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Abstract 

In this qualitative case study, the beliefs and practices regarding codeswitching in the EFL classroom 

are compared between selected teachers of English in upper-secondary and compulsory school 

(school years 7-9) from Sweden. Through semi-structured interview questions, the data were 

collected from six teachers from each of the respective levels of education. The interviews were 

conducted by the researcher on a one-to-one basis with the informants of the study. The answers 

showed several differences and similarities between the teachers. While both groups of teachers said 

that codeswitching was to varying extent necessary, the upper-secondary school teachers seemingly 

had a more negative view towards codeswitching in the EFL classroom. Most of the upper-secondary 

school teachers codeswitched when for example teaching difficult areas such as grammar by making 

direct comparisons to the Swedish language. The compulsory school English teachers were less 

negative towards the use of the L1 and often stated that codeswitching was necessary and had several 

uses in the EFL classroom.  According to the compulsory school English teachers, codeswitching 

could aid when giving complex instructions, feedback or be used to show student comprehension. 

When the teachers were asked about whether the guideline documents affected their choice of 

language in the classroom, four out of six of the upper-secondary school teachers said that their 

language selection was affected by the directives to varying extent. The compulsory school English 

teachers’ selection of language was not affected by their guideline documents, which was expected 

since these do not give directives regarding language selection. 

Keywords: codeswitching, EFL classroom, teachers’ beliefs, teachers’ practices, national guidelines 

Sammanfattning på svenska 

I den här kvalitativa fallstudien jämförs tron och bruk gällande kodväxling i engelskundervisningen 

mellan ett antal av gymnasieskolans engelsklärare och högstadiets engelsklärare från Sverige. 

Genom semistrukturerade intervjufrågor samlades data från sex lärare från respektive skolnivå. 

Intervjuerna utfördes av forskaren på en-till-en-basis med varje lärare som deltog i studien. Svaren 

visade flera skillnader och likheter mellan lärarna. Medan båda grupperna av lärare sågs att 

kodväxling i varierande utsträckning var nödvändigt, visade gymnasielärarna en mer negativ syn på 

koderna i engelskklassrummet. De flesta gymnasieskolelärare bytte kod när de exempelvis 

undervisade om svåra områden så som grammatik genom att göra direkta jämförelser med det 

svenska språket. De högstadielärarna var mindre negativa mot användningen av förstaspråket och 

anförde att kodbytande var nödvändiga och hade användning i engelskklassrummet. Enligt de 

högstadielärarna kan kodväxling hjälpa till när man ger komplexa instruktioner, återkoppling eller 

användas för att visa studentförståelse. När lärarna frågades om huruvida riktlinjedokumenten 

påverkade deras språkval i klassrummet, sade fyra av sex av gymnasieskolelärarna att deras språkval 

påverkades i varierande grad av direktiven. Högstadielärarnas val av språk påverkades inte av deras 

riktlinjer, vilket var förväntat då dessa inte nämner lärarens språkanvändning. 

Nyckelord: kodbyte, engelskundervisning, lärares tro, lärares bruk, nationella styrdokument 
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1. Introduction and aims 

Language use amongst bilinguals and more specifically how these individuals use their 

linguistic assets in various contexts have long been studied by researchers and linguists. This 

concept, called codeswitching in linguistics, is the phenomenon which occurs when 

individuals from a bilingual community use their linguistic assets from more than one 

language to convey a point or meaning (Brown & Anderson, 2006, p. 511).  Whether or not 

codeswitching indicates a lack of linguistic proficiency or is a way of utilizing linguistic assets 

to convey meaning is a question that has long been debated amongst linguists. Therefore, in 

relation to language education, researchers have not reached a consensus about whether the 

first language (L1) should be entirely removed from the second language learning process. 

Some researchers like Krashen (1985) believe in target language (TL) exclusivity, arguing that 

the L1 should be avoided entirely in the English, foreign language (EFL) classroom (p. 14). 

However, some linguists have different views. Harbord (1992), for instance, found that the 

use of the first language seemingly helps accelerate the learning process and potentially could 

have other benefits in the classroom (p. 352). 

          In an educational context, second language acquisition theories are especially 

significant since they often form the basis for language education curricula. Generally, 

teachers have national guideline documents for education where the teachers’ tasks are 

clearly defined. In Sweden for example, the guidelines for the upper-secondary school specify 

the fact that teachers should strive to use as much of the target language as possible and that 

the first language should be avoided (Swedish National Agency for Education, 2011a, p. 53). 

However, in the compulsory school curriculum, which spans schoolyears 1 to 9 in Sweden, no 

such requirement is defined or specified, and it is up to the teacher to decide which language 

to use and when (Swedish National Agency for Education, 2011b). Hypothetically, it is 

possible that the two curricula are based on two different learning theories or at least two 

separate views on the language learning process. 

     Despite the previously mentioned directive for the upper-secondary school teachers, 

research has shown that these teachers still codeswitch for a variety of reasons. A 

comparative study would, therefore, be interesting to compare teachers’ beliefs and practices 

concerning codeswitching on the two different levels of education.  

     Since linguists and researchers have not reached a consensus on whether the use of the L1 

in the EFL classroom is beneficial or not, it is interesting that the guideline documents limit 

the teachers’ choice on the higher levels of education in Sweden. It is possible that the 

guideline documents affect the teachers’ perspectives on language use, and it would therefore 

be interesting to study if the formulations align with their personal beliefs and practices.  
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1.1 Aim and research questions 

The aim of this paper is to compare the beliefs and practices of codeswitching between 

specific compulsory school teachers and upper-secondary school teachers in Sweden. The 

focus of this study is to see how these teachers differ when it comes to usage of the L1 in the 

EFL classroom and what are their arguments are supporting their actions. Through semi-

structured interviews, data will be collected from teachers. The sample of this study consists 

of six English teachers in compulsory schools and upper-secondary schools in Värmland, a 

province of Sweden.  The research questions of the present comparative case study are the 

following: 

• How do the compulsory school English teachers’ personal beliefs about codeswitching 

compare to the upper-secondary school teachers’ personal beliefs? 

• According to the compulsory school English teachers and upper-secondary school 

teachers, when do they codeswitch to the L1 in the L2 classroom? 

• According to the compulsory school English teachers and upper-secondary school 

teachers, why do they codeswitch to the L1 in the L2 classroom? 

2. Background 

In this section of the paper, previous research about codeswitching is presented. In the 

following subsection (2.1) codeswitching is first defined, and the different kinds of 

codeswitching are mentioned and briefly discussed. Afterwards, in section 2.2, previous 

research about codeswitching in the EFL classroom is presented. Lastly, in section 2.3, 

national education curricula at both the compulsory level and upper-secondary school level 

are compared and analysed. 

2.1 What defines codeswitching? 

Codeswitching is, as mentioned in the introduction, a concept within the field of linguistics 

defined by the utilization or alternation of more than one language by bilingual individuals in 

communicative contexts (Brown & Anderson, 2006, p. 511). According to Lightbown and 

Spada (2013), codeswitching is the phenomenon which occurs when words and phrases from 

more than one language are used within the very same conversation, interchangeably (p. 31). 

The reason for codeswitching can be to show belonging to a certain group but also to indicate 

cultural distance or solidarity (Richards & Schmidt 2002, p. 81). Furthermore, the code, or 

with other words language, an individual selects may depend on a variety of factors such as 
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the recipient, education level, age or gender of the people in the group (Brown & Anderson, 

2006, pp. 516-517). 

     Codeswitching as a concept can be analysed from several perspectives, but the two most 

common approaches are the grammatical perspective and the social and pragmatic 

perspective (Brown & Anderson, 2006, p. 515). Poplack (1980) described a grammatical 

approach, which presented three different types of codeswitches, namely the intersentential 

codeswitch, the intrasentential codeswitch and lastly the tag-codeswitch (p. 615). 

