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Abstract 

Since 2011 The Swedish Curriculum for the compulsory school from 2011 (revised 

2018) states that different types of text that should be taught in EFL classrooms in 

Sweden are “Literature and other fiction” (Skolverket 37). In my essay, I examine the 

use of novels in the English as a Foreign Language (EFL) classroom in a few Swedish 

secondary schools. What types of novels are used and what kinds of assignments are 

given to the pupils during a reading project? Are there any differences in how teachers 

use novels in their classroom depending on previous experience? To find out why and 

how one may use literature in the EFL classroom I made a literature review, and in 

order to answer my questions about how novels are used in a few Swedish EFL 

classrooms, I made a survey, consisting of a questionnaire, for EFL teachers.  

In my literature review I find that researchers and teacher manuals 

propose the use of either authentic novels or Graded Readers in the EFL classroom. 

The respondents of my survey agree with this as the majority of them use Young Adult 

novels and Graded Readers. Most common among the respondents of the study is to 

let the students talk about the novel they read together in groups, a type of assignment 

that is supported by research and teacher manuals. In my study I cannot find any solid 

support that previous experience affect the use of novels in class. 
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Sammanfattning 

I den svenska kursplanen för engelska står det att ”skönlitteratur och annan fiktion” 

(Skolverket 2018, 36) ska användas i undervisningen på högstadiet. I den här 

uppsatsen undersöker jag hur romaner används i engelskaundervisningen på några 

svenska högstadieskolor. Vilken typ av romaner används och vilken sorts uppgifter får 

eleverna arbeta med under ett läsprojekt? Finns det några skillnader i hur man 

använder romaner i undervisningen baserat på tidigare erfarenheter? För att ta reda 

på varför och hur man ska använda skönlitteratur i undervisningen gör jag en 

litteraturgenomgång. För att besvara mina övriga frågor genomför jag en studie med 

hjälp av en enkät för engelskalärare.  

I min litteraturgenomgång visar det sig att forskare och handböcker framhåller 

att autentiska romaner och s.k. Graded Readers är vad som bör användas. Min studie 

visar att respondenterna använde just autentiska ungdomsromaner och Graded 

Readers i sin undervisning. Dessutom lät majoriteten av lärarna i studien sina elever 

jobba med litteraturen genom att samtala i grupper, vilket framhävdes som ett 

fördelaktigt arbetssätt även i litteraturgenomgången. I studien fann jag inget stöd för 

att tidigare erfarenhet påverkar hur man använder romaner i sin undervisning. 

 

Nyckelord: Engelskaundervisning, romaner, läsning, litteratur, 

Svenska högstadiet  
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1. Introduction 

According to the Swedish encyclopaedia Nationalencyklopedin, it was after the Second 

World War that English became a more popular language to study in Sweden. Before 

the Second World War it was possible to choose to study English but German and 

French were the languages preferred by most Swedish students. However, after the 

change of the Swedish school system in the 1950s, English became a compulsory 

subject for all students. Since then both society and the average student’s knowledge 

of English have changed a great deal; According to the EU study “Eurobarometer 386” 

from 2012, 86 % of Swedes say they are able to have a conversation in English, and in 

this regard Sweden came third after the Netherlands (90%) and Malta (89%).  

In Språkdidaktik (2015), Ulrika Tornberg gives a background to the history of 

English as a subject in Swedish schools but also the different ways knowledge has been 

perceived and the ways English has been taught in Swedish schools. According to 

Tornberg, Swedish schools have moved from a focus on words and grammar to a focus 

on communication (49). Bo Lundahl agrees with Tornberg when he in Engelsk 

Språkdidaktik: Texter, Kommunikation, Språkutveckling (2012) says that the first 

steps towards a focus on communication came with the syllabus of 1980 (Lundahl, 

Eng. Språkdidaktik 44). The syllabus of 1980 is also the first syllabus to mention the 

word “skönlitteratur” (Skolverket 79) which means fiction. The syllabus of 1980 states 

that students should have access to different types of texts, for example fiction, and 

that there should be increased use of extensive reading. In other words the Swedish 

National Agency for Education has advocated the use of literature in EFL classes in 

secondary schools since the 1980s.  

Internationally the history of EFL teaching is very similar to the development in 

Sweden. Jelena Bobkina and Elena Dominguez have reviewed the use of literature in 

the language classroom in (primarily) the western world and explain how, at first, 

canonical texts were used for learners, and the text was translated in order to 

understand grammar. This approach is called the Grammar Translation Method and 

focused on the teaching of grammar and vocabulary. Language learning then moved 

on “to focus on teaching language skills” (249), which meant that linguistics became 

more important than literary texts. After this language learning has once again moved 

toward a use of literature as “the reintegration of literature as an integral part of the 

communicative language programs was clearly expressed as a long-term objective in 
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the mid 80s” (249). According to Bobkina and Dominguez, “Nowadays, further 

research is being conducted . . . to demonstrate the positive results of using literature 

in different EFL teaching areas” (249). This is the case also in Sweden, as Anna Greek 

states in the introduction to her dissertation Reading Cultural Encounter - Literary 

Text and Intercultural Pedagogy (2008): “The use of unabridged literary texts as a 

complement to textbooks is increasing in Swedish EFL classrooms, and . . . one of the 

main reasons for this is the insight that literary texts can function as a gateway into 

English-speaking cultures, stimulating awareness of cultural similarities and 

differences.” (34). A literary text is much more than a text in an textbook (which exists 

to teach the students certain grammatical features or introduce vocabulary), a literary 

text is an opportunity for students to share an experience and understand the culture 

of the language taught. 

