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Foreword 

First of all, I want to thank Raju and Uttam, our contact persons in Varanasi who helped us with the 

language, contacting the schools, setting up meetings and driving us around. Without them this study 

would not have been the same. Also, I want to thank Sida for the scholarship which made this study 

possible. This Minor Field Study aims to be a part of Agenda 2030s global goals which Sida works 

towards, with focus on goal number 4 Quality Education. The study strives to lit up the history teachings 

role in minimizing discrimination and provide equality. Thereby it will more specifically support goal 

4.5; Eradicate discrimination, 4.A; Create including and safe environments for education and 4.C; 

Increase the number of educated teachers in developing countries. By lifting up, problematize and 

discuss the uses of history, the problems and strengths that comes with history, the risk for 

discrimination will reduce and safer environment in the classrooms and school will take place. This kind 

of history teaching, and knowledge is only possible if there are teachers with the right education and 

knowledge.  

  



  
 
 

Abstract 

In the light of a Nordic history didactical field this study examines how the Indian teaching practice 

handles the history didactical field. Why is history important to learn according to Indian history 

teachers? Which teaching methods and didactical tools do they use to teach history? How do Indian 

teachers process the use of history in their teaching? The historians Klas-Göran Karlsson and Ulf Zander 

argues that the mediation of history should take form in such a way where the teachers are aware of the 

following aspects of history; the use of history, history writing and the link between past, present and 

future. Through interviews with history teachers in upper secondary school in India, the teachers 

experience and described teaching practice are discussed and compared with the Nordic history 

didactical field. The result shows that the described practice and the awareness of history didactical 

aspects differs from the Nordic theory field. The Indian teachers rather describes a practice of the use of 

history to form the student’s identities, than teaching about it in an objective way which Karlsson and 

Zander means is the main importance of history didactics and history mediation.  

Sammanfattning 

Med avstamp i det nordiska historiedidaktiska forskningsfältet undersöks i denna studie den indiska 

historieundervisnings praktiken. Varför anses historia viktigt att undervisa om enligt de indiskalärarna? 

Vilket material och vilka didaktiska redskap använder man för att undervisa i historia? Hur hanterar de 

indiskalärarna historiebruk i historieundervisningen? Enligt historikerna Klas-Göran Karlsson och Ulf 

Zander är förmedlingen av historia av avgörande roll i människors identitetsskapande, och man bör 

därför som lärare vara medveten om olika de historiedidaktiska aspekterna som historiebruk, 

historieskrivning och även länken mellan dåtid, nutid och framtid när man lär ut och undervisar i 

historia. Genom intervjuer med indiskalärare jämförs Karlssons och Zanders teori mot den praktik och 

den bild som lärarna förmedlar. Är den det samma som det nordiska historiedidaktiska fältet? Resultatet 

av studien pekar på att den didaktiska praktiken i Indien skiljer sig åt från den nordiska. Medan Karlsson 

och Zander pekar på vikten av att undervisa på ett objektivt sätt i förhållande till historieskrivning och 

historiebruk, beskriver lärarna i denna studie snarare hur de använder historien för att forma studenternas 

identiteter och således snarare blir en del av historiebruket.  

Keywords: History didactic, Education, History, Indian school, Teaching practice, History teaching 
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1. Introduction chapter 

1.1 Introduction 

The art of teaching has a long history and has taken a lot of different shapes. The knowledge, and truths 

people are taught will form their identities and the choices they make in life. Therefore, the teaching of 

history many times has been used for different aims, for example to form identities, nations and 

straighten the national pride.  

This aspect of history is the reason why scholars in Scandinavia initiated a new field of research on 

history mediating. During the 1980s the new research field called history didactics was introduced in 

Sweden. The new field aimed to study the mediating of history, and thereby became an essential part of 

the teachers’ education in universities in Sweden.1This also affected the curriculum in Swedish schools 

and the course goals in history are partly based on these aspects, which means that the history didactical 

field affects the teaching in the classrooms.2  

 

During a talk with the principal of Vasantha College, in Varanasi in India, where they educate teachers, 

she told that the history didactical perspective of history was discussed at a teacher training level, but 

after the teacher education was fulfilled it was up to the teachers if they want to teach this to the students 

in classroom hence it was not in the curriculum as a course goal for the students. 

This makes it interesting to study how the Indian teachers chooses to teach in their classrooms. 

Hence India is a very multicultural country, you could argue that the mediation of history has an even 

bigger influence on the people’s precondition to live in peace side by side than in a small country as 

Sweden. In this study we will investigate the teaching practice in the Indian schools 

  

1.2 Aim and significance 

The aim of this study is to investigate the general goals and place of history teaching in an Indian 

context, based on a Swedish history didactic theory field.  

To fulfil the aim following questions will be answered: 

Why is history important to learn according to Indian history teachers? 

Which teaching methods and didactical tools do they use to teach history? 

Does the Indian teachers’ way of process the use of history in their teaching differ from the way 

presented in the Swedish history didactic theory field?  

 

                                                
1 Karlsson, K. & Zander, U., Historien är nu: en introduktion till historiedidaktiken, s 33-34. 
2 Skolverket, GY11, Läroplan för gymnasieskolan 2011, s 66-70. 
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1.3 Method 

To answer these questions some qualitative interviews were made, which according to the site 

sociologist Jan Trots, is to prefer when you are searching for more complex answers filled with more 

information and thoughts – which were needed to help us understand the intention and the planning 

behind the actual teaching in the classrooms.3 In the interviews six teachers from five private schools in 

India, Varanasi were participating.  

 

Classroom observations also could have been a useful method for the study to complement the 

interviews with, but since it seemed hard to make time for both interviews and observations during the 

visits in schools, interviews were prioritised, and no observations will contribute to the results.   

 

With the aim to make the teachers able to respond freely, the interviews are what the sociology docent 

Conny Svenning, would call informal interviews. This means that there were no planed answers for the 

teachers to choose between, and so there was no structure in the questions that were asked. Thereby the 

informal interviews are constructed with open questions to require open answers.4  

 

For processing and save the information from the interviews they were recorded, which according to 

Lind is one of the easiest ways to later process and understand the information of the interview.5 

Followed by the recording the interviews were transcribed, which was necessary for making a 

systematic analysis of the interviews later. In the transcription the talks were interpreted into letters, 

since there was a lack of time the transcription was delimited to the word the teachers said, and things 

like movements was not analysed. According to Halkier, professor in sociology, it is important that the 

transcript is an exactly replica of what’s been said, in order of word orders and so on, therefore things 

like laughter, hums and pauses are important to include when you transcribe and so has been done in the 

transcription of this study.6  

 

The interviews took place in the schools where the teachers were working. Most of the teachers were not 

informed that they should participate in the interviews and were told just a few minutes before the 

interview by the principal or an administrator of the schools that they should participate, which is a 

factor that could affect the result.  

 

                                                
3 Trost, J. Kvalitativa intervjuer, s25. 
4 Svenning, C., Metodboken, s112-113. 
5 Lind, R., Vidga vetandet: en introduktion till samhällsvetenskaplig forskning, s127-128. 
6 Halkier, B., Fokusgrupper. 
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During the interviews I rarely were alone with the teachers, either the principal was in the same room 

listening to the interview or there was another administrator working in the school participating. Also, 

all the interviews were made with another student from Karlstad University in the same room listening. 

This could affect the answers of the teachers since they may not have felt totally comfortable while 

somebody else was listening. The study is based on separate interviews with teachers. 

  

While making the interviews, the questions for interviewing has been changed, since I realised that mine 

and the Indian teachers historical and teaching preferences differed. To state the guidelines for this 

study, two pilot interviews were made, these two will not be included in the result. In the two interviews 

the teachers made clear that Smart Class material, which is the digital form of teaching in the schools 

(including videos, pictures, internet-based education), and textbooks are the main teaching tools. With 

this knowledge new interview questions were written and the guidelines for this study were formed. 

While interviewing supplementary questions were asked to the teachers, and also in some cases 

explanations were given, with the aim to make the teachers understand what the questions were about. 

1.4 Demarcations 

After arriving in India, I found that mainly the private schools were English-speaking, since the time for 

the study was limited, decision was taken that only English-speaking schools should participate in the 

study, hence interpretations also are a process of time which will not be prioritized in this study. Also, 

directly communicating to the teacher, which can be done if the interviews are in English, will give a 

fairer description of what has been said. The study will be delimited to teaching upper secondary classes 

in five different schools, but with different schoolboards, Central Board of Secondary Education (CBSE) 

and Indian Certificate of Secondary Education (ISCE), two of the schools follows the ISCE board and 

three follows the CBSE board. This because one of the ISCE schools did not have more than one history 

teacher, and to make a fair comparation another school with the same school board was included in the 

study.  Hence the schoolboards are relatively similar, and this study is on a C level these two will not be 

compared, since the range of the study then would be too big. The focus will instead be on the practice 

of teaching in the classrooms. 