Intersentential codeswitching, or extra-sentential codeswitching as it is also called, occurs at 

the boundaries of a clause or sentence (Brown & Anderson, 2006, p. 512). One example of 

this kind of code-switch could be: Realmente pienso que todos los profesores deben hacer 

investigaciones (I really think all teachers should do research). So, did you watch the show I 

recommended last night? Intrasentential codeswitching, on the other hand, occurs within 

words or clauses or in the middle of a sentence (Brown & Anderson, 2006, p. 512). One such 

example could be: A veces comienzo la oración en español and end it in English (Sometimes 

I start the sentence in Spanish and end it in English). The tag-codeswitch is the third type 

and occurs when a tag statement is changed to another language (Brown & Anderson, 2006, 

p. 512). A tag codeswitch can be seen in this example: Es muy difícil estudiar cuando hace 

calor y está soleando afuera, you know? (It is very difficult to study when it is warm and 

sunny outside, you know?). 

     As previously mentioned, codeswitching is also studied from a sociolinguistic, pragmatic 

perspective. From this approach, the reason for codeswitching is studied from social and 

contextual variables. Some of the more prevalent variables studied in this approach are the 

topic of conversation, the setting and the social identity of the speakers (Brown & Anderson, 

2006, p. 515). In short, sociolinguists focus on the social factors in relation to the switching of 

codes and generally consider these factors as the prime cause for codeswitching. However, 

one problem with the sociolinguistic approach is, according to Gardner-Chloros (2009), that 

the results seldom become generalizable since they are often individual and complex. She, 

therefore, believes that the approach is best suited for exploratory investigation, such as 

finding and proposing general ideas for how languages are used by people in different 

contexts (p. 112).  

2.2 Previous research on teacher codeswitching in the EFL classroom 

Researchers have not reached a consensus on why codeswitching occurs as a phenomenon in 

bilingual communities, which is likely because there are many reasons why it happens. 

Brown and Anderson (2006) write that while codeswitching is sometimes associated with 

linguistic weakness in the bilingual’s languages, many researchers instead believe that 

codeswitching is a natural consequence of competence in more than one language (p. 511). 
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On the other hand, Heredia and Brown (2005) indicate that codeswitching occurs when the 

speaker is less proficient in both languages, leading to a mixture of codes. However, the 

nature of communication in a language classroom is not the same as in natural scenarios. For 

this reason, a lot of codeswitching research has been carried out in the field of foreign 

language teaching. Researchers are mainly drawn to one of two sides in this argument: those 

who oppose codeswitching and those who see it as a tool for learning (Jingxia, 2010, p. 11). 

     Krashen (1985) was one of the first linguists to oppose codeswitching in the language 

classroom since he believes in target language exclusivity. According to Krashen, the 

exposure to the target language is a key component of the language learning process (1985, p. 

14). He argues that the L1 would only hinder the learning of the student and that “perfect 

understanding” of what the teacher says is not necessary or required. However, not all 

linguists and researchers agree with this perspective.  

     Harbord (1992) has found three reasons why the L1 should be used in the EFL classroom. 

The research showed that codeswitching could “facilitate communication”, “facilitate 

student-teacher relationships” and lastly “facilitate the learning of the L2” (Harbord, 1992, 

pp. 352-354). The main reason for this he argued, was the fact that the L1 had the potential to 

speed up the learning process and could be used to more easily convey meaning (Harbord, 

1992, p. 351). Excluding the L1 from the L2 teaching is, according to Jingxia (2010), also 

impractical and illogical in the context of learning (p. 12). 

     Some researchers such as Cook (1999) argue that codeswitching can have many positive 

uses in the language classroom, and therefore should not be ignored (p. 190). Stern (1992) is 

of the opinion that ignoring the L1 is illogical since: “whether we like it or not, the new 

language is learnt on the basis of a previous language” (p. 282). Furthermore, Cook (2001) 

argues that using the L1 can be useful when for example checking grammar, conveying the 

meaning of difficult words or sentences, organizing the class or other tasks in a variety of 

ways (p. 114f). 

     Eldridge (1996) however, came to different conclusions in his study of the effects of 

codeswitching. In his material, which consisted of recorded codeswitches from high school 

classrooms in a Turkish secondary school, he found that using the L1 could have long-term 

negative effects. While he notes that in the short term, codeswitching can be useful and 

facilitate communication, it should ultimately be avoided (Eldridge, 1996, p. 310). He reasons 

that the speaker cannot be guaranteed that outside of the classroom other people share the 

same L1. Ultimately, the general conclusion and idea of Eldridge (1996) is that the students 

should be exposed as much as possible to the target language inside the classroom (Eldridge, 

1996, p. 311). 

     In a study carried out by Leoanak and Bonik (2018) in Kupang city, Indonesia, high school 

teachers’ beliefs and practices were studied. In the study, which followed a quantitative 
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research design, a questionnaire was used. All 40 teachers who took part in the study 

answered that they believed that codeswitching would facilitate the learning and would 

function as a time-saving technique (Leoanak & Bonik, 2018, p. 4). Furthermore, roughly 

90% of the teachers believed that codeswitching was a necessary element inside the EFL 

classroom. However, around 75% of the teachers believed that the L1 should be used as a last 

resort. Lastly, most teachers thought that the more English used inside the classroom, the 

better the results for the learners (Leoanak & Bonik, 2018, pp. 4-5). In conclusion, this study 

showed through quantitative research that Indonesian teachers believed that codeswitching 

was useful and could aid the learners of English as a second language (Leoanak & Bonik, 

2018, p. 5). 

     In another study carried out by Yao (2011), interviews and questionnaires were given to 52 

English upper-secondary school teachers in China. The purpose of this study was also to find 

out teachers’ and students’ beliefs about codeswitching in the EFL classroom (Yao, 2011, p. 

1). The results of the study showed that teachers are reluctant or even ashamed to admit they 

use the L1 in their teaching; however, most teachers still used it to convey meaning. Around 

80% of the teachers “agreed” or “strongly agreed” that the L1 permitted the teachers to 

express themselves more clearly. (Yao, 2011, p. 20). When asked if the teachers believed that 

codeswitching could cause confusion, 69.2% of the teachers disagreed or strongly disagreed. 

Lastly, in relation to when the teachers codeswitch, 73.1% of the teachers believed that 

grammar and lexical items could benefit from being explained in the L1 (Yao, 2011, p. 21). 

     The relevance of the age of the learner in relation to second language acquisition has for a 

long time been a subject of debate and discussion amongst researchers. In the present study, 

age and language acquisition are important factors to consider in regard to codeswitching. In 

a quasi-experimental study by Lee (2010), the effects of teachers’ language use were studied 

in relation to vocabulary learning of two groups of differently aged students in Korea (pp. 

102-103). The two groups consisted of 443 young 11 to 12-year-old learners and 286 adult 19 

to 20-year-old learners of English as a foreign language (Lee, 2010, p. 118). The study used a 

questionnaire, follow-up interviews and various vocabulary tests, including pre-tests and 

post-tests, to gather data from the informants. In two classrooms with different instructional 

methods, namely one target-language-only classroom with a monolingual English-speaking 

teacher and one where codeswitching with a bilingual teacher (English and Korean) was 

actively utilized, vocabulary learning and retention were studied. In the experiment, the 

students were encouraged to learn words which they previously did not know through the 

above-mentioned two instructional methods (Lee, 2010, pp. 108-114). Furthermore, the 

answers from the questionnaire and follow-up interviews also shed light onto the teachers’ 

perspectives on codeswitching. According to the findings of the study, codeswitching during 

instructions led to a higher intake and learning of vocabulary than English-only instructions 
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(Lee, 2010, p. 296). Additionally, it was shown that the effect size was significantly larger for 

younger learners, both in regard to acquisition and retention of the vocabulary. The findings 

of the paper imply that younger learners benefit more from teacher codeswitching than older 

learners, at least when teaching vocabulary (Lee, 2010, pp. 298-299). 

     In conclusion, researchers have not agreed on whether codeswitching hampers learning or 

could potentially benefit the learning process. Some argue for language exclusivity while 

others believe that the L1 has the potential to speed up and facilitate the learning process. 

