repetitively lived experiences of language. Busch (2017b) 
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uses the term ‘subject’ rather than ‘individual.’ She sees the subject as 
being “formed through and in language and discourse” and under-
stands “the repertoire as not something the individual possesses but is 
formed and deployed in their intersubjective processes located on the 
border between the self and the other” (p. 346). Many investigations 
into linguistic repertoires have focused on the interactional dimension 
of repertoire (i.e., through analysing language practice). Busch (2017b), 
however, emphasises that a subject’s linguistic repertoire cannot be ac-
cessed through the observation of interactional practice alone. She sug-
gests that a biographical approach (Busch, 2017a) is necessary in order 
to reconstruct how the repertoire develops and changes throughout a 
life. 

In addition to the purely verbal components, linguistic repertoires con-
tain affective and emotional dimensions (Busch, 2017b, 2021). Lived 
experiences are ultimately emotional processes of perceiving, feeling, 
acting, and interacting. Busch’s (2021) conceptualisation of the body 
image, which is applied in Study IV of this dissertation (Roberts, 
accepted), emphasises the bodily and emotionally lived experiences of 
communicative interaction in relation to repertoire. The notion of the 
body image allows for the development of conceptualisations of reper-
toire that go beyond viewing repertoires as bundles of communicative 
resources, and instead places focus on the evaluative stance with regard 
to such resources (Busch, 2021, p. 196–197). 

Body image can be thought of as an imaginary, emotionally highly loaded 
representation of one’s body in relation to others. It is developing from 
early childhood onwards and forming a mostly unnoticed and constantly 
updated matrix that ‘sticks’ to the subjects allowing them to imagine them-
selves in terms of biographical continuity and coherence. The social, inter-
subjective, relational, inter-human quality of the body image is seen as a 
central characteristic, as due to this quality, the body image is formed and 
transformed in interaction with others, having an impact on the subject’s 
way of interacting. 

(Busch, 2021, p. 196) 

Key then for understanding family language policy, family language 
practice, and child bilingual language acquisition is how the body im-
age impacts ways of interacting in the home domain. The concept of 
the body image is closely related to whether “a person’s acquired re-
sources […] are actually accessible or remain sealed in a particular com-
municative event” (Busch, 2021, p. 196). This closely resonates with 
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typical research questions posed within research on language in bilin-
gual families in relation to why, when, and how a particular language is 
used by family members in the home domain. 

The framing of language as repertoire in studies on bilingual families 
has recently started to gain interest. Such studies typically combine in-
teractional analyses with ethnographic methods in order to access the 
interactional, affective, and historical dimensions of multilingual fam-
ily repertoires (Lanza, 2021). For example, Purkarthofer (2019) found 
that parents are engaged in the collaborative construction of their chil-
dren’s future linguistic repertoires, and this process starts even before 
the birth of the child. The work highlights how linguistic repertoires 
not only concern past lived experiences, but equally relevant is how lin-
guistic repertoires point to the future and are influenced by parents’ 
perceptions of an imagined future for their children. Here, the linguis-
tic repertoire can be considered “a space of potentialities linked to life 
trajectories” which “includes anticipations, imaginations, fears and de-
sires” (Busch, 2017a, p. 53). Van Mensel (2018) highlights the im-
portance of the family when considering individual repertoires as “a 
child’s initial linguistic trajectory and repertoire are shaped substan-
tially by the immediate family environment” and that “trajectories and 
repertoires can be regarded as coming together within the family” (p. 
237). Van Mensel (2018) suggests that a repertoire within the family 
context is partially shared by all members of a family, and thus de-
scribes this repertoire as the ‘multilingual family repertoire.’ 

Some authors have discussed how framing work on language in bilin-
gual families within the field of family language policy unnecessarily 
constrains analyses due to the central concern of ‘policy,’ which is 
closely tied to the concepts of decision making and choice (Hiratsuka & 
Pennycook, 2020). Hiratsuka and Pennycook (2020) argue that due to 
the multi-layered, heterogenous nature of interaction in bilingual fam-
ilies, the focus should rather be on a practice perspective which consid-
ers how families employ language in their everyday social activities. 
They draw on the concept of repertoire in order to do this, and coin the 
term ‘translingual family repertoire.’ 

Our use of translingual family repertoire therefore seeks to describe the 
particularity of the multilingual practices within the family, their im-
portance in establishing family life, and their availability as a set of poten-
tial linguistic items that members of the family can use. These terms derive 
not from any form of decision-making or choice (as any version of policy 
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must inevitably imply) but rather from the temporary stabilities afforded 
by language practices. 

(Hiratsuka & Pennycook, 2020, p. 753) 

Hiratsuka and Pennycook (2020, p. 760–761) argue that the adoption 
of such a framework allows for a more informed analysis of everyday 
fluid practices in families and for a deeper understanding of how the 
linguistic resources of family members are able to be employed in a 
flexible and creative way in order to suit the tasks at hand. 

The next section considers how the linguistic repertoires of bilingual 
families inherently contain an epistemic dimension which derives from 
the intimate knowledge that family members have of each other’s lin-
guistic competences. 

3.2. The epistemics of bilingual interaction 

Epistemics-in-interaction is an area of research where interactional ap-
proaches are employed in order to investigate the “knowledge claims 
that interactants assert, contest and defend in and through turns-at-
talk and sequences of interaction” (Heritage, 2013, p. 370). Study II of 
this dissertation (Roberts, 2022), along with many other studies on ep-
istemics-in-interaction (e.g., Balaman & Sert, 2017; Heller, 2021; 
Kärkkäinen, 2006; Melander Bowden, 2019; Sert, 2013), specifically 
adopts a conversation analytic approach (see Section 4.4). Although 
much work on epistemics-in-interaction exists, limited research thus 
far considers dimensions of epistemics within bilingual families; past 
work on epistemics in family interaction has typically been restricted 
to monolingual families, while past work on epistemics in relation to 
bilingualism has often focused on formal educational settings. 

Families can be considered a self-subsistent ‘epistemic community’ 
(Holzner, 1968) which share “knowledge, experience, and sometimes, 
idiosyncratic language usages and beliefs that are theirs alone” 
(Heritage, 2013, p. 371; Lovell, 2003; Pollner & McDonald-Wikler, 
1985). With this in mind, the relevance of epistemics in transnational 
bilingual families becomes apparent. An additional epistemic layer ex-
ists within bilingual families that relates specifically to language 
knowledge (or in other words, knowledge of language proficiency/lin-
guistic competences). Language can therefore be considered to be an 
epistemic domain in and of itself. Each family member in a 
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transnational family is unlikely to have the same competence in each 
language; one parent may be more proficient in a certain language than 
the other parent, one child may be more proficient in a certain language 
than their siblings, and there can also be a degree of asymmetry in the 
bilingual competence of children and their parents depending upon 
their life trajectories (due to, e.g., migration). Family members are in-
timately aware of the competencies that make up each other’s linguistic 
repertoires due to their extensive experience of interacting together 
and through their awareness of each other’s lived experience of lan-
guage (cf. Busch, 2017b).  

The epistemic ecology (Goodwin, 2010; Melander, 2012, p. 233) of bi-
lingual family interaction, then, is constantly mediated by whether 
family members can be seen as knowing or unknowing participants in 
relation to language; can family members be expected to understand a 
language or not, and how does this affect language practices in bilin-
gual families? How can language be used as an inclusionary device vis-
à-vis a device for epistemic exclusion (Kiramba, 2018).17 An interac-
tional approach allows for the analysis of how family members convey 
their knowing or unknowing statuses in relation to language through 
their turns-at-talk (Heritage, 2012a, 2012b). Of equal interest is how 
the right, responsibility, and obligation to ‘know a language’ is articu-
lated and contested in interaction between family members (Heritage, 
2013, p. 377; Mondada, 2013a). 

One of the only interaction studies addressing epistemic issues in bi-
lingual families notes how epistemics interacts not only with issues of 
linguistic expertise, but also with “cultural expertise, power, hierar-
chies, ideologies, and identity” (Takei & Burdelski, 2018, p. 111). Past 
research from monolingual settings has shown how epistemics is en-
tangled with certain family identities (for instance, being a grandpar-
ent, Raymond & Heritage, 2006), and with the adoption of expert and 
novice identities in interaction (Yu & Wu, 2021). The relevance of iden-
tities, rights, and responsibilities to the local organisation of behaviour 

 

 
17 Epistemic exclusion in multilingual family life was well exemplified by one of the participants in Soler 
and Roberts (2019) who said “[my parents] spoke English all the time except when it was something 
the children should not know about.” 
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has been termed the “epistemics of social relations” (Raymond & 
Heritage, 2006, p. 681). Such social relationships are only arguably 
more complex and multifaceted in transnational, bilingual contexts 
(Takei & Burdelski, 2018) due to an additional layer of connections be-
tween social relations and the “ownership” of linguistic and cultural 
knowledge. 

What the previous sections have shown is that language practice in bi-
lingual families is underpinned by many different dimensions. One 
theoretical approach to bringing all of these components together is by 
considering how language practice can be understood as a semiotic as-
semblage of objects, linguistic resources, and places (Pennycook, 2021, 
p. 111). These ideas are presented further in the following section. 

3.3. Rhizomes and assemblages of thought and action 

The concepts of the rhizome and assemblage come from Deleuze and 
Guattari (1988) and are applied within Study III (Roberts, under re-
view).  A rhizome is a structure or system that is formed from many 
individual assemblages. An assemblage is something that emerges 
from interactions between its constitutive parts (DeLanda, 2016, p. 21). 
These parts are considered entangled, numerous, complex, and heter-
ogenous. Assemblage is a translation of the French agencement, which 
in its original sense conveys that components match and fit together 
through action (DeLanda, 2016, p. 1). When considering the assem-
blage that is an interactional event, relevant constituents that come to-
gether might be conceptual discourses (e.g., language ideologies or so-
cial expectations), material (e.g., family members), space (e.g., the 
home), time (e.g., dinner time), affect (e.g., humour or mood), and se-
miotic resources (e.g., verbal and embodied language). In and of them-
selves, these individual constituents represent nothing new within fam-
ily bilingualism research, but the novel aspect of rhizomatic thinking 
concerns how agency  is viewed as emerging from the momentary as-
semblage of these diverse ‘things’ (Bennett, 2010), discourses, and 
spaces; agency is distributed, porous, and relational, existing not 
within individuals, but rather diffused across multiple entities. This 
type of conceptualisation of agency resonates partially with classic so-
ciological work from Durkheim (1895, p. 52)  on ‘social fact’ who wrote 
of “manners of acting, thinking and feeling external to the individual, 
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which are invested with a coercive power by virtue of which they exer-
cise control over him.” 

A key notion within this conceptualisation of agency includes how 
agentic capacity is not limited to humans. An ‘actant’ is simply seen as 
“something that acts or to which activity is granted by others. It implies 
no special motivation of human individual actors” (Latour, 1996, p. 
373), while ‘agentic capacity’ is seen as anything that has the ability to 
make a difference and produce effects and affects (Bennett, 2010). In 
this way of thinking, conceptual discourses such as language ideologies 
can be considered to have agentic capacity. Moreover, space and time 
can be seen as collaborators or co-operators that interact with bodies 
and forces in order to produce action (e.g., the deployment of certain 
linguistic resources). In the following quote, one of the parents who 
participated in this project describes how space appears to have the 
agentic capacity to influence language practices. 

It is funny when we go to England, like obviously it's all in English. I always 
find it funny, but then when we come back what makes them start speaking 
Swedish again? We land in Arlanda [airport], and they start speaking Swe-
dish again. Like, what happened, you weren't speaking Swedish when we 
were in Manchester. Why is that? I think that's funny. 

Such ideas might be equally framed within posthumanist and new ma-
terialist thought, which move beyond the autonomous individual 
agent, and rather think of a human as being an assemblage itself, en-
meshed and formed from and within the wider environment (Nayar, 
2014, p. 4). These ideas are of course a radical departure from other 
ways of thinking about agency that have been employed within studies 
on language in bilingual families thus far. However, recent studies have 
suggested that the interaction between social structure and human 
agency needs to be better understood in bilingual family contexts 
(Mirvahedi, 2021), and the adoption of some of the tenants of rhizoma-
tic thinking may be one way that this can be done.  
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4. Methodology and data 

As indicated by Sections 2 and 3, answering research questions related 
to language practice requires the investigation of multiple entangled 
elements. Therefore, this project adopts an interdisciplinary and 
mixed-method approach in order to obtain and analyse data from Swe-
dish-English families as a means to better understand the complexities 
of the linguistic realities for these families. It is interdisciplinary in the 
sense that it draws on theories and frameworks grounded within the 
fields of linguistics, sociology, psychology, anthropology, and educa-
tion. It is mixed-method in the sense that a variety of quantitative and 
qualitative approaches are adopted. 

The primary data were collected through a large-scale digital question-
naire, participant recorded videos of everyday family conversation, 
semi-structured interviews with family members, and stimulated recall 
procedures. The data were analysed through approaches associated 
with inferential statistics, conversation analysis, phenomenology, and 
rhizomatic discourse analysis. This overarching methodology does not 
assume that there is one ‘truth’ that is aimed to be discovered, rather, 
each of the individual methods and approaches reveal their own chunks 
of social and linguistic reality. This perspective of ‘multiple realities’ is 
inspired by the phenomenological tradition, which treats reality as sub-
jective (Schütz, 1945), and the social constructionist tradition, which 
sees reality as being constructed through social actions, social interac-
tions, and social institutions (Berger & Luckmann, 1966; Knoblauch & 
Wilke, 2016). 

The subsequent sections describe who the participants in the four stud-
ies are and how they were recruited. Following this, a detailed overview 
of the methods of data collection and data analytic procedures is dis-
cussed. First, however, I turn to the preliminary considerations and 
ethical dimensions of the project, which had to be addressed before 
data collection could take place. 

4.1. Preliminary considerations and ethical issues 

While planning this project, it was necessary to consider a number of 
points in relation to feasibility. In order to suitably address the aims 
and research question, an appropriate amount of data needed to be col-
lected. As was discussed in Section 2 and 3, language practices have 
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many complex interconnected dimensions, and thus, in order to at-
tempt to fully embrace and understand this complexity, a relatively 
large amount of data of different types would be needed. At the same 
time, this project needed to be conducted under specific time and eco-
nomical constraints. The amount of data collected and analysed (de-
tailed in Sections 4.3 and 4.4) is therefore grounded within these con-
straints, and constitutes what was determined to be a reasonable 
amount of data that could be analysed within the constraints given. In 
addition, my own skill as a researcher (or lack thereof) needed to be 
considered. I had experience of interviewing families and analysing 
qualitative data before this project started (see Soler & Roberts, 2019), 
but most of the analytical frameworks were new to me. It was therefore 
also necessary to consider what I would reasonably be able to learn and 
apply to the data within the timeframe given. 

As this project proposed to collect data from human participants, a 
thorough consideration was given to research ethics before the start of 
the project. Certain elements of the project might be considered to be 
of a particularly sensitive nature, namely, the collection of video data 
which features the private lives of individuals, including children. In 
addition, within Sweden, language data can be considered to fall under 
what is described as ‘sensitive personal data’ as language can often be 
linked to racial or ethnic origin. Such projects therefore need to be re-
viewed by the Swedish Ethical Review Authority. An extensive project 
application was indeed sent for ethical review, but the project was ulti-
mately not deemed to fall under the scope of the law18 and was there-
fore able to go ahead as designed19. Still, the ethical dimensions of this 
project are all carefully considered within advice given from the Swe-
dish Ethical Review Authority as well as the Swedish Research Coun-
cil’s ‘Good Research Practice’ guidelines (Vetenskapsrådet, 2017). 