That the use of literary texts is increasing in EFL classes in Sweden is likely to be 

a result both from the impact of international EFL trends but also a result of the word 

“fiction” used in syllabuses since 1980. The Swedish Curriculum for the compulsory 

school from 2011 (revised 2018) states in the syllabus of English that “Teaching in 

English should essentially give pupils the opportunities to develop their ability to: 

understand and interpret the content . . . in different types of texts” and also “reflect 

over living conditions, social and cultural phenomena in different contexts and parts 

of the world where English is used” (Skolverket 34). Furthermore Skolverket states, 

under the headline “core content in years 7 - 9”, that different types of text that should 

be taught are “Literature and other fiction in spoken, dramatised and filmed forms” 

(Skolverket 37). All teachers of English in Swedish secondary schools are hence obliged 

to use literature and fiction in their classroom.  But literature and fiction are a wide 

expression, and the interpretation of it might differ both between teachers and schools. 

The term “literature”, used in the Swedish syllabus, indicates that there is a 

range of different types of texts that might be used; it could be novels but also poetry, 

drama, or short stories, texts adapted for reading such as Graded Readers, or other 

types of fiction such as comics. Nothing in the syllabus says that “literature” has to 

include novels but it is when working with such texts in the classroom that some 

teachers struggle. For the survey therefore, I have chosen to use the term “novels” 

rather than “literature”, to sharpen the focus of my research, and to be sure that all 

respondents refer to the same type of literary texts. 

In Teaching Literature in a Second Language (2000) Parkinson and Reid 
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Thomas suggest many reasons for using literature, for example that the literary text is 

authentic and genuine, unlike a text in a textbook that has been placed in the book for 

a number of reasons relating to the curriculum, for example vocabulary and grammar. 

A literary text is written for other reasons, even though it can certainly help the reader 

learn vocabulary and grammar. Furthermore, a literary text leaves room for 

interpretation and the text may work as a subject for discussion or interaction. 

Parkinson and Reid Thomas say that looking at EFL curriculums in the world “reveal[s] 

an assumption that at a certain point learners come to the ‘end of language’” (10) and 

that studying literature is then what is left. The final reason they mention is 

“convenience” and they conclude that “it can be a good reason if, having thought 

carefully about learner needs, objectives and methodology, you find a text which seems 

appropriate.” (11) The convenience relates to the possibility of interpreting a literary 

text in many ways, while it at the same time functions as a common ground for the 

students to relate to and hence is perfect to use in different exercises in the classroom. 

To find out how one should use literature in the EFL classroom I have made a 

literature review of both international and Scandinavian texts on teaching literature. 

In the second part of my essay, I examine the use of literature, specifically novels, in 

the English as a Foreign Language (EFL) classroom in a few Swedish secondary 

schools. In order to answer my questions about how novels are used in a few Swedish 

EFL classrooms in year 7-9, I have conducted a survey, consisting of a questionnaire 

for EFL teachers. As all teachers of English are obliged to use some kind of literature 

when teaching, I am curious to see if novels are used; if yes, what types of novels, and 

what kind of assignments are given to the pupils during a reading project? 

Furthermore, due to the struggle that some teachers experience in relation to using 

novels in class I asked my respondents about their previous experience and confidence 

when teaching literature to find out if the teachers’ previous experience affect how they 

use literature, and especially novels, in their classroom.   

 

 

2. Literature Review 

The following literature review includes a number of books and articles about EFL 

reading and literacy and how to use literature in the EFL classroom. Some of the 

sources focus on adult learners, some on teenagers and/or young adults. Either way 
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they are relevant for the present essay since reading and literacy are similar, not 

depending on the age of the learner but on the learners’ knowledge of the language 

taught. Generally, most previous research on novels in Swedish EFL classrooms has 

focused on the use of literature in upper secondary schools (where the syllabus states 

more clearly what the reading of and work with fiction should focus on and lead to). 

But, as outlined above, literature is today a part of the English syllabus also in year 7 - 

9 in secondary school. And in order to find more suitable and current research I choose 

to widen my search from Swedish research to also look at Scandinavian research. Apart 

from books and articles on EFL teaching, I have also included a book focused on 

English as a Second Language (ESL). Even though the present essay focuses on EFL, it 

is a useful source since English has a dominant position in Sweden today, in relation 

to other foreign languages. 

 

2.1 What Should Be Read in the EFL Classroom  

What to read in an EFL setting is not a question with one simple answer. Lundahl 

points to the usefulness of using the same book in reading projects, and the reason for 

this is that the teacher then can support the students’ reading through joint classroom 

work. On the other hand, Day and Bamford in “Top Ten Principles for Teaching 

Extensive Reading” (2002) stress the importance of letting the students themselves 

choose what they should read, while they also claim that Graded Readers are the best 

choice. In relation to this claim, they acknowledge that “The use of easy material is 

controversial” and that some view it as important for learners to read authentic texts 

to prepare for “real-world reading” (137). Day and Bamford state that “[t]his is to 

confuse the means with the end” (137) and that adapted texts will help the learners to 

eventually develop their reading skill in order to be able to read authentic literary 

works. 

Even though Collie and Slater advocate the use of authentic texts, they say that 

“The criteria of suitability clearly depend ultimately on each particular group of 

students, their needs, interests, cultural background and language level” (6). According 

to Collie and Slater, it is when reading “is meaningful and enjoyable, [that the] reading 

is more likely to have a lasting and beneficial effect upon the learners’ linguistic and 

cultural knowledge. It is important to choose books, therefore, which are relevant to 

the life experiences, emotions, or dreams of the learner” but it is also important “to 



Skog 5 

choose a work that is not too much above the students’ normal reading proficiency” 

(6). When the language of the book is too hard for the students, Collie and Slater argue 

that “although ‘Graded Readers’ retain the storyline of the original text, much else is 

lost. At the more advanced level, therefore, it seems to us preferable to choose, 

whenever possible, books which do not present formidable linguistic difficulties. There 

are many excellent short works where the style remains fairly simple or uncluttered” 

(14). Collie and Slater comment on the importance of “detecting linguistic problems” 

(14) and finding ways to prepare for and help students to solve them, and stress that 

this work always needs to be done before introducing a text in class. And with this 

solution and the amount of different literary texts in English, it should be possible in 

most cases to use authentic texts and not Graded Readers. Furthermore, Collie and 

Slater argue that it is important to “find some balance between ‘pure’ language work 

and other, more creative approaches designed to foster a student’s involvement in the 

text” (14).  