 

In the study six teachers will participate, the number of teachers is what seems legit according to the 

timeframe for the period of the study. The study is also delimited to study how to teach history and will 

not investigate the contents of the subject, since the scope of the study then would be too big if both 

parts would be examined. 
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1.5	Material	and	process	of	selection	

Since the geographical area for this study was unknown for me, the choice of schools and teachers 

participating was handed over to my contact persons in Varanasi, who knew more about this area. Hence 

the study aims to investigate the history teaching in India, the most rational choice for interviews was to 

talk with history teachers who actively practice the history teaching in India.  

This resulted in that the interviews took place at five different schools; Basanta Public School, Gyandeep 

Academy School, W.H. Smith School, Little Flower House and Bal VidyalaYa. They all are middleclass 

private schools, with between 1500-2500 students.  

 

The schools belong to two different schoolboards. Little Flower House, Gyandeep Academy School and 

Bal VidyalaYa belongs to the CBSE schoolboard, and the other two to ICSE schoolboards. In the result 

the teachers from the CBSE schools will be called A, B and F and the teachers from the other schools 

will be called C, D and E. Though the study will focus on the teaching practice, and not the teacher’s 

connection to different schoolboards. All the teachers are in their middle age teaching Social Science, 

which includes history, they all teach in upper secondary school class 8-12 and all teachers except from 

teacher D has done a Master of Arts in History.  

 

During the interviews there was some problem with reaching out to the teachers, and make them 

understand the questions, which could be an indication that they did not have the same mindset as in the 

Swedish academics of history, this affects the material outcome and thereby also the results of this study.  

 

1.6 Previous research  

Since this study is about the history education the research presented down under will be of an history 

didact character, some through a Nordic perspective and some analysis of the Indian school system and 

textbooks also will be presented, which will be relevant since this is a common tool for learning and an 

important part in the Indian school system. 

 

1.6.1	History	teaching	in	India	

Vijay K. Raina, professor in the Department of Teacher Education at the National Council of 

Educational Research and Training in India, has studied and problematized the Indian practice of history 

teaching. In her article “Instructional strategies Used by Indian History” she has investigated the 

teaching strategies used by history teachers in India. In her study she found that the main way of 

teaching history is by reading the textbook, which basically is the only tool used for teaching history – 
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both for the teacher and the students. Thereby the teachers’ job is to simplify the textbook to make the 

students understand it.7   

In a later article called “Reflections on Teaching History in the Developing World: An Indian 

experience” Raina problematize this result.  Rania argues that there is a problem with the teaching 

system since the method used for teaching is mainly based on that the students reads the textbooks or 

listens to the teachers and then recalls the facts that either the teacher or the textbook has given them. 

This teaching method is problematic since the students through this method never gets the chance to 

develop a critical thinking or an analytical ability. In the study the teachers told that the reason for them 

to not using any other tools or teaching methods for educating the students, were that they lacked the 

necessary physical facilities and recourses for doing it.8   

 
  
1.6.2 Use of history in textbooks 

What Raina found makes the textbooks an important part of the history educations and history telling in 

Indian schools, therefore some history didactic research dealing with textbooks will be presented. 

Poonam Batra, one of India’s leading elementary and teacher education academics, has in his book 

Social Lerning in Schools: Perspective and Challanges, investigated the Indian textbooks in relation to 

the curriculum, through a pedagogical prism. Batra argues that since the Indian lessons foremost are 

based on textbooks, the textbooks have to be constructed in a pedagogical way to make possible for the 

students to reach the goals in the curriculum. Therefore, Batra’s study investigates textbook as a method 

to reach the curriculum goals. In the study he focuses on one series of books published by Eklavya. 

Batra draws the conclusion that if the book asks the students questions, where the students gets the 

opportunity to reflect and analyse, and also gets opportunity to make their own learnings and 

understandings from the texts, as in the book studied, it is possible to use only the book as a method for 

children to develop the abilities asked in the curriculum. 

 

When Batra studied the history book he found that the main objective of the Evaklayas textbooks was 

not the historical specific details, but significant aspects of history and history writing which was in the 

line with the curriculum.9 

 

1.6.3 Curriculum and Education system  

The curriculum itself has been studied by Mannu Vadivel Srinivasan, associate professor and curriculum 

developer working for NCERT, who in his article “Reforming School Social Science Curriculum in 

                                                
7 Raina, V. K., “Instructional strategies Used by Indian History”, TH 1992, s 24-27. 
8 Raina, V. K., “Reflections on Teaching History in the Developing World: An Indian experience”, TSS 2000, s 84-88. 
9 Batra, P., Social Learning in Schools: Perspective and Challanges, s 181-182. 
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India" investigated how the curricular reforms in Social Science has affected the learning in schools and 

what challenges that came with it. 

 

Since Social science is a contentious subject in the Indian society the reforms aim to make the curricular 

material better obstructed. He describes that the previous political discussion in India have made the 

history education in school to a subject which aims to form India as a nation after the independency. A 

situation that have been changed after the year 2005 when the curriculum was updated to a new form, 

which rather than telling one nation building story of a political, diplomatic and economic history of 

kings and battles, were encouraging the students to problematize the narratives of the nations through the 

belonging textbooks. Through the new curriculum, the students now get to use primary sources and learn 

how the historians created the knowledge.  

Though there is a problem with the new curriculum argues Srinivasan, this is not implemented in all 

schools, only in the schools following NCERT syllabi and textbooks published by CBSE. One of the 

reasons for this is the idea that children cannot understand this type of abstract ideas before a certain age, 

and therefore there is no point to teach about different perspectives. Another is that the topics in the 

curriculum is too many, which results in that teachers have to choose their topics and give the 

responsibility to the children to study, and the curriculum are constructed in a way for just making the 

children study for examinations.  

Further Sirinivasan argues that there also is a problem with the teacher’s education, since most of them 

only graduates for one or two of the subjects they are going to teach in Social science. Thereby it is hard 

to teach in a fair way, since they lack the basic knowledge of the subjects they are teaching themselves. 10  

1.6.4 A history didactic perspective use of digital media 
The history didactic field is also the focus for research made by the Swedish Forskarskolan, which is a 

group of occupationally active history teachers who conducts research within history didactics. In the 

anthology Medier i historieundervisningen: historiedidakktisk forskning i praktiken they have studied 

the use of digital media in history education in schools. Their research will be relevant for this study, 

since all the schools participating in the study use the digital Smart Class system.  

 

In their study they claim that the digital development has constructed some real changes for the school 

subject history, since the new technique makes it possible for more people to both consume and produce 

history writing. Through different techniques history is told by different actors, who has known or 

unknown purposes with their narratives. The purpose of the study was to see how history teachers used 

                                                
10 Sirinivasan, M. V., ”Reforming School Social Science Curriculum in India”, EPW 2015, s52-57. 
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digital and conventional media while educating students and let them show which scientifically based 

problems that comes along with the use through the teacher’s perspective.11 

 

One of the aspects of the media studied by Maria Dilén is the use of fiction films as a method of 

teaching history. In the study she claims that this type of movies in classrooms comes with a didactic 

dilemma. Through one perspective showing this type of films are good for the students to understand the 

past through their own experience and relates to in from their own previous experiences in lives, and 

thereby widens their lifeworld. The problem with this she also states is that the movies, and the 

perspectives understood through the movies probably are simplified and angled to just show one moral 

side of the history. To solve this problem, Dilén means that the teacher need to be aware of what 

feelings, and what thoughts could be arisen by the students so that they afterwards could discuss and 

make them aware of and separate their own spontaneous feelings arised by the movie and the historical 

characters empathies, by discussing the historical context and make the students aware of this can 

according to Dilén be a way to increase their historical critical thinking. But, she underlines that it is not 

enough just to show a movie for the students to learn history consciousness, it also needs to be discussed 

with them by a prepared teacher who is aware and helps the students to be aware.12 

 

1.6.5 Teaching strategies 

The mediation of history in the history didactics could also be seen through the spectra of teaching 

strategies. Thomas Nygren, docent in educational research through the lens of history, has in his these 

“Erfarna lärares historiedidaktiska insikter och undervisningsstrategier” from 2009 investigated how 

history teachers handles the challenges that could come with the history subject through different 

teaching strategies. Teaching strategies includes the teacher´s perceptions of why the subject is 

important, the selection of teaching material and also which method that should be used for teaching the 

subject. 

 

One of the strategies he defines in his study is the narrative, which aims to create a sense of living and 

chronological history to the students, through different kind of stories. According to the teachers in 

Nygren’s study this could be done through connecting the history with things that the students have 

experienced in their own lives or stories from the teacher’s life. The mediation of history could thereby 

be told by connecting the local history; persons that are local known and incidents from the student’s 

vicinity, with a bigger history; national history, historical structures, world history and so on.  

Another teaching strategy Nygren explains about is the social science history, which aims to give the 

students historical knowledge, so they can understand the society of today. This structure puts its focus 

                                                
11 Larsson, A. (red), Medier i historieundervisningen: historiedidakktisk forskning i praktiken. s7-8. 
12 Larsson, A. (red), Medier i historieundervisningen: historiedidakktisk forskning i praktiken. s190-192. 
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on comparative strategies, and mainly focuses its questions on different structures. The teacher will take 

the past, connect it with today and through that knowledge discuss the future with the students, which 

gives the teaching strategy an analytical character. In the centre for the analysis are political, economic, 

and social perspectives according to Nygren. 13  

  

                                                
13 Nygren, T. ”Erfarna lärares historiedidaktiska insikter och undervisningsstrategier”. S86-88. 
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2. Background  
To understand the context in which the study has been made, India as a country with a short history and 

the country today will be presented with its multicultural population and it is still living caste system. 