The primary ethical concern of this project relates to matters of auton-
omy (Copland & Creese, 2016; Murphy & Dingwall, 2001), that is, that 

 

 
18 Specifically, the Act concerning the Ethical Review of Research Involving Humans (SFS, 2003:460). 

19 The review and comments are filled under Reg no. 2018/164 and accessible from the Regional Ethical 
Review Authority in Uppsala. 
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participants can choose to participate, are aware of what they are going 
to participate in, and that they give their informed consent for that par-
ticipation. In addition, in line with Swedish regulations, participants 
must be aware of their right to withdraw from the project if they so 
wish. Obtaining informed consent for the initial digital questionnaire 
was rather straightforward. Before opening the questionnaire, partici-
pants received information about what the questionnaire entailed, that 
their data would remain anonymous, on how the data would be used 
within this project, and how the data would be stored.20 Participants 
were told that they could contact Karlstad University should they later 
decide that their data be deleted. 

The ethical dimensions of the video and interview components of the 
project were more complicated. The questionnaires were truly anony-
mous in the sense that even the researcher was unaware of who the 
participants were. This complete anonymity was of course impossible 
to replicate in a study that requests people to film themselves and par-
ticipate in interviews.21 Moreover, asking people to film their private 
family life in their own home might be seen as a rather intrusive pro-
cess. It was therefore extremely important that participants knew what 
they were signing up for, and that their consent really was informed 
consent. The excerpt below outlines the procedure of obtaining in-
formed consent from the participants, as described in the application 
for ethical approval, and as was ultimately followed in this project. The 
appendices listed are attached at the end of this comprehensive sum-
mary. 

After expressing an interest in the project, the participants are sent written 
information regarding the purpose of the project and what the procedures 
will be if they wish to participate in the project. This written information, 
along with consent forms for the participants' consideration, will be e-
mailed to the participants. Participants are encouraged take as long as they 
need to consider the information provided. The information sheet aimed at 
parents can be found in [Appendix 1] (English) and [Appendix 2] 

 

 
20 The digital questionnaire data were stored on Sunet (Swedish University Computer Network) serv-
ers, which adheres to GDPR regulations regarding storing personal data. 

21 The degree to which anonymity and confidentiality are attempted to be maintained in the video/in-
terview part of this project is discussed in Section 4.4. 



 

 
31 

(Swedish), a simplified information sheet aimed at children can be found 
in [Appendix 3] (English) and [Appendix 4] (Swedish), the consent 
forms for parents can be found in [Appendix 5] (English) and [Appen-
dix 6] (Swedish). After reading the information sheet and consent forms, 
and subsequently expressing a wish to continue with the project, partici-
pants will be posted physical copies of the consent forms. If a family has 
children under the age of 15 then the parents give consent on their behalf. 
All participants over the age of 15 will be asked to give consent by signing 
the consent form. All information sheets and consent forms will be offered 
in both Swedish and English. In cases where children are too young to read 
the information supplied or are too young to understand the information, 
the parents are asked to explain its content to the children. The research 
team will set up a time to discuss the project with participants before they 
sign the consent form. 

Having a conversation with the participants was just as important as 
the consent forms for gauging whether the participants actually under-
stood what taking part in the research project entailed. It is likely that 
the participants were influenced to a certain degree by what was indi-
cated in the information pack (Appendix 1, 2, 3, 4), the consent form 
(Appendix 5, 6), and the phone conversation with the researcher, which 
resulted in recordings that were not entirely ‘naturally occurring’. 
However, giving participants this amount of information was entirely 
necessary in order to conduct the project in an ethical way, and as will 
be discussed below, all data should be seen as having a co-constructed 
dimension anyway, and thus, this should not necessarily be seen as a 
negative. 

4.2. Participant recruitment 

Once ethical clearance was obtained, the process of recruiting partici-
pants could begin. The digital questionnaire was a data collection in-
strument in its own right but in addition functioned as means of re-
cruiting participants for the follow up qualitative studies (reported in 
Studies II, II, and IV); the families who participated in the video and 
interview study were a subsample of those from the questionnaire. This 
section therefore starts with a description of how participants were re-
cruited for the questionnaire study. 

The target population for the questionnaire were the parents in Swe-
dish-English families. One parent functioned as the spokesperson for 
their family. The definition of what constitutes a Swedish-English fam-
ily was discussed in Section 1.2. L1 English speaking migrants are often 
associated with a stereotype of economic privilege (Boyd, 1998, p. 48), 
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but this is just a stereotype. It was therefore important to attempt to 
capture as much diversity within the population in terms of socioeco-
nomic status as was possible. Moreover, in keeping with recommenda-
tions that more diverse family types need to be considered within fam-
ily language policy research (Juvonen et al., 2020; Palviainen, 2020), 
it was equally important to involve non-idealised family types, such as 
divorced families. A geographically diverse distribution of participants 
was also sought. In order to capture the full diversity of these dimen-
sions, it was necessary to find as many participants as possible. It was 
decided that a digital questionnaire, rather than a physical question-
naire, would be the preferable way to do this as it is much easier to lo-
cate participants digitally and considerably simpler from an adminis-
trative perspective. 

Once the questionnaire was constructed (see Section 4.3) it was pri-
marily distributed through social media channels. It was posted on 
twenty Sweden-based Facebook groups targeting expatriates from var-
ious L1 English countries, bilingual parent-child groups, as well as bi-
lingual educational groups (Roberts, 2021, p. 165). Additionally, the 
questionnaire was e-mailed to sports associations which are typically 
popular amongst L1 English migrants (e.g., rugby, American football, 
cricket) and English departments at Swedish universities. Participants 
were further encouraged to distribute the questionnaire within their 
own social networks and thus a snowball sample was created (Dörnyei, 
2007, p. 98). This method of participant recruitment resulted in 438 
participating families. Detailed demographic characteristics of the 
sample can be found in Roberts (2021, pp. 165–167), but in short, the 
sample represents a wide range family types as concerns the origin of 
the L1 English parent, the number of children in a family, the age of 
family members, the geographic location of the families, the socioeco-
nomic background of family members, and the marital status of par-
ents in the family. The extent to which this sample can be considered 
to be representative or not is debatable as it is impossible to ascertain 
accurate numbers as regards the number of Swedish-English families 
in Sweden and their demographic characteristics. It is likely, however, 
that the sample is at least partially skewed towards a younger demo-
graphic due to many of the participants being drawn from social media 
groups, which tend to skew toward younger people. 
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A subsample of families from the questionnaire were approached in or-
der to participate in a follow up study that involved video recordings 
and interviews. After completing the questionnaire, participants who 
were interested in learning about the follow up study could leave their 
e-mail address and were told that they may be contacted later. It was 
decided that the subsample of families would share some characteris-
tics, but differ in others, which might lead to additional findings as re-
gards the factors which influence the language practices; certain varia-
bles were controlled and others were independent. The shared charac-
teristics were to be in relation to country of origin of the L1 English 
parent (all from the United Kingdom) and the age of children in a fam-
ily (all families would have one or more children between 7 and 12). 
The focus on children of this age is a decision made in relation to the 
observation that many previous studies have focused on families with 
very young children (Schwartz & Verschik, 2013, p. 14), and that ado-
lescence is a key time in the linguistic lives of children (Caldas, 2008; 
Kheirkhah, 2016, p. 24). The differing characteristics related to socio-
economic status and place of habitation. This methodological choice is 
positioned in relation to how many past studies have focused on ideal-
ised urban families with high socioeconomic status. 

Seven families were contacted to participate.  Four families agreed, 
one family refused, and two did not respond. There were eight more 
families from the questionnaire who would have met the criteria for 
participating, but it was decided that more families would not be con-
tacted as these first four produced a substantial amount of data that in 
and of itself would be time consuming to analyse appropriately. The 
demographics of the families who agreed to participate in the video and 
interview portion of this project are shown in Table 3. The Thorén 
household is headed by a single-parent mother. It was a conscious 
choice to attempt to recruit at least one of such families as to explore 
family types beyond stereotypical two-parent families. The Thorén 
children do regularly spend time with their father, but he did not par-
ticipate in this study. 
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Table 3. Video and interview study participating families. 

Family22 Mother Father Children Habitation23 SES24 

Andersson Anna (44)  
(Eng) 

Andreas (48) 
(Swe) 

Emily (11) 
Bianca (9) 
Francesca (7) 

Large city Higher 
salariat 

Clark Karin (38) 
(Swe) 

Martin (40) 
(Eng) 

Emma (7) 
Oliver (5) 

Medium-
sized town 

Lower 
salariat 

Pearce Elisabet (35) 
(Swe) 

John (39) 
(Eng) 

Harry (8) 
Theo (5) 
Elsa (3) 

Commuting 
municipality 
near small 
town 

Semi- and 
non-skilled 
workers 

Thorén Sarah (36) 
(Eng) 

- Liam (12) 
Amanda (9) 
Astrid (5) 

Low-com-
muting mu-
nicipality 
near me-
dium-sized 
town 

Higher-
grade 
white-collar 
workers 

 

Having described who the participants were and how they were re-
cruited, the discussion now turns to how the data were collected. 

4.3. Methods of data collection 
Identifying overall patterns and analysing the details of interactional epi-
sodes are useful and necessary. But they need to be contextualised within 
the broader experiences of individuals, families and communities con-
cerned. 

(Zhu & Li, 2016, p. 665) 

This quote from Zhu and Li touches upon three dimensions of family 
language practice that the data collection procedures used within this 
project aim to reveal: patterns of language use, interactional practices, 
and experiential context. In order to access these elements, four 

 

 
22 All names are pseudonyms. 

23 According to the Swedish Association of Local Authorities and Regions’ classification. 

24 Household level socioeconomic status according to the European Socio-economic Classification, 
which is based on type of employment. 
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primary means of data collection were used. A large-scale question-
naire aimed to access patterns of language use across a wide range of 
Swedish-English families. Self-recorded videos of everyday life in a 
subsample of families aimed to access interactional practices. Inter-
views and stimulated recall procedures aimed to access family mem-
bers’ thoughts, feelings, and experiences, which were perhaps not evi-
dent from the video recordings. What follows is a description of how 
each of these methods of data collection were designed and imple-
mented in this project. 

Questionnaire 

The digital questionnaire was constructed using Survey&Report, a 
piece of software that complies with GDPR25 and recommendations 
from the Swedish Ethical Review authority as regards the storage of 
personal data. A comprehensive overview of the construction of the 
questionnaire can be found in Roberts (2021). The questionnaire 
aimed to collect two types of data: family demographic data and family 
language practice data. During the analysis phase, these two types of 
data were brought together (see Section 4.4).  

A total of 14 questions concerned demographic information such as 
age, number of children in a family, place of habitation, education level, 
and so on. The questionnaire was constructed in a way as to make an-
swering it simple and straightforward. The demographic questions em-
ployed dropdown menus and checkboxes wherever possible. This can 
be seen in Figure 3. Reducing the difficulty of answering the questions 
and keeping the questionnaire relatively short hopefully helped to de-
crease respondent fatigue (Wagner, 2015). 

 

 
25 General Data Protection Regulation, a regulation in EU law on data protection and privacy. 
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Figure 3. Checkbox and dropdown menu examples from the questionnaire. 

The questions regarding language practice were based on De Houwer's 
(1999) five-point semantic differential language use scale, which indi-
cates frequency of language use on an ‘only’, ‘mainly’, ‘half of the time’, 
‘sometimes’, and ‘never’ scale. The scale used for data collection in this 
questionnaire was also a five-point scale, but here it ranged from ‘only 
English’ to ‘only Swedish’. The questionnaire asked participants to de-
clare the language(s) used in various situations according to this scale. 
These questions were all grouped together in a matrix and presented as 
in Figure 4. 

 

Figure 4. Matrix of language practice in various situations as displayed in the 
questionnaire. 
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It should be noted that this study design only reveals the self-reported 
declared language practices as viewed by one parent in each family. A 
declared language practice is not necessarily the same as an actual lan-
guage practice (De Houwer, 2009; Juvonen et al., 2020). A benefit of 
this research design is that data from many families was obtained, but 
this was somewhat at the cost of complexity. Clearly, language practices 
are much more complicated than a five-point scale of language use; 
something is lost when partitioning social space into discrete categories 
(Silverstein, 2003, p. 202). These limitations sought to be addressed by 
collecting actual recordings of family interaction, which are turned to 
next. 

Video recordings 

The four families who agreed to partici-
pate in the follow up study to the ques-
tionnaire (Table 3) were sent camera 
equipment and asked to record in-
stances of their daily life, as outlined in 
Appendix 1. They received a small 
handheld camera and a tripod along 
with simple instructions of how to oper-
ate the camera. The setup they were sent 
is shown in Figure 5. Participants were 
told that they could just rest the camera 
on a flat surface rather than use the tri-
pod if that was more convenient. 

 

 

Figure 5. Camera and tri-
pod setup. 

The recording of ‘natural’ interactions, particularly as relates to the 
everyday activities that constitute a family’s ‘daily round’ has long been 
considered a “most appropriate approach for observing human social 
conduct” (Goffman, 1961, pp. ix–x; Harness Goodwin & Cekaite, 2018, 
p. 14). The choice of having the families film themselves was in order 
to keep the data as naturalistic as possible and to not impose too much 
on the families as might have been the case should a researcher need to 
spend significant time in their homes. In addition, families were only 
asked to film what they felt comfortable with and were told that they 
need not record excessive amounts of data if they did not wish to do so. 



 

 
38 

This component of the project, combined with the interviews, contains 
many features typically associated with (video-)ethnography, but as no 
family filmed extensively over a long period of time, this project can at 
most be considered as a ‘short-term ethnography’ (Abreu Fernandes, 
2022, p. 40; Pink & Morgan, 2013). 

The choice of acquiring video recordings over audio recordings was 
motivated by several factors. The frameworks discussed in Section 2 
and 3 emphasise that language should be seen as something more than 
speech alone. Evidentially then, to capture the multimodal and embod-
ied dimensions of family interaction, video data is essential. From a 
practicality perspective, it is much easier for the researcher to under-
stand what is going on in a particular interaction if it is possible to see 
the constellation of participants and the environment in which the in-
teraction takes place. In addition, video data can be seen as offering 
voice and rights for expression to children who might not otherwise be 
able to be heard in such a project (Rutanen et al., 2018, p. 5). This is in 
particular the case for the youngest children who participated and are 
yet to attain an advanced level of spoken language or who might be re-
luctant to talk to a stranger in an interview setting. 

A total of eight hours and eight minutes of recorded videos were pro-
duced by the four families as outlined in Table 4. Participants recorded 
an assortment of family activities. These included eating meals, cook-
ing, baking, doing homework, playing games, and other mundane ac-
tivities such as watching television. During the interview phase, which 
was conducted after all video recordings had been produced, partici-
pants were asked to what extent they thought that these activities were 
representative of things they do in their everyday lives, and for the most 
part, the families agreed that the activities recorded were rather typical 
occurrences and not just something done for the camera. 

Table 4. Self-recorded video length of each participating family. 

Family Andersson Clark Pearce Thorén 

Recording length 1hr 28m 1hr 35m 3hr 31m 1hr 34m 

 

Where the families decided to position the camera was up to them, but 
as can be seen in Figure 6, the camera angles were typically good 
enough to observe the visual components of the interactions. 
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Figure 6. Example stills from the video recordings (filtered for anonymity rea-

sons). 

When the participating families had decided that they had done enough 
recording, they were asked to upload their recordings to a secure server 
hosted by Karlstad University. The reason for this was because it was 
important to view the video recordings before conducting the interview 
and stimulated recall components of this study, which are explained 
next. Physically collecting the recordings from the families in person 
was not feasible due to geographical distance. 