What is suitable to read in class can differ from class to class but sometimes also 

individually, from student to student. As seen above there are benefits both with 

authentic texts and Graded Readers. Moreover it is easier to do group work, and use 

the class as a resource for developing understanding, when working with the same text. 

Nevertheless, when the students individually choose what they read it can spark their 

enthusiasm about reading. Simply put, what to read is a question answered by looking 

at the pupils’ needs – both as individuals and as a group. 

 

 

2.2 How to Use Literature 

How to use literature in an EFL classroom has been discussed by several experienced 

teachers and researchers. Two assignments that many teachers and researchers 

suggest are the warm-up prior to reading and different group work assignments while 

and after reading. Collie and Slater explain the importance of a good warm-up in order 

to awaken students’ interest and aid their reading when they advice teachers to spend 

“extra time in orientation and warm-up sessions, either before the book is begun or 

along with the first reading period. In these sessions, possible lexical difficulties can be 

incorporated and pre-taught” (16). This will hopefully make the start of reading more 

enjoyable. According to Collie and Slater, “a warm-up can be designed to set the mood, 
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create interest, or spark curiosity. Sometimes it leads the students not to the beginning 

of the book, but to the first significant or dramatic passage, to whet the appetite” (16). 

They also suggest that one can use the book cover to let the students “speculate about 

the book, its story and mood” (17). They say for example that one can ask the students 

to describe what they see, and use follow up questions, both about the characters, the 

setting, and about the feelings the picture and predictions awaken in the students. (18) 

Similar to Collie and Slater, Elisabeth Gareis, Martine Allard, Susan Gill, and 

Jacqueline Saindon suggest in their article ”Beyond Entertainment: Novels and Film 

Adaptations in the ESL/EFL Classroom” that teachers may start a reading project with 

free association using pictures. While Collie and Slater advice teachers to use the book 

cover, Gareis et al. have in their work used a “picture [that] can be an original work of 

art, a page from a magazine, a poster, or any other picture” (Gareis et al. 51). Rabbidge 

and Lorenzutti talk about similar warm-up activities as Collie and Slater and Gareis et 

al., but use the warm-up both when reading and listening to the text. They stress the 

use of prediction both to prepare the reader for what is to be read but also to facilitate 

a curiosity that makes the reader want to read the text in order to find out if his or her 

prediction was correct. A warm-up task can be conducted in different ways as seen 

above but the importance of an introduction of some sort in order to lead the students 

into the text and get them all reading cannot be emphasized enough.  

Secondly, to keep the students focused while reading Collie and Slater point to 

the value of letting the students work together while reading a literary text: 

 

Pair and group work are now well established as a means of both 

increasing learners’ confidence within the foreign language and also 

personalising their contact with it. Although it may seem paradoxical we 

have found that shared activity can be especially fruitful in helping the 

learner find a way into what is usually an intensely personal and private 

experience, that of coming to terms with and inhabiting an author’s 

universe, a group with its various sets of life experiences can act as a rich 

marshalling device to enhance the individual’s awareness both of his or 

her own responses and of the world created by the literary work. (Collie 

and Slater 9)  

 

Apart from the statement that group work creates both awareness of one’s own reaction 
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to the text and the understanding of it before reading. Collie and Slater also talk about 

how the group together can help each other understand the text both on the vocabulary 

level but also on the level of plot. Moreover, they mention the rewarding feeling for a 

student to see “that a text can be meaningful and that working with it can be enjoyable, 

even when there are still quite a few unknowns within it.”(15) When students, working 

in groups, understand the text even if it contains unfamiliar language, the how to read 

connects with what text to read. It is then possible to let students read texts a little over 

their level, but only if the students as a group are given the opportunity to work 

together and are given tools to develop vocabulary and understanding. To help 

students get past the unknown of a text, Gareis et al. share guidelines with students 

which “include the use of contextual clues, the study of prefixes and suffixes, and 

comparisons with related words from English word families or the students' native 

languages” (52).  

The assignments need to be managed depending on the length of the text. As 

Collie and Slater say, learners will benefit from a longer text, like a novel, being divided 

into sections allowing the students to “work through it [the text] in some way” (36). 

The best solution when working with novels in class is according to Collie and Slater to 

let the students read at home. Furthermore, they remark on the benefit of adding 

assignments to the text when students are obliged to read a novel at home: “This will 

introduce variety into the classroom, maintain momentum and personalise the 

student’s response” (36). The assignment connected to the part of a literary text could, 

according to Collie and Slater, be different worksheets. They suggest that, in order to 

aid the student in their understanding when reading at home, a worksheet with 

questions on the section read is preferable and that the way to construct such 

worksheets is by letting “the first four questions require factual, right-or-wrong 

answers, while the next four ask for interpretation and are therefore open to different 

answers” (39). Collie and Slater follow up what the students have read and worked with 

at home by talking about the assignments in class, the classroom discussion to follow 

up the homework is important in order to make the reading into something beyond 

reading comprehension. 

