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Abstract 

Purpose – This thesis aimed at investigating students’ beliefs influencing their 

personal attitudes and subjective norms not to choose the accounting profession 

by using the simplified Theory of Reasoned Action (TRA) model.  

 

Theoretical framework – This study used the simplified TRA model to 

investigate the beliefs that influence students not to choose the accounting 

profession. From an accounting context, prior research has indicated that, there 

are intrinsic and extrinsic factors that determine the behavioural beliefs of students 

about the accounting profession. Likewise, normative beliefs are another construct 

of the simplified TRA model that influences students’ intentions towards the 

accounting profession. 

 

Methodology – Through a quantitative approach, questionnaires were sent 

electronically to first and second year students at five major universities in Sweden. 

In total, 323 students replied to the questionnaire. Since this study focused on 

students intending to choose business administration, non-business administration 

students were deleted from the sample giving an actual sample size of 228. The 

data collected was analyzed in two steps using multiple regression analysis. 

 

Findings – The findings of the study confirmed the simplified TRA model. The 

results showed that both behavioural and normative beliefs influenced students’ 

intentions not to choose the accounting profession. For behavioral beliefs, no 

personal interest in accounting, the belief that accounting is boring and the belief 

that other occupations (for instance, marketing and management) negatively 

influenced students’ attitudes not to choose the accounting profession. Similarly, 

for normative beliefs, teachers and peers influenced students’ subjective norms not 

to choose the accounting profession. 

 

Practical implications – The practical implications of this study are two-folded. 

Firstly, program directors at universities should engage in hiring qualified teachers 

in accounting, organize supportive activities to encourage students about the 

accounting profession. Also, program directors should include compulsory 

internships in the curriculum so that students can learn about the accounting 

profession. Secondly, former accounting students should get involved in the 

process of encouraging students about the accounting profession. 

 



III 

 

Originality/value – This paper contributes to the existing literature by 

highlighting the beliefs influencing the personal attitudes and subjective norms of 

students not to choose the accounting profession. Therefore, the thesis provides 

an up-to-date theory about the TRA in the accounting profession in Sweden.  

 

Keywords: Accounting profession, shortage of labour, students’ beliefs, Theory of 

Reasoned Action (TRA) 

 

Paper type: Master’s thesis 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



IV 

 

Abbreviations 

ECTS - European Credit Transfer and Accumulation System 

 

REKO - Svensk Standard för Redovisningstjänster 

 

REX - Svensk Standard för Redovisningsuppdrag 

 

SCCT - Social Cognitive Theory 

 

SRS - Svenska RevisorsSamfundet 

 

TPB - Theory of Planned Behaviour 

 

TRA - Theory of Reasoned Action 

 

VIF - Variance Inflation Factor 

 

 

 

 

 

 

 

 

 

 

 

 



V 

 

List of figures 

Figure 1: The simplified TRA model adapted to students’ intentions about an 

accounting career (Felton et al. 1995) 

 

Figure 2: The simplified TRA model based on intention not to choose the 

accounting profession and hypotheses development 

 

Figure 3: Gender of respondents 

  

Figure 4: Age of respondents 

  

Figure 5: Universities of respondents 

  

Figure 6: Current semester of respondents 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



VI 

 

List of tables 

Table 1: Overview of the questionnaire 

 

Table 2: Adjustments of sample size 

 

Table 3: Cronbach’s alpha to test internal reliability 

 

Table 4: Regression model summary for behavioural beliefs 

 

Table 5: Analysis of variance for behavioural beliefs 

 

Table 6: Coefficients of independent variables influencing behavioural beliefs 

 

Table 7: Regression model summary for normative beliefs 

 

Table 8: Analysis of variance for normative beliefs 

 

Table 9: Coefficients of independent variables influencing normative beliefs 

 

Table 10: Regression model summary for predicting students’ intentions not to 

choose the accounting profession 

 

Table 11: Analysis of variance for predicting students’ intentions not to choose the 

accounting profession 

 

Table 12: Coefficients of independent variables predicting students’ intentions not 

to choose the accounting profession 

 

Table 13: Results of hypotheses 

 

 

 

 

 

  



VII 

 

Table of Contents 

Acknowledgement ........................................................................................... I 

Abstract .......................................................................................................... II 

Abbreviations ................................................................................................ IV 

List of figures .................................................................................................. V 

List of tables .................................................................................................. VI 

Table of Contents ......................................................................................... VII 

1. Introduction .............................................................................................. 1 

1.1. Background of the study .................................................................................. 1 
1.2. Problematization .............................................................................................. 2 

1.3. Aim and objectives .......................................................................................... 3 
1.4. Research questions .......................................................................................... 4 
1.5. Structure of the study ....................................................................................... 4 

2. Theoretical Framework and Hypotheses Development ......................... 5 

2.1. The accounting profession in Sweden ............................................................. 5 

2.1.1. Shortage in the accounting profession and students majoring in 

accounting at Swedish Universities ....................................................................... 6 
2.2. The beliefs of students about the accounting profession ................................. 8 

2.3. Theory of Reasoned Action (TRA) as a model ............................................... 9 
2.4. Theory of Reasoned Action (TRA) in the accounting profession ................... 9 

2.4.1. Behavioural beliefs ................................................................................. 11 
2.4.2. Normative beliefs ................................................................................... 15 

2.5. Hypotheses Development .............................................................................. 17 

3. Methodology ........................................................................................... 19 

3.1. Research strategy ........................................................................................... 19 
3.2. Research design ............................................................................................. 19 
3.3. Data collection ............................................................................................... 20 

3.3.1. Questionnaire ......................................................................................... 20 
3.3.2. Participants ............................................................................................. 23 

3.4. Data analysis .................................................................................................. 25 

3.4.1. Regression equations between negative attitude and behavioural beliefs, 

subjective norms and normative beliefs (step 1) .................................................. 26 

3.4.2. Regression equation for predicting students’ intentions not to choose the 

accounting profession (step 2) ............................................................................. 26 
3.5. Quality of  research instrument ..................................................................... 26 

3.5.1. Validity ................................................................................................... 27 
3.5.2. Reliability ............................................................................................... 28 

3.6. Ethical considerations .................................................................................... 28 
4. Results ..................................................................................................... 30 

4.1. Descriptive statistics ...................................................................................... 30 

4.1.1. Gender .................................................................................................... 30 
4.1.2. Age ......................................................................................................... 31 
4.1.3. Universities of respondents .................................................................... 32 
4.1.4. Current semester of respondents ............................................................ 33 

4.2. Measurement of quality of the research instrument ...................................... 33 



VIII 

 

4.2.1. Measurement of validity ......................................................................... 34 
4.2.2. Measurement of internal reliability ........................................................ 34 

4.3. Regression analysis ........................................................................................ 34 
4.3.1. Residual analysis .................................................................................... 34 

4.3.2. Testing for multicollinearity ................................................................... 36 
4.3.3. Results of regression analysis for behavioural beliefs and negative 

attitude about the accounting profession .............................................................. 37 
4.3.4. Results of regression analysis for normative beliefs and subjective norms

 .................................................................................................................39 

4.3.5. Results of regression analysis for predicting students’ intentions not to 

choose the accounting profession ......................................................................... 41 
4.4. Hypotheses testing ......................................................................................... 43 

5. Discussion .............................................................................................. 44 

5.1. Behavioural beliefs ........................................................................................ 44 

5.2. Normative beliefs ........................................................................................... 46 
6. Conclusions ............................................................................................ 48 

6.1. Significant findings identified not to choose the accounting profession in 

Sweden ..................................................................................................................... 48 

6.2. Practical implications of the study ................................................................. 49 
6.3. Limitations of the study ................................................................................. 49 

6.4. Suggestions for further research .................................................................... 50 
List of references ............................................................................................ 51 

Appendices .................................................................................................... 59 

Appendix 1: Questionnaire in English.......................................................... 59 

Appendix 2: Questionnaire in Swedish ......................................................... 62 

Appendix 3: Testing for validity ................................................................... 65 

Appendix 4: Testing for multicollinearity ..................................................... 67 

Appendix 5: Residual analysis ...................................................................... 72 

Appendix 5.a) ................................................................................................ 72 

Appendix 5.b) ................................................................................................ 76 



1 

 

 

1. Introduction 

This chapter presents an overview of the thesis which includes the background of the study, 

problematization, aim, objectives and research questions. The chapter concludes with the structure 

of the study

 

1.1. Background of the study 

A newspaper report emphasizes how accounting and finance are occupations 

in Sweden placed in the fourth position with a shortage of labour (Ekelund 2016). 

In addition, a survey conducted by the Swedish trade union Civilekonomerna in 

the year 2016, reveals that there is an increasing demand of 20% for accountants 

compared with other disciplines in business administration (Civilekonomerna 

2016). Even the accounting firms express concern about the increasing demand 

for accountants (Deloitte 2017; Ernst and Young 2017). This is expressed in the 

report by Ernst and Young (2017) which indicate that the global workforce 

constitutes 6% of contract workers and the number is expected to grow 

significantly over the years. This implies Ernst and Young is expecting an 

increasing demand for labour in the future including Sweden. With the high level 

of globalization and evolving capital markets, attracting more students to the 

accounting profession will play a great role in reducing the shortage of accountants 

(Jackling & Keneley 2009). 

To reduce the shortage of accounting professionals, it is important to 

investigate the behavioural beliefs influencing the personal attitudes and normative 

beliefs influencing the subjective norms of students that might cause them not to 

choose the accounting profession. It is relevant to examine the beliefs of students 

because; the findings of Jackling and Keneley (2009) indicate a strong positive 

relationship between behavioural beliefs, normative beliefs and students’ intentions 

towards the accounting profession. This show the decisions of students not to 

choose a career in accounting are greatly determined by their beliefs. Similarly, the 

results of Law (2010) reveal that the beliefs of students influence them to choose a 

career in accounting. Also, beliefs are underlying constructs for rational decisions 

(Fishbein & Ajzen 1975; Montaño & Kasprzyk 2008) and individuals behave in 

accordance with their beliefs about the outcome of their actions (Felton et al. 

1995). Based on these arguments, students will take their beliefs into consideration 

when making decisions not to choose the accounting profession. 
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The simplified Theory of Reasoned Action (TRA) developed by Felton et al. 

(1995) is applied in this study to examine the beliefs influencing students’ personal 

attitudes and subjective norms of students not to choose the accounting 

profession. This is because the simplified TRA has been successfully proven to 

identify the factors, including the beliefs and attitudes affecting students’ career 

choice in accounting (Felton et al. 1995; Jackling et al. 2012; Jackling & Keneley 

2009; Law 2010). Furthermore, the simplified TRA is used in this study because it 

predicts a strong relationship between the personal attitudes of students and their 

intentions to choose a particular career path (Felton et al. 1995). Also, the TRA 

has been used quite a lot in other disciplines such as healthcare (Albarracin et al. 

2001; Bogart et al. 2000; Bosompra 2001; Liou 2009; Sable et al. 2006), marketing 

(Memarzadeh et al. 2017; Pookulangara et al. 2017) and engineering to investigate 

the factors influencing students to succeed in this discipline (Paimin et al 2016). In 

addition, the TRA has been used by Kumar and Kumar (2013) to examine the 

factors influencing students’ selection of business majors. The fact that the TRA 

has been used recently in other professions (Memarzadeh et al. 2017; Paimin et al. 