Followed by this will be the Indian school system, and the subject Social Sciences curriculum, of which 

history is a part of. Thereby the perspectives and problematics of history didactics and the use of history 

as a school subject will be presented. 

 

2.1 India  

Today India is one of the largest countries in the world, only China exceeds the country with population 

mass. In 2009 India supported 15 % if the world’s population. The Indian civilisation has roots back to 

2500 B.C. when inhabitants of Indus River valley developed an urban culture based on trade. By 

thousands of years from then until today the country has been invaded by folks from the Iranian plateau, 

Central Asia, Arabia, Afghanistan, and the West. As a result of the long history of invasions, the Indian 

civilisation as we know it today is a very multi-cultural society. The country has absorbed a lot of the 

influences of cultures and reformed them to an own culture characterized by a remarkable racial and 

cultural synthesis, with multiple religious systems and a large scale of spoken languages. The main 

language today is Hindu, but also English is a national lingua franca. Besides these two, the government 

has recognized 18 other languages.14 

 

In this multicultural society, the Hindus are the largest represented religious group which contains 81% 

of the population. Also, India is the one of the most Muslim-frequent nation in the world, as Islam is the 

second largest religion in the country. There are also religions as Buddhists, Sikhs, Christians, Jains and 

Parsis in India.   

 

As a result of Hinduism as a dominant religion the Indian society reflects the Hindu structure. The social 

and occupational hierarchies are based on the Hindu caste system. The system divides the population 

into four main groups priests (Brahmin), warriors (Kshatriya), traders (Vaishya) and farmers/laborers 

(Shudra). These four groups of the caste do not include the whole population, beside these groups we 

have the once known as “untouchables” and the tribes. Even if the government today made strong efforts 

to minimize this social hierarchy of the caste, it still is prevalent in the societies. Less in the cities than in 

the countryside.15 

 

                                                
14 Nissam, U. B., India: Economic, Political and Social Issues, s3. 
15 Nissam, U. B., India: Economic, Political and Social Issues, s3. 
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Varanasi, the city in which tis study will be based, is one of the oldest living cities in the world. The city 

has a big religious and cultural importance, mainly for Hindus since it has been the ultimate pilgrimage 

spot for Hindus for ages. With its many platforms for cultural activities and its export of music and 

dance it is sometimes also called India’s cultural capital. For ages Varanasi has been a great centre for 

learning, hence its associated with Hindu language, spiritualism, mysticism, Sanskrit and yoga and also 

many honoured authors as Tulsi Das and Prem Chand.16 In 2011 Varanasi had a population of total 

2 079 790 inhabits, of which 1 597 051 were urban citizen. 17  

 

The Indian civilisation known as the Asian independent civilisation it is today starts in 1947, along with 

Indians independence from Britain. India was under British control since the 1700th century.  

After India’s independence the government has changed the laws and worked for making the lives better 

for the most vulnerable, the poor and the low castes. The government has focused on educations.18 In 

1976 education became a national responsibility for the Indian government. Education is today 

obligatory to all children in India, but there is still a difference between the quality in schools. In the 

government schools there is a lack of teachers, lack of books and often there also is lack of water in the 

schools. 19  

 

In later years the education of India has been a contentious discussion within the politics, specially the 

Social Science part to which history belongs. In 1998 the Baharatya Janata Party (BJP) became the 

biggest party in the National Democratic Alliance (NDA) and governed until 2004. BJP is a Hindu 

nationalist party and is also the rulers of India today since 2014. As a Hindu nationalist party BJP wants 

to build a nation with strong Hindu identity. In the period until 2004 BJP was in an alliance with thirteen 

other parties, but to influence India as a Hindu nation with thirteen other parties it was hard to influence 

all the spheres of the India society. Education was one part that BJP succeed to affect. They took control 

over the Ministry of Human Resource Development (HRD) under which the education falls. During this 

period, they made some controversial reforms of particular National Council of Educational Research 

and Training (NCERT), which during this time published some new textbooks. The textbooks received a 

lot of critics and became huge in media. Since the BJP is back as a ruling party in India, it increases the 

interest of studying how teaching of history through the aspects of history as an identity former, power 

factor, and the use of history appears in the Indian classrooms.20  
 

2.2 Education systems in India 

                                                
16 Varanasi, History, 2018. 
17 Varanasi, Demography, 2018. 
18 Bose, A.B., Social work in India: Development roles for a helping profession. 
19 Regeringskansliet, Mänskliga rättigheter, demokrati och rättsstatens principer i Indien 2015–2016. 
20 Flåten, L.T.,Hindu Nationalism, History and Identity in India: Narrating a Hindu Past Under the BJP, s1-3 
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The Indian educational system, as it is today, is based on one common core and then flows out in 

different state boards and schoolboards, which are interpreting the common core. These interpretations 

are then implemented on the schools. The system is complex to understand, but then, keep in mind that 

India is a big country, one of the world’s biggest and to understand our interviews and in the Indian 

classrooms we first of all need to know about the Indian education system.  

 

The Indian school system could be divided into a national common level and an institutional level.  

Today there are three main types of school in India; government, aided, and private schools. The private 

school types are today the fastest growing type of school in India. 21 

The education system found in India today was founded in 1960 and was planted by British colonizer, 

who saw the education as a way so spread their own values and perspectives. Though this has changed 

from then until today along with the independence of India. Unlike the British introduced school, the 

education system today should separate values, and cultural belonging.22 Soon after the independence 

the Secondary Education Commission was trying to standardize the schools, which still differed a lot in 

the content. They were pointing out the importance of education in creating good citizens, which was 

one of the reasons for them to create an equal and common education for all students in India. Until 

1961, there was no common core for the Indian school system. In 1961 the National Council of 

Educational Research and Training (NCERT) was established to oversee and produce the textbooks used 

in schools. The aim was to offer all the Indian citizens the same syllabus and the same texts, and thereby 

create an equal education for every child in India. In the same way the provincial states wanted to make 

this kind of standardization, which they made through the State Council of Educational Research and 

Training (SCERT) also wanted to standardize their way to interpret these national documents, and so the 

Central Board of Secondary Education (CBSE) was established to unify the examinations and then after 

them also the Council for the Indian School Certificate Examination (CISCE or ISCE) were found. The 

wish to unify states through the standardized type of textbooks for education has led to negotiation and 

battles beyond the politics.23 

Further on this development has led to following structure; some common core documents are being 

issued by National Policy on education (NPE) and the National Curriculum Framework (NCF) issued by 

the National Council of Educational Research and Training (NCERT). These institutions construct 

                                                
21 Niemi, K., ”Comparing Clementines and Satsumas: Looking at Religion in Indian Schools from a Nordic Perspective”, 
RSA 2015, s335. 
22  Niemi, K., ”Comparing Clementines and Satsumas: Looking at Religion in Indian Schools from a Nordic Perspective”, 
RSA 2015, s340. 
23 Bhattacharya, N., “Teaching History in Schools: the Politics of Textbooks in India” HWJ 2009, s 99-110. 
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documents which then will be adapted by the nationwide schoolboards and the educational ministries of 

the Indian states.  

All Indian schools belongs to either to a state schoolboard or one of the three nationwide schoolboards 

CBSE, ISCE, or NOS, last one mentioned is mainly adapted by the private schools.  

This means that if we want to know how the history education looks like in a specific school, as in our 

case, we have to choose that specific schoolboard connected to our schools. If we want to know even 

more specific, we will have to look at the syllabus or the textbox produced for the specific state board. 

The syllabus thereby will be the adapted version of the curriculum and differ, depending on which 

schoolboard the school belongs to.24 

 

2.3 History education in India  

History education in India is a part of Social Science studies, which will be curriculum processed down 

below. Since the schools we will study belongs to CBSE and ICSE schoolboards this will be the 

schoolboards presented down below. But first the curriculum of the teacher’s history education will be 

presented, in a form which relates to the history didactics. 

 

2.3.1 Teachers training according to the curriculum 

 

According to the teachers training curriculum it is unclear if the teacher at a training level discuss what 

we in this study defined as history didactic perspective. 25In a talk with the principal of the Vasantha 

College, she told that they discuss all the parts of the history didactics, like the use of history and the 

history writings, and the histories different aspects for use as a moral or identity creator, with the teacher 

students, but when it comes to the school education for the children, it is up to the teacher if these things 

will be discussed, hence the teacher will know if the students are at a level where they can understand a 

process with this kind of knowledge.  