Things to do in class are what Collie and Slater call “snowball activities“ (37), 

where the class focus on a new part of the literary text: “A section just a bit further on 

can be chosen for class treatment, leaving students quite often curious enough to want 

to read the intervening part. At other times, class time is used to introduce a new aspect 
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or theme, using a passage that students have read at home, with the aim of deepening 

their insight into the book’s literary features” (37). After a so-called ”snowball activity” 

the teachers should let the students know what they are supposed to read and do at 

home. Hopefully the activity in class will have sparked an interest to continue reading 

at home. 

In order to move past pure reading comprehension, one can use Collie and 

Slater’s ideas about how to work with highlights of a literary text, and they “emphasise 

that they [the different assignments] can be used at different points in the text” (57). 

For example they suggest a variety of written assignments focused on conversation and 

dialogues. The first one is described as “the most obvious and successful way of creating 

conversation, in class, based on literary works is to take scenes in which there is no 

speech available and ask the class to imagine the conversation that took place, then 

write it, in groups or pairs” (59). Another suggested written task is to have “the spoken 

dialogue . . . given on the left, and students are asked to write the accompanying 

thought dialogue on the right” (60).  These types of assignments help the student 

develop their view of the text, and move on from purely comprehending what is read. 

Furthermore, the assignments mentioned above demand a certain amount of 

imagination used by the student. To use one’s imagination can be challenging for some 

students and may request examples that not only show how it is done but also help 

spark the imagination of the student who feels apprehensive towards creating fiction 

of his or her own. 

Teachers can also work with only one focus throughout the reading of a longer 

literary text. For example, one can use reader response, and with that focus let the 

students write a reading journal. A reading journal contains the students’ feelings 

about what they read and their thoughts about the text. Gunilla Berg writes in “Reading 

Journals - litteraturläsning i engelska på gymnasiet” (1995) about how she worked with 

reading journals in her EFL classes at upper secondary level and found it more 

engaging, both for the students and herself, than other assignments. Prior to working 

with reading journals, Berg used vocabulary lists and reviews which led to almost 

identical assignments handed in by all students. Even though Berg controlled the 

theme of the reading journal, by submitting a question or a request for a quote that the 

student would comment on, the reading journals handed in by her students were more 

diverse. In addition, when a class reads the same literary text a reading journal can be 

used to make the work more individual. A way to combine the benefits of group work 
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to understand a text with individual assignments as the focus of each reading journal 

could be different to meet the needs of different students. 

Finally, when a group of students have finished reading a novel, they are often 

supposed to do a final assignment relating to the text. Many students have been asked 

to write a review after having read a literary text in class. Two other written tasks to 

sum up the reading suggested by Collie and Slater are to let the students write letters 

pretending to be a character in the book, or to write a postcard about the book. When 

writing a letter, it could be the explaination of a character as to “what happened, and 

how it came to happen as it did” (87). The other task suggested by Collie and Slater is 

“The book on a postcard, [t]he challenge here is to fit an appreciation of a literary work 

into a very limited compass. Students are asked to write about the book in exactly 50 

words. The compression quite often produces interesting pieces of writing” (88). But 

Collie and Slater also suggest other, not as common, creative and oral assignments. 

These are assignments such as designing a book cover for a new edition of the book, 

“Writing a ‘blurb’ for the back cover” (79), or determining by discussion in groups the 

point of no return, that is “the point at which the outcome became inevitable. (This can 

be a point in the events or the development of a character.) Write down the point that 

you have agreed upon in your group” (83). In this type of assignment, the students are 

forced to engage with the text and not only comprehend it.  

Moreover, Collie and Slater suggest team competition as a fun way to remember 

the events of the text: “It can be done by straightforward questions, or by using quotes: 

Who said this? Where? When?” (84) Such a task is more suitable when the aim is to 

read for understanding and development of vocabulary and proficiency as it is not 

likely to enhance any engagement in the life of the characters.  Another task could be 

to choose highlights and the “Learners then get together in groups of three to compare 

their lists of highlights, justify their choices, and compile a new list which represents 

their consensus” (86). Many of Collie and Slater’s suggestions are far from the 

traditional written review assignment and give options for different types of learning 

styles and different types of students.  

When using literature in the classroom there are plenty of ways to do it. Most 

importantly, teachers should employ the warm-up, to make sure all students start their 

reading from the same base of previous knowledge of the text. This is often what will 

make or break the reading experience, especially for the inexperienced or self-doubting 

reader. Secondly, if it is a longer text (like for instance a novel) it is important that the 
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teacher aids the student’s comprehension. This may be done by giving what Collie and 

Slater call “snowballing activities”, that is activities that will explain what is read and 

lead the student into the next part of the text, but also help the students to voice their 

opinions on and thoughts about the text. Finally, when it is time to conclude, 

summarize, or explain the understanding of what is read, there are both oral and 

written assignments such as writing letters, creating dialog, and talking about turning 

points. Indeed, there are even more creative ways of summarizing a literary text, for 

example by designing a book cover. 

 

2.3 Previous Research in Scandinavia 

Research efforts aimed solely at literature in an EFL setting in Sweden are few, and 

when it comes to teaching at secondary level the research available is limited. But Den 

Var Bra. Har Du En till Likadan?: “Autentiska” Texter i Allmän Kurs Engelska På 

Högstadiet : Ett Utvecklingsarbete Läsåret 1994-95 (1995) by Bo Lundahl is an 

interesting exception. Lundahl describes his work with literary texts in an EFL 

classroom in the Swedish city of Malmö where he in 1994 taught English to a group of 

14-year-olds. He met challenges such as an aversion to read, low self-esteem when it 

comes to learning English, but also pupils who were struggling to learn English and to 

follow his plan and keep up with the level of English in the classroom. Like Collie and 

Slater, Lundahl talks about the importance of scaffolding, to give the pupils knowledge 

about what they are going to read, or sometimes to give them a wordlist for the first 

chapter to help them access the text more easily. At the end of Lundahl’s project, all 

students had read authentic literary texts in English. In fact, all students except one 

read a whole novel in English, Stone Fox by John Reynolds Gardiner, and the 

questionnaire following the reading shows that the majority of students had moved 

their reading from a word focus to a general understanding and reading also for 

enjoyment and experience. 