2016; Pookulangara et al. 2017) and in several disciplines show that it is a relevant 

and robust model that has been used for several decades till date. By using the 

simplified TRA to examine the beliefs of students not to choose the accounting 

profession, the factors preventing students from choosing the accounting 

profession will be identified. This will provide an insight on how to attract 

students to the accounting profession in order to reduce the shortage of 

accountants (Jackling et al. 2012). 

1.2. Problematization 

Most prior research on the factors influencing students career choices in the 

accounting profession focused only on the intrinsic and extrinsic factors without 

taking into consideration a validated theoretical model (Adams et al. 1994; Ahmed 

et al. 1997; Auyeung & Sands 1997; Byrne et al. 2012; Byrne & Flood 2005; Byrne 

& Willis 2005; Coetzee & Oberholzer 2010; Dalci & Özyapici 2018; Felton et al. 

1994; Jackling & Calero 2006;  Marriott & Marriott 2003; Paolillo & Estes 1982; 

Said et al. 2004; Uyar et al. 2011; Wells 2015). The current study extends the 

existing literature by adopting the simplified TRA model including the intrinsic and 

extrinsic factors identified in previous research. Prior research that has used 

simplified TRA in the accounting profession has shown that the intrinsic and 

extrinsic factors have a significant effect in determining the behavioural beliefs of 

students about the accounting profession (Felton et al. 1995; Jackling et al. 2012; 

Jackling & Keneley 2009; Law 2010). Furthermore, several models have been used 
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to examine the beliefs and intentions of students concerning the accounting 

profession. Some of these models are Theory of Planned Behaviour (TPB) (Tan & 

Laswad 2006; Tan & Laswad 2009; Wen et al. 2018) and Social Cognitive Career 

Theory (SCCT) (Ng et al. 2017). However, the TRA has been proven successful in 

mapping the relationship between beliefs and career choice in accounting 

compared to the other models. This is because Montaño and Kasprzyk (2008) 

underscore that the strength of the TRA is that it provides an excellent framework 

to measure, conceptualize and identify the factors which affect human behaviour. 

Also, the TRA provides a causal relationship that links behavioural beliefs and 

normative beliefs to the intentions to perform a specific behaviour through 

personal attitudes and subjective norms respectively (Montaño & Kasprzyk 2008).  

This study relies on previous research because the simplified TRA has been 

successful, widely useful and accepted in the accounting literature to examine 

students’ beliefs and intentions towards the accounting profession around the 

world (Felton et al. 1995; Jackling et al. 2012; Jackling & Keneley 2009; Law 2010). 

Nonetheless, in Sweden there is relatively scarce literature about the TRA in 

examining students’ beliefs towards the accounting profession. Also, there is 

nothing up-to-date existing in Sweden concerning research about the TRA. The 

latest research on the TRA can be traced back to the 1990’s (Granberg & 

Holmberg 1990; Gärling et al. 1998). Therefore, it is relevant to conduct an up-to-

date study on TRA in Sweden. This thesis therefore uses the simplified TRA 

model in a Swedish context to investigate the beliefs of students not to choose the 

accounting profession because there has been a shortage of accountants in Sweden 

(Arbetsförmedlingen 2018; Civilekonomerna 2016; Deloitte 2017; Ekelund 2016; 

Ernst and Young 2017; Livingston 2017; Vikström 2017).  

1.3. Aim and objectives 

In Sweden, there is relatively scarce literature on the TRA in the accounting 

profession and also a shortage of accountants. This thesis therefore aims at 

investigating students’ beliefs influencing their personal attitudes and subjective 

norms not to choose the accounting profession by using the simplified TRA 

model.  

The objectives of this thesis are to establish ways in which the accounting 

profession can be revived. The first objective is to provide insights to program 

directors at universities on how they can encourage students so that more labour 

can be provided into the accounting profession. The second objective is to get 

former accounting students more involved in encouraging students about the 

accounting profession in order to reduce the shortage of labour. This thesis adds 
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to the existing literature by highlighting the beliefs influencing the personal 

attitudes and subjective norms of students not to choose the accounting 

profession. Therefore, the thesis provides an up-to-date theory about the TRA in 

the accounting profession in Sweden.  

1.4. Research questions 

Based on the aim of this thesis, the following research questions are raised; 

  

1) Which behavioural beliefs are linked to personal attitudes of students not to 

choose the accounting profession? 

 

2) Which normative beliefs are linked to subjective norms of students not to 

choose the accounting profession? 

1.5. Structure of the study 

The structure of the study proceeds as follows. Chapter two presents the 

theoretical framework including hypotheses development followed by chapter 

three which describes the methodology used in the study. Chapter four presents 

the results of the survey and chapter five provides the discussion of the results. 

The last chapter presents conclusions, practical implications of the study, 

limitations and suggestions for further research.  
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2. Theoretical Framework and Hypotheses Development 

 
This chapter presents an overview of the accounting profession in Sweden including the shortage of 
accountants and students majoring in accounting.  The next section presents the beliefs of students 
about the accounting profession which is examined in order to reduce the shortage. A conceptual 
framework on career choice based on a social psychology theory (Theory of Reasoned Action- 
TRA) is used to examine the beliefs. The chapter ends with the development of hypotheses

 

2.1. The accounting profession in Sweden 

Nowadays, knowledge and skills achieved through professional accounting 

examination are required to enter into the accounting profession (King et al. 2017). 

The accounting profession is defined as “a set of organizations overseeing 

accountants collectively, the professional bodies of accountants that establish and 

regulate training, entry standards and professional examinations as well as ethical 

and technical rules and guidelines” (Swarup & Hay’at Markaz Qatar lil-mãl 2013, p. 

3902).  

In Sweden, the accounting profession emerged between 1912 and 1999 

(Wallerstedt 2001) and the Chamber of Commerce in Stockholm (Stockholms 

Handelskammare) authorized accountants in 1912 (Jönsson 1991; Larsson 2005; 

Wallerstedt 2001). In the same light, the Stockholm School of Economics had 

begun educating young people about the requirements to become an accountant 

(Jönsson 1991). Therefore, the conditions of becoming an authorized public 

accountant were a degree from the Stockholm School of Economics (Jönsson 

1991; Wallerstedt 2001), an age of at least twenty five years and three years of 

practice under the supervision of an authorized accountant (Wallerstedt 2001). 

According to Larsson (2005) and Wallerstedt (2001), the Swedish Association of 

Auditors (Svenska RevisorsSamfundet; SRS) founded in 1899 and the Professional 

Institute for Authorized Public Accountants (FAR) founded in 1923 were the two 

main professional institutions created for the development of the accounting 

profession. However, Wallerstedt (2001) argues that the growth rate of the 

profession in Sweden was very slow between 1912 and 1950 because of the high 

barriers to entry in the profession. Nonetheless, the profession still succeeded in 

establishing and growing in most parts of Sweden despite the slow growth rate of 

authorized public accountants at the time (Wallerstedt 2001). It has been noted 

that critical events such as financial scandals were driving forces that fostered the 

development of the accounting profession. In Sweden, the Kreuger crash in 1932 

has so far been the strongest driver for the development of the profession 
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(Jönsson 1991; Jönsson 1994; Wallerstedt 2001). Furthermore, other factors that 

have fostered the accounting profession are external drivers such as market 

conditions, commercial interests and internal drivers such as firms, individuals and 

the professional society (Larsson 2005; Wallerstedt 2001).  

In Sweden, the accounting bodies; the Professional Institute for Authorized 

Public Accountants (FAR) and the Swedish Association of Accounting 

Consultants (SRF Konsulterna) provide the authorization of accountants. 

Authorization strengthens the competence, quality and experience of the 

accountant. According to FAR (2018) and SRF (2018), an Authorized Accounting 

Consultant in Sweden is an accountant that undergoes a continuous education 

concerning new accounting rules, assures client safety and is controlled in terms of 

quality. FAR (2018) emphasizes that, Authorized Accounting Consultants who are 

members of FAR work in accordance with the Swedish Standard for Accounting 

Services (Svensk Standard för Redovisningstjänster, REKO). According to SRF 

(2018), Authorized Accounting Consultants who are members of SRF Konsulterna 

work in accordance with the Swedish Standard for Accounting Missions (Svensk 

Standard för Redovisningsuppdrag, REX). A respondent1 at FAR emphasizes that 

the responsibilities mentioned above applies to all Authorized Accounting 

Consultants at FAR. In addition, she explains that an accountant will only receive 

authorization after passing an accounting-consultant degree at either FAR or SRF 

Konsulterna. Also, a tertiary education and three years of practice or seven years 

practice out in the field are required to become an Authorized Accounting 

Consultant. Similarly, respondent2 at SRF Konsulterna explains that an Authorized 

Accounting Consultant performs accounting services in a professional manner and 

is qualified by fulfilling the requirements of theoretical knowledge, internship and 

has passed a degree for authorization. According to respondent1 and respondent2, 

to keep your authorization you need to have a membership in one of these two 

organizations. 

2.1.1. Shortage in the accounting profession and students majoring in 
accounting at Swedish Universities 

There is a shortage of accounting professionals in Sweden (Arbetsförmedlingen 

2018; Civilekonomerna 2016; Ekelund 2016; Livingston 2017; Vikström 2017). 

According to a Deloitte report, the changing nature of capital markets will cause a 

shortage of skillful audit staffs in the future (Deloitte 2017). Also, a report 

published by Ernst and Young shows that 6% of contract workers make up the 

                                                 
1Respondent, Quality Secretary, FAR, e-mail 26th of March 2018. 
2Respondent, Responsible for accounting department, SRF Konsulterna, e-mail 5th of April 2018. 
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global workforce and this number is expected to increase in the future (Ernst and 

Young 2017). This indicates an increasing demand for labour in the accounting 

firms. Likewise, a forecast by Arbetsförmedlingen (2018) reveals that there is a 

shortage in the number of accountants in Sweden and the shortage will increase 

over time. Also, the results of a survey concerning the demand for business 

graduates indicate that there is an increasing demand of 20% for accountants when 

compared with other business administration disciplines (Civilekonomerna 2016). 

Prior research show that there has been a decline in quantity and quality of 

students choosing accounting as major and entering into the profession around the 

world (Adams et al. 1994; Mauldin et al. 2000; Tan & Laswad 2006). As Ali et al. 

(2008) explain, the accounting profession faced a lot of criticism from the public in 

the 70’s and 80’s following the massive corporate scandals. Similarly, Said et al. 

(2004) underscore that corporate scandals like Enron and Arthur Andersen to an 

extent might have tarnished the reputation of accountants. Likewise, Coetzee and 

Oberholzer (2010) emphasize that the shortage in the number of accountants may 

be due to insufficient number of students following a professional career in 

accounting. According to Allen (2004) and Said et al. (2004), the decline in the 

number of students has been attributed to reasons such as the nature of 

accounting subjects being too quantitative and corporate scandals.  

In Sweden, the number of students majoring in accounting in business and 

economics programs has been quite stable over time in some main universities. 