 

If we look at the curriculum, issued by National Council For Teacher Education (NCFTE) for the 

teacher training in India, the goals for the teacher trainings which are relatable to the history didactics, 

all could be understood in a way which relates to the way which we defined as history didactic, but they 

could also be understood in another way. In the chapter of the curriculum called “Teaching of Social 

Science: History”, the abilities which could be understood in a history didactic way are presented. In the 

chapter there is a lot of pedagogical methods which the future teacher will have abilities to use, also the 

future teacher will have to possess the knowledge of following things: ‘describe various devices for 

                                                
24 Niemi, K. ”Comparing Clementines and Satsumas: Looking at Religion in Indian Schools from a Nordic Perspective”, 
RSA 2015, s345-345. 
25 NCTE, Syllabus; Social Science Education, NCEFT s 52-55. 
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teaching history and adopt them for teaching’, ‘describe, design and select instructional materials 

essential for teaching of history. Organize History room, library and museum’, ‘Effective utilize 

computer’s power of animation and graphics, power-point presentation and multi-media presentation for 

teaching’, ‘handle the teaching of the controversial issues of the history’, these are the abilities which 

could, and probably depending on which college the teacher training is placed at, includes the history 

didactic views that is defined in the study and also told to be discussed at Vasantha College by the 

principal there. The understanding of how these abilities are included is hard to define after a short 

glance and would need some deeper research to define. What are the controversial issues of history for 

example? Is this the way it has been used or is it issues that had happened in the history? In the 

curriculum it is not clear in what way. But since the basics of history didactics possesses how to teach 

history all these elements are history didactic.  

 

2.3.2 History education according to CBSE Schoolboard 

As unclear the curriculum of the teacher training program is for a person outside the system, are also the 

curriculum used by teachers in school. The Curriculum published by CBSE describes the aim of the 

subject in following way:  

The Social Science curriculum aims to develop in students an understanding and evaluation of the 

social, political, economic and environmental dimensions of the world, and helps them to formulate 

and justify arguments in response to a diverse range of issues. 

To reach this goal, the curriculum divides the subject into the following disciplines; History, Political 

Science, Geography and Economics. Through the whole course Social Science, the curriculum then 

explains some abilities the student is supposed to develop. Each discipline is also connected to a couple 

of abilities the student supposes to develop, these abilities are more specific to the course they are 

connected to.  

The abilities connected to the course Social Science are more general, and contains goals included from 

all the separate subjects. These general abilities also assume a more analytic character than the subject 

specific ones. Among the general abilities the following ones are specifically connected to the discipline 

of history;  

• encourage acquisition of knowledge of the past for an understanding of the present.  

•  acquire skills of analysis, interpretation and evaluation. 

•  correlate events of the past to happenings in the present day and to their own lives.  

Both the aim and the general goals of the subject thereby assumes that the student will develop some 

qualities of an analytic character which is relatable to the history didactics, where the student has 
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acquired an ability of arguing and thinking more freely about the subject, though there are nothing 

concerning use of history. Depending on the teacher, these abilities could concern history didactic 

aspects.  

Further on the abilities for the specific subject History follows;  

• comprehend why the study of history is important and how geographical factors influence it.  

• appreciate the skill and knowledge of hunter and gatherers –to understand the concept of stone 

age and its division.  

• understand the changes in using types of stone tools.  

• interpret human development through the time line. 

• show the usage of metals in the history of mankind through a time line.  

• understand the concept and development of the civilization of the world.  

• infer the desire to know the unknown.  

• visualize the historical changes in different parts of the world.  

• understand the interpretation of new ideas, art and architecture in above mentioned period.  

• understand the desire of the people to form nations based on common aims and aspirations.  

These abilities are open for the teacher to understand to their teachings and could be used in a way 

which includes the history didactics presented in our theories below under the label History didactics 

and theoretical framework. Though the only thing which is clearly relatable to the history didactic theory 

is the ability to connect the past with the present. 

After the curriculum follows the syllabus, where a plan of what the students are supposed to work with 

in each semester. Together the curriculum and the syllabus constitute the history education in the Indian 

school. In the curriculum the abilities are presented and, in the syllabus, the specific subjects to teach is 

told. These documents are the ones the teacher have to relate to and act according to in the CBSE 

schoolboard.26  

2.3.3 History according to ICSE Schoolboard 

In the ICSE schoolboard the aim of the subject is presented in the following way; 

 
The curriculum of History, Civics and Geography has been developed with an objective to make 

children understand the working of the world around them. This particular area of study equips the 

children with the knowledge and understanding of the past, which is necessary for coping with the 

present and planning for the future. … The area of History will help them understand how their 

                                                
26 Social Sience Curriculum, 2016/CBSE. s91-93. 
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present has evolved from centuries of development. The focus of this area of the curriculum is to 

help children acquire and develop the ability to make interconnections between processes and 

events; between developments in the past and the present; and between one curricular area to 

another... 

 

Just like the CBSE, the ISCE schoolboard is very clear on that they want to create an ability among the 

students to connect the past with the present. Though they have connected the present further with the 

future, which the CBSE curriculum does not.  

The course goals according to ISCE are the following ones: 

• learn about the past by creating a sense of historical diversity;  

• understand time lines and historical maps;  

• compare the developments of one region in relation to other parts of the world;  

• become aware of national perspectives with that of global ones in the process of 

development 

Also, these goals could be understood through the lens of history didactic theory, even if it is up to the 

teacher what to teach. For example, learn about the past by creating a sense of historical diversity could 

include history writing and use of history, though it does not have to. It could also be understood in the 

meaning of that the students should learn about history from different places in the world.27  

This means that the teaching, just as the principal of Vasanth College said, will be depending on the 

teachers and what they choose to teach about.  

 

2.4 Background and profiles of the schools  

All the schools participating in the study are middleclass English-speaking private schools, with between 

1500-2500 students. Below follows a shorter presentation of the schools and their profiles based on the 

presentations on their websites. 

 

W.H Smith School was founded in 1958 and profiles itself as a “...a private, unaided Christian minority 

institution catering to the educational needs of boys and girls of all communities.” and thereby is a 

Christian school characterized by Christian values which will form their education.28  

 

Bal VidyalaYa was founded 1968 and argues that “…education should be started in the initial stage of 

students. Everybody is in the race of scientific development and in this race; we are going to forget our 

tradition, culture and heritage. "Bal Vishwavidyalaya" concentrates on these values and tries to make a 

                                                
27 Curriculum for upper primary, 2016/CISCE, s104-106 
28 W.H. Smith School, History. 2018. 
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balance between culture, tradition and science. ” by this the school tells that it values the Indian culture 

and will prior it in the education they offer for the students. 29  

 

Gyandeep Academy School in Varanasi is a part of a bigger chain of Gyandeep schools in India. The 

chain was founded 2002. On the school’s website they explain that they “aims at imparting liberal 

education to boys and girls to develop their wholesome personality and make them successful and 

complete citizens of free and secular India. The School also aims to install in its pupils, love for our 

great Bhartiya Culture and heritage.” Which tells about that the school cherish the Indian culture which 

they want to mediate to the students.30 

 

Little Flower house was founded 1962 and profiles itself as a combination of modern education, and at 

the same time instilling a deep sense of Indian culture and heritage among the students.31 

 

The information published on Basanta Public schools’ website is very short but tells that they will help 

students gain a strong foundation and develop into holistic beings. And that they will help the students to 

become adults through facilitated by value-added education, which values thuy will educate the students 

with they do not tell on the website.32 

 

2.5 History didactics and theoretical framework  

The study will rely on the theories of history didactics. The theoretical approach of history didactics will 

be seen through a Swedish history didactic perspective to which the Indian practice will be compared. 

The Swedish teacher education in history rests on two columns; the historical science and the history 

didactics. This means that a history teacher needs both a deep knowledge about history, founded in 

science, and also have a wide experience and consciousness about how history as a school subject can be 

communicated to a class. The last one is connected to the history didactics.33 In this study we will 

investigate if these two columns are the same within an in Indian context.  

History didactics means to possess an ability to reflect of the history not just as a science, but also as a 

carrier of an existential, moral, political and identity forming instrument. Eliasson, Karlsson, Tornbjer 

and Rosengren, professors in history with a didactical specification, argues in their anthology that human 

                                                
29 Bal Vidyalaya, Founder´s desk. 2015. 
30 Gyandeep Academy. About Gyandeep Academy, 2016. 
31 Little Flower House, About School, 2018. 
32 Basanta Public School Varanasi, About us, 2018 
33 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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is history, whatever he likes it or not he will be formed by the history and at the same time use the 

history when he describes his life in experiences and memories.34  

This means that the mediation of history includes power. The authors argue that with no awareness and 

reflection of what power the history, and the choice of taught history brings, no conscious or meaningful 

education can be done.  

By these dimensions of history, it is very important that history is communicated in a fair way to the 

students, so they get the possibility to learn about what the authors would call history consciousness. 

The history consciousness includes the ability to analyse not just the history itself, but also the way 

history can be used as an instrument for different purposes. In the results of this study we will 

investigate the Indian teachers’ thoughts of this kind of objective perspective of history. 

