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Abstract: This paper presents various educational interventions aimed at promoting environmental
citizenship, which were developed in three different European countries (Sweden, Belgium and
Spain). The interventions differ in context, target group and educational setting (formal or non-formal)
and were evaluated in terms of their impact on participants’ knowledge, attitudes and behaviours.
The results show significant differences between pre and post scores, with a positive impact on the
behavioural dimension in all of the reported interventions. Finally, the interventions are discussed on
the basis of key common pedagogical features aligned with the specialised literature.

Keywords: sustainability consciousness questionnaire (SCQ); education for environmental citizen-
ship; evaluation of interventions; formal education; non-formal education

1. Rational and Objectives

Several authors have suggested approaching environmental problems through citizen-
ship [1–3], and important efforts have been made to conceptualise the idea of environmental
citizenship [4].

Education is considered a main tool for capacity building and for providing citizens
with fundamental knowledge and meaningful opportunities to exercise action competences
to actively contribute to the generation of sustainable solutions to current and future
problems.

Different pedagogical approaches with high potential to promote environmental
citizenship have been identified. Činčera et al. [5] maintain that these interventions that
have been proven to have a significant impact on people’s beliefs, attitudes and behaviours
exhibit common features: they engage individuals in the collaborative construction of
sustainable solutions to local problems, fostering a sense of ownership and empowerment
towards environmental issues.

The model developed by Paraskeva-Hadjichambi is aligned with the key pedagogical
features previously mentioned [6], including processes such as inquiry, planning, acting,
evaluating, reflecting and use dissemination and networking to enhance the effect of those
interventions. Nevertheless, there is a need to better understand how this educational
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model might be implemented in different contexts and situations, as well as to evaluate
the impact of these interventions on environmental citizenship. The Sustainability Con-
sciousness Questionnaire (SCQ) has been proven to be a powerful instrument for this
purpose [7].

Addressing all these concerns, this work sets the following objectives:

1. To discuss educational interventions taking place in three countries differing in context,
target group and educational setting (formal or non-formal).

2. To evaluate these interventions according to their impact on participants’ knowledge,
attitudes and behaviours.

3. To identify key pedagogical features common to the different interventions and to
discuss to what extent these features are aligned with the specialised literature.

2. Research Design and Methodology

A single-group, pre and post test research design was used to measure the effect
of various educational interventions on participants’ beliefs, attitudes and self-reported
behaviours, using an instrument previously validated in the specialised literature [8].

3. Findings and Conclusions

The results show significant differences between pre and post scores, with a positive
impact on the behavioural dimension in all the reported interventions. Even though
the three cases presented addressed different target groups, took place in very different
contexts and varied in length, we can find common pedagogical features: the three of
them promoted active and situated learning and were contextualised in real-life problems,
offering meaningful opportunities for action-taking and reflection.
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