2.3 Curriculum differences in Sweden concerning the use of the target 

language 

The curricula for the compulsory school (Gr11) and the voluntary upper-secondary school 

(Gy11) in Sweden give different directives to the teachers. The purpose and general guideline 

in the subject English have various important differences that could influence the teaching 

process. The documents on the compulsory school level are less strict and give more room for 

interpretation and more freedom to the teacher. According to this document the teaching 

should: “aim at helping the pupils to develop knowledge of the English language and of the 

areas and contexts where English is used, and also pupils’ confidence in their ability to use 

the language in different situations and for different purposes” (Swedish National Agency for 

Education, 2011b, p. 34). This is a very general guideline compared to the instructions given 

to the upper-secondary high school teacher, where the use of language is specified: “Teaching 

should as far as possible be conducted in English” (Swedish National Agency for Education, 

2011a, p. 1). 

     Interestingly, at the compulsory school level teachers are seemingly free to use as much of 

the L1 as they please and judge appropriate while upper-secondary school teachers lack this 

freedom of choice. A possible reason for the different formulations found in the curricula 

could be because of the common belief that codeswitching is more acceptable with younger 

learners. However, while it would be difficult to learn precisely why the curricula give 

different directives, the effects on language selection and personal beliefs of the teachers 

could be studied. 

3. Method 

When selecting a research design, it is important to consider an approach that fits the 

purpose of the study and is coherent (Denscombe, 2010, p. 100). According to Qiufang 

(2004), it is also important to employ a logical, systematic approach that is justifiable to 

increase the likelihood of obtaining valid answers and data (pp. 4-5). This means that the 
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researcher should select a method suitable for the research questions and, as Denscombe 

puts it, “be fit for purpose” (Denscombe, 2010, p. 99). Since this case study is interested in 

selected teachers’ attitudes, behaviour and motivation in regard to codeswitching, a 

qualitative approach with interviews is a well-suited methodology for collecting data 

(Denscombe, 2010, p. 104). While other approaches like questionnaires and observations 

would technically have been possible to implement, interviews are more suitable for 

exploratory investigations with fewer participants (Denscombe, 2010, p. 109). Interviews are 

a great tool for case studies and have the potential to give a thorough insight into the subjects’ 

thoughts and perspectives. However, interviews rarely give generalizable, results since the 

researcher must limit the scope of the investigation because of the fact that interviews take 

time (Qiufang, 2004, pp. 160-161). 

     To obtain information about the teachers’ thoughts and practices on codeswitching at the 

compulsory schools and upper-secondary schools, semi-structured interviews were held with 

each informant individually. In the next section of the paper (3.1), the data collection process 

is described in detail. In the section which follows (3.2), the participants of the study are 

presented and described. Lastly, in section 3.3, ethical considerations in relation to the study 

are discussed. 

3.1 Data collection process 

In order to research teachers attitudes towards codeswitching, one-to-one interviews were at 

various occasions held together with the participants at their respective schools. Each session 

was audio recorded and transcribed. 

     All of the interviews of this study were conducted by me, in person. In order to find willing 

participants, emails were sent to principals and teachers around the Värmland province of 

Sweden. Before each interview, the participants always received the same information about 

the study (see appendix 1). The teachers were informed about the researcher, the purpose of 

the study and some aspects related to the ethical treatment of the data (see section 3.2 for 

more information). The participants were also told that the interview could either be carried 

out in Swedish or in English, depending on their preference. If the Swedish language was 

preferred by the informant, they were also told that I would as accurately as I could, translate 

the answers to English in the paper. Before beginning the interview, a definition of 

codeswitching was given to the informant since understanding the concept is necessary for 

accurate answers. In order to avoid face-threatening acts or making the participants feel 

embarrassed or uncomfortable, they were told that there were no incorrect answers and that 

codeswitching had, according to some researchers, advantages in the EFL classroom. 

Naturally, the teachers were also told that they could cancel their participation at any time if 

they desired. 



8 

 

     Nineteen interview questions of a semi-structured nature were prepared in advance of the 

interview sessions (see appendix 1). Since the teachers could decide to answer in Swedish or 

English or codeswitch, the questions and relevant information were prepared in both English 

and Swedish. All interviews were recorded with the teachers’ consent and were later 

transcribed and translated to English. 

3.2 Participants 

Participating in this case study were six upper-secondary school English teachers (T1-6) and 

six compulsory school English teachers (T7-12). In the present study, the age and gender of 

the teachers were not control variables, instead an effort was made to have an even spread of 

male and female teachers at different ages. In the table below (Table 1), the second subject 

taught, age, teaching experience and gender of the participants are presented. All informants 

were licenced teachers. 

     The compulsory school teachers were all from different schools situated in a medium-sized 

town in Sweden and a smaller neighbouring town. In order to find participants, emails were 

sent to principals and teachers asking for willing informants. General information about the 

study and ethical considerations was included in the message. After establishing contact with 

the interested parties, a date for a one-on-one interview was scheduled. The age and second 

subject differed between the compulsory school teachers as well as the gender distribution. 

While attempts were made to keep the genders balanced between the groups, I was 

unfortunately unable to find as many willing female participants at the compulsory school 

level. Additionally, the teaching experience of the informants also varied, the least 

experienced having two years of experience while the most experienced having 15 years of 

involvement in teaching (see Table 1). 

     A similar procedure to finding participants was used with the upper-secondary school 

teachers, with emails sent to principals and teachers. Five out of the six teachers worked at 

different upper-secondary schools in the previously mentioned medium sized town while one 

teacher worked at a school in a smaller neighbouring town. The general age of the upper-

secondary school teachers was slightly higher than the compulsory school teachers, spanning 

from 30 years to 64 years of age. Additionally, the work experience exceeded the compulsory 

school teachers as the least experienced teacher had five years while the most experienced 

had taught for 30 years in total. The gender distribution of the upper-secondary school 

teachers was even with three males and three females as can be seen below (see Table 1). 
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Table 1. Overview of the participants 

Level Upper-secondary school teachers Compulsory school teachers 

Teacher T1 T2 T3 T4 T5 T6 T7 T8 T9 T10 T11 T12 

Age 45 35 33 53 64 30 45 29 45 27 38 42 

Gender M F M F M F M M F F M M 

Experience: 
Comp. S 

-* -* - 2 y - - 15 y 5 y 20 y 2 y 12 y 10 y 

Experience: 
Up. Sec. S 

17 y 6 y 5 y 28 y 40 y 5 y - - - - 1 y 3 y 

*These teachers work with both curricula (Gr11 and Gy11) since some of their students take language introduction 
classes. 
T=Teacher 
M=Male 
F=Female 

y=Years 
Comp. S= compulsory school level 
Up. Sec. S = upper-secondary school level 

 

A potential flaw of the study was the teachers’ first language as a control variable. The study 

failed to document the participants’ first language, which could have led to a preference for 

using English in their teaching. 

3.3 Ethical considerations 

As mentioned in Swedish Research Council’s guidelines, Good Research Practice (2017), 

scholars and researchers have important social roles and carry responsibility in relation to 

their investigatory work (p. 8). According to Denscombe (2010), codes of ethics generally 

refer to the need for professional behaviour in the pursuit of truth (p. 62). The present study 

uses the instructions and research guidelines put forward in Ground Rules for Social 

Research as a basis for its procedure and treatment of participants and data (Denscombe, 

2010). One of the fundamental ideas of ethical research is being honest and not allowing 

misinterpretation or deception (Denscombe, 2010, p. 63). The participants of this study 

received information before the interview about the study itself, their voluntary participation 

and their rights to leave the study at any time. Denscombe mentions informed consent as 

crucial when conducting ethically sound research (Denscombe, 2010, p. 67). It was also made 

clear that no names would appear in the study and all direct references to the participants 

would be avoided (Denscombe, 2010, p. 65). The present study refers to the subjects with the 

help of numbers (T1, T3 etc.) to assure anonymity of the participants. The handling of the 

interview recordings was also carried out with care and precaution. Work related to 

transcribing and listening to the interviews was done in private, without other listeners. 