Stimulated recall 

Stimulated recall is a method of data elicitation that asks participants 
to view recordings (in this case, their own video recordings) and pro-
vide verbal commentary on them as a means of accessing their thought 
processes and to facilitate a discussion of the events in question (Gass 
& Mackey, 2017; Santiago Sanchez & Grimshaw, 2019). The logic for 
collecting this data was in order to gain a deeper insight into the psy-
chological and affective components of language practice from the par-
ticipants’ own perspectives. Moreover, participants were able to give 
their views on whether the observed language practices seemed repre-
sentative of how language functions in their family. 

The stimulated recall and interview components of this project both 
took place on the same day in the homes of the participants. The re-
searcher visited the families in their homes during this part of the 
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project. It was decided that asking participants to participate in multi-
ple stimulated recall activities and interviews would be too time con-
suming and invasive for the families, and therefore, each family only 
participated in this once. The interviews took place approximately a 
week after the families had completed their final video recording. It was 
a methodological decision to try and keep the stimulated recall and in-
terview close in time to the video recordings so that these were close 
enough for participants to remember them. The choice of what to show 
participants in the stimulated recall was primarily motivated by two 
factors. The first was to show participants cases where something with 
an obvious affective dimension took place. The second was to show par-
ticipants cases where I thought deviations from their typical language 
practices took place (e.g., when one of the family members usually 
speaks English, but on this occasion, they spoke Swedish). The purpose 
for asking about deviations in language practice was to attempt to con-
firm with family members whether this was or was not in fact an unu-
sual event, and if it was, why they thought this particular practice hap-
pened at this point. The stimulated recall activity took place with the 
entire family wherever possible, but the children came and went as they 
pleased, and some were more interested than others. The stimulated 
recall activity was also recorded as can be seen in Figure 7. The videos 
shown to participants were displayed on a laptop screen. 

 

Figure 7. Stimulated recall activity with one of the families. 

Although the stimulated recall activity and interviews were conceptu-
alised as different activities, in practice, the stimulated recall blended 
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into the following interview. Participants were encouraged to take the 
discussion in any direction that they felt was relevant to them. The 
stimulated recall activities and interviews produced four hours and 
twenty-three minutes of total data. 

Interview 

The purpose of the interview component in this project was to try to get 
participants to reveal their thoughts and feelings in relation to their 
lived experiences of language. The interviews contained an obvious bi-
ographical dimension, as this information forms an important data set 
that is used in understanding the factors which affect language practice 
in these families. Biographical research has “proven to be particularly 
productive in addressing topics such as subject positions or identity 
constructions, language and emotion, fears and desires associated with 
ways of speaking or language attitudes linked to ideologies on lan-
guage” (Busch, 2017a, p. 46). 

This project takes a position that the interview is a co-constructed so-
cial practice rather than an objective research instrument; knowledge 
is socially constructed, and these data are “just representations or ac-
counts of truths, facts, attitudes, beliefs, mental states etc.” (Talmy, 
2011, p. 27). This position is important to consider when analysing in-
terview data, but equally, this informs the way the interview is con-
ducted. Within the interview, I was not seeking to attain ‘facts’ from 
family members, rather, the purpose was to use the interview as a 
venue where participants could describe the linguistic dimensions of 
their lives in terms that were meaningful to them. A number of prelim-
inary guiding points were written down. These had to be included in 
the application for ethical approval and can be seen in Appendix 7. 
However, these were just a starting point, and the interviews can be 
described loosely as semi-structured interviews, but as participants 
were encouraged to elaborate as they wished, the interviews became 
rather conversation-like in nature. The open format of the interviews 
often led to participants producing short narratives or ‘small stories’ 
(Georgakopoulou, 2007; Mammitzsch, accepted) of past events in their 
lives. Within these narratives, the participant’s identity in relation to 
language and their lived trajectories emerges through how they person-
ally make sense of what happened in a particular event or activity.  
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A certain amount of researcher reflexivity is necessary in regard to 
these interviews. As M. Heller (2011) notes, interviews can be seen as 
“what a certain kind of person tells another certain kind of person, in 
certain ways, and under certain conditions” (p. 44). I have the same 
country of origin and migration background as one of the parents in 
each family, and therefore, can be seen as having the status as an in-
sider. However, I did not know any of the families before this project, 
and moreover, I do not have any children, which might make me an 
outsider.26 In addition, participants know that they are participating in 
a research project on language in bilingual families, which likely has an 
impact on how they think they should behave in this context. My expe-
rience was that participants were quite open in expressing their views, 
including those which might be seen as being rather negative towards 
the Swedish context, particularly as relates to the behaviour of ethnic 
Swedes and the Swedish education system. This leads me to believe 
that participants saw me more as an insider than an outsider and were 
able to discuss topics that might be of a sensitive nature due to this in-
sider status. 

4.4. Data selection and analysis 

The data selection and analysis portion of this project can be split into 
two components. The first relates to the data that was collected from 
the digital questionnaire. This data was analysed quantitatively, and to 
the extent possible, all of the data was attempted to be analysed. The 
video recordings, stimulated recall protocols, and the interviews were 
analysed qualitatively using various methods of analysis which are to 
be outlined below. One key difference between the quantitative and 
qualitative components of the project is in how data were selected. This 
section starts by discussing the statistical analyses, and then considers 
the qualitative methods of data analysis and how those data were se-
lected. 

 

 
26 This relative insider/outsider status is discussed by Canagarajah (2008, p. 149) 
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Statistical analyses (Study I) 

Study I analysed 438 of the questionnaires described in Section 4.3. 
Both descriptive and inferential statistical techniques were employed. 
The declared language practices according to the described five-point 
scale were presented as descriptive statistics (i.e., as raw data in tables 
and further presented in graphs). The correlation between these de-
clared language practices and 14 social factors was analysed using in-
ferential statistics. Due to the non-parametric nature of the data, Mann 
Whitney U and Kruskal-Wallis H tests were preferred to t-tests and 
ANOVAs. In line with Sheskin (2010) the study used the terms crite-
rion variable and predictor variable. Conceptually, the statistical tests 
determine if the predictor variables have a statistically significant effect 
on the criterion variables. The tests alone only report a statistical sig-
nificance (with a statistically significant result being p=<.05). They do 
not report the substantive significance of a correlation. That is, the tests 
alone do not report the size of the effect which a predictor variable may 
have on a criterion variable. In order to remedy this, the study calcu-
lated effect sizes using a formula suggested by Rosenthal (1994). The 
effect sizes were then interpreted in line with Cohen (2013), who sug-
gests r=.10 as a small effect size, r=.30 as a medium effect size, and 
r=.50 as a large effect size. 

Video data selection (Studies II and III) 

As the video recordings were several hours long, it was not possible to 
conduct an extensive discourse analysis on all the data. However, all 
the recordings were watched several times in a process of ‘unmotivated 
watching’ (Schegloff, 1996). Following this, I began to come to some 
basic understandings of what appeared to be the habitual patterns of 
language use within these families. The recordings were then loosely 
tagged with ELAN, a tool for annotating video recordings. Here, I 
tagged according to who is present in an interaction and what the con-
text of the interaction was. What appeared to be instances of language 
mixing and any apparent divergence from the typical patterns of lan-
guage use were also tagged. In addition, sequences that appeared to 
have an affective dimension were highlighted. These included times 
where participants thought something was humorous, when partici-
pants seemed upset about something, when participants raise their 
voices, and so on. A further number of directive sequences were tagged 
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which contained instances of participants trying to get each other to do 
something. 

This data selection method can be problematised in line with two 
quotes from Sacks: 

Now people often ask me why I choose the particular data I choose. Is it 
some problem that I have in mind that caused me to pick this corpus or this 
segment? And I am insistent that I just happened to have it, it became fas-
cinating, and I spent some time at it. Furthermore, it is not that I attack any 
piece of data I happen to have according to some problems I bring to it. 

Sacks, lecture 7, spring 1967 

When we start out with a piece of data, the question of what we are going 
to end up with, what kind of findings it will give, should not be in consider-
ation. We sit down with a piece of data, make a bunch of observations, and 
see where they go. 

Sacks, lecture 5, fall 1967 

To some extent, the data selection draws parallels with what Sacks 
mentions. The sequences that were tagged did indeed ‘become fasci-
nating’ and the starting point was not predetermined by ‘what kind of 
findings’ the data would give. However, as this project was about lan-
guage practice, and I was informed by previous literature on language 
use in bilingual families, certain preliminary considerations were given 
to how the sequences were to be tagged and what was deemed to be 
interesting or not. How the exact sequences that are included in Studies 
II and III were chosen is further discussed below. 

Conversation analysis (Study II) 

Study II (Roberts, 2022) adopted a conversation analytic approach in 
order to analyse the sequential organisation of a recording of a parent-
child homework activity from the Andersson family. The central inter-
est of conversation analysis is to describe and explain how participants 
achieve the organisation of social action interactionally in real time 
(Kasper & Wagner, 2014, p. 173; Sidnell & Stivers, 2013). This organi-
sation is achieved sequentially, incrementally, and collaboratively 
through the mobilisation of vocal, verbal, visual, and embodied re-
sources (Mondada, 2013b, p. 33; Sacks et al., 1974). Conversation anal-
ysis is a fundamentally emic endeavour that focuses on interactants’ 
orientations to structural organisation (Heritage & Sorjonen, 1994, p. 
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4). Conversation analysts “avoid invoking a priori etic theory as a 
means of framing their analytic interests” (Markee, 2012, p. 3). 

Once a piece of data is selected for a conversation analysis, a detailed 
transcript is produced. The transcript style adopted in Study II derives 
from the Jefferson Transcription System (2004). This system attempts 
to transcribe the details of talk-in-interaction by highlighting loudness, 
pitch, intonation contours, segment lengthening, latching, cut offs, 
characteristics of breathing, laughter, pauses, overlapping talk, and so 
on. As this project was also particularly interested in non-verbal com-
munication, the Jefferson System was complimented with multimodal 
transcription conventions from Mondada (2013). The act of creating a 
transcript can be viewed as a means of data analysis in its own right. 
Although a denaturalised transcription (Bucholtz, 2000), a transcrip-
tion which attempts to be faithful to oral language, is aimed to be pro-
duced, transcription styles differ idiosyncratically between transcrib-
ers. What I as the transcriber have determined to be relevant or irrele-
vant to include is indexed in my transcriptions and ultimately affects 
the analysis. The transcription system of conversation analysis has 
been criticised by some for being an unsystematic representation of 
phonetic detail, but as Mondada (2013, p. 74) emphasises, other sys-
tems such as the International Phonetic Alphabet have their own draw-
backs, such as being difficult to parse for non-experts and for lacking 
information about overlap, delay, prosody, gesture, and so on. The 
basic principle of conversation analytic transcription is “to get as much 
of the actual sound as possible into [the] transcripts, while still making 
them accessible to linguistically unsophisticated readers” (Sacks et al., 
1974, p. 734). A number of transcripts were produced from sequences 
of interest as mentioned above. Figure 8 shows an excerpt from one of 
these transcripts. 
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Figure 8. Transcript example from data session. 

The produced transcripts, as well as the actual video recordings that 
they represented, were discussed in a number of data sessions, as is 
typical for this kind of data analysis (Antaki et al., 2008). The data ses-
sions helped to refine the transcripts as well as to allow participants to 
give their own thoughts on what was happening in the sequences. The 
decision to focus on the sequences that appeared in Study II was in-
formed by what data session participants thought to be particularly rel-
evant, interesting, and theoretically novel. Although conversation anal-
ysis has traditionally been used as a means of understanding the fun-
damental issues of talk in action (also known as foundational CA), 
much recent work has taken a more applied perspective (Kasper & 
Wagner, 2014). Part of the focus on choosing this homework activity 
was in the potential to illuminate social issues that emerge in relation 
to education (specifically homework) in migration contexts and thus 
Study II can be seen as contributing in an applied way as well as in its 
description of what appear to be fundamental issues in bilingual set-
tings. 

Much of the analysis in Study II focused on epistemics-in-interaction 
(see Section 3.2). It was not a predetermined decision to conduct an 
analysis based primarily on epistemics-in-interaction, however, it be-
came evident after analysing the data multiple times that within this 
child-parent homework activity, epistemics was of the utmost 
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importance and relevance to how the sequences were organised. Epis-
temics related not only to matters of knowing in relation to the home-
work content, but equally important was matters of knowing and un-
derstanding in relation to language. The key concepts which were ap-
plied in the analysis include epistemic status, which plots an interact-
ant’s relative and relational epistemic access to a domain on a gradient 
between a knowledgeable position (K+) and a less knowledgeable po-
sition (K-), and epistemic stance, the moment-by-moment expressions 
used by interactants which convey their knowing or unknowing sta-
tuses in relation to a proposition (Heritage, 2012a, 2012b, 2013). Also 
of particular analytic value was the concept of epistemic ecologies, “the 
dynamics of the relationship between knowing and unknowing partic-
ipants” (Melander, 2012, p. 246). The analysis considered how these 
epistemic phenomena interact with language in bilingual families, spe-
cifically as relates to language proficiency and linguistic identity, and 
how such issues manifest in family interaction. 

Interpretative phenomenological analysis (Study IV) 

As Study III drew on a portion of the data from Study IV, the analytic 
procedure in Study IV is discussed first. The primary data for Study IV 
(Roberts, accepted) came from the interviews and focused particularly 
on what was discussed by the English-origin parent. As was mentioned 
in Section 4.3, there was not a clear distinction between when the stim-
ulated-recall procedure ended and the interview began. That distinc-
tion is not relevant in Study IV either, as the focus is on understanding 
participants’ experiences from their own perspective, and the elicita-
tion method of those perspectives is not critical. 

The data were analysed in line with a phenomenological research ap-
proach. This approach accesses descriptions, emotions, judgements, 
and recollections from the participants; it seeks to understand how par-
ticipants experience a phenomenon from their own perspectives 
(Quinn Patton, 2014, p. 14). The phenomena in question in Study IV 
relate to the experience of language, emotion, and identity. There is no 
single way of analysing data within phenomenological research 
(Laverty, 2003) but a common form of interpretative phenomenologi-
cal analysis groups units of meanings into themes that explicate the es-
sential features and relationships of a phenomenon (Groenewald, 
2004; Hycner, 1999). This procedure is outlined in Groenewald (2004) 
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and forms the basis of the analytic framework followed in Study IV. 
More specifically, the following steps were taken: 

1. Bracketing and phenomenological reduction. 
2. Delineating units of meaning. 
3. Clustering units of meaning to form themes. 
4. Summarising each interview and modifying it where necessary. 
5. Extracting the themes and making a composite summary. 

To briefly explicate these points, 1. results in the researcher becoming 
familiar with the interview through repeated listens. In this process, 
the researcher attempts to block their own presuppositions so as to en-
ter the world of the participant (Creswell, 1998, pp. 54, 133); 2. is where 
statements which illuminate the researched phenomena are extracted 
and isolated; 3. leads to the researcher creating themes by grouping 
units of meaning together. The researcher attempts to identify ‘units of 
significance’ and group them into significant topics (Sadala & De 
Camargo Ferreira Adorno, 2002); 4. produces a summary of the elic-
ited themes which are then discussed with other people; and 5. creates 
a composite summary with examples that highlight the phenomena. 
Point 5 is what appears in Study IV as the results section. 

In this case, the data analysis had a predetermined focus: language, 
emotion, and identity. Initial units of meaning that contained infor-
mation about how the participants experience language, emotion, and 
identity were found. This focus was grounded within past work that 
emphasises the emotionally lived component of language (Busch, 2017, 
2021, see also Section 3.1 and Study IV). The key analytic concepts here 
related to repertoire (linguistic/semiotic/spatial repertoires) and the 
‘body image’ (as discussed in Section 3.1). In addition, the analysis 
drew on frameworks typically associated with the field of sociolinguis-
tics such as sociolinguistic scales (Blommaert, 2007), indexicality 
(Collins, 2011; Silverstein, 1976, 2003), and enregisterment (Agha, 
2005), which can all be linked to language and identity. 