Bakken and Lund refer in their article "Why Should Learners of English Read? 

Norwegian English Teachers' Notions of EFL Reading" to a study made in Norway that 

shows how the 18 teachers that were part of the study spent very little time, if any, on 

novels and mostly on texts from the textbook, even though several of them expressed 

a wish to use more authentic literary texts. Moreover, their focus was on translation 

and vocabulary rather than general understanding. Only a few teachers in the study 
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talked about using Young Adult novels with the goal to get the students to create an 

emotional connection with the text. Bakken and Lund who undertook this study relate 

the result of the study to how the English syllabus has changed and found that while 

the syllabus has changed to focus more on reading many of the Norweigan teachers of 

the study were still focused on vocabulary and understanding the text in Norwegian 

rather than a reading for enjoyment and general understanding using different 

techniques. This view clashes with the other studies I have read (for examples Greek, 

Tornberg, Lundahl, Bobkina and Dominguez). The development of EFL learning and 

teaching in Sweden (and internationally), has since the 1980s shifted to focus more on 

reading literature as a source for improving vocabulary and proficiency. Futhermore 

literature is used as a common ground of classroom communication in different forms. 

Translating a literary text into the pupil’s first language is not generally done, rather 

teachers are advised (by for example Lundahl and Gareis et al.) to focus on teaching 

reading strategies to understand general meaning.  

 

3. Survey 

3.1 Method 

As one of the aims of this essay was to find out how EFL teachers in some Swedish 

secondary schools use novels in their classrooms, a qualitative study seemed suitable 

and due to the time frame and time of year the most suitable method for data collection 

was a web-based survey. 

 

3.2 Data Collection 

To begin with, the overall theme “how is literature used” was identified and a choice 

was made to let the survey focus mainly on one type of literary text, namely novels. The 

questions were then formulated in order to be able to answer the main question of 

“how”. The questions range from previous experience to when novels are used and 

what type of assignments are given at different times during reading projects. The 

survey was then published online in a closed Facebook group for teachers who teach 

English in year 6 - 9. The plan was to have the survey open for a week, but as fifty-nine 

teachers chose to answer the survey in the first 24 hours, a decision was made to close 

the survey in advance. The decision was made mainly because the amount of data to 
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analyse became rather large, given the time available and the scope of the essay. The 

ethical aspect concerning the respondents was mentioned when introducing the survey 

to the respondents. They are all anonymous, since a sample of fifty-nine out of over six 

thousand members of a Facebook group (with members from all over Sweden) makes 

identification of individuals impossible. 

The fifty-nine teachers who answered my survey all teach at secondary school 

level, year 7 – 9, and all of them use novels in their classroom. The respondents were 

able to mark more than one answer for several questions; looking at choices having to 

do with research method in hindsight, it would have been easier to read the result had 

they only been able to tick one box. But at the same time, the respondents would then 

have been limited in their answers, preventing a nuanced qualitative result. 

 

3.3 Data Analysis 

In order to make it easy to follow the presentation of the result of the survey I have 

chosen to divide the result into sections:  

- Teacher experience and confidence  

- Literature, what and when  

- How novels are used 

This division was chosen as the first one is an introduction of the respondents of the 

study and the two others correspond to the literature review of the essay – making a 

comparison between the two more relevant. 

I have also put the questions in correlation with each other in order to be able to 

see how different answers relate to each other. For example I have divided the answers 

depending on whether the respondents focused on literature or linguistics in their 

teacher education studies. But the answers have also been compared in relation to what 

other subjects the respondents teach, how many years they have worked, and how 

confident the respondents feel about teaching novels in an attempt to make the most 

of the result. 

 

3.4 Result 

3.4.1 Teacher Experience and Confidence 

Out of the fifity-nine respondents, fifty have a certificate to teach English, and the ones 
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who do not are in the process of applying or have applied but have not received their 

certificate yet. The majority of respondents who answered have worked as teachers for 

more than three years (and because of that they are likely to have taught year 7, 8, and 

9). Moreover, the most common subject to teach besides English was Swedish and in 

second place Modern Languages. Regarding university studies, it was most common 

to have studied English three terms as twenty eight of the respondents had done. A 

total of twenty one had studied four (or more) terms and nine had studied only two 

terms of English at university. Furthermore, out of the respondents answering the 

survey twenty four had written a Bachelor's essay in literature and twenty-one in 

linguistics. 

When asked whether they felt confident teaching novels, the majority answered 

“yes” while three answered “no” or “not sure”. All three respondents answering “no” 

and “not sure” have teaching certificates. The two answering “no” have been working 

as teachers for more than three years while the respondent who answered “not sure” 

has worked between one and three years. Both respondents that said they were not 

confident working with novels in the classroom had studied three terms of English at 

university and had focused on linguistics in their Bachelor essays, while the unsure 

respondent had studied more than three terms and had written a Bachelor essay on 

literature. Amongst the ones answering that they felt confident, there was no big 

difference between what subject they had focused on in their essays. However, twenty 

three had written about literature and nineteen about linguistics, and a total of 

fourteen had not written a Bachelor essay in English.  