Culture is also a part of the history education, since the history is an enormous subject, the choice of 

which history to teach has a big influence of the culture the history is taught in. This discussion is 

constantly ongoing in the society, since the history is a part of confirming identities among the young 

people. This is what makes the history education, even if the discussion its constantly ongoing, kind of 

constant since its connected to traditions, and also makes it interesting to study what kind of traditions 

and history is taught in an Indian context. 35  

Another aspect of history is how it can be used for different purposes. History can be used for forming 

societies, identities, or in other purposes by including or excluding parts of history to bring forth the 

aspects or qualities that matches the history tellers’ purpose. Eliasson exemplifies this with when the 

woman history writing was getting popular in the second wave of feminism, they used the history of 

previous matriarchate to affect the present and change the future for the woman.  In this way the history 

can be used with political, ideological and moral agendas.36 

Central among the history didactics, Klas-Göran Karlsson and Ulf Zander, professors in history, 

describes the ability to orient and connect the history with past, present and the future as a part of the 

history consciousness. This aspect Karlsson means is one of the most important basics in the history 

didactic work with students, to make them understand the present and also how the past and present 

affect the future.37 

                                                
34 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
35 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
36 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s219-220. 
37 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
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Together the mediation, awareness of the aspects behind mediation and constructing history, and 

consciousness of the power history telling brings is what is the called history didactics. 38  

  

                                                
38 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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3. Results 
During the interviews there was some problem with reaching out to the teachers, and make them 

understand what the actual questions were, which could be an indication that they do not have the same 

mindset as the Swedish academics of history. This affects the material outcome and thereby also the 

results of this study.  

 

Almost all of the teachers participating in the interviews have done their Master of Arts in history, 

except from teacher D, who are educated in other disciplines among the Social Science, but not 

specifically in history. This is also one aspect which could affect the answers and knowledge among the 

teachers.   

 

In the interviews the teachers describe that the history subject in upper secondary is a part of Social 

Science, which consist of history, civics and geography. This subject then is divided into a half year and 

annually planning, and the teaching is based on chapters in the books which follows the syllabus. During 

a week the subject Social Science is taught every day. Two days a week is devoted to the history part of 

Social Science, and during these days the lessons are 45 minutes each. This means that the students 

totally study 90 minutes history a week. 

 

Teacher A (Gyandeep Academy School, educated in history) 

Purpose of teaching history: 

In the beginning of the interview the teacher mainly claims that it is important to know about the history 

with knowledge and facts as a purpose. After some deeper digging questions, the teacher expresses the 

following; 
 

They will take the knowledge of the past, how the people used to live. How the mother of the 

families, how their father of the families, how they fought the different types of wars. How they 

fought for the things in our Indian history in the past. If we will know about that past, they will get 

for the future and the present. We can memoir the things like that. They will use it for the future….  

 

By this the teacher means that one of the purposes for teaching history is to make the students learn 

about the past so they can understand today’s society and also to affect the future, by looking back to 

what has happened in the past which underlines the theory Karlsson (2004) represents about the history 

didactic perspective then, now and the future, to help the students orient themselves in the history and 

the present days, and thereby create a history consciousness. 39 

                                                
39 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
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Aspects of history consciousness: 

After an explanation of the Swedish history didactic way to work, the teacher told about how he used to 

work with creating a critical thinking among the students.  

 
… we are asking them to go through different sources and tell the truth. 

 

Through this the teachers insist on the importance of creating a critical thinking among the students 

related to different sources. He says that the students get to compare different text from textbooks, which 

tells about the same story but in different ways. 
 

 So, this is very necessary that we have to tell them that critical and analytical thinking among 

students. With some examples and some value-based questions. Like some things, you know if 

they will compare all these things with current scenario, so they will have the kind of critical and 

analytical thinking. So, we use to do. 

 

Also, the teacher tells about how the textbook itself is based on this concept, to create a critical thinking 

through questions among the students.  
 

If you see the textbooks, there are the questions that are comparative these questions. Which made 

them do the critical and analytical thinking. That books questions are based in that concept…. 

 

What the teacher explain confirms Eliasson’s theory, that it is important for a teacher to be aware of the 

power that the mediation of history has and the importance to lift up history writhing as a phenomena to 

the students.40 By letting the children work with the use of history in this way the teacher creates a 

critical ground for them, which he in the interview indicates that the students will be able to use in their 

daily life while dealing with different sources. This also will be a part of the history consciousness and 

another way of connecting the past with the present which Karlsson (2004) talks about.41 In this way the 

teacher works with the use of history for creating a critical thinking among the students in an objective 

way.  

 

The teacher also explains how they work with the history to visualize how it can be used for different 

purposes. For example, he says; 

 

                                                
40 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
41 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
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So maybe they are telling the great ones. They were telling the students that how the people, the 

person of India, how they brave, how they were brave. So maybe they were teaching them this 

way, how Indians were brave. 

 

By this the teacher shows an awareness of the use of history and how it is possible to highlight different 

aspects of it for a specific purpose. 

 

Teaching methods: 

In the interview the teacher describes a diversity of tools used for teaching and describes the processes 

of teaching in the following way;  
I have a Smart Class, yes, I use the Smart Class. With this related chapter also, that and supposes I 

am making lessons in India. Related with whatever is there, all that I show there, and then explain 

each and step. How has happened, which was happen first and what was after that, step by step. 

Then they will recall. 

 

The teacher tells that the base of teaching is through textbooks, but the textbooks are complemented by 

other tools, e.g. with Smart Class. The devices used for teaching is related to the chapters in the 

textbooks, with purpose to create a deeper understanding and knowledge about the chapter’s message.  

While asking for how they process the different tools used for teaching the teacher respond that they;  

 

…attend the Smart Class as you’ve been told, which content is there, which we can show 

them and ah, one content and then explanation is there.  
 

The teacher thereafter describes that the use of the tools is both for facts and visualizations to the 

students, and not for creation of a critical thinking. The teacher shows for example a movie, and then the 

historical context of the movie is explained by the teacher. This is one way to process the use of digital 

media which not confirms the research Dilén (2010) presents in her study, where she argues that the 

aspects of history writing and use of history has to be discussed with the students while using it in 

class.42 The teacher rather than discuss these aspects with the students, explains the facts that the movie 

has given them and what they should learn from it.  

 

Teacher B (Little Flower House, educated in history) 

Purpose of teaching history: 

In the interview the teacher describes the subject as a method of raising the students to become “good” 

human beings and learn from the past. He describes how he can teach the students to be better than 

humans in the past and don’t repeat the same mistakes as have already happened once. He says:  

                                                
42 Larsson, A. (red), Medier i historieundervisningen: historiedidakktisk forskning i praktiken. s190-192. 
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…under that time and taught us something that could help us to improve the living style of human 

being. This why we can just teach them, our student that, we should eh, avoid violence apart. 

Violence and just avoid violence and bribery. And avoid the things the negative things to 

enterprise, just like jealousy, hate, hatred. So, we can just make them understand that we should 

avoid these crimes and that we should improve ourselves as a human being. 

 

This purpose of history is what Karlsson (2004) would call a way of using history with a purpose of 

forming the identities and moral values among the students.43 It’s not about teaching the students about 

what the faculties would call an objective way of the history didactics and history consciousness, but it 

is a part of it in a subjective way where it forms the students not to critical thinkers, but with purpose to 

improve the student’s outcomes and further way of living their lives in the present.  

 

Aspects of history consciousness: 

While talking about history writing and trying to discuss the use of history and different aspects the 

teacher started to describe how they work with showing positive and negative sides of history. It was 

clear that the Swedish history didactic perspective was not known by the teacher. The teacher told an 

example with Napoleon Bonaparte and described through this how they used to work with the outcome 

of history that has been good or bad, but not how the history can be used as a source of power in an 

objective way. He exemplifies what he means by explaining the story about Napoleon Bonaparte: 

 

 …so kind of view a person have, just like Napoleon Bonaparte in France. Maybe people think that 

he was just a perfect ruler for their country. He started making measurement, before that era 

nobody can get that thing for ten rupees or ten dollars but saying with exact that value or exact that 

good. But after the starting off with their measurement of Napoleon, maybe people started feeling 

that he is a very perfect ruler. But he also started slave trade… 

 

And so, he described what bad things that came with slave trade, and the negative side of history. This 

way of explaining history, is rather than the objective way of teaching history, as described in the theory 

chapter for this study, a way of using history. By showing good and bad thing with history he aims form  

moral values among the students, rather than showing the students the power of history telling. 

 

Teaching methods: 

The tools and methods for teaching history the teacher explains is very variated: 
...a teacher can explain all the things with a diagram, with whiteboard, with marker and pen, and 

after that we take a help from Smart Class ...  

                                                
43 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
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…And the tools we use in Smart Class, whiteboard, computer, internet that working tools, and then 

after we visit places like Varanasi Assi Gath, or Kabir das… 

 

The teacher describes that the tools are used for the students to get a deeper knowledge and make the 

history more living. He underlines that the tools used are just for this purpose, and that the facts is up to 

the teacher to deliver to the students.  

 

… facts will be explained by teachers, and things will be displayed on the Smart Class so that they 

can visualise that thing, so that they can see that, and so that they can feel that; this could be even 

better, or this could be even worse, if they will just experience that. 