Rhizomatic discourse analysis (Study III) 

Study III employed an approach that traced the connections between 
the interactional practice dataset (collected from the video recordings) 
and the language biographic/lived experience of language dataset (col-
lected from the interviews and stimulated recall). A number of 
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language practice examples from the video recordings were selected as 
an initial focus. The method of analysis is agnostic as to whether these 
instances are representative of typical family interactions or not. Ra-
ther, these interactions were selected because of their perceived com-
plexity. For example, that they contain instances of language mixing 
that cannot easily be explained, or that they contain several interac-
tional participants. The aim was to understand these practices not only 
from the local interaction, but also in light of how spatial configuration 
appears to mediate language practices, even if not explicitly oriented to 
in interaction. The analysis of interactional episodes was then com-
bined with analysis from the family interviews and stimulated recall in 
order to try and understand these practices from family members’ own 
perspectives. Points of connectivity between the language practices and 
the themes from the interviews (outlined in Study IV) and stimulated 
recall were brought together. For example, interactional instances 
where language mixing appeared to take place were connected with 
points in the interview and stimulated recall where family members 
discussed their views and feelings on language mixing. 

The guiding analytic framework was based on Deleuze and Guattari’s 
(1987) work on rhizomes and assemblages (described in Section 3). 
This is an inherently non-hierarchical framework, which means that 
the analysis must be done in a way that does not presume that any one 
factor is more likely to be relevant than any other in understanding 
family language practices and policies. The implication for this is that 
equal initial consideration must be given to a variety of social and ma-
terial elements. Family members and their deployment of linguistic re-
sources are two obvious elements to investigate, but due consideration 
must equally be given to, for instance, language ideologies, social ex-
pectations, affects, non-human entities, as well as the constellation of 
the conceptual and material elements in space and time. In particular, 
time must be considered in terms of past, present, and future tempo-
ralities. A further analytic component of the rhizomatic approach is to 
examine how agency resides not within individual family members, but 
rather how it is dispersed and distributed across a wide range of enti-
ties. In order to do this, the analysis considers the agentic force that 
different material elements (e.g., family members’ bodies) and concep-
tual discourses (e.g., language ideologies) appear to have on each other, 
and the strength of those relationships.  
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5. Summary of the studies 

The following sub-sections summarise the four studies presented in 
this dissertation project. 

5.1. Study I. The Social Underpinnings of Language 
Practices in Swedish-English Families (Roberts, 2021) 

Study I uses a large-scale quantitative approach to examine the de-
clared language practices of Swedish-English families and how an array 
of family-external and family-internal social factors correlated with 
these practices. The social factors in question are based on previous re-
search from the field of family language policy (see Section 2.3). The 
data comes from a digital questionnaire completed by 438 families, 
which was analysed using non-parametric statistics. Specifically, the 
tests adopted were the Mann Whitney U test and the Kruskal-Wallis H 
test, which assessed whether a predictor variable (in this case, a social 
factor) can be said to have a statistically significant relationship with 
responses from a five-point language practices scale. The five-point 
language practices scale was based on De Houwer’s (1999) five-point 
semantic differential language use scale, which indicates frequency of 
use language on an ‘only’, ‘mainly’, ‘half of the time’, ‘sometimes’, and 
‘never’ scale. In this study, the scale was adapted to range from English 
only (and Swedish never) to Swedish only (and English never). Each 
family was asked to declare their parent-parent, parent-child, and 
child-child (in families with more than one child) language practices in 
relation to this scale. The results show that a number of social factors 
correlated with a divergence in language practices in these families, 
namely, parental occupation, the migratory history of the family, pa-
rental marital status, family involvement in parent-child English 
speaking groups, and whether the mother or the father was the L1 Eng-
lish speaker. In addition, the results reveal that the declared child-to-
child language practices bear little resemblance to the declared parent-
to-parent language practices. Participants state that English was much 
more likely to occur in parent-to-parent practices and that Swedish was 
much more likely to occur in child-to-child practices. Explanations dis-
cussed include a) the frequent asymmetrical language proficiency be-
tween parents Swedish-English families (with L1 Swedish parents often 
possessing greater proficiency in English than L1 English parents do in 
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Swedish), and b) the influence of a societal ideology on the children 
which promotes using Swedish in peer communication (e.g., at school). 

5.2. Study II. Homework in a bi-national family: The 
mobilisation of others in resolving language-related 
epistemic issues (Roberts, 2022) 

Study II adopts a conversation analytic approach to analyse the se-
quential organisation of a parent-child homework activity in one of the 
families who participated in this project. This study analyses a number 
of interactional episodes where the progressivity of a homework activ-
ity is halted due to language-related epistemic issues. More specifically, 
the halts in progressivity are due to the fact that the homework tasks 
are written in Swedish in combination with the English mother’s lack 
of language expertise in Swedish. The analyses demonstrate how, in 
this family, the epistemic deadlocks are resolved through the mobilisa-
tion of a more knowledgeable party, the Swedish father, who orients to 
translation as a means of facilitating epistemic progression and the 
progressivity of the homework activity. The relevance of the study in 
relation to the overarching dissertation project concerns the ways in 
which family members adopt various roles in interaction that are me-
diated by language and what each family member knows about the lin-
guistic abilities of other family members. The study exemplifies how 
language practices are contingent on the local interactional context, as 
well as how family activities lead to specific forms of talk and rules of 
inference. As such, it is demonstrated that activities mediate language 
practices. The methodological contribution of the study lies in demon-
strating the strength of a close, sequential analysis in showing how bi-
lingual families orient to how individual language competences become 
construed as epistemic categories in their own right. The approach fur-
ther exemplifies how local epistemic ecologies in bilingual families con-
tain an extra level of complexity when compared to monolingual fami-
lies, as bilingual family members keep track of knowledge in relation to 
a greater range of linguistic competences. 

5.3. Study III. Family language policy in Swedish-English 
families: Rhizomatic conceptualisations (Roberts, 
under review) 

Study III analyses the family language practices and policies of Swe-
dish-English families in line with Deleuze & Guattari's (1988) concepts 
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of rhizome and assemblage. In this study family interactional practices 
are considered as a temporary assemblage of thought and action built 
from material elements, experiences, agential forces, and conceptual 
discourses. These elements are numerous, complex, entangled, inter-
connected, and heterogenous. The framework emphasises how family 
language policies and practices are influenced by a complex web of 
multiscalar social processes. The study argues that a family language 
policy can be thought of as a rhizomatic structure that is built from the 
connection of multiple assemblages. In order to understand these as-
semblages, the study draws on video recordings, interviews, and stim-
ulated recall protocols. The study presents analyses of a number of in-
teractional episodes which were determined to be underpinned by a 
multitude of social processes, and can be considered as nodes that were 
“particularly dense intersections of multiple threads” (M. Heller et al., 
2017, p. 2). The findings emphasise how family language policies are 
intimately entwined with both past and future temporalities; the past, 
the present, the near future, and the speculative future all mediate in-
teractional practices. The findings also show how bilingualism in Swe-
dish-English families cannot just be thought of as proficiency in the ab-
stract entities of ‘Swedish’ and ‘English.’ Bilingualism expands beyond 
named languages to encompass a myriad of pragmatically employable 
codes, registers, and modalities. The study further comments on how 
agency in bilingual families might be better considered as a distributed 
phenomenon, which goes beyond the most obvious actants and consid-
ers how agency is relational, existing not within individuals, but rather 
diffused across multiple entities. 

5.4. Study IV. Language, identity, and the body in relation to 
others: Sensemaking in a new migratory space 
(Roberts, accepted) 

Study IV considers how language and identity are experienced by the 
English-origin parents who participated in the qualitative component 
of this dissertation project. Language in this study is conceptualised 
within notions of repertoire such as linguistic repertoires (Busch, 
2017b), semiotic repertoires (Kusters et al., 2017), and spatial reper-
toires (Pennycook & Otsuji, 2014). Particular focus is given to the role 
that lived experiences of language play in the construction of these rep-
ertoires, and most important for this study, how lived experiences 
moderate the availability and accessibility of an individual’s acquired 
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repertoire. This study locates itself within the phenomenological tradi-
tion that draws on the idea of the intersubjective nature of perception 
(Merleau-Ponty, 1962) and aims to uncover how an individual per-
ceives, describes, feels about, judges, and makes sense of language and 
identity in this context. Equally relevant, and also borrowed from phe-
nomenology, is the notion of the body image, which is seen as being 
formed from the social, relational, and inter-human interactions of a 
subject, and importantly for this study is the idea that the body image 
is key in understanding current interactional practices as well as expec-
tations of interaction and wider ideologies of communication. In order 
to access participants’ experiences, the study draws on interviews in 
which participants elaborate on their past and present lives, as well as 
their speculative futures. The findings show that participants consist-
ently compare their body-in-relation-to-others (Küchenhoff, 2012) 
that they come into contact with in Sweden. In order to do this, partic-
ipants construct homogenous groups of ‘Swedes’ and ‘immigrants’, 
who in turn become enregistered with specific ideologies of communi-
cation. In addition, participants construct spaces of potentialities re-
garding how they desire for their children to embody ‘Britishness’, 
which is closely linked to managing their children’s linguistic reper-
toires, and spaces of constraint, where participants consider how the 
local environment restricts their ability to deploy their entire commu-
nicative repertoire. 
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6. Discussion and synthesis of the studies 

The four studies presented in this dissertation offer several perspec-
tives on language practices in Swedish-English families living in Swe-
den. Although the theoretical and methodological frameworks are dif-
ferent, one thing they have in common is that they all consider how 
language practices are situated in the local context of occurrence. That 
is, how language practices are underpinned and influenced by local 
contexts. In this sense, the different approaches adopted in the studies 
can in fact be considered as complementary in that they show different 
aspects of language practices. This section focuses on how the individ-
ual studies relate to each other with regard to context and what is ulti-
mately gained from combining the adopted methods of data collection 
and analytic frameworks. The discussion starts by considering how 
context is conceptualised in each study. Following on from that, con-
sideration is given to how dimensions of agency, identity, and emotion 
interact with context. 

6.1. Context 

Language practices are situated within contextual frames that are fun-
damental to their interpretation (Goffman, 1974; Gumperz, 1992). 
Context can be defined differently depending on the epistemic tradi-
tion, but some of the defining features of context according to Ochs 
(1979), and further elaborated on by Goodwin and Duranti (1992, pp. 
6–10), are the setting (i.e., “the social and spatial framework in which 
encounters are situated”), the behavioural environment (i.e., “the way 
that participants use their bodies and behaviour as a resource for fram-
ing and organising their talk”), the extrasituational environment (i.e., 
“how the appropriate understanding of a conversational exchange re-
quires knowledge that extends far beyond the local talk”), as well as 
how context is invoked in interaction through contextualisation cues. 

This dissertation project takes components of the above features into 
consideration, but broadly categorises them into two areas: the wider 
social context and the local interactional context. The notion of the 
wider social context is grounded within ethnographic understandings 
of context that consider it as a broad phenomenon, allowing for the 
analysis of contextual factors that occur at a macro level above the lan-
guage practices themselves. The wider social context allows for atten-
tion to be given to the exogenous (i.e., talk external) factors that are 
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thought to affect language practices. This level of context has also been 
described as “the distant social environment” or “social structure” 
(Maynard, 2006, p. 61). Conversely, the understanding of the local se-
quential context is grounded within ethnomethodological conversation 
analytic notions of context that consider context as a narrow, micro 
level phenomenon, relating specifically to the immediate co-text within 
which a particular language practice emerges. The interactional con-
text focuses on an endogenous perspective that considers how language 
practices are enacted on a moment-by-moment basis in relation to the 
immediately preceding configuration of actions (Heritage, 1984). From 
an endogenous perspective, the macro social context is not something 
that exists a priori, outside talk itself, and from a strict conversation 
analytic approach, macro context can only be accessed if participants 
orient to its relevance in their turns-at-talk (Kunitz & Markee, 2017, pp. 
18–19). Context is also seen as being created in and through talk; talk 
shapes context as much as context shapes talk (Goodwin & Duranti, 
1992; Komter, 2013). Interactional contributions are both context-
shaped and context-renewing (Heritage, 1989, p. 22). 

In this dissertation project, I consider how the wider social context and 
the local interactional contexts of language practices in Swedish-Eng-
lish families are intimately interconnected. The project design attempts 
to illuminate the connections between large and small scales of human 
activity (Blommaert, 2007; Hult, 2015). It connects the macro with the 
micro, an endeavour that poses a number of theoretical and methodo-
logical issues that are solved through the combination of different 
frameworks. The line of investigation is particularly influenced by 
Curdt-Christiansen’s (e.g., 2009; 2016) and Mirvahedi's (2021) work, 
which highlights how family language policies and family language 
practices do not take place in a social vacuum, but rather are governed 
by a complex web of socio-historical, political, cultural, and linguistic 
factors (see Section 3 for a more substantial overview). The four studies 
each adopted a different theoretical and methodological framework, 
which together work to analyse the relationship between context and 
language practices. The studies can also be divided according to an 
etic–emic distinction in as much as the analysis is conducted following 
researcher-relevant categories that are established a priori (etic) or 
adopting a participant-relevant perspective (emic). The results ob-
tained through the different analytical procedures adopted in the stud-
ies are then triangulated in order to construct a more organic and 
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comprehensive understanding of how context interacts with language 
practices. 

Study I (Roberts, 2021) focuses on the wider social context, specifically, 
how language practices are embedded within wider structures of soci-
ety. The embeddedness of micro-level practices within macro-struc-
tures is exemplified in Figure 9. The study traces how language prac-
tices in the home are influenced by macro level factors relating to soci-
oeconomic status, place of habitation, and access to minority language 
social networks influence. Additionally, context in Study I relates to 
family internal factors regarding the constellation of the family unit. 
These factors might be considered to be at the meso level (cf. Higgins, 
2018), somewhere between the macro and the micro, as indicated in 
Figure 9.27 The contextual variables here concern the age of family 
members, the number of children in a family, the marital status of the 
parents, as well as the parents’ linguistic backgrounds. All independent 
variables analysed in this study are associated with the setting and are 
exogenous in nature. The construction of these variables is etically 
guided, as it is the designer of the research instruments who decides 
which variables may or may not be relevant. An etic perspective is nec-
essary in this study as it would not have been possible to reasonably 
analyse data from hundreds of families in which they extensively detail 
their language practices in their own words. Study I thus takes a differ-
ent perspective from the emic perspectives adopted in the other three 
studies. 

 

 
27 Some consider the individual as the micro level, the family as the meso level, and the wider society 
as the macro level of social structure. This dissertation reserves the term ‘micro level’ for the level at 
which interactional practices take place, and thus it is seen more as an interpersonal level than an 
individual level. 
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Figure 9. The embedded contextual hierarchy of family language practices. 

The findings of Study I show that a number of the contextual factors 
that were investigated quantifiably correlated with specific stated lan-
guage practices in Swedish-English families (see Roberts, 2021, pp. 
174–83). A benefit of this approach is that a large number of families 
could be surveyed, which increases the credibility of the findings as any 
idiosyncratic anomalies are accounted for in the statistical models. 
Moreover, contextual factors which have frequently been discussed in 
past literature could be confirmed or rejected as influential in this Swe-
dish-English environment. However, as the study adopts a large-scale 
quantitative approach, it was necessary to reduce the complexity of 
family language practices into a five-point-scale which ranged from 
‘only Swedish’ to ‘only English’, with ‘an even mix’ as the centre point. 
This approach lacks much of the nuance that can be gained from inves-
tigating the in-situ interactional order of family life with qualitative ap-
proaches to the study of social interaction (Goffman, 1983; Harness 
Goodwin & Cekaite, 2018). Such methodologies were therefore 
adopted in Studies II and III in order to complement the etic approach 
to context in Study I. The participants in Studies II, III, and IV are a 
subsample of those from Study I. 