When the material was not being worked on, every file was encrypted and stored safely. All 

handling of data was done in accordance with the General Data Protection Regulation (2018, 

§1). 

Other subjects taught by the teachers 
German, Religion, Swedish, History, Physical Education, Computer related subjects 
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4. Analysis and results 

In this section of the paper, the results in addition to an analysis of the collected data of this 

case study are presented. In section 4.1, the compulsory school teachers’ answers about their 

beliefs and opinions regarding codeswitching in the English language classroom are 

compared to the upper-secondary school teachers’ answers. In section 4.2, the teachers’ views 

of their own practices, in other words when and why they codeswitch, are compared between 

the two groups of teachers. Lastly, in section 4.4, the results of the case study are 

summarized. 

4.1 The teachers’ beliefs regarding codeswitching in the EFL 

classroom 

The answers the teachers gave regarding their beliefs and personal opinions of codeswitching 

differed. Most of the upper-secondary school teachers expressed that they preferred if all 

teaching was carried out in English but also admitted that sometimes this was not possible. 

Teachers 1, 2 and 3 all expressed that there were situations where Swedish was necessary or 

even beneficial to the teaching. However, Teacher 6 mentioned that as a teacher you cannot 

always take for granted that Swedish will help all students: 

I do not like to use Swedish too much because you cannot take for granted that all students 

have Swedish as their mother tongue. Since the teaching is supposed to be fair and equal for 

everyone, I think that one should avoid the Swedish unless it is absolutely needed. (Teacher 6, 

translated) 

     The answers of the compulsory school teachers differed slightly from the upper-secondary 

school teachers. Two of the informants (Teachers 8 and 12) said that using the target 

language as much as possible was in itself beneficial and that they preferred using English to 

a greater extent. It should be stated, though, that Teacher 8 was not against using Swedish, 

only that he avoided using it when he could. Teacher 12 by comparison mentioned that as 

long as the language used had a function, there was no problem using it. The rest of the 

teachers more or less agreed that Swedish either could be beneficial to the teaching or even 

necessary for successful EFL education. Teacher 10 expressed that the first language could 

clarify aspects within the teaching: 

Swedish can actually be an aid to clarify certain aspects in the classroom. Pupils have different 

levels of their English so in order to guarantee that everyone can understand, you can use 

Swedish. I think that English should be used and is important, but I personally believe that 

you can save time on taking certain steps in Swedish. (Teacher 10, translated) 

     The teachers answered similarly when asked about the potential disadvantages of 

switching to the L1 in the EFL classroom. The upper-secondary school teachers emphasised 

that the more the first language was present, the less English would be used, which would be 
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a detriment. Teacher 2 mentioned that it is often the case that some students that have a 

better understanding of English would not benefit if the teacher switched to express 

something to the weaker students in the class. Teacher 1 said that while there is no issue with 

codeswitching in itself, the effects could be damaging. For him, his students have often little 

if almost no exposure to English in their everyday life and for this reason, he sees the time in 

his class as perhaps the only exposure to English the students receive during the week. Both 

Teachers 5 and 6 mentioned the importance of establishing an environment that promotes 

using the English language. One idea expressed by Teacher 5 was that if the teacher 

constantly is switching to Swedish, the students will do the same as they will signal that this 

is acceptable. However, Teacher 6 also said that it was not realistically feasible to use only 

English since some aspects of language such as grammar can be very difficult. 

     The compulsory school teachers all agreed that there were disadvantages to using Swedish 

in the EFL classroom, however, they answered slightly differently from the upper-secondary 

school teachers. According to Teacher 12, there would be a disadvantage if the exchange in 

Swedish had no function that would benefit the learning of English. Teachers 7, 9, 11 and 12 

all said in one way or another that if more Swedish was used in the classroom, there would be 

less room for English. According to Teacher 8, using English to a greater extent has another 

advantage, namely as a preparation for real world communication: 

In the real world, when students are for example travelling, they will be unable to change to 

Swedish to explain something, that is why I insist on using English. It is better if they are 

exposed to this difficulty now rather than later in life. (Teacher 8, translated) 

     The teachers were also asked about any potential benefits to student codeswitching in the 

EFL classroom, and here the answers again differed between the teachers. Amongst the 

upper-secondary school teachers, three believed that there were no benefits to the students’ 

learning if they switched to Swedish during class. According to Teacher 3, the benefit would 

be when the task is about understanding something. Sometimes it is important for the 

teacher to know that the pupils have understood something and then Swedish can be used to 

quickly learn whether the students possess the knowledge they should. Teacher 6 agreed with 

the point of showing that the students have understood as she thinks it is better that the 

pupils answer in Swedish than not answering at all. 

     The compulsory school teachers were slightly more positive to students’ use of Swedish in 

the EFL classroom. Five out of the six teachers mentioned that it is sometimes better if the 

students answer in Swedish. Some reasons expressed were that they can explain better in 

Swedish and that speaking English is not always the learning objective. Only one teacher 

expressed that there was no benefit to switching to Swedish in the English classroom. 

     When answering the question about potential disadvantages to student codeswitching, the 

teachers had relatively similar answers. Four out of the six upper-secondary school teachers 
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answered that the main disadvantage was that the pupils would not practice as much English 

if they spoke Swedish instead. Teacher 2 stressed that since many pupils never practice 

English outside of class, this could be detrimental. The two other teachers (Teachers 3 and 5) 

said that the disadvantage would be getting stuck in bad practices. According to Teacher 5, 

the students would, if allowed, get used to answering in Swedish and avoid doing it in 

English. According to Teacher 3, using English is important to avoid creating bad habits: 

Yes, it is that they easily get stuck in bad practices. Many students have a bit of difficulty 

talking to each other in English. It is generally a good idea if the students speak English and 

stick to this. (Teacher 3, translated)  

     The compulsory school teachers had similar answers that differed only slightly. All 

teachers except Teacher 8 mentioned in some form that the disadvantage would be using less 

English. However, for Teacher 7, the main problem would be that the students would not 

practice English pronunciation. For Teacher 12, it depended on the scenario, but he also 

stated that switching to the L1 could be a disadvantage. A slightly differing opinion came 

from Teacher 8, who instead mentioned that if the students are allowed to switch language 

when they encounter difficulty, they will learn to always do this. For him, it is better to try 

and use different words to express the same thing. 

     The teachers were also asked about their general beliefs about the benefits of using English 

in the English classroom, to which the teachers answered similarly. All upper-secondary 

school teachers agreed that using English in the EFL classroom was beneficial and most 

mentioned target-language exposure as the key benefit. Teacher 3 mentioned exposure to 

formal language in particular since the students are never exposed to that kind of language in 

their spare time. According to Teacher 5, the students learning from hearing and 

communicating in an English environment is a particularity beneficial method. 

     The compulsory school teachers had similar beliefs about the benefits of using English in 

the EFL classroom. All teachers mentioned a similar benefit of getting exposure to the 

language and more practice of hearing and speaking the target language. Teacher 8 stressed 

the fact that the students would become more comfortable with using English if they were 

surrounded by the language. Practicing and hearing pronunciation was mentioned 

specifically by two teachers (Teachers 7 and 10) in terms of benefits to the students’ English 

capacities. Teacher 8 mentioned several benefits: “Some benefits are language exposure, 

constant practise and the fact that they get accustomed to it. In a globalized world, it makes 

no sense in using Swedish in the English classroom” (Teacher 8, translated). 

     In relation to a question regarding the potential disadvantages of using English in the EFL 

classroom, the teachers had different answers. Two of the upper-secondary school teachers 

did not think there would be any disadvantages at all of using only English in the EFL 

classroom. While Teacher 5 did hesitate and did not initially think there would be any 
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disadvantages, he changed his mind and said that the students might feel insecure and 

initially stressed if they were told to only use English. However, he continued by saying that 

these fears disappear after a while. According to Teacher 3 the main disadvantage would be 

having students who can’t keep up. The opinion of Teacher 6 agreed with the notions 

proposed by Teacher 3 as she believed there is a risk of misunderstandings. Teacher 2 

mentioned the risk of inhibiting some students with stress: 

If the students feel that some kind of demand is made on language selection, there is a risk 

that some students build up a mental barrier. One can inhibit some students if one is too strict 

with these things (Teacher 2, translated). 