 

While talking about showing movies in class the teacher describes the processing of the film in 

following way:  
I will explain that this movie is just telling about the past and future, about this personality or this 

character, this animal, this place. Everything I will explain that. Then after I just resume that movie 

again. That is the way we are teaching. 

 

Thereby he explains that there is a story and the facts that can be told through the movie, in an objective 

way but not in a critical analysing way to the students. The teacher thereby does not confirm Dilén’s 

opinion that the teacher has to discuss the student’s feelings, and the aspects of history telling after 

watching movies and other tools.44 

 

Teacher C (Basanta Public school, educated in history)  

Purpose of teaching history: 

According to teacher C the teaching of history has two main purposes, one is to help the students to 

understand today by understanding the past, and the other to make the students feel grateful and know 

their responsibility to the nation and the people who fought for them in the past. This the teacher 

expresses by saying; 

 

What’s is our responsible to our country, towards our people. Who had sacrificed for us. In any 

way, like for independence or for they feel that, they realize that.   

 

By this he uses the history as a source to create a stronger feeling of connection to the nation among the 

students, which is relatable to what Karlsson and Zander (2004) discusses as one use of history.45 He 

also expresses:  

                                                
44 Larsson, A. (red), Medier i historieundervisningen: historiedidaktisk forskning i praktiken. s190-192. 
45 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s219-220. 
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…what is the modern, what is important of freedom and somethings like that. What is important, 

the problem they are face at that time. After reading our history, then we are able to solve that 

problem. It is easy to us to solve that problem.  

 

In this way teacher C claims that history is a tool to be used for facing the problems that are in the 

present day. This way of viewing history connects the past with the present which Karlsson (2004) 

describes as one important part in today’s history didactics and also an important way to develop the 

student’s history consciousness, and to orient themselves in their daily lives46.  

 

Aspects of history consciousness: 

The teacher describes two different levels of historical consciousness, the first is the one presented 

above, that the students will connect the past with the present and learn to orient in their daily life with 

help from history. The other aspect of history consciousness comes with the use of history, which in this 

case not is happening in an objective way to the students, as Eliasson (2010) talks about47, but in a way 

where the teacher actually uses the history to make the students’ identities more connected to the Indian 

society and the nation of India. In the interview the objective way of the use of history was hard to reach 

in the talk, and the teacher rather explained the importance of showing positive and negative sides of the 

history than showing knowledge of the power history telling have on people while using it for specific 

purposes. The teacher did not respond clearly while trying to explain how manipulations of the history 

can be done, which indicates that the teacher’s historical consciousness is from another context then the 

scholars’ theory that this study is based on.  

 

Teaching methods: 

While talking about different teaching methods and tools for teaching the teacher mainly talks about the 

use of pictures in the explanations, and the importance of visualizing things for the students to make 

them understand and remember better. The teacher also tells about the use of the Smart Class and the use 

of a digital display in class. 

 
Audio video for example. First of all, we use audio just as a map and everything to display in our 

class. 

 

While asking for the processing of the tools and the pictures with the students the teachers tells the 

following: 

                                                
46 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
47 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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First of all, we have to explain what to teach, huh, then after we have to questioning them okay 

huh, what is the use of it, what is this. Then the people have to search from it what different figures 

are there, then they have to search like, who is Laxmibai? Or is she from India? Britishers, who 

comes first Britishers, Dutch, or whatever?  Like that we have questioning them, that is easy. 

 

In this way he explains how they work with pictures and different tools with the students, with the 

purpose to make them more curios. Though he tells nothing about the critical thinking among them and 

that aspects of the visualization of history. He tells it is for facts and that the purpose is to visualize and 

make the students understand the context better. 

 

Teacher D (W.H. Smith School, not educated in history) 

Purpose of teaching history: 

In the interview the teacher claimed that history knowledge is a part of the general knowledge that the 

students will need in their lives. Whatever problem they will face in their life, their history will help 

them to solve it she claims. She talks about the importance of knowing about persons that lived long ago 

in the history and then she says: 

 

You learn from their mistakes they have done. That's why we are reading about them, I’m telling 

you and explaining to you the things you are learning; it's from their mistakes we learn it, we are 

human beings and it's our human nature. So, the mistakes they have done, we should learn to not do 

it again. 

 

Through learning and identify aspects of history she also talks about how they will need history for 

competing and passing different tests in the future and also, she claims that history is important for 

cultural knowledge: 

 
This and the second one is the general knowledge, so you become strong and pass any test and 

competition you may face. And also, to know your culture, everybody should know their past. If 

you not are aware of your existence, what kind of human are you? 

 

Thereby the history also has an identity creating function according to the teacher, since she argues that 

it is a part of the whole existence to know the history of your own culture. What was never asked in the 

study, was which culture they discuss with the students, since the choice of taught history is problematic 

while studying cultural history according to Eliasson (2010).48 

 

Aspects of history consciousness: 

                                                
48 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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The teacher describes a scenario where the students will use the history to learn from in their daily lives, 

which is the part of history that connects the past with the present, and further on with the future. To 

reach that aim she describes the use of a narrative teaching strategy where she connects the history with 

things from the students own lives, “from known, to unknown” she calls it. This way of teaching is what 

Nygren (2009) would call the narrative teaching strategy.49 

  

The teacher also explains that she shows both the good and the bad sides of historical outcomes, when 

we were talking about history writing. The didactic aspect of knowledge of historical writing the teacher 

never expresses that she had any objective knowledge about. Though the teacher uses the history to 

make the students form their identities, by lifting up good and bad things in history with the purpose to 

form the students to take knowledge and follow good things and not repeat bad things. This is one way 

of practice the use of history, even though the teacher never discussed it with me in an objective way, 

and not with the children either, it was clear that she had this kind of structure and purpose with the 

history teaching. 

 

Teaching methods and tools: 

In the interview the teacher tells about that they use Smart Class, where she tells that they can show 

films, pictures and media to the students for teaching:  

 
Because visual, we have been taught in Bachelor of arts in education that to visual it has great 

impact on the student’s mind. When you see, as you do, you learn faster. Similar as when you see, 

you learn faster. 

 

By this the teacher later tells that movies and the digital media forum is an important part of their 

teaching method. While asking about how they work for processing it with the students and if they talk 

about angling of movies and manipulation of history she tells that there is no time for this in the Indian 

school. She problematise the lack of time in school and the need of the syllabus to be followed, and 

since this is not a part of the Indian syllabus this is not going to be discussed in class. 

 
There so many subjects, so if you been divided it into four periods, and have a detailed book in 

your hand, how are you going to complete it? And if you don’t complete you are going to be 

questioned, so you have to complete, so you just have complete it. So, you cannot be like focusing 

on one topic in too many ways, you have to be like specific to make them understand. Here it’s 

very subjective, they have to mug it up, and then they have to write in the examinations. 

  

 The teacher also tells about that they work with flow charts, as a complement to the textbooks.  

                                                
49 Nygren, T., ”Erfarna lärares historiedidaktiska insikter och undervisningsstrategier”, s86-88. 
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So, one thing is that, when you have your flow chart, either you make it on a chart and show it to 

the, or you could wright it on the board. That way you can do, one thing and of course whatever 

books they have they can show them, and we just tell about it. 

 

This shows that it is important for the teacher to make the students understand the chronology of history.  

 

Teacher E (W.H. Smith school, educated in history) 

Purpose of teaching history: 

In the interview the teacher connects the purpose with mainly tree different outcomes, she argues that 

knowing history provides identities of the students, that they should develop an ability to connect the 

past with the present, and there by learn from the past and analyse strong personalities of the past – bad 

and good things to take knowledge.  

 
First thing when studying history is to connect the past to the present, otherwise there is a 

personality crisis, history provides identity. Everything is history, origin of everything, they are 

very curious. Introduction of the system of making a government, then languages, then you know 

writing. 

 

This way of viewing the purpose of history is a description of the history used as a moral and identical 

creator, the teacher describes this, not in an objective aware way of the theories presented by Eliasson 

(2010)50, but as a practice of how the history can be used.  

 

The teacher also describes the history as a carrier of cultures, tradition and national pride, which through 

the study of history in schools can be passed to the next generation and live on. To read about traditions 

and culture the teacher argues is extra important since India is such a multi-cultural country with a lot of 

diversities which have to live together: 

  
History teacher have to make them learn and appreciate the difference. 

 

She informed. Which confirms Eliasson theory o that culture is a very important part of mediation of 

history (Eliasson, 2010)51.  

 

Aspects of history consciousness: 

                                                
50 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
51 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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The teacher uses a narrative teaching strategy, where the history becomes a part of the students daily 

lives and aims to explain the present and keep the culture alive. She adapts to the use of history in an 

conscious way, in such way that she takes help from it to raise the students with moral values which will 

make it able for them to live together. Through this the teacher shows that she is aware of the effect 

history has on people by telling it in specific ways, but while trying to talk about this through an 

objective perspective and talk about the power of history it was clear that she was not used to talk about 

history in the terms of history didactics. Even though she worked in line with two of the history didactic 

perspectives presented in the theory; use of history - a practice of, and also the aspects of past, present 

and future was clear that she did not discuss it with the students. 