According to respondent3, the statistics of the Bachelor Program in Business and 

Economics - Analytical Orientation (180 ECTS) at Gothenburg University show 

that the proportion of students who have chosen accounting as major have been 

stable and have approximately varied within 16% and 34% between the years 2012 

and 2018. In the same manner, the statistics provided by respondent4 concerning 

the Bachelor Program in Business and Economics (180 ECTS) at Uppsala 

University indicate that the proportion of students who had chosen accounting as 

major during the autumn terms varied approximately within 17% and 32% 

between the years 2012 and 2017. Similarly, the proportion of students who have 

chosen accounting as major have approximately varied within 27% and 52% when 

comparing the spring terms from the years 2013 to 2018. Likewise, at the Bachelor 

Program in Business Administration (180 ECTS) at Stockholm University, the 

                                                 
3Respondent, Researcher at Department of Business Administration, Gothenburg University, e-mail 19th of 
March 2018. 
4Respondent, Academic Adviser at Department of Business Administration, Uppsala University, e-mail 
20th of March 2018. 
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statistics provided by respondent5 show that the proportion of students who had 

chosen  accounting as major during the autumn terms  varied approximately within 

10% and 20% between the years 2013 and 2017. Also, the proportion of students 

who have chosen accounting as major have approximately varied within 8% and 

16% when comparing the spring terms from the years 2014 to 2018. Figures 

provided by respondent6 concerning the Program in Business and Economics (240 

ECTS) at Umeå University reveal that during the autumn terms the proportion of 

students who had chosen accounting as major dropped approximately from 10% 

in the year 2012 to 6.95% in year 2015 before increasing to 13% in year 2016. 

However, in year 2017, the proportion dropped again to approximately 11%. 

During the spring terms, the proportion of students who chose accounting as 

major varied approximately within 4.68% and 5.79% when comparing them from 

the years 2016 to 2018. The statistics provided by respondent7 about the number 

of students majoring in accounting at the Program in Business and Economics 

(240 ECTS) at Karlstad University shows that the number has been stable. In the 

year 2016, there were 67% of students majoring in accounting but this percentage 

dropped to 61% in the year 2017. In the year 2018 the percentage was 71.4%. 

Statistics before the year 2016 is not provided because the Program in Business 

and Economics (240 ECTS) is a rather new program at Karlstad University which 

started in year 2012 according to respondent7. 

2.2. The beliefs of students about the accounting profession 

The findings of several studies on the factors influencing students’ career 

choices in accounting show that there is a strong link between beliefs and students 

intentions towards the accounting profession (Felton et al. 1995; Jackling et al. 

2012; Jackling & Keneley 2009; Law 2010). This indicates that students take into 

account their beliefs when making career decisions about accounting. The 

importance of examining the beliefs of students has also been proven by some 

researchers who found that the normative beliefs (teachers, counselors,  friends 

and parents) of students greatly influences their career (Jackling & Keneley 2009; 

Law 2010) and major decisions (Kumar & Kumar 2013). Some studies have also 

revealed that most students will not choose the accounting profession because 

they believe they do not have the numerical skills required and the accounting 

                                                 
5Respondent, Academic Adviser at Department of Business Administration, Stockholm University, e-mail 
19th of March 2018. 
6Respondent, System administrator at Student Services, Umeå University, e-mail 27th of March 2018. 
7Respondent, Educational administrator, Karlstad University, e-mail 9th of May 2018. 
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profession is stressful and boring (Byrne & Willis 2005; Cohen & Hanno 1993; 

Geiger & Ogilby 2000; Germanou et al. 2009; Wells 2015).  

The Theory of Reasoned Action (TRA) has been proven useful in explaining 

students’ beliefs concerning the career choices in the accounting profession 

(Felton et al. 1995; Jackling et al. 2012; Jackling & Keneley 2009; Law 2010).  

2.3. Theory of Reasoned Action (TRA) as a model 

The TRA, developed by Fishbein and Ajzen (1975) is a model in the field of 

social psychology. The TRA assumes that there are two independent determinants 

of the intention to perform behaviour namely; the attitude towards the behaviour 

(personal attitude) and subjective norms (Cohen & Hanno 1993; Felton et al. 1995; 

Fishbein & Ajzen 1975; Law 2010). An attitude towards a behaviour is defined as 

an individual’s feelings (positive or negative) to perform that behaviour (Law 

2010). Subjective norms are defined as “the person’s perception that most people 

who are important to him think he should or should not perform the behaviour in 

question” (Fishbein & Ajzen 1975, p. 302) The personal attitude towards a 

behaviour is determined by the individual's behavioural beliefs while the subjective 

norms toward a behaviour are determined by normative beliefs (Fishbein & Ajzen 

1975). Behavioural beliefs are defined as “beliefs that behavioural performance is 

associated with certain attribute or outcomes” (Montaño & Kasprzyk 2008, p. 74) 

while normative beliefs refer to “beliefs about whether each referent approves or 

disapproves of the behaviour” (Montaño & Kasprzyk 2008, p. 74). The TRA 

posits that behavioural intention is a function of an individual’s attitude towards 

the behaviour (personal influence) and subjective norms (social influence) 

surrounding the performance of the behaviour (Fishbein & Ajzen 1975). 

According to Jackling and Keneley (2009), the intention to pursue a certain course 

of action is determined by the behavioural beliefs (beliefs that determine attitudes) 

and normative beliefs (beliefs influenced by the opinion of others). 

2.4. Theory of Reasoned Action (TRA) in the accounting profession 

The application of the TRA model to the accounting profession was first 

undertaken by Cohen and Hanno (1993) followed by Felton et al. (1995). Cohen 

and Hanno (1993) analysed the decision to major in accounting using the TRA 

model but included another variable (behavioural control) into the model while 

Felton et al. (1995) used the TRA model to examine the attitudes and intentions to 

become an accountant. As Cohen and Hanno (1993) underscore, the TRA model 

is used to model the relationship between attitudes and variables affecting career 

choice. According to the TRA model, students’ intentions about a career will be 
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strongly related to their attitudes toward the career and subjective norms. Jackling 

and Keneley (2009) used the TRA model to examine the influences on the supply 

of accounting graduates in Australia. Furthermore, accounting students’ career 

choice in public accounting practices after the Enron scandal were analysed using 

the TRA model by Law (2010). Also, other researchers applied the TRA model to 

examine students’ intentions about the accounting profession (Cohen & Hanno 

1993; Felton et al. 1995; Jackling et al. 2012).  

The current study extends the TRA model in an accounting context (see figure 

1) by using the simplified TRA model adapted from Felton et al. (1995). The study 

uses the simplified TRA model because; it predicts a strong relationship between 

students’ attitudes and their intentions toward a particular career path (Felton et al. 

1995). Thus, the simplified TRA model helps in specifying the key variables in the 

choice of an accounting career. The model delineated in figure 1 indicates how 

behavioural and normative beliefs influence accounting career choice. 

 
Figure 1: The simplified TRA model adapted to students’ intentions about an accounting career 

(Felton et al. 1995) 

 

The subsequent section describes the literature related to the influences on 

students’ decision concerning a career in accounting with reference to the 

simplified TRA model in figure 1. 



11 

 

2.4.1. Behavioural beliefs 

According to Jackling and Keneley (2009), behavioural beliefs are based on the 

assumption that a course of action for instance career choice will yield certain 

outcomes. As Montaño and Kasprzyk (2008) explain, personal attitudes are 

influenced by behavioural beliefs which imply they are directly related. Thus, an 

individual who believes positive outcomes will result from carrying out a particular 

behaviour will most definitely have a positive attitude towards that behaviour 

(Montaño & Kasprzyk 2008). This indicates that a student who believes choosing 

the accounting profession will bring positive outcome, will most definitely have a 

positive attitude towards the profession (Felton et al. 1995). On the other hand, an 

individual who believes negative outcomes will result from a specific behaviour 

will have a negative attitude towards the behaviour (Montaño & Kasprzyk 2008). 

Students who believe that an accounting profession will yield a negative outcome 

will have a negative attitude not to choose the profession.  

Prior research has indicated that personal attitudes concerning the accounting 

profession are determined by several beliefs that are broadly identified as intrinsic 

and extrinsic factors (Jackling & Calero 2006; Jackling & Keneley 2009). These 

intrinsic and extrinsic factors have been proven to have a strong impact on the 

behavioural beliefs of students towards the accounting profession (Felton et al. 

1995; Jackling & Calero 2006; Jackling & Keneley 2009; Law 2010).  Furthermore, 

Jackling et al. (2012) state that these intrinsic and extrinsic factors influence the 

personal attitudes of students’ intentions of becoming accountants. Therefore, in 

this study intrinsic and extrinsic factors are used as components for behavioural 

beliefs in the simplified TRA model that affects the personal attitudes toward the 

accounting profession. 

The following section provides an in depth of the intrinsic and extrinsic factors 

identified in prior research that determine students’ behavioural beliefs toward the 

accounting profession. It should be noted that, these factors which determine 

behavioural beliefs are essential for the simplified TRA model in this study. 

a) Intrinsic factors 

Intrinsic factors are associated with personal satisfaction related to performing a 

certain activity and greatly affect behavioural beliefs (Jackling & Keneley 2009; 

Law 2010). These factors are not influenced by external forces like rewards and 

pressures from referent groups (Ng et al. 2017). The main intrinsic factors 

identified in prior research that influence students’ career choices in accounting 

include; personal interest in accounting, numerical inability, and the perception 

that a career in accounting is tedious and boring (Cohen & Hanno 1993; Geiger & 
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Ogilby 2000; Jackling & Calero 2006; Jackling & Keneley 2009; Saemann & 

Crooker 1999). The following section further elaborates on the intrinsic factors 

identified in prior research that influence students’ career choices in accounting. 

 

I) Personal interest in accounting 

 

According to Adams et al. (1994), one of the major factors which influence 

undergraduates’ selection of accounting as a major is genuine interest in the field. 

In addition, in a related study conducted by Saemann and Crooker (1999) on 

students’ perceptions about the accounting profession the results show that when 

students consider accounting as interesting, they will major and definitely pursue a 

career in accounting. Furthermore, the findings of Said et al. (2004) about the 

perceptions toward accounting among Malaysian undergraduates reveal that 

interest in the accounting profession is one of the factors that influence students’ 

choices of a career in accounting. Also, the study by McDowall and Jackling (2010) 

indicate that students who find accounting interesting and will like to be 

accountants have a positive attitude towards the accounting profession. Likewise, 

the findings of Uyar et al (2011) on factors affecting students’ career in accounting 

reveal that interest in accounting is one of the factors that affect students’ choices 

of a career in accounting. The authors further explain that if the students are 

interested in a field they will likely be successful since interest in a field can yield 

high motivation. Therefore, if students find accounting interesting, they will likely 

choose a career in accounting. Nonetheless, as students’ progress in their 

accounting degrees their genuine or personal interest in accounting decreases 

(Marriott & Marriott 2003). 