     Only one of the compulsory school teachers said that there would be no disadvantages to 

using only English exclusively (Teacher 8). According to him, there are other ways around the 

problem of misunderstandings. The rest of the teachers expressed thoughts about the 

potential risks of creating misunderstandings or making the education unnecessarily 

complicated. According to Teacher 9, the problem with misunderstandings is that one has to 

dedicate time to correct the problem, which can take time away from other tasks. For Teacher 

7, there are few solutions other than switching to Swedish when misunderstandings arise, 

making target language exclusivity cumbersome. According to Teacher 11, the main risk is 

scaring away the students from answering if you insist on forbidding Swedish entirely. 

Students who fear speaking English in front of others might not tell the teacher of this 

problem if they are nervous. 

     As a conclusion to the interviews, the teachers were asked once more about their beliefs on 

codeswitching. The intention for asking the question again was to see if anything had 

changed based on the discussion. Out of the upper-secondary school teachers, three 

answered that changing language to the L1 was sometimes necessary. Teacher 3 specified that 

it is important that the L1 has an objective if it is to be used. According to him, changing 

without reason is not a good idea since that will make the students change when they should 

not. Teachers 4 and 5 both mentioned that codeswitching is something they prefer not to do 

and that it is possible to conduct teaching without the need to change to Swedish. 

     The compulsory school teachers answered similarly to the upper-secondary school 

teachers. Only Teacher 8 personally believed that codeswitching was not necessary or even 

helpful, but he stated that it should remain an option for a teacher who believes it can benefit 

the teaching. The rest of the compulsory school teachers were fairly positive towards 

codeswitching, often stating that it is necessary and beneficial at times. Teachers 7 and 9 saw 

codeswitching as a resource or tool that could be used by both the teacher and the students. 

Lastly, Teachers 10, 11 and 12 all believed to varying degrees that the L1 was a natural part of 

foreign language education. 
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     To conclude the interview about the teachers’ beliefs regarding codeswitching in the EFL 

classroom, a question was asked about whether or not the teachers’ personal beliefs agreed 

with what is stated in the national guideline documents. The upper-secondary school 

teachers were divided as three teachers said they did not fully agree with the national 

guideline documents (Teachers 1, 5 and 6). Teacher 1 stated that the stricter guideline 

documents for upper-secondary education affected his use of language more than he wanted. 

The three remaining teachers (Teachers 2, 3 and 4) all considered their personal beliefs to 

correspond to what was stated in the national guideline documents.  

    The compulsory teachers were aligned in their responses as all teachers said that their 

beliefs of language all corresponded to national guidelines. Teacher 11 also mentioned the 

fact that it does not say much about how much of the target language is needed in their 

education. 

4.2 The teachers’ practices regarding codeswitching in the EFL 

classroom 

When the teachers were asked about whether they used predominantly English or Swedish in 

their classrooms the answers between the compulsory and upper-secondary teachers were 

different. All of the upper-secondary school teachers expressed that they used more English 

overall. Despite this, Teacher 1 mentioned that with one of his language introduction classes 

he spoke English and Swedish equally, out of necessity, mostly for translating important 

words. Three out of the six compulsory school teachers answered that they predominately 

used English, but that Swedish still was used to explain aspects of the English language 

(Teachers 8, 9 and 10). According to Teacher 10, one example of then Swedish sometimes 

was used was when giving lesson instructions and explaining grammar. The other three 

informants said that they used about the same amount of Swedish and English (Teachers 7, 

11 and 12). 

     The teachers were asked about specific situations or examples for when they generally 

switch to Swedish. Interestingly, the answers were different between the teachers. Three of 

the upper-secondary school teachers specifically mentioned grammar teaching as an example 

of when Swedish could be beneficial. Teacher 2 explained that since she often already has had 

grammar in her Swedish classes with the same students, she uses the knowledge the students 

already have. For her, it is easy to make connections to her own previous teaching. For 

Teacher 3, Swedish can be used when understanding something is important for the 

students. He specifies that when he needs to give specific information about for example an 

upcoming national exam, he prefers doing it in Swedish. Teachers 4 and 5 have similar views 

on avoiding the first language to a greater extent. According to Teacher 4, she has no reason 

to switch language: 
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In relation to English teaching, generally no. Regarding things that do not directly concern my 

English class, then I sometimes speak Swedish as I do not see any real reason to do it in 

English. Possibly when instructing something very important, I can switch to Swedish, but 

usually it works well in English. My classes are often natural science and social science classes, 

so they can handle most tasks I throw at them. (Teacher 4, translated) 

     Three out of the six compulsory school teachers also mentioned grammar specifically in 

relation to situations when they preferred using Swedish.  The answer given by Teacher 1 was 

more general, stating that when something new and difficult is presented for the students, 

Swedish could facilitate the learning process. The answers given by Teachers 11 and 12 

focused more on feedback and instructions. The general consensus between all compulsory 

school teachers seems to be that when understanding something is important, Swedish can 

be used to guarantee that as many as possible can take in the information.  

     The teachers were also asked about situations where they preferred to not speak Swedish 

or tried extra hard to not do so. In regard to this question, the teachers answered somewhat 

similarly. The upper-secondary school Teachers 1 and 6 said that they tried to always begin 

their classes in English to establish an English-speaking environment. According to Teacher 

6, she also generally begins her classes with brief warm-up discussions so that the students 

are encouraged to use English. Three out of the six upper-secondary school teachers 

(Teachers 2, 3 and 4) answered that when it comes to general classroom discussions or group 

discussions, speaking English is extra important. Additionally, Teacher 3 mentioned that in 

one-to-one cases with students, he also tried to speak English as much as possible. According 

to Teacher 5, he always tries to speak English, but in particular within communicative 

contexts such as during open class discussions, oral presentations and oral student 

interactions, as moments when using English is extra important.  

     The compulsory school teachers had similar answers regarding language selection. Four of 

the compulsory school Teachers 8, 10, 11, and 12 all said that when communication such as 

dialogs and open discussions are the focus of the class, English is extra important to use by 

the teacher. Teacher 11 specifies that when the students are supposed to speak English it is 

also important that the teacher does the same. The answer given by Teacher 9 was very 

similar to some of the answers given by the upper-secondary school teachers as she used 

English in class introductions, general presentations and discussion focused classes. Teacher 

7 gave an intricate answer to his choice of language, stressing the importance of purpose for 

codeswitching: 

I try to speak English as often as possible. I avoid Swedish especially when I know that the 

Swedish does not contribute to a higher understanding. If I go through something that the 

students understand, and I see it then there is no point to take it in Swedish again, then I don’t 

do it. (Teacher 7, translated) 
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     The teachers were asked if they ever planned ahead for using Swedish in their lessons for 

any reason and according to their answers, they did. All the upper-secondary n teachers did 

to some extent plan their usage of Swedish in the EFL classroom. Somewhat expectedly, five 

out of the six teachers mentioned grammar specifically as an example of when the use of 

Swedish was planned for. Teacher 5 explains that the students have often already worked 

with similar grammar in their Swedish lessons, so making connections to that knowledge is 

logical and can save time. Additionally, Teacher 2 said that she planned her PowerPoints with 

Swedish words as translations to difficult English vocabulary. The only teacher whose answer 

differed to a greater extent was Teacher 4, who only planned on using Swedish with 

discussion areas not related to the contents of her English classes, such discussion areas 

could be talking about class excursions and other extracurricular activities. 

     In comparison, the compulsory school teachers had similar answers that only differed 

slightly. Three teachers named grammar in relation to the planning of switching to Swedish 

(Teachers 9, 10, 11). Worth mentioning is that Teacher 11 also sometimes uses Swedish to 

give instructions for more complex tasks. Teachers 7 and 8 both answered that they planned 

on using Swedish together with vocabulary practice and sometimes when giving instructions. 

Only teacher 12 said that he never planned on using Swedish ahead of a class. 