 

Teaching tools and methods: 

In the interview the teacher tells that a good teacher can work outside the textbook, but that the 

textbooks are the base for teaching, since they also are the base for the syllabus. Sometimes, she says, 

the textbooks need to be complemented by showing for example videos and pictures:  

 
Because video is, you know, is adding something extra also, that not is in the textbook. You learn 

more, the textbook is following the syllabus, that is not the film. 

 

She tells that in the teachers programme at the university the teachers learn that it is important for the 

students to also experience the teaching through visualizations, since this makes them learn better.  

While asking the teacher about processing angling and manipulations of the pictures, films, and the text 

with the students she answered the following:  

 

No manipulation of the truth cannot be done, the problem is that the manipulation of the truth is 

done by the historian. 

 

And while asking if this was discussed with the students she argued: 

 

Actually no, we don’t talk like that because we want them to have respect for this people. And then 

sometimes if you are going to be negative, sometimes they maybe are going to have a very deep 

negative impact in the minds of the children. 

 

This shows that the teacher is aware of the history didactic aspect of history writing and use of history 

that is discussed in the theory by Eliasson(2010)52, Karlsson and Zander (2004)53, but chooses not to 

discuss it with the students and make them aware. 

                                                
52 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10 
53 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s219-220. 
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Teacher F (Bal VidyalaYa, educated in history) 

Purpose of teaching history: 

The purpose of history teaching teacher F described in the following way:  

 
When we know our past, we know our present and the future. Without past we don’t know 

anything. So, history is very important to study, in any subject. 

 

The answer is short and tells about one of the history didactic aspects that are presented by Karlsson 

(2004) where he argues that one basic aspect of history didactic is the ability to orient and connect the 

history with past, present and the future.54  

 

Aspects of history consciousness: 

In the interview it is not clear that the students get the opportunity to analyse the history as an instrument 

for specific aims, as Karlsson, Zander (2004)55 Dilén (2016)56 and Eliasson57 recommends in their 

research. While asking about this the question were not understood, and the teacher gave an answer that 

did not relate to the questions: 

 

 We explain that, anything in our topics, like history, geographic, civics, yeah any topics.  

 

And after trying to explain one more time another answer was given: 

 
Importance of the subject we’ll high lightening what was happening in the past. Tell them about 

how the people know how to read and write and lately how the instruments, our technology, how 

we have come this modern age. We explain these things to the students, we tell them the 

fundamental rights, how they were given the rights to every citizen to, give every citizen the 

fundamental right, because we are democratic, because we are free, we explain each and everything 

to the students, and we highlight them to follow these things in their daily life. 

 

In both of the cases the asked question was not answered, which could be understood as that the teacher 

did not have this knowledge himself. Interesting is how the teacher tells that he highlights different 

things in the history that he thinks is good for the students to follow. While asking more about this, the 

teacher explains different things he usually highlights like:  

 

                                                
54 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
55 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s219-220. 
56 Larsson, A. (red), Medier i historieundervisningen: historiedidaktisk forskning i praktiken. s190-192. 
57 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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...in history every factor the child should know, that we are democratic, these freedom fighters, we 

are free, independent. 

 

This tells us that the teacher uses the history, to form the students after these specific moral values.  

Thereby the teacher’s history consciousness consists of two parts, one is the consciousness to connect 

the history with past, present and the future - which the teacher told was one of the goals with the history 

course, and the second focus was the use of history, which the teacher teaches in a non-objective way, 

but practice among the students to form their identities and moral values.  

  

Teaching methods: 

The teacher explains which tools they use while teaching history and describes that there is a lot of 

different tools used for visualizing things for the students beyond the textbook. 

 
We have the maps, we have the globes and the littis that visited India. All these things on the smart 

class. Because they see the objects, audio video is there. And then in that case students can know 

about it, by see the movies, we use all these tools.  For the explanations cause of the subject. 

 

The teacher explains that these tools are used for visualization and to processes the subject with the 

students and make them develop a deeper historical knowledge the teacher’s responsibility is to explain 

the things the students have experienced through for example a movie. Though the explanation is based 

on facts and not in an analytical way to make the students aware of the story’s effects of the receiver of 

the history, which Dilén (2016)58 argues is important in her study.  

 

  

                                                
58 Larsson, A. (red), Medier i historieundervisningen: historiedidaktisk forskning i praktiken. s190-192. 
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4. Discussion 

4.1 Discussion of the method 
While doing the interviews several things might have affected the outcome. First of all, the chosen 

questions and the way they were asked affected the responds, if I have chosen to ask the questions in 

another way or chosen to ask different questions the teachers would have understood the questions in a 

different way and responded differently. By choosing an informal interview method the answers of the 

teachers often were followed by supplementary questions and explanations which formed the outcomes 

of the discussion. The words and examples I as an interviewer chose to use while talking to the teachers 

most likely influenced the teachers’ ways of thinking and the responds they gave. But on the other hand, 

if no explanations were given, the teachers would not understand the questions. Another aspect that 

probably effected the responds from the teachers was that I never was alone with the teachers. There 

were always some other school personnel and another student from Karlstad University in the same 

room listening to the interviews, this could be a factor making the teachers feel restricted in the way they 

responded. 

 

In most of the interviews I met the teachers for the first-time while doing the interview, which also could 

have made them feel suspicious or thought that they had to give a certain answer to me that was 

expected from them since we did not know each other. If the interviews instead would have occurred at 

several occasions the answers might have become deeper, and the teachers also maybe would have had 

more time to think about what to respond to the questions. If all the teachers would have known the 

content of the interviews beforehand, they might have responded differently. One option could have 

been to handle out the questions to the teachers before the interview. This was considered but not 

executed, because of the fact that if they did not know what the interview was about, they might respond 

with the first thing that came to their minds, with lesser reflection, and in this way the answers would 

probably be as close to the truth as possible. 

 

 

4.2 Answering the questions 
The aim of this study was to investigate the practice of history teaching in India, more specific the 

general goals, and which place the history teaching has in upper secondary school in India, Varanasi. 

Down below the results of the interviews will be related and compared to the Swedish history didactic 

theory field and the previous research that have been presented in pervious chapters. The aim of the 

study was divided in three focus questions, which now will be answered.  

 

To reach the aim of what the general goal with history teaching is in India, the first question, why 

history is important according to the teachers, was asked. Through the result we can conclude that there 
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were three main answers represented among the teachers. Five of the six teachers responded that the 

history is important to know since it will help the students to understand the present time. This relates to 

Eliasson’s theory of that history can be used as an instrument for the students to orient in their daily lives 

and connect the past with the present, and also use the history to learn from while acting for the future.59 

This view was the most common among the teachers participating in the interviews, which probably is a 

result if that it is a part of the course goals in the curriculum. Though the teachers had two ways to 

express the purpose of this. Four of the teachers claimed that the connection between past and present 

mainly was for understanding today, while three teachers argued that it was both for understanding today 

but also to take lessons from the past and thereby effect the future. The last example is also an example 

of what Nygren would call a narrative teaching strategy, where the teacher uses today’s societies to 

explain the past and affect the future.60  

 

Two teachers claimed that history also is important to know since it connects the students with their 

national identity, and thereby follows some responsibilities which the students should follow. History 

thereby becomes a way of using history as an instrument to form identities, moral values and also 

straighten the nation. This way of using history is the opposite of what Eliasson argues that the history 

didactic is about, he argues that the abilities to reflect about the use of history and help the students to 

develop a critical and analytical ability concerning history, is the base of history didactics.61 The way the 

teachers describes the purpose of teaching history, rather is one way of using history in a subjective way, 

than developing reflective abilities among students.    

 

Two teachers also claimed that the history teaching mainly should be used for raising the students to 

become good human beings, and in this way the purpose was morally embossed. This, in the same way 

as explained above, rather than takes an objective history didactic character, which is described in the 

Swedish history didactic theories, is a practice of the use of history. 

 

Two teachers mentioned the importance of teaching about and spreading the culture through history, 

which witness of Eliasson’s reasoning that culture is an important part of the history and the selection of 

which history to teach. 62 One teacher also claimed that one of the purposes with teaching history is for 

general knowledge and for passing different tests in life.  

Through discussing teaching methods and tools used for teaching with the teachers in the interviews, the 

second question of the study now will be answered. Which teaching methods and didactical tools do 

                                                
59 Eliasson, P., (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
60 Nygren, T., ”Erfarna lärares historiedidaktiska insikter och undervisningsstrategier”, s86-88. 
61 Eliasson, P., (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
62 Eliasson, P., (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
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they use to teach history? To this question all of the teachers described that they used textbooks, since it 

is a must in the Indian school system, and also all of them used the digital portal called Smart Class, 

which is a digital classroom through which the teachers can show films, different material connected to 

the textbooks, and other kind of digital uses. The use of the textbook as a base for the education 

confirms Raina’s result in her study where she defines reading textbooks as the main teaching method in 

Indian classrooms. The difference between her result and what de teacher describes in this study is the 

digital tool Smart Class has been introduced as a complement to the textbooks and maybe also could be 

seen as a development of the textbook, since these two were closely connected. 63 The Smart Class was 

the main focus in nearly all of the interviews and all of the teachers described it as an important part of 

the teaching.  