 

3.4.2 Literature, What and When 

The most common type of literature to use in class amongst the respondents of the 

survey was Young Adult novels, and fifty four of the fifty-nine respondents answered 

that they use them in class. In second place came Graded Readers, with thirty three 

respondents using them, and twenty two respondents said they let their students read 

novels (not specifically aimed at younger readers), which placed novels in third place.  

Amongst the teachers answering the survey a majority, fortynine of them, use 

novels in class throughout secondary school, from year 7 to year 9. Furthermore the 

ones not feeling confident using novels also answered that they use novels from year 7 

to year 9, and their use of Young Adult novels and Graded Readers was the same as 
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amongst the respondents who do feel confident, while the unsure respondent only used 

Graded Readers and Young Adult novels and only in year 9. When asked who chooses 

what to read, thirty of the respondents answered that they as teachers decide what is 

read, and all students read the same book. Thirteen respondents said that the pupils 

make their own choices, from a variety of books that the teacher supplies. At the same 

time, eleven respondents answered that all English teachers at the school have made a 

joint decision to read a certain novel in a certain year. 

 

3.4.3 How Novels Are Used  

When novels are used, fourteen of the respondents say that the students are supposed 

to read only in school while the majority (forty five of the respondents) says that 

reading is done both in school and at home, no one said only at home while fourteen 

said only in school. Moreover, when working with novels the most common way to start 

the project is to do different warm-up assignments (forty four of the respondents claim 

they do this), and more than half of the respondents usually read or play an audio of 

the first chapter to help the student get a good head start on reading the book. See table 

1 for detailed results, presented in order of prevalence.  

 

Table 1. How do you start a reading project? (Please mark the two most 

common alternatives): 

Assignment: No. of teachers : 

By doing different warm-up assignments (such as discussion of the title, 

association from pictures, predicting plot etc.) 

44 

 

The teacher reads the first chapter (or plays an audio reading of the novel) 41 

The teacher introduces the author and novel 21 

The pupils get their novels and are supposed to start reading at once 6 

Other (please, comment below) 5 

The teacher hands out and goes through a wordlist with new vocabulary 4 

 

Amongst the respondents who took the opportunity to comment on their answer, four 

respondents wanted to stress that the way they introduce the novel is different 

depending on the novel used and the group of students. Moreover, as they were asked 

to mark two answers some wanted to mention a third way they worked with 
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introducing a novel. Three respondents commented on other ways of working. One 

respondent commented that “I often do a book circle. They are divided into groups of 

4-5 students that read the same book. In their group, they have different roles, like 

discussion leader, creative connector. The first time we do this we obviously have 

introductory lessons”, another said “[I] try to find a book trailer or movie trailer to 

watch” and finally one respondent wrote that “if participated in Global Read Aloud . . . 

there are usually different pre-assignments”. The Global Read Aloud is a project that 

started in 2010, and the goal is to have one book connect the world. Being part of the 

project means you read the book chosen by the project aloud to your pupils during a”set 

6-week period and during that time we try to make as many global connections as 

possible [sharing what the pupils have done with the text].” (Global Read Aloud) Global 

Read Aloud is a modern way to connect classroom work with an authentic novel with 

an authentic live audience.  

Regarding the use of dictionaries, a majority (forty five) of the respondents in 

this study prefer that their students only look up the words that prevent general 

understanding. But it is also quite common to give the students a list of words that the 

teacher or the publisher of the book selected (seven of the respondents in the survey 

do this). Three respondents comment that they give a wordlist but also ask their 

students only to look up the words that prevent general understanding. Moreover, 

three respondents chose the alternative “I do not give my students advice about 

dictionaries” but one of them comments “but we talk about reading strategies” 

indicating that understanding and vocabulary are still talked about in this teacher’s 

classroom. 2 more respondents also comment that their students work with strategies: 

“Students learn strategies which can help them understand a text even if they come 

across new words” and “The pupils are taught to use a range of strategies to develop 

reading comprehension”. These three respondents who talk about strategies have all 

worked as teachers over 10 years and the other subjects they teach are Modern 

Languages or Swedish.  

While working with a reading project four of the respondents answered that they 

do not give assignments during reading as the students are only supposed to read. But 

the most common ways to maintain student focus throughout a reading project, among 

the respondents who contributed to the study, are to let the students discuss in 

pairs/groups or to have them write reading journals. More specifically, forty four of the 

respondents say they let students discuss what they read, while forty three respondents 
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ask their students to write a reading journal. One respondent specified that she uses a 

reading journal but with analytical questions the pupils answer as they read, and 

another said that the students were supposed to “Compare books, read to each other 

aloud a couple of times, [and] practice for oral presentation”. Additionally, different 

types of worksheets are used by thirteen of the respondents.  

The respondents where also asked about how they end their reading projects, 

see table 2. 

 

Table 2. When asked about what type of final assignment they commonly 

use, the answers were divided as seen below (the respondents  were able to 

mark two alternatives) 

Assignment: No. of teachers  

Group discussion with the function to talk about highlights and turning 

points 

40 

 

to write a book review 29 

to watch the film adaption of the text they read 26 

to write a summary of the novel 14 

other (see comment below) 13 

to make a short play 2 

 

The respondents that answered “other” used assignments such as different types of 

writing, both creative writing (as in writing what happens after the last chapter, a letter, 

an article) and descriptive (to describe something like settings or characters) or essay 

writing about a theme in the book or an analysis. As one respondent puts it: “Usually 

[I give the pupils] a written analysis (never a summary or review) but sometimes to 

relate music or their life to the book. I want them to learn how to analyse literature, to 

give examples and their point of view. I want them to think critically”. Others 

mentioned written analysis with a focus on themes, characters, or relating the plot to 

one’s own experience. One respondent said the assignment was “Reading 

comprehension questions, written or discussed”, and stressed that the questions used 

were “Open questions”. Three respondents said the students get to choose in what way 

to work and present their final assignment. One respondent “even had one student who 

wrote fanfiction”, and the use of “even” indicates that the respondent in question feels 
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this is an unusual way to work with novels in the classroom. 