     When asked about language choice when talking to the whole class or an individual 

student, the upper-secondary school teachers and compulsory school teachers answered 

differently with compulsory teachers seemingly being slightly keener on adapting their 

chosen language to the recipient. Two of the teachers (Teachers 3 and 4) said that they 

generally do not change their language depending on whether they speak to an individual 

student or a class. However, Teacher 3 added that he might be a little harder and pushing 

when it comes to speaking English with a single student. According to the answers provided 

by Teacher 1, he generally adapts his language choice depending on whom he talks with and 

the capacity of that person.  However, he always tries to push the student as far as possible 

and tries to have them speak English. Teacher 5 also adapts his language and argues that it is 

easier to find suitable words when talking to a single student: 

Yes, that is something I do. When you talk to an individual student you know what he or she 

knows, so it will be easier to find suitable words. When you talk to the whole class instead you 

have to think about everyone's level and adapt the language to as many as possible. In my 

natural science [program English] classes, the level is usually so high that I can talk at 

relatively high speed. (Teacher 5, translated) 

     Out of the compulsory school teachers, Teacher 8 was the only teacher who said that he 

adapted the level of his English far more often than actually changing to Swedish. The rest of 

the compulsory school teachers all said that they adapted their choice of language depending 

on whom they spoke to and that, if necessary, they would speak Swedish. Teacher 7 expressed 
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that there are many factors that always need to be considered when talking to a class or a 

student: 

The language choice varies based on many factors and the knowledge level of the individual is 

of course one very important factor to keep in mind. It is clear that as a teacher you have to 

adapt the language to whom you speak regardless of whether it is one person or several you 

address. (Teacher 7, translated) 

     The teachers were also asked whether their language choice was different depending on 

which of their classes they teach and here the answers between the teachers were very 

similar. The only teacher out of the twelve informants with a different perspective was the 

upper-secondary school Teacher 4, who did not believe she adapted the language selection 

itself if a class was weaker. Instead she, adapted the complexity of her language instead. 

Every other teacher agreed that the teacher has to adapt language selection to the recipients if 

necessary, where Swedish could be used in weaker classes. Teacher 3 mentioned that 

students from different programs usually have different levels of comprehension and 

changing the amount of English is often necessary with classes from for example vocational 

programs compared to students from a technology program. Compulsory school Teacher 9 

summarized the general view of the other teachers well: 

Of course (I adapt my choice of language). As a teacher you have to adapt the language to the 

one you are speaking with. Mostly, I adapt the choice of words but sometimes the language as 

well. (Teacher 9, translated) 

     Regarding the use of Swedish and whether or not they ever encouraged their students to 

speak Swedish in their classroom, the teachers gave different answers. The general view of all 

the upper-secondary school teachers was that they were against encouraging the use of 

Swedish in their education. If mentioned at all by the informants, it was as a last resort when 

all else fails: “No, I don't think so. Unless if they are completely stuck, that is. If that is the 

case, I can let someone answer in Swedish. This is very rare, however” (Teacher 5, 

translated). 

     While the compulsory school teachers also seemed to have a generally negative view on 

using Swedish in the English language classroom, some mentioned that they sometimes 

encouraged Swedish. Three out of the six teachers said that if understanding something and 

showing understanding of some aspect of the English language was the key of the lesson, 

then Swedish could be used by the student to better express their view and understanding. 

Well, when the task is not about showing oral abilities, it has its uses. Sometimes it is the 

understanding or comprehension that is important, then they do not need to answer in 

English, I think. They get to answer and are even I suppose encouraged to do so in Swedish if 

they want to, but it is not a requirement. (Teacher 9, translated) 

     The teachers were also asked questions about their practices of speaking English in the 

EFL classroom. The answers the teachers provided in regard to when they preferred to speak 
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English in the English language classroom were somewhat similar between the teachers. The 

upper-secondary school teachers answered that they preferred using English in most 

situations. Teachers 1, 2 and 6 mentioned specifically introductions to classes as moments 

where it was extra important to use English. The reason Teacher 1 provided for preferring 

English at the start of the lesson was establishing an English-speaking environment: 

In most situations (I prefer using English). Above all when I started my lessons. They should 

know that now it is English that is central and important. In most classroom situations, I try to 

use English in fact. English should be number one. (Teacher 1, translated) 

     The compulsory school teachers also said that they try as much as possible to use English. 

Teachers 10 and 11 specified that during a lesson with communicative end-goals, it was extra 

important to use English. Lastly, Teacher 8 mentioned that he always tries to speak English, 

even if it is not always possible. 

     The teachers were also asked if they ever encourage their students to speak English during 

class. Here, all teachers answered unanimously that they did so. All of them said that they 

either tried as much as possible to encourage the use of English or that they always do it. 

Teacher 3 gave a specific instance where encouraging English was extra important and that 

was during communicative tasks, for example during class discussions or student 

presentations. The reason he gives for this is that these oral productions can form a basis for 

grades. 

     When asked about why they chose to conduct their teaching the way they described in the 

interviews and whether there existed underlying reasons for their choices, the teachers had 

very different answers. Four out of the six upper-secondary school teachers mentioned that 

the national guideline documents affect their choice of language to some degree (Teachers 1, 

2, 4 and 6). Other than the national guideline documents, most teachers personally believed 

in high target language use in their teaching. Teachers 2, 5 and 6 all mentioned that they 

personally believe in using the target language since they have done experiments showing 

that this method works. Teacher 3 also mentioned the background of the students as an 

important factor that affects his choice of language. Lastly, Teacher 4 said that it was likely 

the case that her beliefs on language selection were coloured by learning theories that he had 

partially forgotten. 

     Interestingly, the compulsory school teachers answered differently over all from the 

upper-secondary school teachers. Five out of the six teachers directly stated or implied that 

their own experience or beliefs formed the basis for their approach. Only one teacher 

mentioned the national guidelines as a reason for their choice of language. Another answer 

was that the teachers discussed language selection during lunch and other meetings, 

something which formed their own perspectives (Teachers 9 and 12). It seems evident from 
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the answers that the compulsory school teachers form their teaching on what they personally 

believe to be better for the students.  

     Lastly, the teachers were asked about whether or not the guideline documents affected 

their choice of language during their classes. Once again, the upper-secondary school 

teachers had different answers from the compulsory school teachers. Two teachers said that 

the documents had a clear effect on their chosen language since they strictly follow what is 

written there (Teachers 4 and 5). Teachers 1 and 6 said that the formulations in the curricula 

somewhat affected their choice of language but not to any larger degree. Finally, the two 

remaining teachers, Teachers 2 and 3 stated that the curricula had no effect, or close to no 

effect on their language selection. 

     By comparison, the compulsory school teachers unanimously stated that the national 

guideline documents had no effect on their choice of language during their classes, which is 

predictable. Since the curriculum does not give instructions for language use, it is natural 

that the guidelines have no effect on these teachers. 

5. Discussion 

A difference in beliefs and practices between the compulsory school teachers and upper-

secondary school teachers can be seen in the answers provided through the interviews. The 

general consensus is that the upper-secondary teachers of this study are more negative 

against the use of the L1 and are less inclined to use it as a resource. While some of the upper-

secondary teachers agreed with the preference of target language exclusivity in the EFL 

classroom, some expressed that they felt limited by the national guideline documents. In 

comparison, the perspectives and practices of the compulsory school teachers were less 

negative towards L1 use in the EFL classroom and stated that they were not limited by their 

guideline documents. 