 

II) Numerical inability 

 

According to Uyar et al. (2011), numerical abilities may influence students’ 

selection of accounting as a future career. The authors argue that lack of numerical 

abilities among students imply they are likely to be unsuccessful in the accounting 

field which may influence them not to select accounting as a future career (Uyar et 

al. 2011). This is consistent with the findings of Cohen and Hanno (1993) who 

argue that numerical abilities and success in introductory accounting courses are 

factors that facilitate or hinder students to choose accounting as major subject. 

Additionally, the authors explain that some accounting students view a career that 

involves working with numbers more favourable than other students. This implies 

that students with numerical inability view accounting less favourable and will 
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likely not pursue a career in accounting. In a similar study carried out by Allen 

(2004), the results reveal that non accounting students perceive the workload in 

accounting to be difficult. The workload in accounting might not only discourage 

non accounting students but also accounting students as well (Allen 2004). 

According to Byrne and Flood (2005), some students do not feel confident in their 

ability in handling accounting course content and examination. This might be 

because; the students do not have the numerical ability required in accounting. In 

addition, the results of the study by Jackling and Calero (2006) show that students 

are less likely to be interested in a field such as accounting when they believe that 

accounting requires good number skills.  

 

III) Perception that accounting profession is tedious and boring 

 

A study conducted by Geiger and Ogilby (2000) indicates that accounting 

students and non-accounting students’ perceptions of accounting changes over 

time. Their results reveal that both groups of students perceive accounting as 

boring at the end of an accounting course compared to the beginning when the 

perceptions were quite positive. Likewise, the findings of a related study carried 

out by Cohen and Hanno (1993) shows that non-accounting students may not 

choose accounting as a major because they perceive it to be too quantitative and 

boring. In addition, Byrne and Willis (2005) investigated Irish secondary school 

students’ perceptions about accounting and the findings indicate that most 

students perceive the accounting profession to be boring. This is consistent with 

the study of Wells (2015) which explains how students see accounting to be 

repetitive and boring. Furthermore, Germanou et al. (2009) noted that students 

perceive the accounting profession to be stressful and that accountants often work 

under pressure to meet deadlines.  

b) Extrinsic factors  

Extrinsic factors are constructs that occur when an activity is carried out to 

achieve a separable outcome. According to Jackling and Keneley (2009), extrinsic 

factors can be explained as the perceived outcomes and rewards that students 

believe result from majoring or pursuing a career in accounting. Prior research 

indicates that the extrinsic factors which influence students to pursue a career in 

accounting are mostly salary scale and job opportunities (Ahmed et al. 1997; 

Felton et al. 1994; Jackling & Keneley 2009). 
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IV) Salary scale  

 

Salary can be defined as “cash rewards, also called compensation; this includes 

items such as the base salary, bonuses and incentive payments that employees 

receive for working in an organization” (Moy & Lee 2002, p. 342). A common 

opinion among accounting students is that a future career in accounting will yield 

high financial rewards (Said et al. 2004; Samsuri et al. 2016). Ghani et al. (2008) 

argue that students perceive salary as an important factor that is closely related to 

the satisfaction among accountants. Their results indicate that first year students 

perceive salary as more important than final year students related to satisfaction 

among accountants (Ghani et al. 2008). Furthermore, prior research argue that 

salary is an important factor that influence accounting students in the selection of 

accounting as a future career (Ahmed et al. 1997; Felton et al. 1994; Hutaibat 2012; 

Said et al. 2004; Samsuri et al. 2016). However, according to Hutaibat (2012) the 

interest in accounting among accounting students is negatively affected by salary. 

Also, Uyar et al. (2011) argue that salary has no significant effect on career choice 

since some students believe that accounting does not yield higher earnings than 

other occupations. 

The findings of Ahmed at al. (1997) reveal that students in New Zealand who 

intend to pursue their careers in accounting place great importance on financial 

rewards. Similarly, Lowe and Simons (1997) found that future earnings are the 

most important influence for accounting, finance and management majors in the 

United States. This is consistent with the findings of many studies in other 

countries (Auyeung & Sands 1997; Felton et al. 1994; Mauldin et al. 2000; Tan & 

Laswad 2006). These studies have shown that accounting students’ discipline 

choice has been heavily influenced by earnings potential. Similarly, the results of 

Said et al. (2004) show that salary is one of the factors that influences students to 

pursue their careers in accounting. However, a study conducted by Jackling et al. 

(2012) indicates that salary does not have an influence on students’ intentions of 

choosing a career in accounting. 

 

V) Job opportunity 

 

Prior research shows that accounting students place much emphasis on 

promising job opportunities when choosing an accounting career (Ahmed et al. 

1997; Felton et al. 1994; Hutaibat 2012; Samsuri et al. 2016). This is because 

accounting students usually believe that a future career in accounting will offer 

them good job opportunities (Samsuri et al. 2016). Therefore, the students’ 
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perceptions of future job opportunities in the accounting field may influence them 

to choose an accounting career (Uyar 2011). However, Hutaibat (2012) argue that 

the influences of job opportunities have a negative impact on the interest in 

accounting among accounting students. According to Uyar et al. (2011), when 

students perceive that a particular field of studies provides good job opportunities, 

they will likely choose that field. Also, Paolillo and Estes (1982) emphasize that job 

opportunity is the most important factor which influences students’ career 

decisions. 

2.4.2. Normative beliefs 

The choice of a specific future career might be affected by the experiences and 

opinions of others which can be expressed as normative beliefs (Jackling & 

Keneley 2009). The normative beliefs determine subjective norms (Fishbein & 

Ajzen 1975; Jackling & Keneley 2009; Montaño & Kasprzyk 2008). That is, an 

individual's decision to perform a particular behaviour is determined by important 

referents reactions (approve or disapprove) of performing the behaviour (Fishbein 

& Ajzen 1975; Montaño & Kasprzyk 2008). Therefore, an individual who believes 

that certain referents think he or she should carry out a specific behaviour will 

have positive subjective norms. On the contrary, an individual who believes that 

referents think he or she should not perform a particular behaviour will have  

negative subjective norms (Montaño & Kasprzyk 2008). This study will focus on 

parental and peer influence (friends, relatives, teachers and counsellors) as 

reference groups (subjective norm) which is further explained in the following 

section. 

 

VI) Reference groups (Subjective norms) 

 

Jackling and Keneley (2009) argue that students might get affected by peer 

influence such as friends, relatives, teachers and counselors when making choice of 

a future career or major at the university. Furthermore, prior research concerning 

the influence of different reference groups have found that students’ intentions to 

major in accounting are affected by the perception of important referents (Geiger 

& Ogilby 2000; Mauldin et al. 2000; Paolillo & Estes 1982; Tan & Laswad 2006). 

In addition, some studies reveal that parental educational background have an 

influence on the choice of major among students (Dandy & Nettelbeck 2002; 

Pearson & Dellman-Jenkins 1997) but parental encouragement, the working status 

and residential status of the parents have a stronger impact on the choice of major 

among students (Pearson & Dellman-Jenkins 1997). The influence of parents is 
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also emphasized by Tan and Laswad (2006) who argue that parental influence has 

a stronger impact on the students’ intentions to select accounting as major than 

other reference groups. Parents might have a greater influence on non-seniors than 

on seniors in major selection (Cohan & Hanno 1993). Similarly, Jackling et al. 

(2012) examined the difference between the attitudes of Australian and 

international students and found that the influence of parents has the strongest 

impact on students’ career choice followed by their peers. This is inconsistent with 

the findings of Tan and Laswad (2006) who conducted a similar study in New 

Zealand. The scholars found that influence of parents is more important for 

international students than for students in New Zealand when selecting major 

(Tan & Laswad 2006). Also, other studies found that international students tend to 

be influenced particularly by their parents rather than other referents when 

selecting major (Auyeung & Sands 1997; Jackling & Keneley 2009). However, the 

findings of Lowe and Simons (1997) reveal contradictory conclusions because they 

observed that referents such as teachers, parents and friends were the least 

significant factors in the students’ decision of selecting major (Lowe & Simons 

1997). Furthermore, a study conducted by Sugahara and Boland (2006) reveals that 

teachers and counsellors influence on students’ decisions of choosing accounting 

as major is weak compared to other referents. Similarly, other studies emphasize 

on teachers’ influence on students’ major decision (Byrne & Flood 2005; Byrne & 

Willis 2005; Mauldin et al. 2000; Paolillo & Estes 1982). 

The aforementioned factors and constructs in the simplified TRA model will be 

used in this study to examine the beliefs that influence students not to choose the 

accounting profession from a Swedish perspective. The next section elaborates on 

how the various constructs of the model will be tested in this study. 
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2.5. Hypotheses Development 

 
Figure 2: The simplified TRA model based on intention not to choose the accounting profession 

and hypotheses development 

 

The hypotheses developed are based on the theoretical framework above. As 

mentioned earlier, the behavioural beliefs are determined by influences categorized 

as intrinsic and extrinsic factors (Felton et al. 1995; Jackling et al. 2012; Jackling & 

Keneley 2009; Law 2010). It should be noted that the simplified TRA model posits 

that behavioural beliefs have a direct relationship with personal attitudes which 

influences the intentions to perform a specific behaviour. The key variables 

identified which determines behavioural beliefs are the following:  

 

I = No personal interest in accounting 

II = Numerical inability 

III = Accounting is a boring profession 

IV = Accounting is a stressful and tiring profession 

V = Higher salaries in other occupations 

VI = Higher job opportunities in other occupations 
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Based on this, the following hypothesis will be tested 

 

H1: Behavioural beliefs: at least one of the variables I, II, III, IV, V and VI 

has a significant effect on personal attitudes of students not to choose the 

accounting profession 

 

Furthermore, prior research has shown that normative beliefs (teachers, peers 

and parents) of students will influence their decision towards the accounting 

profession (Jackling & Keneley 2009; Law 2010). According to the simplified TRA 

model, normative beliefs are directly related to the subjective norms which 

influence the intentions to perform a specific behaviour. The key variables 

identified as normative beliefs are the following: 

 

VII= Parental influence 

VIII = Peer influence 

IX = Teachers influence 

 

Based on this, the following hypothesis will be tested 

 

H2: Normative beliefs: at least one of the variables VII, VIII and IX has a 

significant effect on subjective norms of students not to choose the 

accounting profession 
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3. Methodology

This chapter presents the research methodology which includes the research strategy, research 

design, data collection method, data analysis, quality of instrument (validity and reliability) and 

ethical considerations

3.1. Research strategy 

As Bryman et al. (2011) underscore, the choice of a research strategy should be 

linked to the research questions being investigated. The quantitative research 

approach emphasizes quantification in the collection and analysis of data (Bryman 

et al. 2011; Gray 2017). This thesis aims at investigating students’ beliefs 

influencing their personal attitudes and subjective norms not to choose the 

accounting profession by using the simplified TRA model. In order to achieve 

the aim of this study, a quantitative research strategy was most appropriate to 

use because, numerical data and statistical analysis are needed to examine 

the relationship between the variables which influence students not to choose a 

career in accounting. According to Gray (2017), quantitative research strategy 

(deductive approach) involves hypothesis testing after which the theoretical 

concept is approved, disapproved or modified. Thus, this thesis adopts a 

quantitative research strategy in order to test the aforementioned hypothesis 

concerning the beliefs that will prevent students from choosing the accounting 

profession. Also, a quantitative strategy was well suited for this study because; 

previous studies that used the Theory of Reasoned Action (TRA) to examine 

the beliefs of students concerning the accounting profession used a quantitative 

approach (Felton et al. 1995; Jackling et al. 2012; Jackling & Keneley 2009; Law 

2010). The current study adopts a cross-sectional design to collect the data 

which will be discussed further in the next section. 