 

4. Discussion 

In this survey I have examined how EFL teachers in a few Swedish secondary schools 

use novels in their classrooms. My decision to post my survey in an online Facebook 

group asking the members to answer my survey means that it is likely that my result, 

that all respondents use novels in their classroom, reflects a personal interest in 

literature amongst the majority of the respondents. On the other hand, the division 

between how many had written a Bachelor essay focusing on literature or linguistics 

among the respondents was even, and may suggest that nineteen of the respondents 

(the ones focusing on linguistics in their essays) might not be as interested in literature 

as the other forty. Nevertheless the syllabus states that fiction should be used, and 

hence all teachers need to use some sort of fiction, however that does not mean teachers 

are obliged by the Swedish National Agency for Education to use novels in class. They 

might as well use short stories, parts of longer literary texts or fictional material in 

textbooks.  

In my survey I found that it is very common amongst the teachers who 

completed the questionnaire to use novels in class, especially Young Adult novels but 

also Graded Readers. This correlates well with the findings in my literary review, as the 

benefits of both authentic texts and Graded Readers are mentioned in the literature I 

have read (Day and Bamford, Collie and Slater). The majority of respondents also 

answered that it is the teacher that decides what to read, and that the students then all 

read the same book. This is something reseach say is beneficial as the students can 

discuss the text and help each other forward, when it comes to both plot and vocabulary 

(Collie and Slater). Furthermore, thirteen respondents said that they let the students 

choose from a variety of books, and being able to make individual choices about what 

to read can, according to Day and Bamford, lead to a greater interest in reading literary 

texts. 

My study also shows that it is very common among the respondents of the study 

to use novels in all years of secondary school from year 7 to 9. It is also most common 

among the respondents to have the students read both at home and in school. Collie 

and Slater talk about the benefits of letting the students read at home in order to use 

the valuable time in class to work with or talk about what has been read at home and 
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prepare the students for what to read at home until next time. As no one answered that 

their students only read at home, it seems that this is not something these Swedish EFL 

teachers find useful. It might also relate to timetables as my experience of schools in 

Sweden is that one either has several short English lessons a week or a few lessons but 

longer. Hence both discussing and reading might be done in class either as the week 

proceeds or in the same lesson due to the length of the lesson. In addition, fourteen 

respondents said that their students read only in school, which I presume is due to the 

number of books available since several groups might be reading the same book.  

When it comes to the different assignments, the majority of respondents use 

assignments that have been acknowledged as successful in the literature I have read. 

Moreover, the most common way to start a reading project is by doing a warm-up 

assignment, as suggested by for example Collie and Slater and Gareis et al. While the 

students are reading, the two assignments most frequently used are discussion in 

groups and writing reading journals. Furthermore, according to my study, the most 

popular final assignment to use is to let the students discuss in groups or pairs about 

what they have read. This type of discussion is also supported by researchers such as 

Collie and Slater who claim that students then aid each other, both to comprehend and 

to engage personally with the text. The respondents of my study seem to agree with 

researchers, as they are letting their students discuss both while reading the book and 

after they have finished reading. 

As mentioned earlier, I was not able to detect any difference in teaching 

literature in regards to the respondents’ previous experience, such as time spent on 

university studies, or their focus on linguistics or literature while at university. 

However, when it came to what other subjects the teachers taught, a couple of teachers 

of Swedish and Modern Languages stood out as they commented on teaching reading 

strategies when asked about the use of dictionaries. The occurrence is too low to 

indicate something general, but might indicate that reading strategies are important 

when teaching language, no matter if it is a first, second, or foreign language, and that 

on an individual level these teachers are, like Gareis et al. and other researchers, aware 

of the importance of reading strategies in order to succeed in creating a general 

understanding of the text. To sum up, no solid evidence could be found in my study 

regarding the impact of experience, but the respondents of my study seem to agree with 

the manuals and researchers in my literature review as they use the same type of 

literature and assignments.  
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5. Conclusion  

In this essay, I have examined the use of literature in the English as a Foreign Language 

(EFL) classroom, and have focused my survey on how EFL teachers use novels in a few 

Swedish secondary schools.  

I found that, when it comes to what type of literature to use in an EFL setting, 

researchers are debating what is best to use: authentic texts (for example novels) or 

adapted texts like Graded Readers. Since the authenticity of for example novels makes 

them favourable in some cases and the Graded Readers are a good option when 

students have limited language knowledge, it is not a simple decision. Researchers 

seem to agree to disagree on this issue, while the majority of the teachers in the survey 

use both Young Adult novels and Graded Readers.  

Furthermore, when it comes to how to go about working with a literary text, and 

especially novels, the teachers who took part in the study generally decide themselves 

what novel their students are going to read. This correlates with the primary choice of 

assignment by the teachers who participated in the study. The most common type of 

assignment given to the pupils, an assignment recommended by Collie and Slater, is to 

let the students talk about the novel they read in groups. This is something researchers 

say improves both understanding and personal engagement with the text. My study 

shows that group discussion is commonly used in the EFL classrooms of the teachers 

of my study. The opposite of this is to let the student choose individually what to read, 

which Day and Bamford suggest enhances students’ interest in reading.  However, in a 

class setting individual choice might prevent the beneficial group work. One solution 

to this is to do as 13 of the teachers that took part in the survey – they supply the 

students with a variety of novels to choose from. This means the students make an 

individual choice but it also enables group discussions while reading, as several 

students then read the same novel. 