     Regarding the teachers’ beliefs on codeswitching, both the upper-secondary school 

teachers and compulsory school teachers more or less agreed that using the L1 in the EFL 

classroom was sometimes a necessity. While some of the compulsory school teachers shared 

the perspective with the upper-secondary school teachers about preferring the use of the 

target language, most expressed the necessity of the L1. As mentioned in section 2.2, similar 

beliefs regarding the necessity of the L1 were presented in the quantitative study regarding 

teacher codeswitching by Leoanak and Bonik (2018, p. 4).  The expressed preference by most 

of the upper-secondary teacher of using the target language as far as possible in their 

teaching also correlated to Leoanak and Bonik’s (2018) study. Additionally, all the teachers of 

the present study mentioned disadvantages of codeswitching to the L1. Most of them saying 
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that the more Swedish is used, the less English would be spoken. Regarding the benefits of 

changing language however, the teachers’ answers differed. Amongst the upper-secondary 

school teachers, three believed that there were no benefits to the students’ learning if they 

switched to Swedish during class. The three remaining teachers mentioned that there was a 

benefit to using Swedish when the students were to express understanding on some topic. In 

comparison, most of the compulsory school teachers expressed their views that, since the 

students could express their understanding better in Swedish, codeswitching was sometimes 

indispensable. The teachers also had similar beliefs regarding the disadvantages of student 

codeswitching. Four of the six upper-secondary school teachers said that the main 

disadvantage would be less exposure to English and less practice. Likewise, the compulsory 

teachers generally agreed that the disadvantage would be that the students used less English.  

     Regarding beliefs of the advantages of using English in the EFL classroom, most teachers 

agreed that target language exposure was the main benefit. Regarding the disadvantages of 

using English however, the answers differed drastically. Two of the upper-secondary school 

teachers believed there were no disadvantages to using English, but the rest expressed 

various potential problems. Risk of misunderstanding, potential stress and fear of speaking 

were some of the key points mentioned by the teachers. Five out of the six compulsory school 

teachers believed there were potential disadvantages to using English. The key points raised 

were a risk of misunderstanding, creating unnecessary complications, creating an 

environment of stress and nervousness. Finally, the teachers were asked again about their 

beliefs regarding codeswitching. Three of the upper-secondary school teachers believed that 

codeswitching was at times necessary. Five out of the six compulsory school teachers 

expressed that codeswitching was a necessity and were more positive towards it generally.  

   Finally, the teachers were asked about potential external influences on their language 

selection such as for example national guideline documents. Three of the six upper-secondary 

school teachers said that they did not fully agree with the directives given by the Swedish 

National Agency for Education, while the rest had no problems with the formulations of 

language use. In contrast, the compulsory school teacher all agreed with the guidelines as 

they imposed no limit on their language selection.  

     The teachers were asked about their practice of language selection in their classrooms. The 

answers provided regarding whether they used predominantly English or Swedish in their 

classrooms differed. All of the upper-secondary school teachers said that they used more 

English overall. In contrast, three of the compulsory school teachers said that English was 

more common, but that Swedish was still used often. The other three informants said that 

they used about the same amount of Swedish and English. When asked about situations 

when the teachers preferred switching to Swedish, they gave somewhat different answers. 

The general consensus from all but one upper-secondary school teacher was that Swedish 
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was mostly used in relation to more difficult subject areas such as grammar specifically and 

also when general understanding was deemed extra important. Only one of these teachers 

said they generally never use Swedish when teaching English. Out of the compulsory school 

teachers, half mentioned grammar specifically but also when giving instructions and 

feedback. Once again, it seems like Swedish is used more when gauging whether students 

understood something important.  

     As mentioned in section 2.2, grammar was also mentioned in Yao’s (2011) study regarding 

codeswitching in the Chinese upper-secondary school EFL classroom (p. 20). Her findings 

fall between the answers provided by the compulsory and upper-secondary school teachers of 

the present study as around 70% of her informants believed that the L1 could be used to 

facilitate the learning of grammar and lexical items (Yao, 2011, p. 21). Interestingly, the 

Swedish upper-secondary school teachers of this study seemed more inclined to use Swedish 

when teaching grammar compared the Chinese teachers of Yao’s (2011) study, despite 

teaching students of similar age. However, when comparing these studies, there are many 

important variables to consider in relation to the findings. The context of each study is worth 

mentioning as an influential factor. In Sweden, the English proficiency amongst Swedish 

students is regarded to be very high (European Commission, 2012, p. 5). Additionally, 

English is also pervasive in Sweden to the point of almost being seen as a second language. In 

China, the situation is different as opportunities for language exposure are more limited. 

Also, Swedish is an Indo-European Germanic language, closely related to the English 

language, which is found in the same language branch. Chinese on the other hand, comes 

from a completely different language family, namely the Sino-Tibetan family. This is also a 

factor which possibly has implications on the language selection of the teachers. Importantly, 

there are more similarities between English and Swedish languages, than between Chinese 

and English. 

     When it came to situations where the teachers preferred avoiding the first language, the 

informants gave similar answers. While two teachers mentioned that they always preferred to 

speak English, the consensus amongst most was that English was particularly important in 

classroom discussions and other communicative contexts such as student or group 

presentations. Likewise, four of the six compulsory school teachers mentioned 

communication focused lessons as examples of times where English use was particularly 

important. In relation to the use of the L1, the teachers were asked about whether or not they 

plan in advance to use Swedish for specific purposes. Grammar was once again mentioned by 

most of the upper-secondary school teachers, some specifying the students’ previous 

knowledge as a reason. The compulsory school teachers had similar answers, as three 

teachers mentioned grammar. However, instructions for more difficult tasks as well as 

classes focused on vocabulary practice were also mentioned. 
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     In regard to language selection depending on whether the recipient is a single student or 

the whole class, the answers differed more between the teachers. The compulsory school 

teachers were seemingly more inclined to adapt the language selection to the individual 

student level. The upper-secondary teachers had many different answers, so a general 

consensus does not exist. Two of the teachers said they use more or less the same language 

regardless of whom they are speaking to. Furthermore, two teachers said they adapted the 

language to the student’s level but tried to push the student as far as possible to use English. 

The compulsory school teachers were more willing to change the language if needed. All 

except one teacher mentioned that they could switch to Swedish if they saw that it was 

necessary, but all teachers adapted their levels as they saw fit. The teachers were also asked 

about whether their language choice was different depending on which class and students 

they taught. All except one upper-secondary school teacher said that they adapted their 

language selection depending on which class they taught.  The exception stated that she 

instead adapted the complexity of her language when she taught weaker classes.  

     The upper-secondary and compulsory school teachers had differing answers regarding if 

they encourage students to speak Swedish during class. The consensus of the upper-

secondary school teachers was against students using Swedish but saw it as a possible last 

resort when the communication fails. The compulsory school teachers also had a generally 

negative view on student codeswitching to Swedish, but some mentioned scenarios where 

they could encourage the student to speak Swedish. Half the teachers mentioned cases where 

showing understanding was extra important and that Swedish then could be used to show the 

thought of the students better than English. The teachers were also asked about their beliefs 

on the use of English in the EFL classroom. Three upper-secondary school teachers 

mentioned that they preferred using English in most situations. Class introductions were 

commonly mentioned as a situation where using English was extra important. The 

compulsory school teachers also said that they liked using English as much as possible. 

Additionally, two teachers said that when the class has a communicative end-goal, using 

English was important.  

     While the compulsory school teachers were fairly negative towards codeswitching, they 

were still more accepting of it than the upper-secondary teachers. In fact, the answers 

provided by the compulsory teachers throughout the interviews show more scenarios where 

the L1 could potentially be beneficial to the learning of the target language. The greater 

number of beneficial situations of using the L1 with younger learners seem to imply that the 

teachers implicitly agree with the findings of Lee’s (2010) study, where codeswitching in the 

EFL classroom showed more positive effects on younger learners than older. Even if Lee 

(2010) only focused on vocabulary in his paper, the correlation between younger age, 

codeswitching and higher rate of acquisition and retention should not be ignored.  
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     All teachers answered the same when inquired whether they encourage their students to 

speak English. The teachers always encourage the use of English. However, they had very 

different answers regarding underlying reasons for why they chose to carry out their teaching 

in the way they described in the interviews. Out of the six upper-secondary school teachers, 

four said that their choice of language was influenced by the national curriculum. However, 

most teachers agreed with the national guideline documents regarding language use. In 

comparison, five of the compulsory school teachers said that their experiences informed their 

language selection and only one teacher mentioned the national documents in their answer. 