3.2. Research design 

According to Gray (2017), a research design refers to a plan for collecting, 

measuring and analyzing data. The cross-sectional design also known as social 

survey design (Bryman et al. 2011; Bryman & Bell 2011) was applied in this thesis. 

A cross-sectional design is defined as “the collection data on more than one case 

and at a single point in time in order to collect a body of quantifiable data in 

connection with two or more variables which are then examined to detect patterns 

of association” (Bryman & Bell 2011, p. 53). As Saunders et al. (2009) emphasize, 

data collected through the survey design proposes possible relationship between 
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variables and model of these relationships. The cross-sectional design was most 

suitable for this study because; by using this research design the relationship 

between the variable that cause students not to choose the accounting profession 

will be identified and easily analyzed. As Montaño and Kasprzyk (2008) explain, a 

cross-sectional design is frequently used to test the TRA thus making this study 

design appropriate for this study. The type of survey design carried out in this 

study was the questionnaire which is further explained in the next paragraph.  

3.3. Data collection 

In this study, primary and secondary data were used. Primary data was 

collected by sending questionnaires to first and second year students at five major 

universities in Sweden. Secondary data was obtained from books, newspapers, 

articles, websites and blogs.  Data was also collected from university and 

accounting staffs. The questionnaire was a suitable data collection technique 

because it allows the authors to investigate the causal relationship between the 

students’ beliefs and their intentions not to choose an accounting career. 

Therefore, this primary data collection method fits well with the aim of this study 

(Gray 2017). Also, previous studies that have applied the TRA in an accounting 

context used questionnaires in their research (Jackling et al. 2012; Jackling & 

Keneley 2009; Law 2010). Furthermore, this data collection method is 

recommended when applying the TRA (Montaño & Kasprzyk 2008). In total, 323 

students replied to the questionnaire which is enough sample size to increase the 

accuracy of the sample and also to reduce the sampling error (Bryman & Bell 

2011). 

The following section presents a description of the questionnaire and how it 

was developed. 

3.3.1. Questionnaire 

In this thesis, questionnaires (see appendix 1) were sent electronically through e-

mail to the students asking them about their beliefs not to choose the accounting 

profession. Using questionnaires is consistent with previous research that has 

applied the TRA in an accounting context (Jackling et al. 2012; Jackling & Keneley 

2009; Law 2010). The questionnaire (see table 1) consisted of four sections; 

demographic information (questions 1-2), academic information (questions 3-5), 

behavioural beliefs concerning not choosing the accounting profession including 

their attitude (negative) about the profession (questions 6-12). The normative 

beliefs concerning not choosing the accounting profession including their 

subjective norms about the profession (questions 13-16). 
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Table 1: Overview of the questionnaire 

According to table 1, the main independent variables used in this study were 

behavioural beliefs and normative beliefs. The negative attitude about the 

accounting profession and subjective norms constituted the dependent variables in 

step 1 of the data analysis. Lastly, the intention not to choose the accounting 

profession was the main dependent variable used in this study determined by using 

the predictive values of negative attitude and subjective norms in step 2 of the data 

analysis. 

The first two sections in the questionnaire concerning demographic information 

(questions 1-2) and academic information (questions 3-5) consisted of a multiple 

choice scale for the students to mark. With regards to the aim of this thesis, it was 

important to have a sample consisting of students who were intending to choose 

business administration as major field since these students will be potential future 

accounting professionals. Therefore, question five was implemented as a filter 

question (Gray 2017; Saunders et al. 2009) to keep track of students who were 

intending to choose economics or other disciplines as major field. By adding this 

filter question, the questionnaire was strengthened because it ensured that the 

respondents who replied to the questionnaire actually belonged to the target 

population for this study. 
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To measure the variables in section three (questions 6-12) and section four 

(questions 13-16), the five-point Likert scale (Bell 2010; Gray 2017; Preston & 

Colman 2000; Saunders et al. 2009) was used in which the students were asked to 

rate the extent to which they agreed or disagreed to a series of statements 

concerning their beliefs, negative attitudes and subjective norms about the 

accounting profession. The five-point Likert scale is a type of an ordinal scale 

consisting of closed questions (Gray 2017) which is a preferred scale to use to 

measure constructs of the TRA. As Montaño and Kasprzyk (2008) underscore, the 

TRA constructs are measured on either five-point or seven-point scales and the 

probability that the beliefs of an individual will lead to specific outcomes should be 

measured on an unlikely-likely or a disagree-agree scale. Therefore, the five-point 

Likert scale was suitable to achieve the aim of this thesis. Furthermore, closed 

questions such as the five-point Likert scale have the advantage that they are easy 

to process and useful for testing hypotheses in quantitative research (Gray 2017). 

Also, the five-point Likert scale increases the comfortability of the respondents 

compared to the seven-point Likert scale (Preston & Colman 2000). However, a 

disadvantage of closed questions is that the respondents may regard the questions 

as frustrating and irritating (Gray 2017). Therefore, a sixth alternative was added to 

the five-point Likert scale were the respondents had the opportunity to mark I do 

not know. This alternative was suitable because; it was important to make the 

respondents feel comfortable as they replied to the questionnaire. 

The statements in section three (questions 6-12) and section four (questions 13-

16) of the questionnaire were targeting the negative side of students’ intentions

about the accounting profession because the research questions in this thesis

focused on the negative side. This negative side was expressed in the statements as

not to choose the accounting profession as well as the likelihood that the students

have a negative attitude about the accounting profession. Also, the students were

asked how likely other people will influence them not to choose the accounting

profession. This constituted their subjective norms about the accounting

profession.

The questionnaire was translated to Swedish (see appendix 2) and sent to the 

students by e-mail to increase the validity of the answers, their understandability of 

the questions and also to increase the response rate. According to the authors of 

this study, the comfortability among the respondents was higher when they replied 

to the questionnaire in their native language. However, translating questionnaires 

to other languages requires precaution because further methodological 

considerations need to be considered (Saunders et al. 2009). In this study, the 

translation of the questionnaires was made through a direct translation which is 
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disadvantageous because discrepancies may occur such as different meanings 

between the original questionnaire and the target questionnaire (Usunier 1998). 

The authors of this thesis considered the disadvantages of translating the 

questionnaire. After the questionnaire was closed, the replies were translated back 

to English. The participants of the questionnaire in this study are elaborated in the 

next section. 

3.3.2. Participants 

In this thesis, first and second year students at five major universities were 

deliberately selected through a convenience sampling technique (Gray 2017; 

Saunders et al. 2009). This is because; convenience sampling allows the authors to 

get access to the subject of interest in an easy way and it saves time (Bryman et al. 

2011; Gray 2017; Saunders et al. 2009). In quantitative research, such judgemental 

sampling techniques (Saunders et al. 2009) can be questioned because it might not 

provide a representative sample of the population due to the lack of 

randomization. However, because of practical constraints random sampling is not 

always possible (Bryman et al. 2011; Gray 2017; Saunders et al. 2009) which was 

the situation in this study. The difficulty of obtaining a random sample was 

because the probability of each first and second year student to be selected from 

the total population was unknown (Saunders et al. 2009). Also, to achieve the aim 

of this thesis it was important to select a sample consisting of first and second year 

students who had not yet chosen accounting as major. To select these students, 

random sampling would have been both difficult and inappropriate which is 

emphasized by Saunders et al. (2009) who argue that random sampling is not 

always suitable with regards to the research questions and objectives. By using 

convenience sampling, the following five universities with corresponding programs 

were selected; 

• Karlstad University (Program in Business and Economics, 240 ECTS)

• Stockholm University (Bachelor Program in Business Administration, 180 ECTS)

• Gothenburg University (Bachelor Program in Business and Economics - Analytical

Orientation, 180 ECTS)

• Uppsala University (Bachelor  Program in Business and  Economics, 180 ECTS)

• Umeå University (Program in Business and Economics, 240 ECTS)

As previously noted, it was important to select a sample consisting of first and 

second year students who had not yet chosen accounting as major in order to 

achieve the aim of this study. At Karlstad, Gothenburg, Uppsala and Umeå 

universities, the first and second year students can choose between business 
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administration, economics or other fields as major. At Stockholm University, the 

students have only one alternative which is to choose business administration as 

major field. However, at Stockholm University, some students mistakenly marked 

that they were intending to choose economics or other fields and did not know 

what field of major to choose. Therefore, the students at the five universities who 

were intending to choose economics, or other fields and who did not know what 

field of major to choose were deliberately deleted from the sample as seen in table 

2. 

Table 2: Adjustments of sample size 

These students were deleted from the sample to ensure that the sample 

consisted of only first and second year students who chose business 

administration. Furthermore, the justification for deleting students who intended 

to choose economics or other fields is explained by the fact that these students 

would most likely not choose the accounting profession. Thus, including such 

students in the sample would have increased the bias of this study. Therefore, this 

study was delimited to business administration students only. After deleting the 

students who intended to choose economics or other discipline and the students 

who were unsure about what field to choose, the remaining sample size was 228 

students (n = 228) in total. 

The justifications of selecting first and second year students are two-folded. 

Firstly, they had not chosen any kind of major yet which implied that they had 

stronger beliefs about the accounting profession than the students who had already 

chosen accounting as major. Secondly, many of these students will be the future 

accounting professionals and are most likely to be recruited by the accounting 

firms. Therefore, investigating the beliefs of these students concerning the 
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accounting profession was essential in order to reduce the shortage of accounting 

professionals. The data collected were analyzed and the analysis is presented in the 

next section. 

3.4. Data analysis 

The data collected for this study was analyzed using the Statistical Package for 

Social Sciences (SPSS). Firstly, the alternative I do not know was re-coded through 

neutral imputation which corresponds to the value of three on the five-point 

Likert scale. This is justified by the fact that the alternative I do not know is 

equivalent to neutral on the five-point Likert scale. Therefore, re-coding the I do 

not know alternative to neutral had a minor impact on the data. Next, descriptive 

statistics was analyzed followed by the measurement of quality of the research 

instrument by calculating Pearson correlation to test for validity of the 

questionnaire. Also, the Cronbach’s alpha value was calculated to test for the 

internal reliability of the questionnaire. Residual analysis was then conducted to 

test the assumptions of the random component (ε) for the regression analysis. 