Study II (Roberts, 2022) adopts conversation analytic understandings 
of context that refer both to (a) the local sequential context of each 
turn-at-talk and (b) the wider activity context of the unfolding interac-
tion (Mazeland, 2019, p. 57). Unlike Study I, context here takes an en-
dogenous perspective. The sequential context of a turn-at-talk (and 
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therefore of an action in interaction) “is the organised sequence of 
turns in which it appears” (Maynard, 2006, p. 58). At the same time, 
an activity is typically understood “to apply to stretches of interaction 
beyond individual actions and beyond two-part sequences, in which 
smaller units (actions, sequences) relate to each other to form a recog-
nizable whole” (Taleghani-Nikazm et al., 2021, p. 3); the connection 
between individual actions and larger conversational structures can be 
considered as a type of “supra-sequential coherence” (Robinson, 2012, 
p. 258). 

The notion of activity is also relevant in describing the very unit of a 
family in light of the constellation of activities that organise its every-
day life. Everyday family life can be seen as a series of everyday activi-
ties that are “orchestrated by family members in concert with one an-
other through orderly public practices within culturally shaped spaces” 
(Goodwin & Cekaite, 2018, p. 3). The parent-child homework activity 
which Study II analyses can be considered as one of these series of eve-
ryday activities. A number of scholars (e.g., Hiratsuka & Pennycook, 
2019; Lomeu Gomes, 2019, p. 62) have argued that family language 
policies from parents’ perspectives are often superseded by the reality 
of getting things done in a busy family household. The concept of “get-
ting things done” (Aronsson & Cekaite, 2007) is closely linked to activ-
ity, for it is these family activities that need to get done, and as Lomeu 
Gomes (2019, p. 62) mentions, in order to get things done, parents are 
likely to draw on whatever linguistic resources are more readily availa-
ble to them. A link can equally be drawn here with a preference for ac-
tions which quickly and efficiently allow for progressivity in interaction 
(Stivers & Robinson, 2006, p. 387). If the selection of linguistic re-
sources associated with one language deviates from a supposed family 
language policy, but would result in more efficient sequence closure 
and activity completion, then it is perhaps not surprising that varia-
tions from stated language policies occur in these contexts. Palviainen 
and Boyd (2013) discuss how family language policies are often devi-
ated from in practice, but few studies to date concern the role that ac-
tivity specifically plays in this diversity in practice. 

In the homework activity in focus in Study II, it was shown that co-
participants understand each other’s actions in relation to the wider 
activity trajectory; the interpretation of an action as a call for assis-
tance, a request for a translation, or a reorientation to the topic of the 



 

 
59 

task is contingent on co-participants’ understanding and involvement 
in the ongoing activity (Levinson, 1979, p. 393; Sorjonen et al., 2017). 
The family members display their understanding of the contextual 
frame through their language practices. Relevant to the overarching 
themes of the dissertation project is how the context of the ongoing ac-
tivity sanctions bilingual language practices aimed at maintaining in-
tersubjectivity and reducing gaps between interactants’ epistemic dis-
parities (i.e., making sure that interactants understand each other in 
relation to the activity at hand). 

Critics of conversation analysis have asked whether the sequential un-
derstanding of context puts a needless limitation on understanding 
what co-participants are doing and how what they are doing is meta-
pragmatically framed (Blommaert, 2001, p. 18; Markee, 2007, p. 1023). 
In particular, the commitment to endogenous interactional analysis 
and the exclusion of analytical interpretations based on exogenous, 
macro-level contextual factors (unless oriented to by the co-partici-
pants themselves) have been perceived as too constraining. Some have 
attempted to remedy this perceived drawback by combining conversa-
tion analysis with ethnographic approaches (e.g., Cicourel, 1992; 
Moerman, 1988). Moerman’s work in particular has been influential in 
showing how the combination of conversation analysis with ethnogra-
phy leads to a comprehensive understanding of the multi-layered rich-
ness of context in people’s everyday lives (Hooper, 1990; Kunitz & 
Markee, 2017, p. 19). This dissertation project as a whole can be seen 
as combining conversation analysis with more ethnographically ori-
ented frameworks, which has allowed for a more detailed and at the 
same time wide-ranging picture of context to be built. However, the 
conversation analytic approach in Study II has empirically and rigor-
ously shown some of the ways in which bilingual families orient to the 
way individual languages are intimately grounded within local epis-
temic ecologies (i.e., who is oriented to as more or less knowledgeable 
in different activity contexts), and domains of responsibility. Such in-
sights into the lives of bilingual families could not have been gained 
easily without adopting this approach. 

Study III (Roberts, under review) is equally concerned with context in 
terms of activities, but here the activities, and the individual actions 
that make up the activities, are considered part of a rhizomatic struc-
ture of various conceptual and material discourses that come together 
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at a certain place and time. The work draws parallels with Bakhtin's 
(1981, pp. 84–85) time/space contingencies or chronotopes, where 
“specific patterns of social behaviour ‘belong’ so to speak, to particular 
timespace configurations” (Blommaert & De Fina, 2017, p. 5). In line 
with assemblage theory (DeLanda, 2016; Deleuze & Guattari, 1987), a 
post-structuralist framework that emphasises heterogeneity (outlined 
in Section 3.3), each interactional episode investigated in Study III is 
regarded as a temporary assemblage of thought and action enmeshed 
within the wider socio-material environment. What is in focus here in 
terms of context is how particular constellations of space and time 
sanction or restrict an individual’s acquired linguistic (more specifi-
cally, semiotic) resources. That is to say, this study focuses on how the 
physical space, made up of material elements, including human bodies, 
and the psychological space, made up of thoughts, feelings, and emo-
tions (cf. Busch, 2017b), combine with considerations of time (made up 
of the past, present, and future) to limit or allow specific communica-
tive repertoires. As Study II adopts a strict conversation analytic orien-
tation, the psychological space is not taken into account unless visibly 
invoked by the participants through their turns-at-talk. Study III, on 
the other hand, has the advantage that the psychological space becomes 
a legitimate domain of investigation, even when it is not necessarily ev-
ident in interaction. This domain is accessed through interviews, dis-
cussions, and stimulated recall with participants through which they 
reveal additional affective dimensions of language practice. 

While Study I attempts to draw connections between various spatial 
scales of human activity and language practices, it is primarily con-
cerned with the present temporal scale, that is, the current state of af-
fairs in the participating families. Study II also focuses on the present, 
as it unfolds in real time, with only the recent past and immediate fu-
ture being oriented to in relation to the ongoing activity; co-partici-
pants index the recent actions taken, as well as orienting to completion 
of the activity, which might be considered an orientation to the near 
future. Study III, however, explicitly attempts to link past, present, and 
future time scales together in order to better understand language 
practices. The study considers how past lived experiences (Busch, 
2017b) influence the unfolding interaction. In addition, the effect of the 
future on the present is considered. An important theoretical finding 
from Study III is the necessity to consider the future in terms of both 
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the immediate future and the speculative future.28 The speculative fu-
ture in terms of family language policy often relates to the reason why 
a family language policy is to be adopted. Typically, this is because of 
parents’ perspectives on which languages (or language varieties) are 
perceived to be important for their children’s futures. The immediate 
future, on the other hand, relates to the reality of getting things done in 
a busy family household, as discussed above. These two temporal peri-
ods are often in dialogue with one another, and may even be in compe-
tition as regards which language practices ultimately win out at a par-
ticular moment. The above-mentioned dimensions of time are mapped 
in Figure 10. Study III therefore complements the analysis of the pre-
sent, as illustrated in Studies I and II, with these additional perspec-
tives. 

 

Figure 10. Dimensions of time as relates to language practices. 

While Study III focuses on the connections between various spatiotem-
poral scales and observed family interactions, Study IV (Roberts, ac-
cepted) allows the English-origin parents in four families to elaborate 
on past interactions inside and outside the family that had not been 
recorded. The benefit of this phenomenological approach is to allow for 
a closer investigation of past events from the perspective of the subject; 
the participants present biographical narratives where they recall past 
lived experiences with language that are somehow important to them. 
Context in this sense is what was relevant to the participants them-
selves in terms of their subjective feelings and judgements as related to 
how they made sense of those experiences. This is a fundamentally 

 

 
28 ‘Speculative future’ used in line with Pietikäinen (2021), which is similar to what has been described 
as the ‘projected future’ by Mirvahedi (2020). 
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different understanding of context than, for example, Study II, as the 
phenomenological approach attempts to understand cognition, repre-
sentation, and symbolisation in relation to language and the self 
(Busch, 2021, p. 194; Merleau-Ponty, 1962). Much work in conversa-
tion analysis and related fields does not analyse the ‘mental’ aspects of 
discourse (Van Dijk, 2006). Study IV also differs from, for example, 
Study III in that the starting point of the analysis is not purely what has 
been observed and recorded in the home, which leads to a broader un-
derstanding of participants’ linguistic repertoires. 

Although the affective dimension of linguistic repertoires is discussed 
in Study III, and briefly touched upon in Study II, Study IV elaborates 
on these understandings by adopting Busch’s conceptualisation of the 
body image (discussed in Section 3.1). To quickly review, the notion of 
the body image emphasises the connection between bodily-emotional 
experience and language, and is more specifically described as “an 
emotionally loaded representation of one’s bodily being in the world, 
formed and transformed in interaction with others” (Busch, 2021, p. 
203). The body itself can be seen as one of the most important constit-
uents of context as relates to language practices; as Busch (2021, p. 191) 
stresses, the body image impacts “whether a person’s acquired re-
sources are actually accessible or remain sealed in a particular commu-
nicative event,” which is discussed further in Study IV.  In relation to 
scales of time, the body image can be seen as having developed from 
past experiences, and therefore many parallels can be drawn between 
Studies III and IV.  

As shown in the four studies, many elements of context affect and come 
into play in language use in bilingual families. The local interactional 
context is shown to be in part governed by on-going activities and ep-
istemic orders (Study II), temporal-spatial arrangements (Study III), 
as well as emotions, feelings, and other affective states (Study IV). Each 
of these can be positioned within Ochs (1979) and Goodwin and 
Duranti's (1992, pp. 6–10) setting and behavioural environment, with 
their relevance to the ongoing interaction indicated through contextu-
alisation cues. Although each of these features of context is relevant 
within micro level interactions, they are inherently linked with meso 
and macro level phenomena related to the wider social context. To ex-
emplify this interface between the three dimensions of context, con-
sider the interaction between Emma (the mother, L1 English) and 
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Andreas (the father, L1 Swedish) in Excerpt 1 (Roberts, 2022, p. 10). 
The excerpt comes from a sequence where Emma is helping one of her 
children complete their homework, though is unable to understand the 
instructions because they are written in Swedish. She therefore mobi-
lises Andreas’ assistance in order to help with the task through the pro-
vision of a translation into English. 

 
Excerpt 1 from Roberts (2022, p. 10). 

 

 

At the micro level, Andreas interprets the turn in line 26 as an indirect 
speech act that functions as a request for translation. His understand-
ing of this is displayed in line 28 where he gives the translation. An-
dreas’ turn is contextually mediated by the immediately preceding 
turn. This adjacency pair is embedded within a wider parent-child 
homework activity. The parent-child homework activity is embedded 
within school policy that gives work to children to complete at home. 
This school policy is embedded within wider education ideology at the 
national level, which pervasively suggests that homework is a worth-
while activity that improves educational outcomes. This exemplifies 
the connection of micro to macro contextual dimensions. Family mem-
bers exist in dialogue with each of the scales as they hold their own per-
sonal perspectives and ideological positions as regards each embedded 
level. In one of the interviews, the mother from this excerpt describes 
the importance of education for her children’s futures. Her assisting 
the children with their homework is seen as a normal duty that a good 
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parent (particularly a good mother) should undertake, and child-par-
ent homework activities are a normal part of the ‘daily round’ 
(Goffman, 1983) in this family. The relationships between family mem-
bers can be positioned within the meso level, indicated in Figure 9, and 
then realised in talk-in-interaction at the micro level. The excerpt 
might also be positioned on a micro to macro continuum as relates to 
migration. The father’s provision of a translation is also based on his 
understanding of the mother’s limited Swedish proficiency, which con-
stitutes a part of the local epistemic ecology. Her proficiency level is 
based on her past experience learning Swedish, which is based on her 
migratory history, which is based on a range of macro socioeconomic 
and sociocultural factors. 

As context clearly plays a large role in how, when, and why specific lan-
guage practices occur, it is legitimate to ask whether individuals have 
any agency over their language practices at all. The next section con-
siders how context is connected to agency and what the findings from 
this project contribute towards such discussions. 

6.2. From context to agency 

Agency, often defined in family bilingualism research as a person’s “so-
cioculturally mediated capacity to act” (Ahearn, 2001, p. 11), has been 
the topic of many scholarly works (see e.g., Bergroth & Palviainen, 
2017; Gyogi, 2015; Said & Zhu, 2019, who all adopt this exact defini-
tion). However, if language practices in bilingual families are inher-
ently influenced by contextual factors, as indicated by the previous sec-
tion, then, the question is to what extent family members actually have 
a capacity to act in relation to their language practices at all. This theo-
retical problem is similar to the structure-agency debate, which consid-
ers whether an individual’s behaviour is constrained by structure (i.e., 
structural determinism) or if an individual is able to act as a free agent 
(i.e., individual voluntarism).29 The structure-agency issue can be con-
sidered one of the key debates in the sociological tradition, but a similar 

 

 
29 For more discussion on this in relation to family language policy see Mirvahedi (2021) and Smith-
Christmas (2020). 
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debate from a different epistemological position in the metaphysical 
tradition considers the problem as one of determinism versus free will, 
and contemplates the degree to which events are determined by previ-
ously existing causes. Certain positions within metaphysics consider 
‘hard’ determinism to be true and completely incompatible with free 
will, while others believe that free will and determinism are in fact mu-
tually compatible (Coates & McKenna, 2021). In what follows, I con-
sider the extent to which the participants in this dissertation project 
feel like they have the power to act in relation to their family language 
practices and to what extent they feel as if they are constrained and 
controlled by social structure. In addition to the traditional focus in the 
social sciences on human actants, parts of this dissertation project (in 
particular Study III) consider the agentic power of non-human entities 
and conceptual discourses. That is, how non-human ‘things’ and even 
ideas or discourses have an apparent agentic capacity in that they are 
able to “make a difference, produce effects and affects, [and] alter the 
course of events by their action” (Coole, 2013, p. 459). Such post-hu-
manist and new materialist ideas have not taken centre stage in re-
search on family bilingualism as of yet, despite Ahearn (2001) 
acknowledging that non-human entities might appear to have some 
agentic capacity. This section also considers the different ways in which 
the dissertation project conceptualises agency and agents. 