Two teachers also mentioned that language use was a common discussion topic amongst the 

teachers during for example lunch and meetings. When asked about whether the guidelines 

affected the teachers’ language selection, the answers given differed between the teachers. 

Two of the upper-secondary school teachers said that their choice of language was clearly 

affected by the formulations found in the national guideline documents. Additionally, two 

more teachers said that their language was affected by the documents but not to any larger 

extent. The two remaining teachers said the documents had no, or close to no, effect on their 

language selection. In comparison and expectedly, the compulsory school teachers’ language 

selection was not affected by any national documents since no formulation on language 

selection exists within the guidelines. 

6. Conclusion 

The aim of this case study was to investigate upper-secondary school teachers’ and 

compulsory school teachers’ beliefs and practices regarding codeswitching to the L1 in the 

EFL classroom. Additionally, the secondary aim of the paper was to figure out if the teachers’ 

choice of language during foreign language education was affected by the formulations on 

target language use in the national guideline documents of education (Gr11 and Gy11). 

     The main differences found between the compulsory and upper-secondary school teachers 

were that the compulsory school teachers were more accepting of using the L1 when they 

deemed it necessary and that they found codeswitching to be a useful tool more so than the 

upper-secondary school teachers. Regarding practices of codeswitching, the upper-secondary 

school teachers, according to the answers of the interviews, used less English in their 

education.  However, when dealing with more difficult subject matters such as grammar, 

some upper-secondary school teachers said they used Swedish as an aid. The compulsory 

school teachers also mentioned grammar but also instruction-giving and feedback as 

occasions where Swedish was used. Another interesting finding was the fact that the 

compulsory school teachers, from what was gathered in the interviews, were more likely to 
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adapt their language in relation to the recipient. Lastly, when asked about whether or not 

their chosen language was affected by the national guideline documents, the answers given 

differed. For two of the six upper-secondary school teachers, their language was according to 

them clearly affected by the guideline documents. Two more of the six upper-secondary 

school teachers stated that there was an effect but to a smaller extent. The last two 

informants said that there was no significant effect on their teaching. In comparison, the 

compulsory school teachers all more or less stated that there was no effect from the national 

guideline documents in how they used their language, which is logical since they do not give 

instructions for language selection. 

     Since the scope of the present study was fairly limited and followed a purely qualitative 

approach, the data cannot be generalized, but the view expressed still represent a selection of 

existing perspectives on ESL teaching. Additionally, since this case study is fairly limited in 

scope, further research is needed to find out if teachers feel that the formulation found in the 

national guidelines is limiting or restrictive for upper-secondary school teachers. 

     While target language use can by some be seen as natural when learning or teaching a 

language, linguists and researchers have not agreed that excluding the L1 is beneficial to the 

learning process. For this reason, it is arguable whether the specification of target language 

use in Gy11 is a necessity. The indirect consequence of giving teachers stricter guidelines at 

the upper-secondary school level could be argued is that the teachers’ own perspectives on 

foreign language education are bypassed or ignored. Regardless of the learning theory or 

approach the teacher has, the guideline documents already state what kind of methodology is 

to be used. The professional knowledge and know-how of the teacher do not seem to be 

trusted enough by the Swedish National Agency of Education, hence the strict specification. 

If researchers had reached a consensus on the benefits of target language exclusivity, then 

this argument would have been moot. However, that is not the case. 

     As shown in the previous research section earlier in this paper, Yao (2011) showed that 

teachers were ashamed or reluctant of using the L1 in the classroom despite many of them 

thinking that the L1 was beneficial to the learning process (pp. 20, 21). Similar views on using 

the L1 can be seen in the interviews in this study. Especially regarding the upper-secondary 

school teachers, it is fairly evident that there exists some sort of stigma in using the L1. It is 

also possible that this stigma is strengthened by the formulations found in the curriculum 

Gy11. 

     Codeswitching in relation to educational contexts, such as in the EFL classroom, needs to 

be studied further.  The correlation between the age of the language learner, the language 

selection of the teacher and what methods are best suited for different learning environments 

requires further investigation. Additionally, mixing qualitative and quantitative data 

regarding teachers’ beliefs and practices of codeswitching could present more generalizable 
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results. Finally, national guidelines and education curricula of countries where formulations 

regarding teachers’ language selection need to be investigated further to see if these 

correspond to the teachers’ own perspectives of that country. 
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7. Appendix 1 

Semi-structured interview (English version) 

Study information: 

My name is Rickard Nilsson and is currently studying to become a teacher in Spanish and 
English for upper-secondary school. Right now, I am writing my degree project, which will 
complete my education at Karlstad University. In my study, I examine teachers' beliefs and 
practices regarding codeswitching in the English language classroom. Codeswitching is the 
phenomenon that occurs when, for example, a teacher changes language in his or her first 
language when teaching. When an English teacher switches language to Swedish to explain 
something, a change of code has taken place. A codeswitch can be as little as a word, a 
sentence, an utterance, or of course longer. 
 
I am interested in when and why the teachers change to the first language, for example to 
explain something in Swedish. In my comparative study, I also want to find out how teachers 
view codeswitching with regard to what is said in the national guideline documents. 
Interestingly, the curricula Gr11 and Gy11 give different directions about language use and 
therefore I want to see if and how these documents affect the teacher's language selection in 
their teaching. Since language theories have not reached a consensus about first-language 
use, it is interesting that this difference exists. The goal is to compare what is said in 
interviews between school teachers and school teachers regarding code changing and the 
formulation of the guideline documents. 
 
Data management information: 
All personal information and data are handled with care during the entire study and at 
publication. Participants' names are anonymised and handled with care. Everything related 
to the study during the writing process is saved encrypted and erased when it is no longer 
needed. Participation is completely voluntary, and all participants can at any time cancel 
their participation in the study. Do not hesitate if you have any questions related to data 
collection or your participation! 
 

Contact: 

Email: rickardnilsson123@hotmail.com 

Tel: 0725650358 

________________________________________________________________ 

 

Background information about the participant: 

Male [  ] Female [  ] 

What is your age? ______ 

What is your second subject, if you have one? _____________ 

How many years have you worked as a compulsory school teacher?             ______ 

How many years have you worked as an upper-secondary school teacher? ______ 

 

Today's date: _________________________ 
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Part I - Teacher's beliefs and practices of using the L1 (Swedish) in the English classroom. 

1. Do you generally speak more English or Swedish in the English classroom? 

 

2. In general, what is your personal opinion about using the L1 (Swedish) inside the English 

classroom? 

 

3. Are there any specific situations or examples when you generally prefer to speak Swedish 

instead of English? When and why? 

 

4. Are there situations when you prefer not to speak Swedish at all or try not to do so? If so, 

when and why? 

 

5. Are there any disadvantages in your opinion of switching language to the L1 (Swedish) 

when you teach? 

 

6. Do you ever plan on using to use the L1 (Swedish) in advance for a specific purpose in your 

teaching? If yes, when? 

 

7. Depending on whether you speak to an individual student or the whole class, is your 

language choice different? 

 

8. Depending on which of your classes you teach, is your language choice different? If so, 

what is the reason for this? 

 

9. Are there any benefits for the students when they switch to Swedish during the class? 

 

10. Are there any disadvantages for the students when they change to Swedish during class? 

 

11. Are there situations when you encourage students to speak Swedish? 

 

Part II - Teacher's beliefs and practices of using the L2 (English) in the English classroom. 

12. Are there situations when you prefer to speak English over Sweden in the English 

classroom? If so, when and why? 

 

13. Are there benefits to using English in the English classroom? What would these be? 

 

14. Can there be any disadvantages of using English in the English classroom? 
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15. Are there any situations when you actively encourage students to speak English? 

 

Part III - Factors that affect the teacher's language selection 

16. Why do you choose to do your teaching the way you have described? Are there underlying 

factors that affect your language selection? 

 

17. What is your personal view of codeswitching in the English classroom? 

 

18. Does your personal view of first-language use agree with what is stated in the guideline 

documents? (Gr11 or Gy11)? 

 

19. Does the national guideline document formulation of language use affect your language 

selection in teaching? If so, how? 

 

 