Also, multicollinearity was tested by calculating the Variance Inflation Factor (VIF) 

to determine correlation between the independent variables for the regression 

analysis. Lastly, a multiple regression analysis was conducted in two steps. The first 

step of the regression analysis was a regression between behavioural beliefs and 

normative beliefs with negative attitude and subjective norms about the accounting 

profession respectively (see step 1 below for the regression equations). The second 

step of the regression analysis was a regression to predict students’ intentions not 

to choose the accounting profession. This was done by using negative attitude and 

subjective norms as predictive values (see step 2 below for the regression 

equation). Multiple regression analysis was appropriate for this study because; as 

Montaño and Kasprzyk (2008) emphasize, regression analysis and structural 

equations are suitable to test the relationships of variables in the Theory of 

Reasoned Action (TRA) model. Therefore, by using multiple regression analysis in 

this study, the beliefs which cause students not to choose the accounting 

profession was identified. As previously mentioned, the multiple regression 

equations used in this study was done in two steps as seen in the following 

sections. 
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3.4.1. Regression equations between negative attitude and 
behavioural beliefs, subjective norms and normative beliefs (step 
1) 

3.4.2. Regression equation for predicting students’ intentions not to 
choose the accounting profession (step 2) 

The quality of the research instrument was tested during the data analysis and 

this is further explained in the subsequent section. 

3.5. Quality of  research instrument 

According to Gray (2017), research tools in quantitative methods such as 

questionnaires must be reliable and internally valid. This study used validity and 
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internal reliability in order to reduce bias and to ensure the trustworthiness and 

credibility of the findings of this study. 

3.5.1. Validity 

Validity is defined as “the issue of whether or not an indicator or set of 

indicators devised to gauge a concept actually measures the concept” (Bryman & 

Bell 2011, p. 159). To ensure the validity of a quantitative study, the research 

instrument must measure what it intends to measure (Gray 2017). This study used 

face validity and construct validity as explained below.  

Face validity (content validity) means that the instrument apparently reflects the 

content of the concept in question (Bryman & Bell 2011; Gray 2017; Saunders et 

al. 2009). As Bryman and Bell (2011) explain, the best way to achieve face validity 

is by asking other people if the research instrument measures the concept. In this 

study, face validity was concerned with whether the chosen beliefs (behavioural 

and normative) and measurements influenced students not to choose the 

accounting profession in Sweden. The validity of the questionnaire was considered 

adequate because; previous studies in this domain use similar research instruments 

(Jackling et al. 2012; Jackling & Keneley 2009; Law 2010). Furthermore, this study 

established face validity by conducting a pilot test with some students at Karlstad 

University to ensure that the questionnaire was understandable (Quinlan 2011). In 

addition, the questionnaire used in this study was examined by a statistical expert 

from a statistical point of view. Also, the supervisor of this thesis confirmed that 

the questionnaire was in line with the theoretical framework before it was sent to 

the respondents. 

Construct validity refers to whether the scores of test or instrument measures 

the construct they intend to measure (Gray 2017; Saunders et al. 2009). According 

to Bryman and Bell (2011), construct validity is increased when the hypothesis 

development and measure scale are based on previous studies. In this thesis, the 

hypotheses were developed based on existing theory particularly from Jackling and 

Keneley (2009) and literature that cause students not to choose the accounting 

profession. Therefore, this study achieved a high level of construct validity 

according to the authors. The Pearson correlation coefficient was calculated and 

the results showed that all items were valid. However, for a questionnaire to be 

valid it must also be reliable (Saunders et al. 2009) which will be further discussed 

in the next section. 
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3.5.2. Reliability 

Reliability refers to “the extent to which a test produces similar results under 

constant conditions in all occasions” (Bell 2010, p.119). This study considered 

stability and internal reliability (Bryman & Bell 2011; Gray 2017). 

According to Gray (2017), stability measures the scores achieved on the same 

test in two different occasions. As Gray (2017) underscore, the stability of the 

questionnaire is strengthen when it is launched at a neutral time of the week. In 

this study, the questionnaire was launched on Wednesday which was considered to 

be a neutral time of the week.  

Internal reliability measures the extent to which a test or questionnaire is 

homogenous (Gray 2017). In this thesis, Cronbach’s alpha was calculated to 

measure internal reliability. The value was 0.792 which according to Gray (2017) is 

considered acceptable since it is greater than 0.7. Also, all the statements in the 

questionnaire based on the five-point Likert scale were randomly arranged to 

ensure that the respondents did not misunderstand the questions. In the same 

light, the randomly arranged questions were to ensure that the responses of certain 

questions were not affected by other questions. Furthermore, when using the TRA 

and proper instruments to measure respondents’ intentions to perform a particular 

behavior the reliability of the study is guaranteed (Fishbein & Ajzen 1975). 

Ethical considerations are also important when conducting research (Bryman et 

al. 2011; Gray 2017; Saunders et al. 2009) which is further explained in the next 

section. 

3.6. Ethical considerations 

There are four ethical principles when conducting research; avoid harm, 

respect privacy, informed consent and avoid deception among the respondents 

(Bryman et al. 2011; Gray 2017; Saunders et al. 2009).  

The information provided by university and accounting staffs at FAR and SRF 

Konsulterna was sent to them so that they could confirm if the information was 

correct. This was done because; it can cause harm to them if something is written 

which they have not confirmed (Bryman et al. 2011; Gray 2017; Saunders et al. 

2009). All of them confirmed that the information was truthful. Therefore, no 

respondents were harmed in his study.  

This thesis considered the aspect of privacy by ensuring that no name or other 

personal information about the students that replied to the questionnaire was 

provided in the study. Therefore, all respondents in this study were anonymous 

which is an important part of the ethical principle of respecting the privacy of 

respondents (Bryman et al. 2011; Gray 2017; Saunders et al. 2009). Furthermore, 
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voluntary participation should be stated in the introductory text of the 

questionnaire so that the respondents know that they can withdraw at anytime 

(Gray 2017). Even though the introductory text of the questionnaire used in this 

study did not state about voluntary participation, the students received a link where 

they could click to withdraw their participation. Therefore, the students were not 

forced to respond to the questionnaire since they had an option to cancel their 

participation thus ensuring their privacy (Gray 2017). 

Informed consent was another ethical consideration used in this study. This 

was done by clearly stating the names of the authors, Karlstad University and the 

aim of this thesis in the introductory text of the questionnaire and the e-mails sent 

to the universities. It was important to ensure informed consent of the students 

and the universities so that they could make a decision if they wanted to participate 

in the study (Bryman et al. 2011; Gray 2017; Saunders et al. 2009).  

The last ethical principle is to avoid deception (Bryman et al. 2011; Gray 2017; 

Saunders et al. 2009). This study avoided deception by sending an e-mail to all 

students who replied to the questionnaire about information of the ten students 

who won the cinema tickets since all respondents were included in a raffle.   
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4. Results

This chapter presents the results of the data collected and analyzed. The first section presents 

descriptive statistics, followed with the measurement of quality of research instrument. Next, 

residual analysis and the test for multicollinearity are presented followed by results of regression 

analysis that were conducted in two steps. The chapter ends with testing of hypotheses

4.1. Descriptive statistics 

In the following section, information about the respondents will be presented. 

This information comprises of gender, age, current semester of respondents and 

the universities of respondents. 

4.1.1. Gender 

The first question of the questionnaire was based on the gender of respondents. 

The results is presented as follows:  

Figure 3: Gender of respondents 

According to the pie chart in figure 3, the proportions of female and male 

respondents were 59.65% and 40.35% respectively. Therefore, the total number of 

female respondents were 136 (59.65% of 228) while the number of male 
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respondents were 92 (40.35% of 228). This implies that the overall responses to 

the questionnaire were done by female students. 

4.1.2. Age 

Figure 4: Age of respondents 

Looking at the bar graph in figure 4, 71 students who responded to the 

questionnaire have ages between 15 and 20 years. The highest number of 

responses (132) was from students within the ages of 21 and 26 years. 17 students 

who responded to the questionnaire fall within the ages of 27 and 32 years. 

Furthermore, 4 students have ages within 33 to 38 and above 38 years. This shows 

that on average, most students who responded to the questionnaire are between 21 

and 26 years old.    
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4.1.3. Universities of respondents 

Figure 5: Universities of respondents 

The pie chart in figure 5 indicates that 26.75% of the respondents (61 students) 

were from Stockholm University while 34.65% of the respondents (79 students) 

were from Uppsala University. At Gothenburg University, 6.14% of the 

respondents (14 students) replied to the questionnaire. Looking at the percentage 

at Umeå University, 18.86% of the respondents (43 students) replied to the 

questionnaire. At Karlstad University, 13.60% of the respondents (31 students) 

replied to the questionnaire.  
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4.1.4.  Current semester of respondents 

 
Figure 6: Current semester of respondents 

 

The bar graph in figure 6 shows that 101 students who responded to the 

questionnaire were in their second semester. Students in semester 2 constituted the 

highest number of students who responded to the questionnaire. Additionally, 49 

students who responded to the questionnaire were in their fourth semester. The 

number of students in semester one were 36 who responded to the questionnaire. 

For semester three, 30 students replied to the questionnaire and 12 students 

marked that they were in other semester. It should be noted that, the option of 

other semester was provided in the questionnaire. 

4.2. Measurement of quality of the research instrument 

In this section, Pearson correlation was calculated between the dependent 

variables (negative attitude and subjective norms) and the independent variables 

(behavioural and normative beliefs) to test for the validity of the research 

instrument. The Pearson correlation measures the strength of linear relationships 

between the dependent and independent variables (Mendenhall & Sincich 2014; 

Rodgers & Nicewander 1988). Also, Cronbach’s alpha was calculated to test for 

the internal reliability of the research instrument (Gray 2017). 
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4.2.1. Measurement of validity 

According to appendix 3, there is a strong positive relationship between the 

factors influencing the independent variable behavioural beliefs and the dependent 

variable (negative attitude about the accounting profession). The independent 

variables which are highly significant (p = 0.000 < 0.05) implies that there is high 

validity between the independent variables and the dependent variable. Thus, the 

validity of the questionnaire is strengthened since Montaño and Kasprzyk (2008) 

explain that there is a direct relationship between behavioural beliefs and personal 

attitudes in the Theory of Reasoned Action (TRA) model. 

The Pearson correlation coefficient (r) between the independent variables 

influencing normative beliefs and the dependent variable (subjective norms) is very 

strong and highly significant since p = 0.000 < 0.05 (see appendix 3). Thus, 

increasing the validity of the questionnaire since there is usually a direct 

relationship between normative beliefs and subjective norms when using the TRA 

model (Montaño & Kasprzyk 2008). 

4.2.2. Measurement of internal reliability 

Table 3: Cronbach’s alpha to test internal reliability 

To test for internal reliability, the Cronbach’s alpha was calculated to 0.792 

which implies that the internal reliability is acceptable since the value is above 0.7 

(Gray 2017). 

4.3. Regression analysis 

In this section, residual analysis was first conducted to test the assumptions of 

the random component epsilon (ε) of the regression to ensure that the regression 

analysis was appropriate. Also, multicollinearity was tested between the 

independent variables before conducting the regression analysis. 