As mentioned in Study III (Roberts, under review, p. 30), many classic 
studies on language in bilingual families positioned the parents in a 
family as the agents who were able to control and manage language 
practices in the home domain. More recent studies emphasised how 
children have agency over their own practices and should in fact be 
considered to be co-constructors of family language policies (see 
Smith-Christmas, 2020 and Section 2.3). Nonetheless, it is clear that 
the parents who participated in this dissertation project feel like they 
have the agency to decide over and manage their children’s language 
practices. As one of the English-origin parents in Study IV puts it (Rob-
erts, accepted), “we consciously make sure they [the children] have a 
correct language.” Another parent gave the concrete example of how 
she enacted her own agency to modify her children’s behaviour by stat-
ing that she had removed YouTube from one of her children’s tablets 
so that the child would not be exposed to American English anymore 
(Roberts, accepted). Interesting, though, is the juxtaposition of how a 
number of the participating parents feel like they lack agency over their 
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own language practices and their own lives. This was expressed by one 
of the parents in Study IV who said that she would “prefer if we only 
spoke English at home,” but her attempts to implement such a policy 
had never worked, and she mostly blamed herself for being the one who 
could not “stick to English” rather than the children (Roberts, ac-
cepted). A different parent in the same study reported that he felt like 
he was unable to act and improve his own Swedish abilities because of 
a lack of time due to work and other obligations that took priority over 
language learning. It can be observed that context in these particular 
cases, especially in terms of setting and behavioural environment, di-
minishes the amount of agency the participants feel that they have. A 
further point to note is how notions of setting (particularly social set-
ting) and behavioural environment are generated by the participants 
themselves, rather than existing as predetermined structures. This 
links closely with Giddens and Turner's (1987, p. 8) observation that 
agents are “constrained by, yet generative of, the structural dimension 
of social reality.”  

Desire is a concept that is closely linked to agency. This is particularly 
true in the case of family language policy studies, where parents’ de-
sired linguistic outcomes for their children’s speculative futures are of-
ten in focus, as well as children’s desires to adhere to or contest a family 
language policy. Buchanan (2021, p. 56) considers how desire can be 
“understood as the basis of all behaviour.” Desire in relation to future 
projects is one of the key tenants of agency according to Emirbayer and 
Mische (1998, p. 962); being able to project future possibilities affects 
behaviour in the present. This line of reasoning was observable in Stud-
ies II, III, and IV. In Study II, a mother helped her children to complete 
a homework activity, which in a follow-up interview was linked to the 
desire that her children achieve an adequate education, and addition-
ally, that her children were able to complete homework activities in 
English as well as Swedish because of her desire to move back to Eng-
land. She states in Study IV that “one day we’ll go back to England […] 
we’ll definitely go back but we don’t know when. That probably influ-
ences how important it is for them to speak the right language.” (Rob-
erts, accepted). 
 
Buchanan’s (2021, p. 56) desire as the basis of all behaviour was writ-
ten in relation to understanding Deleuze and Guattari's (1983, 1987) 
work on rhizomes and assemblage theory, which was the framework 
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broadly adopted in Study III. This framework conceptualises agency in 
a departure from other theoretical positions in as much as it does not 
position agency within any one individual. It views agency as a distrib-
uted and relational phenomenon that is a result of the interaction be-
tween the constituents of an assemblage (Bennett, 2010; Roberts, 
under review, p. 7; see also Section 3.3). In returning to the overarching 
theme of this discussion, i.e., context, an assemblage might be consid-
ered to be built from the components of context mentioned by Goodwin 
and Duranti (1992) and Ochs (1979), that is, the setting, the behav-
ioural environment, and the extrasituational environment. A tradi-
tional conceptualisation of agency within research on language in bi-
lingual families would likely view individuals as free agents with free 
will who inhabit a social world of individual voluntarism. A conceptu-
alisation of agency in line with assemblage theory would, in my view, 
not remove free will from individuals, but it would place additional em-
phasis on how agency does not reside in the individual alone, but how 
individual agency is managed in situ by context, as discussed in Section 
6.1. I believe that this kind of conceptualisation of agency allows for 
greater consideration to be given to how discourses from the wider so-
ciety (e.g., from state institutional services as discussed in Purkarthofer 
et al., 2022) have an agentic capacity to influence the language prac-
tices of transnational bilingual families. It also allows for research to be 
constructed in a way where the individual is not given a privileged po-
sition over any other potential contextual factor that may be causing 
‘affects and effects’ (Bennett, 2010) on the individual in question. 
 

6.3. Identity and emotional investment 

This dissertation project, along with many other scholarly works exam-
ining the relationship between language and identity consider that 
identity is grounded within the broader sociocultural environment 
(Tseng, 2020) and that identity is dynamic, in flux, and not stable or 
fixed (Bucholtz & Hall, 2010); identity changes across time and space. 
Just like agency, identity can be viewed as a relational phenomenon 
that exceeds the individual self and is something that is constituted 
from context (Visweswaran, 1994, p. 41). These perspectives on iden-
tity are in contrast to many older conceptualisations that consider iden-
tity as static and “free of contextual constraints and resources” 
(Erikson, 1963; Sampson, 1985; Schachter, 2005, p. 375). 
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The studies in this dissertation project consider identity from two emic, 
contextually grounded perspectives. The first perspective, adopted in 
Studies II and III, is how identity is enacted in and through interaction. 
This perspective views identity as the product of linguistically indexed 
“labels, implicatures, stances, styles, […] linguistic structures and sys-
tems” that indicate participant roles and local cultural positions 
(Bucholtz & Hall, 2005, p. 585). The second, adopted again in Study 
III, but more extensively in Study IV, considers identity through auto-
biographical accounts, which are understood as “sites of narrative iden-
tity construction and self-representation” (De Fina, 2015; Roberts, 
accepted, p. 7). The difference between the two approaches to identity 
is that Study II and III analyse actual family interactions where identity 
roles are enacted, while Study IV analyses identity positions as the par-
ticipants describe them in their own words, which results in a histori-
cally sensitive understanding of identity grounded in existing beliefs, 
and social categories of distance, affiliation, sameness, and distinction 
(Irvine & Gal, 2009). 

The relational aspect of identity was observed in interaction in Study 
II. Within the homework activity that was analysed, the Swedish-origin 
father’s role was oriented to as the expert in matters relating to lan-
guage, specifically anything concerning Swedish (Roberts, 2021, p. 11). 
The father did not self-ascribe the ‘language expert’ role or identity to 
himself, rather, it was the other family members who initially called 
upon him when language-related epistemic issues needed to be re-
solved. In other instances, analyses of interactional practices from the 
dataset as a whole revealed how family members attempt to manage 
each other’s linguistic repertoires without being solicited. For instance, 
one English-origin mother corrected her children by saying “stood in 
goal not in goalie,” when a conversation about football was taking 
place. Other examples from the data showed how children corrected 
each other, and even how children corrected their parents (cf. Luykx, 
2005, p. 1411). This shows that certain family members enact the role 
of enforcer of legitimate language, which is grounded in their under-
standings of relational epistemic ecologies; an individual corrects 
someone else’s language on the basis that they believe the other person 
has done something incorrect or improper and they must be held ac-
countable for their conduct (Robinson, 2016). 
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While Study II analysed participant roles using a conversation analytic 
approach, Study III adopted an approach that combined conversation 
analytic approaches to context with ethnographic insights. In Excerpt 
2, Sarah, the mother in this family, was observed adopting the role of 
instructor, which Astrid, one of her daughters, also orients to. In addi-
tion to this, however, and relevant for the study of identity and lan-
guage, is how Sarah translates “rulla den tunt” into English without 
prompt. It was not immediately obvious from the interactional context 
why Sarah did this, but on showing this video to Sarah in a stimulated 
recall activity, she revealed a pedagogical motive for this discourse 
strategy in that she is attempting “to ensure that her children become 
proficient in a number of different domains in both Swedish and Eng-
lish, and thus uses translation into English as a linguistic model aimed 
at the children” (Roberts, under review). 

 
Excerpt 2 from Roberts (under review). 

 
Astrid:  va ska jag göra? 

[what should I do?] 
 

Amanda:  pepparkakor.  
[gingerbread.] 
 

Sarah:  rulla den tunt, 
[roll it thin,] 

roll it out so it’s nice and thin. 

 

This insight begins to illuminate the close connection between identity 
and emotion. The English-origin parents in Studies II, III, and IV 
strongly express a preference for raising bilingual children, and con-
sider bilingual parenting to be ‘good parenting’ (Abreu Fernandes, 
2022, p. 63; King & Wright Fogle, 2006). As reported in Study IV, due 
to the contextual setting (more specifically in this case, the space) in 
which these English-origin parents find themselves, they have felt it 
necessary to adopt a new parental identity as the responsible transmit-
ter of the English language, and in turn, the custodian of a legitimate 
English identity for their children. This is an emotionally charged role 
that these parents would not have had to deal with to the same degree 
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if they had been living in Britain. The Swedish-origin parents, con-
versely, appear neutral or ambivalent to their role as a transmitter of 
language and culture, and do not appear to have the same amount of 
emotional investment in regard to their children’s identities. 

Although Study I does not make any claims about identity, it was shown 
that English-Swedish children in the dataset appear to favour Swedish 
over English as a medium of communication in peer interaction (Rob-
erts, 2021, p. 170). One of the factors which mediated this choice was 
whether children had previously spent time in an English-speaking 
country or not. This might be considered a type of biographical conti-
nuity and coherence (Busch, 2021, p. 196). The qualitative component 
of this dissertation project was able to elaborate on this apparent lan-
guage ‘preference’ and revealed that such preferences are not neces-
sarily so straightforward to understand and additionally need to be 
thought of as context sensitive, driven by body image and identity. This 
was exemplified from an interview with two daughters from one of the 
families. Both daughters, who were born in Britain, state that they 
would rather speak English than Swedish; and that one of them even 
said that English is “more comfortable” for her. However, in other parts 
of the family interview, the daughters recalled how they asked their 
mother not to speak English with them when picking them up from 
school. This highlights how identity and emotion are context sensitive 
and adaptive to the setting, the behavioural environment, and the ex-
trasituational environment. In certain times and spaces, the daughters 
give speaking English a positive evaluation, while in other times and 
spaces, they would rather adopt a monocultural/monolingual Swedish 
identity with its associated language practices. As Busch (2021) states, 
identity and emotion affect whether “a person’s acquired resources […] 
are actually accessible or remain sealed in a particular communicative 
event” (p. 196).  
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7. Conclusion 

The aim of this dissertation project was to expand our understanding 
of language practices in Swedish-English families in Sweden and to in-
vestigate the factors which appear to influence these practices. The 
multidimensional analyses showed that the answers to these questions 
are fundamentally different depending upon the methodological, theo-
retical, ontological, and epistemological positions adopted in the re-
search. Language practices were conceptualised as etic labels (Study I), 
as actions collaboratively achieved in situated interaction (Study II), as 
temporary assemblages of thought and action (Study III), and as em-
bodied linguistic repertoires (Study IV). The conceptualisation of lan-
guage practices also affected how the factors which influence those 
practices were understood and interpreted. Study I focused on how lan-
guage practices are embedded within wider macro level structures of 
society, as well as how meso level, family internal factors impact lan-
guage practices. The influence of the local interactional environment 
was not a consideration in Study I due to how language practices were 
conceptualised, but this was specifically addressed in Studies II and III. 
The study designs of Studies III and IV made it possible to analyse the 
impact of thoughts, feelings, and emotions on language practices, ac-
cessed from participants’ own perspectives. This was not the case in 
Studies I and II. Although different perspectives were adopted in the 
four studies, they each considered the relationship between context 
and family language practice. The four studies reveal different dimen-
sions of context, namely, how the setting, the behavioural environ-
ment, and the extrasituational environment influence family language 
practices, and how contextualisation cues reveal how families invoke 
context in interaction. 

Previous research has emphasised how a comprehensive understand-
ing of family language policies and practices requires in-depth investi-
gation into several interconnected dimensions of social life (see Section 
2 and Curdt-Christiansen & Huang, 2020). Although mixed-method 
studies in the field are not uncommon, many do not attempt to engage 
with the evident complexity from interdisciplinary perspectives. This is 
not surprising because a project that attempts to research the same 
population with such varied approaches requires time and practical ex-
pertise in a variety of areas, not least as relates to data collection, data 
analysis, and data presentation. It is also the case that there is often 
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value attributed to work within specific traditions and this affects how 
research projects are designed and implemented. However, I would ar-
gue that the contribution of this dissertation project is in showing how 
research that is grounded within a single methodological paradigm can 
only ever illuminate a portion of the phenomena in question. The work 
presented in this dissertation project has shown how multidimension-
ality is crucial in shedding light more substantially on the multifaceted 
phenomenon of language practices in bilingual families. In line with 
this dissertation project, future research will hopefully continue to 
“think multidimensionally, to glory in the mystery and paradoxes of 
life, not to be dismayed by the multitude of causes and consequences 
that are inherent in each experience—to appreciate the fact that life is 
complex” (Scott Peck, 1993). 

Although this dissertation project has shown that the family language 
practices of Swedish-English families appear to be influenced by soci-
oeconomic status, family constellation, family relationships, family 
members’ understandings of their ongoing participation in activities of 
daily life, epistemic orders, the spatio-temporal environment, family 
members’ thoughts, feelings, and desires, the dissertation project can-
not conclusively, specifically, and unambiguously quantify the degree 
to which these factors appear to affect family language practices. In 
particular, the complexity of empirical research on language practices 
is evidenced by the difficulty of achieving concrete and straightforward 
answers in relation to why language practices are instantiated in a cer-
tain way. The dissertation project does have its limitations, especially 
in terms of understanding the temporal aspects of family language 
practices. A follow-up study might take a longitudinal approach 
whereby the language practices and the factors which affect them are 
studied over a period of time, preferably a number of years. It is also 
the case that more data could have been collected, but that this would 
have been unnecessary for the scope of the present project. The disser-
tation project as a whole was constructed in a way that takes ethical 
best practices into account and limits the amount of potential intrusion 
into the families’ lives. 

The Swedish-English population investigated in this dissertation pro-
ject has often been associated with a stereotype of economic privilege 
(see Boyd, 1998) and the foreign-origin parent is frequently not con-
sidered a ‘real immigrant’ in local discourses. The implication of such 
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discourses can be that these individuals are not viewed as having the 
same legitimate worries and concerns about their lives as “people com-
ing from poorer countries” do (Leinonen, 2012, p. 218). What this dis-
sertation project has shown is that the parents in these families do have 
many real concerns about their own and their children’s language and 
identities. The parents talked about the possibility of becoming ex-
cluded in their own home because of language, about being isolated in 
society, about the difficulty of working in a second language and a sec-
ond culture, and about worries for their own and their children’s fu-
tures in relation to language and identity. These are certainly valid con-
cerns and social issues that the families have to deal with on a daily 
basis, and they are closely linked to psychological wellbeing and mental 
health. This dissertation project has been able to illuminate these is-
sues. However, participants in this dissertation project also convey 
many positive experiences. Being a transnational family has its chal-
lenges in relation to language and identity but overcoming these chal-
lenges is often a positive and rewarding process. 
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Swedish summary / Sammanfattning på Svenska 

Denna sammanläggningsavhandling handlar om den tvåspråkiga dy-
namiken i svensk-engelska familjer. Sådana familjer definieras som be-
stående av föräldrar och barn där den ena föräldern har växt upp i en 
svenskspråkig miljö och den andra i en engelskspråkig miljö. Även om 
det finns studier om engelska som kulturarvsspråk (eng. heritage lan-
guages) i form av språkpolicyer och språkliga praktiker så är forsk-
ningen om familjer i Sverige med en engelskspråkig förälder än så 
länge begränsad. I den svensk-engelska kontexten är båda språken 
högst närvarande samtidigt som de har hög status i samhället. Denna 
språkliga kombination innebär därför ett annorlunda perspektiv jäm-
fört med många andra studier av tvåspråkighet i familjer, som ofta ge-
nomförts i så kallade subtraktiva miljöer (Baker & Wright, 2017) där 
minoritetsspråket riskerar att ersättas av ett språk som är mer prestige-
fyllt i det omgivande samhället, vilket uppenbarligen inte gäller för det 
sammanhang som studeras här. 