In the previous research Dilén argued that while using these types of digital tools, specially movies, in 

classrooms it is important for teachers to process it in a way with the students, which will help them to 

view it in a critical and objective way64. One of the teachers, teacher E, in the interviews showed an 

awareness to this aspect while talking about it, but she did not discuss this perspective with the students 

in any way, since this perspective would disturb the trust for and respect for the historians. Another 

teacher, teacher D on the same school, argued that there might be a need for these kinds of discussions, 

but that it was not prioritised since there is not enough time for discussing these things with the students. 

This could be a part of the problematisation with lack of time in the Social Sience subject that Srinivasan 

argues came with the new curriculum published in India. The new curriculum includes that the students 

should learn about history writing and how the historians create their knowledge, but since the new 

curriculum consists of too many topics teachers have to choose what to teach the students, and some of 

the topics is therefore never taught about. The focus for the teachers then often is based on what will 

come on the students’ final examinations, which often results in the analytical abilities are sifted away.65 

While trying to explain and discuss this perspective with the other four teachers they did not seem to 

understand the perspective. While asking how the teachers worked with processing films and pictures 

with the students all responded that they showed the material to the students, and then explained what 

they have seen and what fact the teacher want the students to learn from it. No one described or argued 

for discussing the perspective of history writing or use of history with the students which Dilén argues is 

important.66 

The main purpose for using the Smart Class system and showing pictures was for visualization. This all 

teachers agreed on, and two of the teachers told that they been taught that it is important visualize things 

                                                
63 Raina, V. K., “Instructional strategies Used by Indian History”, TH 1992, s 24-27. 
64 Larsson, A. (red), Medier i historieundervisningen: historiedidakktisk forskning i praktiken. s190-192. 
65 Sirinivasan, M. V., ”Reforming School Social Science Curriculum in India”, EPW 2015, s52-57. 
66 Larsson, A. (red), Medier i historieundervisningen: historiedidakktisk forskning i praktiken. s190-192. 
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to the students during their teachers’ education. Beyond this, two teachers told that they were using 

maps, to make the visualization and understanding better for the students. Also, whiteboards two 

teachers mentioned. Teacher E and teacher B also told that it is important for the teacher to know the 

textbook and the art of storytelling, since this made the students more interested in the subjects. One 

teacher talks about how they use flowcharts to make the students understand the chronology of history. 

Teacher A describes how they use the questions from the textbooks that are constructed in a way which 

promotes students to develop a critical thinking and analysing abilities in history. This found confirms 

what both Srinivasan’s study, that the CBSE schools are using these types of books67, and Batra’s study 

that the right textbooks can help the students to reach these abilities68. Though it disproves Raina’s 

article, where she argues that the textbooks inhibit the students’ development of critical thinking.69 

Both Teacher A and B was working in schools belonging to CBSE schoolboard, but only teacher A 

mentions and shows an awareness about it.  

Except from this the teaching methods all are used for a very objective purpose, for visualization and 

make the students understand the facts better. This testifies about a very science-based way of viewing 

and communicating history, which contradicts Eliasson’s theory of history didactics as an ability to 

reflect of history not just as a science, but also as carrier of existential, moral, political and identity 

values70.  

Together this reflects the content of the teaching trainings curriculum, which mostly consists of 

pedagogical methods. Though the principal of Vasantha College told that the teachers at a training level 

discusses what Eliasson would call the history didactic perspective, but that it later is up to the teacher if 

it should be teaching it to the students at a school level, hence the teacher is the best one to know if the 

students are at a level where they can understand an process this kind of knowledge.  

This view of the student’s abilities is connectable to the phenomenon that Srinivasan talks about in his 

study; that in India the new curriculum is only applicable on students who reached a certain age71. 

 

The fact that some teachers did not seem to recognize the history didactical perspective at all can also be 

understood as a result of that some of the teachers lacked a specific history education, which also 

Srinivasan problematizes in his study72. In our study five of six teachers were educated, which means 

that even the educated teachers had a lack of awareness of the history didactic perspective the principal 

                                                
67 Sirinivasan, M. V., ”Reforming School Social Science Curriculum in India”, EPW 2015, s52-57. 
68 Batra, P., Social Lerning in Schools: Perspective and Challanges, s 181-182. 
69 Raina, V. K., “Reflections on Teaching History in the Developing World: An Indian experience”, TSS 2000, s 84-88. 
70 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
71 Sirinivasan, M. V., ”Reforming School Social Science Curriculum in India”, EPW 2015, s52-57. 
72 Sirinivasan, M. V., ”Reforming School Social Science Curriculum in India”, EPW 2015, s52-57. 
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claimed that they discussed at a training level, which you could argue is depending on where and when 

the teacher was educated. 

Does the Indian teachers’ way of process the use of history in their teaching differ from the way 

presented in the Swedish history didactic theory field?  

 

In almost all of the interviews the teacher discussed the purpose of history as an instrument for creating 

and straighten the students’ identities and moral values. With this explanation we can answer the last 

question of this study; does the Indian teachers’ way of process the use of history in their teaching differ 

from the way presented in the Swedish history didactic theory field? The theme use of history was hard 

to make the teachers understand, only teacher E understood the fact in a more objective way and 

understood the question when I tried to ask if they discussed it with the students. That teacher responded 

that they did not, since it would disturb the students trust for the historians. By the result of the previous 

question - which teaching methods the teachers use - we learnt that the teachers do not discuss the use of 

history with the students while using different sources and tools. Dilén’s theory of how to process the 

use of films in class, differs from the one that was practiced in the Indian classrooms. According to the 

teachers participating in this study, the films in Indian classrooms only were used for visualization and 

facts of the historical contexts, and perspectives as angling and use of history in the films were not 

discussed with the students. By this we could draw the conclusion that the history didactical field 

presented by Eliasson, Karlsson and Zander differs from the Indian practice. While Eliasson, Karlsson 

and Zander talks about an awareness of the facts that history can be used to control people, the Indian 

teachers rather describes how they use the history for certain subjective purposes.  Teacher A talks about 

how the textbooks develops analysing abilities among the students but does not respond in an aware way 

of how the history can be used for different aims.  

 

4.3 Conclusions and further research 

The aim of the study was to investigate the general goals and place of history teaching in an Indian 

context, based on a Swedish history didactic theory field. Thereby Eliasson’s and Karlsson’s history 

didactic theories were applied and compared to the Indian history teachers described practice of history 

teaching.  

 

The results of the study show that there is a difference between the Swedish history didactic theory field 

and the Indian practice as it was explained by the teachers. While Eliasson’s and Karlsson’s theories 

argues for an objective approach of the history didactics, and use of history73,74, the Indian teachers did 

                                                
73 Eliasson, P. (red), Historia på väg mot framtiden: historiedidaktiska perspektiv på skola och samhälle, s9-10. 
74 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s219-220. 
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not confirm their theories. The Indian teachers rather explained the history teaching as a forum where 

they could raise the students to adapt certain moral values, identities and national responsibilities. These 

were some of the main purposes according to the teachers to teach history. Though they confirmed the 

theory of history as an instrument to help students to orient between the past, present and future as an 

important part of the history teaching - which is presented by Karlsson in his theory.75  

Mainly the history teaching was based on the textbooks, but all the teachers also describes that they use 

the digital tool called Smart Class in their teaching. This tool includes films and the use of internet, to 

which the mainly purpose for using is to visualize things to the students. Among the use of these 

didactical tools, things like use of history and history writing were not discussed with the students, and 

only one of five teachers understood the use of history in the objective way that were described by 

Karlsson and Eliasson.  

The Indian way of teaching history thereby rather than communicate the critical and analysing 

perspectives and awareness of the history that are presented by the Swedish scholars, uses the history to 

form identities among the students.  

 

Since the history didactics is relatively new in the Swedish context, and the principal of Vasantha 

College told that this perspective now is discussed at the teacher training level, this would be interesting 

to study in a further research – is this changing? Are the history didactic theories like use of history and 

history writing used in classrooms of the newly examined teachers? Maybe this is a new phenomenon in 

India as well.

                                                
75 Karlsson, K-G. & Zander, U. (red.). Historien är nu: en introduktion till historiedidaktiken, s21-23. 
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Attachments 
Interview questions 

What’s the purpose of teaching history? Why is it important? 

Which methods do you use for teaching history?  

Do you work with different tools for teaching history, like textbooks, films, pictures or anything else? If 

which tools? 

How do you work with them and what’s the purpose of using those tools? 

How do you process the work with different sources, like textbooks, films, pictures, (the tools the 

teacher tells about) with the students? 

Do you discuss anything about history writing and use of history for certain aims with the students? 

How do you work with syllabus?  

Are you free to understand the syllabi as you like? For example, the goal “comprehend why the study of 

history is important” is there a predetermined way of understanding that or can you choose what to 

teach? 

 

 

 

  

 