4.3.1. Residual analysis 

According to Mendenhall and Sincich (2014), when conducting regression 

analysis it is important to test the assumptions for the random component epsilon 

(ε). The assumption is that epsilon is normally distributed with mean 0, and a 
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constant variance ε ~ N (0, 𝜎²). To test the assumptions for the random 

component, a residual analysis (see appendix 5) was performed. The appendix 5.a) 

shows the residual analysis for the regression analysis between behavioural beliefs 

and the negative attitude about the accounting profession. The appendix 5.b) 

shows the residual analysis for the regression analysis between normative beliefs 

and subjective norms. The following assumptions of the random component 

epsilon (ε) were tested. 

a) E (𝜀) = 0 (Mean of 𝜀 = 0) for every combination of values for x1, x2, x3...xn

None of the scatter plots of the residuals in appendix 5.a) seems to show any

kind of trends/patterns or dramatic increases/decreases in variation of the 

residuals. However, the scatter plots of the residuals in appendix 5.b) show that 

there are patterns in the residuals of the independent variables; peer influence and 

teachers influence. The dramatic pattern is most obvious in the residuals of peer 

influence. This implies that this assumption is violated for the regression between 

normative beliefs and subjective norms. 

b) V (𝜀) = 𝜎² (Variance of 𝜀 should be constant) for every combination of
values for x1, x2, x3… xn

This assumption is used to test for heteroscedasticity (when variance is not 

constant). There are no scatter plots of the residuals in appendix 5.a) that show any 

sign of heteroscedasticity. However, in appendix 5.b) there seems to be 

heteroscedasticity existing in all three scatter plots of the residuals for the 

independent variables (parental influence, peer influence and teachers influence). 

For instance, the scatter plots show an uneven spread in the residuals of parental 

influence. This implies that this assumption is violated for the regression between 

normative beliefs and subjective norms. 

c) 𝜀 is normally distributed for every combination of values for x1, x2, x3...xn

Another assumption for the random component epsilon (ε) is that the residuals

should be normally distributed. According to the normal probability plot and the 

histogram in appendix 5.a) the residuals are normally distributed. However, the 

normal probability plot and the histogram in appendix 5.b) show that the residuals 

are not normally distributed which implies that this assumption is violated. 
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d) The different values of 𝜀 are independent of each other

For this assumption, the residuals are independent of each other because; the

responses were randomly provided. Thus, the responses were independent of each 

other because the data was not structured in a particular way. 

e) Transformation of dependent variable (Subjective norms)

Since the residuals for subjective norms were heteroscedastic (non-constant

variance) and not normally distributed, an action was undertaken to solve this 

problem. This was done by transforming the dependent variable; subjective norms. 

The transformation was done by taking the square root of the dependent variable 

subjective norms ( ). Transforming the dependent variable is the most 

appropriate transformation to solve the problem of heteroscedasticity and non-

normality (Mendenhall & Sincich 2014). After this action, the model became 

slightly better. 

  ____________________

Transformation = √ subjective norms 

4.3.2. Testing for multicollinearity 

Multicollinearity refers to a situation in regression analysis when two or more of 

the independent variables are moderately or highly correlated with each other 

(Mendenhall & Sincich 2014; Salmerón-Gómez et al. 2016). The presence of 

multicollinearity in any regression analysis indicates a serious problem because; 

high correlations among independent variables increase the likelihood of errors 

when calculating β-estimates. Also, multicollinearity can lead to confusing and 

misleading results of the regression analysis (Mendenhall & Sincich 2014; 

Salmerón-Gómez et al. 2016). In this study, multicollinearity is tested by 

calculating the Variance Inflation Factor (VIF). When VIF > 10 there is 

multicollinearity (Mendenhall & Sincich 2014; Salmerón-Gómez et al. 2016). 

Multicollinearity is not present in this study because; all VIF values calculated are 

less than 10 (See appendix 4). 
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4.3.3. Results of regression analysis for behavioural beliefs and 
negative attitude about the accounting profession 

Table 4: Regression model summary for behavioural beliefs 

The model summary above illustrates relevant R2 values.  R2 and adjusted R2 are 

coefficients of determination which measure how well the regression model best 

fits the data (Mendenhall & Sincich 2014). As Mendenhall and Sincich (2014) 

explain, adjusted R2 is the most appropriate measure to use when there are many 

independent variables in the model. This is because; this measure takes the number 

of independent variables into consideration. The adjusted R2 value indicates that 

using the independent variables (see table 4) in the model explains 59% of the total 

sample variation in the negative attitude of students about the accounting 

profession. This indicates that the model has a good fit in predicting students’ 

negative attitude about the accounting profession. 

Table 5: Analysis of variance for behavioural beliefs 

Looking at the analysis of variance (table 5), the overall F-test (F = 55.459, p = 

0.000) is significant because p = 0.000 < 0.05.  The F-test is used to evaluate the 

utility of the regression model (Mendenhall & Sincich 2014). Since the overall F-

test is highly significant (p = 0.000 < 0.05), this model is accurate for predicting 
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students’ negative attitude about the accounting profession. Therefore, the overall 

regression model is statistically useful in predicting students’ negative attitude 

about a profession in accounting. 

Table 6: Coefficients of independent variables influencing behavioural beliefs 

The t-tests are used to determine whether the factors (see table 6) determining 

behavioural beliefs are contributing in predicting negative attitude about the 

accounting profession (Mendenhall & Sincich 2014). The hypotheses in this study 

are tested using t-tests with a significance level of 0.05. Looking at table 6, the t-

tests of the factors determining behavioural beliefs show that no personal interest in 

accounting (t = 3.850, p = 0.000) is highly significant because p = 0.000 < 0.05. 

Furthermore, the t-tests show that accounting is a boring profession (t = 7.655, p = 

0.000) is significant since p = 0.000 < 0.05 and that higher salaries in other occupations 

(t = 2.487, p = 0.014) is significant because p = 0.014 < 0.05.  

However, the t-tests show that higher job opportunities in other occupations  

(t = -0.289, p = 0.773) is not significant because p = 0.773 > 0.05 and numerical 

inability (t = -0.582, p = 0.561) is not significant because p = 0.561 > 0.05. Lastly, 

accounting is a stressful and tiring profession (t = 1.006, p = 0.316) is not significant 

because p = 0.316 > 0.05. These variables that are not statistically significant 

cannot be used for predicting students’ negative attitude about the accounting 

profession. Therefore, these variables will not be included in the regression model 

between behavioural beliefs (independent variable) and negative attitude about the 
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accounting profession (dependent variable in step 1). The following regression 

model is presented: 

 

 

4.3.4. Results of regression analysis for normative beliefs and 
subjective norms 

Table 7: Regression model summary for normative beliefs 

 

 

 

 

 

 

 

As Mendenhall and Sincich (2014) explain, R2 and adjusted R2 are coefficients 

of determination used to evaluate how well the regression model fits the data. The 

adjusted R2 value of 0.229 implies that about 22.9% of the total sample variation in 

the subjective norms about the accounting profession (y2) is explained by the 

independent variables influencing normative beliefs.  
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Table 8: Analysis of variance for normative beliefs 

 

* = The dependent variable is transformed y =   

 

With regards to the analysis of variance (table 8), the overall F-test (F = 23.486, 

p = 0.000) is significant because p = 0.000 < 0.05. Since the overall F-test is highly 

significant (p = 0.000 < 0.05), this model is accurate for predicting students’ 

subjective norms about the accounting profession. Therefore, the overall 

regression model is statistically useful in predicting students’ subjective norms 

about the accounting profession. 

 

Table 9: Coefficients of independent variables influencing normative beliefs 

 

* = The dependent variable is transformed y =   

 

The t-tests in table 9, show that some independent variables are more 

significant than others. The variable peer influence with a t-test value of 5.176 is 

statistically significant because p = 0.000 < 0.05. Also, teachers influence which is 

another variable has a t-test value of 2.881 and is highly significant because p = 

0.004 < 0.05. Nonetheless, the variable parental influence with a t-test value of -0.203 

is not significant because p = 0.839 > 0.05. This non-significant variable will not 

be useful in predicting students’ subjective norms about the accounting profession. 
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Therefore, the non-significant variable; parental influence will not be included in the 

regression model. The regression model is seen below:  

 

4.3.5. Results of regression analysis for predicting students’ intentions 
not to choose the accounting profession 

Table 10: Regression model summary for predicting students’ intentions not to choose the 

accounting profession 

 

 
 
 
 
 
 

* = The predictive value for subjective norms is based on the transformed y 

=   

 

The adjusted R2 value of 0.609 in the model summary above implies that the 

standardized predicted values (negative attitude and subjective norms) account for 

60.9% of the total sample variation in students’ intentions not to choose the 

accounting profession.  
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Table 11: Analysis of variance for predicting students’ intentions not to choose the accounting 

profession 

 
* = The predictive value for subjective norms is based on the transformed y 

=   

 

Looking at table 11, the F-test value of 177.809 is significant because p = 0.000. 

This implies that the overall model is accurate in predicting students’ intentions 

not to choose the accounting profession. 

 

Table 12: Coefficients of independent variables predicting students’ intentions not to choose the 

accounting profession 

 
* = The predictive value for subjective norms is based on the transformed y 

=   

 

The results in table 12 show that the variables used in predicting students’ 

intentions not to choose the accounting profession are highly significant because 

both p-values (p = 0.000) and (p = 0.010) are < 0.05. This implies that the 

negative attitude and subjective norms have successfully predicted students’ 

intentions not to choose the accounting profession. Therefore, the regression 

model for step 2 will be: 
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4.4. Hypotheses testing 

Based on the regression analysis above, the two hypotheses in this study H1 and 

H2 are accepted. This is because; for H1 at least one of the factors influencing 

behavioural beliefs (no personal interest in accounting, accounting is a boring profession and 

higher salaries in other occupations) has a significant effect on the personal attitude of 

students not to choose the accounting profession. In the same light, for H2 at least 

one of the factors influencing normative beliefs (peer influence and teachers influence) 

has a significant effect on the subjective norms of students not to choose the 

accounting profession. The following table explains the interpretation of the 

hypotheses. 

 

Table 13: Results of hypotheses 
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5. Discussion 

The results show that behavioural beliefs and normative beliefs influence students not to choose the 

accounting profession. This chapter further elaborates on these results by linking them with the 

previous research

 
 

 The findings of this study support the various constructs of the Theory of 

Reasoned Action (TRA) model. This is because; some of the factors determining 

behavioural beliefs and normative beliefs were highly significant in predicting the 

negative attitude and subjective norms of students about the accounting profession 

respectively. In addition, the two constructs of the model (negative attitude and 

subjective norms) made significant and independent contributions in predicting 

students’ intentions not to choose the accounting profession. The following 

section further elaborates on the discussion based on the hypotheses in this study. 

5.1. Behavioural beliefs 

The first hypothesis in this study is linked to behavioural beliefs in the 

simplified TRA model. This is expressed as follows: 

 

H1: Behavioural beliefs: at least one of the variables I, II, III, IV, V and VI has a 

significant effect on personal attitudes of students not to choose the accounting 

profession 

 

I = No personal interest in accounting 

II = Numerical inability 

III = Accounting is a boring profession 

IV = Accounting is a stressful and tiring profession 

V = Higher salaries in other occupations 

VI = Higher job opportunities in other occupations 

 

Based on the results of this thesis, the factors no personal interest in accounting, 

accounting is a boring profession and higher salaries in other occupations are the most 

significant variables in predicting students’ negative attitude not to choose the 

accounting profession. Therefore, H1 is accepted in this study. This result fits with 

the findings of several previous studies (Cohen & Hanno 1993; Felton et. al 1995; 

Geiger & Ogilby 2000; Jackling & Calero 2006; Lowe & Simons 1997; Tan & 

Laswad 2006; Wells 2015). As Jackling and Calero (2006) explain, students who 
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have very high personal interest in accounting will likely choose a career in 

accounting as opposed to students with no personal interest in accounting. This 

implies that students with no personal interest in accounting will most likely have a 

negative attitude towards the accounting profession and will not choose the 

accounting profession. Furthermore, the results of this study confirm the results of 

Cohen and Hanno (1993) who found that students tend to major in other fields 

instead of accounting because they believe that accounting is boring. Likewise, the 

findings of Geiger and Ogilby (2000) reveal that the belief that accounting is 

boring is highly significant in determining students’ intentions to major in 

accounting. It can be argued that the students who do not major in accounting 

because accounting is boring will definitely not choose the accounting profession. 