In my study I could not identify any strong evidence of differences in how novels 

are used depending on previous experience. On the level of individual answers, it is 

interesting to see that the ones that talk about reading strategies (when asked about 

the use of dictionaries) are teachers with several years of experience and that they, 

apart from English, teach either Swedish or a Modern Language. However, this finding 

is too limited to draw any general conclusions from.  
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Futhermore, the study made clear that whether respondents had focused on 

linguistics or literature at university did not affect how they use novels in their 

classrooms. Moreover, the focus on translation and vocabulary found in Norway by 

Bakken and Lundh did not show in my survey. It seems as if the teachers that took part 

in my survey are up to date with the current syllabus and that they follow the general 

movement from translation to understanding the general meaning of the literary texts. 

On the other hand the teachers that actively choose to respond to the survey might be 

particularly interested in using literature in the classroom, and are up-to-date with 

current trends and research on the topic. 

Finally, as suggested by the books and articles I have read during the work with 

this essay, and as several of the teachers who answered my survey pointed out to me: 

There is not one simple and universal way to use literature in the EFL classroom. But 

there are ways better suited for certain learning outcomes, and preferred ways to do it 

in order to aid the students in their understanding of a literary text. My conclusion 

after working with this essay is that choosing a novel, or literary text, suitable for a 

particular group of students is only a small first step. But a well planned warm-up to 

guide the students into the text and well-prepared group work assignments to help 

students understand and interact with the text while reading are centrally important 

methods to make reading literature in the classroom a success. 
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Appendix 1 

 

Survey questions 

 

1. Do you have a teaching certificate to teach English? 

o yes 

o no 

o not yet (have applied or will apply) 

2. How many years have you worked as a teacher? 

o Less than a year 

o 1-3 years 

o 4-10 years 

o 11-20 years 

o more than 20 years 

3. What subjects do you teach beside English? (you may mark more than one 

subject) 

o Swedish 

o Modern Languages 

o Social Science 

o Natural Science 

o other (please leave a  comment) 

4. How much English did you, yourself, study at university? 

o one term 

o two terms 

o three terms 

o four or more terms 

5. When studying English at university, did you focus on literature or 

lingustics in your Bachelor's essay? 

o Literature 

o Linguistics 

o I did not write an Bachelor’s essay in English 
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6. Do you use novels in class? 

o yes 

o no 

 

Question 7 and question 8 (below) only appeared if the respondent answered “no” on question 

6. 

7. Do you use other authentic material when you teach? (you may mark more 

than one) 

o Graded Readers 

o Comics 

o Time tables, menus, adds etc. 

o Magazine or news paper articles 

o No 

8. If you use Graded Readers in what year do you use them? 

o I do not use Graded Readers 

o year 7 

o year 8 

o year 9 

o through all of secondary school year 7 – 9 

 

Question 9 only appeared if the respondent answered “yes” on question 6. 

 

9. In what year do you use novels? (you may mark more than one box) 

o year 7 

o year 8 

o year 9 

o through all of secondary school year 7 – 9 

 

10. Do you feel confident when working with novels? 

o Yes 

o No 

o don’t know 

11. What sort of novels do you typically use in class? (you may mark more than one 

box) 
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o Graded Readers or other adapted novels 

o Children’s novels 

o Young Adult novels 

o Authentic Novels (not specifivally aimed at an younger audience) 

o other 

12. Who (normally) decides what novel to read? 

o I, the teacher, give a couple of choices and the pupils then vote, the novel 

with the most votes will be used 

o I, the teacher, make the choice all pupils read the same book. 

o All English teachers at the school have made a joint desicion to read a 

certain novel in a certain year 

o The pupils make their own choices, from a variety of books that the 

teacher supplies  

o The pupils make their own choice, no limitations made by the teacher 

13. Do you use audiobooks/recordings together with novels? 

o Yes, but only for pupils with dyslexia (or similar difficulties)  

o Yes, all students that want to listen are allowed to No, they are supposed 

to read not listen 

o No, I have not been able to find an audio for the books we use  

14. Where do your pupils read their novels? 

o Only in school 

o only at home a homework 

o both in school and at home/other 

15. What is your most common advice to your pupils about dictionaries when 

reading novels? 

o Look up all words you do not understand 

o Look up the words that prevent you from understading the general 

meaning 

o I have supplied them with a wordlist with words I know are difficult or 

new to them (dicitionaries are not needed) 

o I do not give them advice about dictionaries 

o Other  

16. How do you start a reading project? Please mark the two most common 

alternatives. 
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o The pupils get their novels and are supposed to start to read at once 

o By doing different warm up assignments (such as discusion of the title, 

association from pictures, predicting plot etc.)  

o I read the first chapter (or play an audio reading of the novel) 

o I introduce the author and novel 

o Hand out and go through a wordlist with new vocabulary 

o Other (please, comment below) 

17. What assignments do you give your pupils while they are reading a novel? 

Please mark the two most common assignments. 

o They write a reading journal  

o They make vocabulary lists 

o They get worksheets (vocabulary, grammar, comprehension etc.) to work 

with individually 

o They get worksheets (vocabulary, grammar, comprehension etc.) to work 

with in pairs/groups 

o They work in pairs/groups discussing what they read  

o The only assignment given is to read  

o Other (please comment) 

18. What is the assignment after the pupils have finished reading? Please mark the 

two most common assignments. 

o to write a bookreview  

o group discussion with the function to talk about highligts 

o and turning points  

o to make a short play  

o to make a bookcover  

o to write a summary of the novel  

o to watch the filmadaption of the text they read  

o other (please comment below)  

19. Out of curiosity. What is your favourite novel to use when teaching English? 

20. Anything you would like to add? Feel free to leave a comment below. 