Det finns många anledningar att forska om språk i tvåspråkiga familjer 
från såväl teoretiska som tillämpade perspektiv. Tvåspråkighet i famil-
jen påverkar relationer, identitetsskapande, sociokulturella värde-
ringar, barnens skolresultat och var och ens personliga välbefinnande. 
Även om skattefinansierad modersmålsundervisning är inkluderat i 
den svenska läroplanen är det familjen snarare än utbildningssystemet 
som sedan länge har etablerat sig som den kritiska domän där minori-
tetsspråk överförs (Fishman, 1965; Spolsky, 2012). Av den anledningen 
är studier av hur tvåspråkiga individer använder och upplever sina 
olika språk i familjen och i hemmiljön avgörande för att förstå en 
mängd sociala och psykologiska fenomen som påverkar vardagslivet i 
sådana familjer. 

Avhandlingen som helhet syftar till att bidra till forskningen på två hu-
vudsakliga områden. Det första området gäller empirisk dokumentat-
ion av språkpraktiker i svensk-engelska familjer, liksom kopplingen 
mellan dessa praktiker och underliggande ideologiska, begreppsmäss-
iga och materiella faktorer. Syftet bygger på tidigare forskning som 
hävdar att språkval är långt ifrån en slumpmässig fråga om tillfällig be-
nägenhet (Fishman, 1965). Vidare krävs ett fokus på sociokulturella, 
socioekonomiska, sociopolitiska och sociolingvistiska faktorer för att 
kunna förstå språkpraktiker (Curdt-Christiansen & Huang, 2020, s. 
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176). Det andra området anknyter till teoretisk och metodologisk inno-
vation gällande studiet av språk i tvåspråkiga familjer. Även om det 
finns många studier som dokumenterar språkpraktiker och språkideo-
logier i tvåspråkiga familjer (Lanza & Lomeu Gomes, 2020) så har få 
studier försökt överblicka den komplexitet som återfinns i språkprak-
tiker i transnationella sammanhang ur ett flertal olika perspektiv. 

Med dessa syften i åtanke utgår avhandlingen från två övergripande 
forskningsfrågor: 

1. Vilka språkpraktiker förekommer i svensk-engelska familjer? 
2. Vilka faktorer påverkar språkpraktikerna i svensk-engelska fa-

miljer? 

För att besvara dessa forskningsfrågor anlägger studien en tvärveten-
skaplig och så kallad mixed method-ansats. Studien är tvärvetenskap-
lig på så vis att den bygger på teorier och ramverk från lingvistik, soci-
ologi, psykologi, antropologi och utbildningsvetenskap. Den är mixed 
method i den meningen att en rad olika kvantitativa och kvalitativa an-
greppssätt används. Avhandlingen består av fyra separata delstudier 
som antar olika teoretiska, metodologiska och epistemologiska ut-
gångspunkter. Fyra huvudsakliga datainsamlingsverktyg har använts: 
en storskalig enkät med syfte att finna mönster i språkbruket hos ett 
stort antal svensk-engelska familjer, egeninspelade videofilmer av var-
dagligt liv i fyra svensk-engelska familjer som analyserats i syfte att be-
skriva och förstå interaktionspraktiker, samt intervjuer och stimulated 
recall som använts för att fånga upp familjemedlemmarnas tankar, 
känslor och upplevelser som eventuellt inte kunde uppfattats från en-
bart videoinspelningarna. 

Den data som samlades in genom den digitala enkäten har analyserats 
kvantitativt och presenteras i Delstudie I. Videoinspelningar, doku-
mentation från stimulated recall och intervjuer har analyserats kvali-
tativt med hjälp av flera olika analysmetoder. Dessa analyser presente-
ras i Delstudie II, III och IV. Syfte, metod och de viktigaste slutsatserna 
redovisas för var och en av de fyra delstudierna nedan. 
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Delstudie I 

Delstudie I undersöker genom en storskalig kvantitativ ansats de 
språkpraktiker som svensk-engelska tvåspråkiga familjer bosatta i Sve-
rige själva beskriver att de har, samt hur olika sociala faktorer inom och 
utanför familjen samvarierar med angivna språkpraktiker. Data sam-
lades in med hjälp av en digital enkät som besvarades av 438 familjer 
och därefter analyserades med hjälp av icke-parametrisk statistisk ana-
lys. Testerna som användes var Mann Whitney U test och Kruskal-Wal-
lis H test, som mätte om en prediktionsvariabel (till exempel en social 
faktor) kunde sägas ha ett statistiskt signifikant samband med olika 
praktiker utifrån respondenternas svar på en femgradig skala. Dessa 
två tester visar endast statistisk signifikans och inte innehållsmässig 
betydelse. Därför beräknades också effektstorleken i enlighet med Ro-
senthal (1994). Resultaten visar att barnen i dessa familjer är mer be-
nägna att använda svenska när de interagerar med sina syskon, trots 
att föräldrarna föredrar engelska, vilket kan betraktas som ett tecken 
på inflytande från samhället i stort på språkpraktiker i hemmet. Resul-
taten visar också att ett antal sociala faktorer korrelerar med skillnader 
i familjernas språkpraktiker, nämligen föräldrarnas arbete, familjens 
migrationsbakgrund, föräldrarnas civilstånd, familjens deltagande i 
engelskspråkiga grupper av föräldrar och barn, och om det var mam-
man eller pappan som hade engelska som modersmål. Andra sociala 
faktorer som ofta nämns, till exempel föräldrarnas utbildningsnivå, vi-
sade inget statistiskt samband med språkpraktiker. Delstudien visar på 
olika aspekter av att fostra tvåspråkiga barn i en kontext där båda språ-
ken är högt värderade i samhället. Studien ger också exempel på den 
komplexa, kontextspecifika situation som forskningen måste förhålla 
sig till i sin strävan att förstå språkstrategier i familjer mer generellt. 

Delstudie II 

I Delstudie II används etnometodologisk samtalsanalys för att beskriva 
och förstå hur föräldrar och barn lägger upp det stegvisa arbetet med 
en hemuppgift i en av familjerna som deltog i projektet. Tidigare forsk-
ning har inte undersökt i detalj hur föräldrars och barns praktiker kring 
läxläsning påverkas av att föräldrar har olika nivåer av färdighet i ma-
joritetsspråket. Denna delstudie undersöker ett antal interaktioner där 
progressiviteten i läxaktiviteterna bromsas på grund av språkrelate-
rade epistemiska problem. Mer specifikt orsakas dessa avbrott i 
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aktiviteten av att instruktionerna till uppgiften är skrivna på svenska, 
samt att den engelsktalande mammans kunskaper i svenska inte alltid 
räcker till för dessa. Analyserna visar hur sådana epistemiska dödlägen 
kan lösas genom mobilisering av en mer kunnig part, den svenskta-
lande pappan, som tar till översättning som ett problemlösningsverk-
tyg som underlättar och tar det pågående arbetet vidare. Delstudiens 
relevans i förhållande till avhandlingen som helhet ligger i hur familje-
medlemmar i interaktion med varandra träder in i olika roller som för-
medlas genom språket och vad varje familjemedlem vet om de andra 
familjemedlemmarnas språkkunskaper. Delstudien ger exempel på 
hur språkpraktiker är avhängiga den lokala interaktionella kontexten, 
samt hur familjeaktiviteter ger upphov till specifika typer av interakt-
ionsmönster och tolkningsramar. Delstudiens främsta metodologiska 
bidrag är att visa hur samtalsanalys kan användas för att empiriskt be-
skriva och förstå tvåspråkiga familjers praktiker i situerade aktiviteter, 
och hur dessa är intimt förknippade med lokala epistemiska ekologier 
(det vill säga vem som anses mer eller mindre kunnig i olika samman-
hang kopplade till olika aktiviteter) och ansvarsområden. 

Delstudie III 

Den tredje delstudien analyserar svensk-engelska familjers familje-
språkpolicyer i linje med Deleuze & Guattari's (1988) begrepp rhizom 
och anordning (eng. assemblage). Delstudien överväger hur interakt-
ionella praktiker i familjer kan betraktas som tillfälliga anordningar av 
tankar och handlingar som är byggda av materiella element, erfaren-
heter, agentiska krafter (eng. agentic forces) och konceptuella diskur-
ser. Dessa element anses vara flertaliga, komplexa, intrasslade, sam-
manlänkade och heterogena; ramverket betonar hur familjernas språk-
policyer och praktiker påverkas av ett komplext nätverk av multiskal-
ära sociala processer. I Delstudie III ses  familjespråkpolicy som en 
rhizomatisk struktur som består av flera sammanlänkade anordningar. 
För att förstå dessa anordningar bygger studien på videoinspelningar, 
intervjuer och stimulated recall-protokoll som tillsammans illustrerar 
olika aspekter av strukturerna. I delstudien analyseras ett antal inter-
aktionella episoder som bedömdes vara underbyggda av ett flertal so-
ciala processer. Resultaten av delstudien betonar hur familjespråkpo-
licy är intimt sammanflätad med såväl tidigare som framtida tempora-
liteter; det förflutna, nuet, den närmaste framtiden och den spekulativa 
framtiden medierar allesammans de interaktionella praktikerna. 
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Resultaten visar också hur tvåspråkighet i svensk-engelska familjer 
inte enbart bör ses som färdigheter i de abstrakta enheterna 'svenska' 
och 'engelska'; tvåspråkighet expanderar bortom namngivna språk och 
omfattar en myriad av pragmatiskt användbara koder, register och mo-
daliteter. Agens i tvåspråkiga familjer kan också betraktas som ett dis-
tribuerat fenomen som går utöver de mest uppenbara aktanterna och 
tar hänsyn till att agens är relationellt och inte existerar inom individer 
utan snarare spritt bland otaliga entiteter. 

Delstudie IV 

Den fjärde delstudien fokuserar på hur språk och identitet upplevs av 
de föräldrar med engelskt ursprung som deltog i projektet. Språk kon-
strueras i delstudien i förhållande till uppfattningar om ’repertoar’ och 
bygger på lingvistiska repertoarer (Busch, 2017), semiotiska repertoa-
rer (Kusters, Spotti, Swanwick och Tapio, 2017) och rumsliga reperto-
arer (Pennycook och Otsuji, 2014). Ett särskilt fokus läggs på den roll 
som levda erfarenheter av språk har för konstruktionen av dessa reper-
toarer och, allra mest centralt i detta kapitel, hur levda erfarenheter 
kontrollerar tillgången till och tillgängligheten hos en individs förvär-
vade repertoar. Delstudien hör hemma i den fenomenologiska tradit-
ion som betraktar perception som intersubjektivitet (Husserl, 1982; 
Busch, 2017) och syftar till att kartlägga hur individer uppfattar, be-
skriver, känner inför, bedömer och begriper språk och identitet i detta 
sammanhang (Quinn Patton, 2015). Lika relevant, och likaledes lånat 
från fenomenologin, är begreppet ’kroppsuppfattning’, en uppfattning 
sedd som formad av subjektets sociala, relationella och mellanmänsk-
liga interaktioner. Särskilt viktigt för resonemanget i denna delstudie 
är tanken att kroppsuppfattningen är avgörande för att förstå rådande 
interaktionspraktiker samt förväntningar gällande interaktion och mer 
generella kommunikationsideologier. För att få tillgång till deltagarnas 
erfarenheter bygger delstudien på kvalitativa biografiska intervjuer i 
vilka deltagarna utvecklar sina tankar om livet i nutid och i det för-
flutna, samt även spekulerar om framtiden. Delstudiens resultat visar 
att deltagarna ständigt jämför sin body-in-relation-to-others (ung. 
kropp i förhållande till andra) (Küchenhoff, 2013) som de kommit i 
kontakt med i Sverige. För att kunna göra detta konstruerar deltagarna 
homogena grupper av ’svenskar’ och ’invandrare’ som sedan i sin tur 
kopplas till särskilda kommunikationsideologier. Vidare beskriver del-
tagarna dels deras önskemål för att deras barn ska införliva 
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’brittiskhet’, vilket är nära förknippat med styrningen av barnens 
språkliga repertoarer, dels hinder när de begrundar hur deras närm-
aste omgivning begränsar deras förmåga att använda hela sin kommu-
nikativa repertoar. 

Slutsats 

De fyra delstudierna visar att svaren på de forskningsfrågorna blir fun-
damentalt olika beroende på de metodologiska, teoretiska, ontologiska 
och epistemologiska utgångspunkter som forskningen tar. Språkprak-
tiker konstrueras som etiska (i motsats till emiska) kategorier (Delstu-
die I), som interaktiva fenomen (Delstudie II), som tillfälliga anord-
ningar av tankar och handlingar (Delstudie III) och som förkroppsli-
gade språkliga repertoarer (Delstudie IV). Konstruktionen av språk-
praktiker påverkar också hur de faktorer som inverkar på deltagarna 
kan förstås. Delstudie I utgick från hur språkpraktiker är inneslutna i 
större samhälleliga makrostrukturer och hur interna familjefaktorer på 
mellannivå (mesonivå) påverkar språkpraktikerna Den lokala miljön 
var inte relevant i Delstudie I på grund av hur språkpraktikerna kon-
struerades, men i Delstudie II och III var det just denna aspekt som var 
i fokus. Vidare var det möjligt att i Delstudie III och IV analysera effek-
ter av tankar, känslor och emotioner kring språkpraktiker, tillgängliga 
från deltagarnas egna perspektiv, vilket inte lät sig göras i Delstudie I 
och II. Även om olika infallsvinklar valdes för de fyra delstudierna så 
beaktade var och en av dem en aspekt av förhållandet mellan kontexten 
och familjernas språkpraktik. Det huvudsakliga metodologiska bidra-
get av avhandlingen är att visa hur forskning som bygger på ett enda 
metodologiskt paradigm alltid endast kan belysa en liten del av det fe-
nomen som undersökningarna gäller.  
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Appendices 

Appendix 1. Information sheet for parents (English) 

 

 

  

 
 

Family Language Policy in Swedish-English Bilingual Families 
 

Information Sheet 
 

 
 
 
 

Who is conducting the research? 
 
Tim Roberts in the principal researcher in collaboration with three researchers of the 
Department of Language, Literature and Intercultural Studies at Karlstad University. 
 
The research team consists of: 
 
Tim Roberts, PhD Candidate 
Erica Sandlund, Docent 
Marika Kjellén, Senior Lecturer 
  
Why is the research being conducted? 
The findings of this research project will contribute towards the degree of Doctor of 
Philosophy (PhD) for Tim Roberts. This study aims to gain an insight into how children 
and family members interact in households where one parent is a native English speaker 
and the other parent is a native Swedish speaker. Results from this research will 
contribute to the study of bilingualism by exploring an under-researched topic, namely, 
family language use in Swedish-English bilingual families. 
 
 
What will you be asked to do? 
In this project, your family will be asked to film yourselves while engaging in 
conversation. The interaction you film may be between any family members in any 
situation. Some situations you may wish to consider filming could involve dinner table 
talk, game playing, watching television or helping with schoolwork. You are asked to try 
and record around two hours of content, but feel free to do more or less as you want. 
After you have recorded yourselves, Tim Roberts will interview you in order to better 
understand the content of the recordings, as well as to ask you about your experiences 
and views on language(s). The interview will also be recorded. 
 
 
What are the risks? 
We do not expect there to be any risks to your health or well-being during this study. If 
you or your children do feel uncomfortable at any time while being recorded, you are 
under no obligation to continue and may withdraw your participation at any time. 
 



 

 
97 

 

  

Your confidentiality 
Karlstad University is responsible for your personal data. Your data will be dealt with 
in such a way that no unauthorised person will have access to it. The transcript, i.e. 
the written version of what you said, will be anonymized, so that no conclusions 
about who you are can be drawn. This anonymized transcript or parts thereof will be 
what we will use in any publications. Any video or audio extracts from your 
recordings that we wish to publically show at seminars or research conferences will 
be edited in such a way that you will remain anonymous. 
 