Similarly, the findings of the study by Wells (2015) show that students perceive 

accounting negatively because they believe accounting is boring. Therefore, the 

belief that accounting is a boring profession which this study confirms will cause 

students to have a negative attitude about the accounting profession. Students who 

have a negative attitude about the accounting profession will most definitely not 

choose the accounting profession. Another finding of this thesis is that some 

students will not choose the accounting profession because; they believe other 

occupations offer higher salaries than accounting. This is consistent with the 

findings of Felton et al. (1995) who found that good long term earnings (high 

salary) is the most important factor of choosing a career. Therefore, students take 

into consideration salary scale when deciding their careers. Also, the results of this 

study reveal that most students in Sweden prefer other occupations like marketing 

and management instead of accounting because they believe such occupations will 

provide higher salaries than accounting. 

Though the aforementioned factors influencing behavioural beliefs were highly 

significant in determining the students’ negative attitude about the accounting 

profession, other factors were not significant in this study.  The factors numerical 

inability, accounting is a stressful and tiring profession and higher job opportunities in other 

occupations were not significant in determining students’ negative attitude about the 

accounting profession. These findings are parallel to the findings of Uyar et al. 

(2011) who found that numerical inability has no significant effect on students’ 

intentions not to choose the accounting profession. Similarly, the results of the 

study by Allen (2004) reveal that job opportunity is not significant in predicting 

students’ intentions about the accounting profession. In addition, the findings of 

this study concerning the belief that accounting is a stressful and tiring profession 

is inconsistent with the findings of Germanou et al. (2009) who found that 
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Malaysian and English students believe that the accounting profession is stressful 

and tiring. 

In this thesis, the R2 value for behavioural beliefs is 60.1%. Comparing this 

value with the R2 of the study by Jackling and Keneley (2009), the scholars 

obtained 35.85% for behavioural beliefs. This implies that the findings of this 

study confirm the simplified TRA model. Therefore, the behavioural beliefs 

influencing students not to choose the accounting profession in Sweden is in line 

with previous studies conducted in some countries. 

5.2. Normative beliefs 

The second hypothesis in this study is linked to normative beliefs in the 

simplified TRA model. This is expressed as follows: 

 

H2: Normative beliefs: at least one of the variables VII, VIII and IX has a 

significant effect on subjective norms of students not to choose the accounting 

profession 

 

VII= Parental influence 

VIII = Peer influence 

IX = Teachers influence 

 

The results of the regression analysis show that the factors peer influence and 

teachers influence are the most significant factors in predicting the subjective norms 

of students not to choose the accounting profession. Thus, H2 is accepted in this 

study. This result is consistent with the findings of several scholars (Auyeung & 

Sands 1997; Jackling & Keneley 2009; Mauldin et al. 2000; Tan & Laswad 2006). 

The findings of Auyeung and Sands (1997) indicate that instructors (teachers) have 

a strong influence on students’ choices of majors. This implies that teachers can 

greatly influence the decisions of students pertaining to either a choice of major or 

career choice. This is evident in this study because teachers’ influence is highly 

significant in determining students’ intentions not to choose the accounting 

profession. In the same light, the findings of this study confirm the results of 

Jackling and Keneley (2009) who found that the recommendation of friends is an 

aspect of reference groups that influence career intentions. As seen from the 

results of this study, peer influence is significant in predicting students’ intentions 

not to choose the accounting profession. This implies that most students in 

Sweden will likely be influenced by friends not to choose the accounting 

profession. Similarly, the findings of Mauldin et al. (2000) and Tan and Laswad 
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(2006) are seen in this study. These researchers found that instructors and friends 

influence students’ choice of major. This is quite similar to the results of this study 

because; the influence of teachers (instructors) and peers (friends) have proven to 

highly influence students not to choose the accounting profession. 

In this study, the factor parental influence is less significant in influencing the 

subjective norms of students not to choose the accounting profession. This is in 

line with the findings of Paolillo and Estes (1982) who found that parental 

influence is less important than other factors on students’ career choices in 

accounting. Nonetheless, the result of this study regarding parental influence is 

contradictory to other previous studies who found that parental influence has an 

impact on students’ career choices in accounting (Auyeung & Sands 1997; Dandy 

& Nettelbeck 2002; Jackling et al. 2012; Jackling & Keneley 2009; Law 2010; 

Pearson & Dellman-Jenkins 1997; Tan & Laswad 2006). Parental influence is less 

significant in this study because; in Sweden some students may not be influenced 

by their parents concerning the accounting profession. Therefore, peer influence 

and teachers influence are the main factors determining normative beliefs and 

subjective norms of students not to choose the accounting profession. 

For normative beliefs, the R2 value is 23.9% in this thesis while Jackling and 

Keneley (2009) reached an R2 value of 16.4% for normative beliefs. This shows 

that the findings of this study support the simplified TRA model. Therefore, the 

normative beliefs influencing students not to choose the accounting profession in 

Sweden is consistent with previous studies in some countries.  

In this thesis, normative beliefs are less important than behavioural beliefs in 

predicting students’ intentions not to choose the accounting profession because; 

the regression results for normative beliefs have small R2 values compared to 

behavioural beliefs. Some early studies that applied the simplified TRA model in 

the accounting profession focused more on behavioural beliefs and attitudes of 

students about the accounting profession (Felton et al. 1995). This indicates that 

behavioural beliefs were more important than normative beliefs in predicting 

students’ intentions concerning the accounting profession. Subsequent studies 

after the 90’s that used the simplified TRA model in the accounting profession 

found that behavioural beliefs were more significant than normative beliefs in 

examining students’ attitudes and intentions about the accounting profession 

(Jackling et al. 2012; Jackling & Keneley 2009; Law 2010). Therefore, behavioural 

beliefs have been more important than normative beliefs in predicting students’ 

intentions about the accounting profession over time which is the case in this 

study. 
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6. Conclusions 

This chapter is based on the results and discussion in the previous chapters. The chapter focuses on 

answering the research questions and how this study contributes to the existing literature. The 

next section presents the practical implications of this study. This chapter ends with the limitations 

of the study and suggestions for further research 

 

6.1. Significant findings identified not to choose the accounting 
profession in Sweden 

This thesis applied the simplified Theory of Reasoned Action (TRA) model 

developed by Felton et al. (1995) because; it has been successful, widely accepted 

and useful to analyse the beliefs of students towards the accounting profession and 

there was relatively scarce literature about TRA in Sweden. Also, the study used 

the simplified TRA to investigate the beliefs of students about the accounting 

profession because of the shortage of accountants in Sweden. The thesis therefore, 

aimed at investigating students’ beliefs influencing their personal attitudes and 

subjective norms not to choose the accounting profession by using the simplified 

TRA model. The findings of this study contribute to the existing literature and 

reveal that behavioural and normative beliefs influence the personal attitude 

(negative attitude) and the subjective norms of students not to choose the 

accounting profession in Sweden. For behavioural beliefs, the main factors 

identified in this study were no personal interest in accounting, accounting is a boring 

profession and higher salaries in other occupations which cause students to have a negative 

attitude about the accounting profession. Based on these findings, it can be argued 

that most students in Sweden would definitely not choose the accounting 

profession because they do not have the personal interest in accounting, they 

believe that a career in accounting will be boring and that other professions like 

marketing and management offer higher salaries.  

The main factors identified in this study for normative beliefs were peer influence 

and teachers influence. Considering these findings, most students in Sweden would 

most likely be influenced by friends and teachers not to choose the accounting 

profession. The findings of this study represented the actual situation in Sweden 

about students’ intentions not to choose the accounting profession. This is 

because; this study obtained a large sample size (n = 228). The findings of this 

study showed that Sweden is not an exception from other countries concerning 

the beliefs of students about the accounting profession. This is because; the results 

of this study were in line with the results of other countries who found that 
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behavioural beliefs influenced students’ intentions towards the accounting 

profession more than normative beliefs (Jackling et al. 2012; Jackling & Keneley 

2009; Law 2010). These findings provide insights for program directors and 

former students on how they can revive the accounting profession. This will be 

discussed in the following section. 

6.2. Practical implications of the study 

The practical implications of this study are two-folded. Firstly, program 

directors at universities should engage in hiring qualified teachers who will make 

accounting appealing for the students. The results of this study showed that the 

belief about the accounting profession being boring as well as teachers influence 

were significant. Therefore, by hiring qualified teachers who are aware of making 

the accounting profession interesting for the students the belief that accounting is 

boring can be reduced. Also, qualified teachers can positively influence students 

concerning the accounting profession. In addition, program directors should 

organize supportive activities like an accounting day at the business school in the 

universities were they invite accounting firms to promote and educate students 

about the profession. Furthermore, program directors should include compulsory 

internships in the curriculum for students so that they can learn a lot about the 

profession. 

Secondly, the authors of this study emphasize that former accounting students 

should be invited to get involved in the process of encouraging students about the 

profession. This is because; the former students can motivate students by giving 

real life examples and success stories concerning the accounting profession. 

Encouraging students concerning the accounting profession will help in reducing 

the shortage of labour for accountants in Sweden. 

6.3. Limitations of the study 

This study is subject to some limitations. Firstly, some of the universities 

selected in this study might have good reputations in other fields than accounting. 

Therefore, some students might choose to study at a specific university because of 

its reputation. This will likely affect the data. Furthermore, the response rates from 

the different universities were uneven. This implies that a university with a high 

response rate will affect the results more if this university is specialized or have a 

good reputation in other fields than accounting. Also, some students indicated that 

they were in other semester and not in first or second year which was the target 

population for this study. These students have probably chosen accounting already 

and may have other beliefs about the accounting profession. 
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6.4. Suggestions for further research 

A recommendation for a longitudinal research is required because; beliefs and 

personal attitudes do change over time. Furthermore, the R2 values for behavioural 

and normative beliefs in this study are 60.1% and 23.9% respectively. These R2 

values are not very high from a statistical point because; 39.9% and 76.1% are not 

explained by the factors for behavioural and normative beliefs respectively. 

Therefore, a qualitative study is suggested for further research in order to get an 

in-depth of the other factors that are not explained by the simplified TRA model. 

Also, further research should conduct a similar study to investigate whether beliefs 

and personal attitudes are related to demographic factors such as gender or age.  
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Appendix 2: Questionnaire in Swedish 
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Appendix 3: Testing for validity 
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Appendix 4: Testing for multicollinearity 
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Appendix 5: Residual analysis 
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