 
Your participation is voluntary 
Your participation is completely voluntary and you are under no obligation to take 
part in this research. You are able to withdraw without explanation. You may also 
decide within one month of your interview that you no longer want your data or 
other information to be used as part of this study. 
 
 
Information about the results of the study 
The results of this research project will be available to you upon request after the 
final analyses and completion of the project. 
 
 
Questions / further information 
For additional information about this research project, please contact one of the 
members of the research team listed above. 
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Appendix 2. Information sheet for parents (Swedish) 

 

 

  

 
 

Family Language Policy in Swedish-English Bilingual Families 
 

Informationsblad 
 

 
 
 
 

Vem utför forskningen? 
 
Tim Roberts är den som leder forskningen, vilken utförs i samarbete med tre forskare 
vid Institutionen för språk, litteratur och interkultur vid Karlstads universitet.  
 
Forskningsteamet består av: 
 
Tim Roberts, doktorand 
Erica Sandlund, docent 
Marika Kjellén, lektor 
  
 
Varför utförs forskningen? 
Forskningsprojektets resultat kommer att ligga till grund för Tim Roberts 
doktorsavhandling. Studien ämnar ge insikt i hur barn och familjemedlemmar 
interagerar med varandra i ett hushåll där den ena föräldern har engelska som 
modersmål och den andra föräldern har svenska som modersmål. Resultaten från denna 
forskning kommer att bidra till studien av tvåspråkighet genom att undersöka ett 
eftersatt område, dvs. språkanvändning i svensk-engelska tvåspråkiga familjer.  
 
 
Vad kommer du ombeds göra? 
I detta projekt kommer din familj ombes filma er själva medan ni samtalar. 
Interaktionen ni filmar kan vara mellan vilka familjemedlemmar som helst i vilken 
situation som helst. Situationer som ni t.ex. skulle kunna tänkas spela in är samtal vid 
middagsbordet, när ni spelar spel, tittar på TV, eller hjälper barnen med läxor. Ni 
ombeds spela in runt två timmar, men det är fritt att spela in mer eller mindre än så. 
Efter att ni har spelat in er själva kommer ni att bli intervjuade av Tim Roberts. 
Intervjun kommer att hjälpa oss förstå materialet ni har spelat in. Ni kommer också att 
få svara på frågor om era erfarenheter och åsikter om språk. Intervjun kommer att 
spelas in.  
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Vad finns det för risker? 
Vi förväntar oss inte att detta forskningsprojekt kommer att medföra några risker för 
er hälsa eller ert välmående under denna studie. Om du eller dina barn känner er 
obekväma vid något tillfälle när ni spelar in er själva är ni inte skyldiga att fortsätta 
inspelningen. Ni kan dra er ur studien när som helst när ni önskar. 
 
 
Sekretess 
Karlstads universitet är ansvarigt för er personliga information. Er information 
kommer att tas om hand på så sätt att ingen obehörig person kommer ha tillgång till 
den. Avskriften, dvs. den skriftliga versionen av vad ni har sagt, kommer att 
anonymiseras så att ingen kan dra några slutsatser om vilka ni är. Denna 
anonymiserade avskrift, eller delar av den, kommer att användas i publikationer. 
Eventuella video- eller ljudinspelningar som vi önskar använda på seminarier eller 
konferenser kommer att redigeras på så sätt att ni kommer att förbli anonyma.  
 
 
Ditt deltagande är frivilligt  
Ditt deltagande är frivilligt och du är inte skyldig att delta i denna forskning. Du kan 
enkelt dra dig ur studien utan förklaring eller konsekvens. Efter intervjun kan du 
välja att inom en månad dra dig ur studien. Ingen av den insamlade informationen 
kommer då att användas i detta forskningsprojekt.  
 
 
Information om resultaten från studien  
Resultaten av detta forskningsprojekt kommer att finnas tillgängligt för dig på ditt 
önskemål efter att det har analyserats och projektet har avslutats.  
 
 
Frågor och ytterligare information  
För ytterligare information om detta forskningsprojekt, vänligen kontakta en av 
medlemmarna i forskningsteamet ovan. 
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Appendix 3. Information sheet for children (English) 

 

 

  

 
 

Family Language Policy in Swedish-English Bilingual Families 
 

Information Sheet 
 

 
 
 
 

Who is doing the research? 
 
Tim Roberts in the principal researcher in collaboration with three researchers of the 
Department of Language, Literature and Intercultural Studies at Karlstad University. 
 
The research team is: 
 
Tim Roberts, PhD Candidate 
Erica Sandlund, Docent 
Marika Kjellén, Senior Lecturer 
  
 
Why is the research being done? 
The findings of this research project will help Tim Roberts to get the degree of Doctor of 
Philosophy (PhD). This is a university degree given to people after they have studied at 
university for nine years. This study hopes to find out how children and family members 
talk to each other in households where one parent is a native English speaker and the 
other parent is a native Swedish speaker. A native speaker means that the person has 
spoken the language since they were born. 
 
 
What will you be asked to do? 
Your family will be asked to film themselves doing everyday things. This could be 
anything you want, but we suggest activities such as eating dinner together, playing 
games, watching television, or something to do with schoolwork. We want you to try and 
record for around two hours, but you can do more or less if you want. After you have 
recorded yourselves, Tim Roberts will interview you in order to better understand what 
you have recorded. 
 
 
What are the risks? 
We do not think there will be anything that could be dangerous to you while taking part 
in this study. If you do not want to record yourself any more then you do not have to do 
it. 
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Your privacy 
We will write about what we find in this study in articles in academic journals. This is 
a book or magazine where researchers publish their findings. When we write about 
your family, we will not use any of your real names. We will make sure that it will not 
be possible to figure out who you are from what we write. 
 
 
Your involvement is your own choice 
If you change your mind and no longer wish to participate in the research, you can 
easily withdraw without comment. You may also tell us within one month of your 
interview that you no longer want your data or other information to be used as part 
of this study. 
 
 
Information about the results of the study 
The results of this research project will be available to you after the project is 
finished. 
 
 
Questions / further information 
For more information about this research project, please contact one of the members 
of the research team listed above. 
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Appendix 4. Information sheet for children (Swedish) 

 

 

  

 
 

Family Language Policy in Swedish-English Bilingual Families 
 

Informationsblad 
 

 
 

 
 
Vem utför forskningen? 
 
Tim Roberts är den som leder forskningen, vilken utförs i samarbete med tre forskare 
vid Institutionen för språk, litteratur och interkultur vid Karlstads universitet.  
 
Forskningsteamet består av: 
 
Tim Roberts, doktorand   
Erica Sandlund, docent  
Marika Kjellén, lektor 
  
 
Varför utförs forskningen? 
Forskningsprojektets resultat kommer att ligga till grund för Tim Roberts 
doktorsavhandling. En doktorsavhandling leder till att en person som har studerat på 
universitetet i nio år får en doktorsexamen i sitt ämne. Genom den aktuella studien 
hoppas vi få veta hur barn och familjemedlemmar pratar med varandra i hem där den 
ena föräldern har engelska som modersmål och den andra föräldern har svenska som 
modersmål.  
 
 
Vad kommer vi be dig göra? 
Du och din familj kommer ombes att filma er själva i ert dagliga liv. Ni kan t.ex. välja att 
filma när ni äter middag, spelar spel, tittar på TV, eller gör läxor. Vi vill att ni försöker 
spela in i totalt två timmar, men det går bra att spela in mer eller mindre än så. När ni 
har gjort era inspelningar kommer ni att bli intervjuade av Tim Roberts. Intervjun 
kommer att hjälpa oss att bättre förstå det inspelade materialet.  
 
 
Vad finns det för risker? 
Vi tror inte att detta forskningsprojekt kommer att medföra några risker för dig eller din 
familj. Om du känner dig obekväm vid något tillfälle kan du dra dig ur studien när som 
helst. 
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Sekretess 
Studiens resultat kommer att presenteras i artiklar i akademiska journaler, som är 
böcker eller tidskrifter om forskning. När vi skriver om din familj kommer inte era 
namn användas. Vi kommer också se till så att det inte går att identifiera vem du är 
genom att läsa vår artikel. 
 
 
Ditt deltagande är frivilligt  
Om du ändrar dig och inte längre vill delta i studien kan du enkelt dra dig ur utan 
förklaring. När intervjuerna är genomförda kommer du fortfarande ha en månad på dig 
att dra dig ur studien. Ingen av den insamlade informationen kommer då att användas i 
detta forskningsprojekt.  
 
 
Information om resultaten från studien  
Resultaten av detta forskningsprojekt kommer att finnas tillgängligt för dig när 
projektet har avslutats.  
 
 
Frågor och ytterligare information  
För ytterligare information om detta forskningsprojekt, vänligen kontakta en av 
medlemmarna i forskningsteamet ovan. 
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Appendix 5. Consent form (English) 

 

 

  

	
Family Language Policy in Swedish-English Bilingual Families 

 
Consent Form 

 
 

 
By signing below, I confirm that I have read and understood the information sheet. I have 
noted that: 

 
• My involvement in this research will include myself and my children being both audio and 

video recorded; 
 

• No unauthorised persons will have access to these recordings; 
 
• I have had the opportunity to ask questions and have had any questions answered to my 

satisfaction; 
 
• I understand any potential risks involved; 
 
• There will be no direct benefit to me from my participation in this research; 
 
• My participation in this research is voluntary; 
 
• If I have any additional questions I can contact the principal researcher; 
 
• I am free to withdraw my participation during the video recording process or during the 

interview, without comment; 

• I can request the deletion of any or all of the collected data at any time. 

• By signing below, I agree to participate in the project. 
 

 
Name  

Signature  

Date	 	

	
	
Andrea Schalley, Professor 
andrea.schalley@kau.se  
054 700 2061 

Tim Roberts, PhD Candidate 
tim.roberts@kau.se  
054 700 2166 
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Appendix 6. Consent form (Swedish) 

 

 

  

	
Familjespråkpolicy i tvåspråkiga svensk-engelska familjer 

 
Samtyckesblankett 

 
 

 
Genom att underteckna nedan bekräftar jag att jag har läst och förstått informationsbladet. 
Jag har noterat att:  

 
• Mitt deltagande i detta forskningsprojekt kommer att inkludera både mig själv och mina 

barn och att vi kommer att filmas och ljudinspelas; 
 

• Inga obehöriga kommer att ha tillgång till dessa inspelningar;  
 
• Jag har haft tillfälle att ställa frågor och jag har fått mina frågor besvarade på ett sätt som 

jag är nöjd med;  
 
• Jag förstår de potentiella riskerna; 
 
• Det inte kommer att gynna mig på något sätt att delta i denna forskning;  
 
• Mitt deltagande i detta forskningsprojekt är frivilligt;  
 
• Om jag har några frågor kan jag kontakta forskningsledaren; 
  
• Jag är fri att dra mig ur under videoinspelningarna eller under intervjun, utan någon 

kommentar; 
 

• Jag kan när som helst begära att en del eller allt utav den insamlade datan raderas; 
 

• Jag genom att underteckna nedan samtycker till att delta i forskningsprojektet.  
 

 
 
Namn  

Underskrift  

Datum	 	

	
	
	
Andrea Schalley, professor 
andrea.schalley@kau.se  

Tim Roberts, doktorand 
tim.roberts@kau.se  
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Appendix 7. Interview schedule submitted for ethical approval 

Aimed at parents 

1. Can you tell us something about your childhood? 
 

a. Where were you born? 
 

b. Where did you live and with whom? 
Can you tell us something about what your family life 
was like? 

 
c. What school(s) did you go to? 

Did you study any languages at school or elsewhere? 
[If yes:] Please elaborate on what languages you stud-
ied and your experiences in relation to studying lan-
guages. 

 
d. What did you like to do in your free time? 

 

2. Can you tell us something about your life as an adult? 
 

a. Did you continue your education after compulsory school? 
[If yes:] Where and what did you study? 
 

b. Do you have a job? 
[If yes:] Which job is it? 
 Where do you work? 

What is the working environment like? (i.e. interna-
tional) 

 Which languages do you use at work? 
 

c. Have you had any other jobs in the past? 
[If yes:] [Ask same questions as in 2b]. 
 

d. Can you elaborate on which countries you have lived in since 
childhood, how long you lived there, and what you did there? 

[If yes:] Which languages did you use while living in those 
countries? 

 [If they used more than one language in a country:] 
Which factors played a role in which language was 
used? 

 
e. Where did you meet your partner? 
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In which language or languages did you speak when you 
first met? 
 
 

3. Can you tell us something about your current life? 
 

a. Which language or languages do you usually use to communi-
cate with your partner in everyday life? 
 

b. Do you alternate languages when you speak to each other? 
 

c. Has your language use with your partner changed over time? 
[If yes:] Why do you think it has changed? 
 

d. Which language or languages do you read in? For example, 
magazines, books, or on the Internet? 
 

e. Which kind of TV programs do you watch and which lan-
guages are they in? 

 
f. How do you spend your free time? 

 
g. Who do you spend your free time with? 

With these people, which language or languages do you 
use? 
 

h. How long do you want to stay in Sweden for? 
Which factors could influence this? 
 
 

4. Can you tell us something about your child/children? 
 

a. How old is your child/are your children? 
 

b. Which languages do they speak? 
[If more than one:] Do they mix the languages? 

Does it matter if they mix the languages? 

[If more than one child:] Which languages do they 
speak with each other? 

 
c. What is your approach to the language choice you use with 

your child/children? 
 

d. Do you know about the one person one language approach? 
[If yes:] What do you think about the method? 
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e. [If the children are the appropriate age:] Which kind of 

school does your child/do your children go to? 
Did you think about or discuss this choice of school be-
forehand? 

[If yes:] Why did you choose this school? 
Did you consider other schools? 

Which languages do they use/learn at this school? 
 

f. Is it important to you that your child/children is/are able to 
speak both English and Swedish? 

Is one of these languages more or less important? Why? 
 

g. If you move countries, what do you think will happen to your 
child’s/children’s knowledge of English/Swedish? 
 
 

5. We will now ask you some more general questions about raising a bi-
lingual family. 
 

a. Are there are advantages or disadvantages with a child being 
raised bi/multilingual? 
 

b. Does one of the parents play a more important roll than the 
other concerning child’s language development? 

 
c. What are the most important factors if you want to raise a 

bi/multilingual child? 
 

d. Has your child/have your children ever refused to use one of 
the languages? 

[If yes:] What was your reaction to this? 
[If no:] What would you do if this happened? 

 

Aimed at the children 

6. We’re going to ask you some questions about yourself and which lan-
guages you use in your daily life. 
 

a. Which language or languages do your parents speak to each 
other? 
 

b. Which language or languages do your parents speak to you? 
 

c. [If they have siblings:] Which language or languages do you 
speak with your brother(s)/sister(s)? 
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d. What do you like to do in your free time? 

Which language or languages do these things take place 
in? 
 

e. Can you tell us about the school you go to? 
[If relevant, i.e. if a bilingual school:] Which languages 
do they use there? 
Do you study any other languages? Do you like it? 
 

f. Can you tell us about English and Swedish? 
Which language do you think you’re better at? 
Which language do you use the most? 
Which language do you like the best? 
In which situations do you use each language? 
Have you ever decided that you didn’t want to speak one 
of the languages? Why? 

 

Aimed at the family as a whole 

7. We will now ask you some questions about the video recordings that 
you have made. 
 

a. How did you find the experience? 
 

b. Can you tell us a bit about the activities which you recorded? 
Do you think these are representative of events that hap-
pen in your everyday lives? 
 

 
8. Are there any other comments/ideas/observations that you would 

like to make or talk about? 
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